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ABSTRACT

This interpretative case study takes place in the foundation phase of a previously parallel
medium school in the Eastern Cape. Learners from all three major language groups of the
province (English, Xhosa and Afrikaans) are enrolled at the school. The study examines the
language attitudes of teachers, parents and young learners and records their language practices

in the classroom, the wider school environment and at home.

Research carried out through this case study found that all stakeholders perceive English as
the language of access to improved education and lifestyle. All young learners displayed a
positive attitude to multilingualism and were keen to be able to speak all three provincial
languages. The attitudes of their parents and teachers however differed from the learners and
each other. The teachers and the English speaking parents were primarily concerned with the
maintenance of the standards of English. The Afrikaans and Xhosa speaking parents were
committed to their children developing proficient English language skills even if this meant

supporting the development of their primary language and culture at home.

Furthermore it was discovered that little attention had been paid to developing a school
language policy in accordance with the new Language in Education Policy of July 1997. This
policy promotes an additive approach to bilingualism and seeks to ensure that meaningful

access to learning is provided for all children.

By suggesting steps that could be taken by this school to develop their own language policy,
the study highlights the necessity of recognising and remedying the gaps between policy and

practice in the issue of language rights, identity and education in general.
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CHAPTER ONE

I ntr oduction

Most people take fograntel the language it which they ae born the one spken
in ther hone ard by thei playmates They leam it as a matte of course and it
appeas o be d no more consequence them than the ar they breathe Yet without
eithe one thg could not grav up © be huma beings lack d air would kill their
bodies but lak of languag woul kill their minds.

(Haugen 1985 & cited in Wodak andCorson: 1997:xi)

General I ntroduction

This chapte outines am explains th socid and acadenic contex of the research and
describs the broader prejct d which this sudy was part This researe is an interpretative
ca® stug with yourg children between the agesf® and 9 yearsThe centrdaim of the
study s to provide a rib description bthe larguage practices dnattitudes o parents,
teaches arml learnes in the foundatio phag o a former modeC sclool. It is envisagel that
the data generate by the case studwill assig in identifying the ‘gaps$ between pactice and
the Larguage in Education Pdicy (LIEP) which will lead to the devebpmen of a sclool
language plicy (SLP) mog suitel to the sclool.

Social and academic context of the study

It is understood that no policy exists in a vacuum and many factors both locally and
nationally affect policy-making decisions. Policy development happens from two directions,
top down and bottom up. Historically language planning and policy making has always taken
place at government level ensuring that policy development was a top down process. The
LiEP was introduced to education four years ago and gave each school the responsibility of
developing a language policy unique to that school. In line with the democratisation of South
Africa policy making shifted from a top down model to a bottom up process. The school
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governing body (SGB) which is representative of parents, teachers and in some cases learners
thus became responsible for the development of the SLP.

Martin (1996:2) béeves “tha pdicy formation can be conceptlised as an evolutionary
cyclical pracess rathethan a linea event”. She fees tha all stakeholdes reed b be involved
so tha the gap betwen the plicy formation and & implementatin in schoad can be
narowed It is therefoe necasay for the opiniors am understanaig o various stakeholders
in the scbol to be consideredni orde to fadlitate the procesdn line with the batom up
appraach b transformatia this stug took place n the foundatio phag © & o facilitate the

process btransformatian from the grassaots level.

Language has alwaybe@ a sensitie issuen South Afrca. Betveen thes pages am has a
glimpse o the attiudes ard peceptiors o stakeholdes shamg ther views ar understanding
of language am language practicefncluded are sk to nine year old — tte future citzers of
the country.

The broader project

This case study forms a distinct and separate part of a broader research project. It isinfact a
case study within a case study. In the broader research project four teams of women
researchers from Rhodes and Fort Hare universities in the Eastern Province are working in
four provincial schools. The goals of that project are: to ascertain the current state of
language policy in each school; to ascertain the language practices in each school; identify
possible conflicts between the perceived needs of the school and the requirements of the
LiEP; and to work with the SGB in drawing up a school language policy that meets the
requirements of the national policy. The nature of the research project was participatory thus
enabling all stakeholdersto be part of the policy development process.

Rationale for the study

The LIEP was intraduced n July 1997. h spie o it beng clamed as ore d the most
progressie larguage pbcies in the wortl (Landan 1999 cite in Murray 20003 it has
received vey little positive respomsfrom sclools The implementatio of the LIEP ha been
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fraught with problens tha range from issues d an econanic ard political natue o tho® of
practicd and everydy concerns The rationa¢ for this researe is © try ard enable
stakeholdes in the foundatio phag t cone to a better understandinof the relationship
betwee “policy-as-practce anl pdicy-as-legislatioit (Murray 2000a2).

Research goals
This researc effort investigats in a single educatiohaetting the larguage pticy, practices

ard dtitudes toward languag issus d learners teaches armd parens & foundation phase

level The following ae the research goals:

* to gah understandig d language practiced aclool ard in learnershomes

* to gan understandig d the attiudes towards sabol larguage pdicy of the three
stakeholdegroups (karnersparens ard teachers)

» to male stakeholderawae d eat otherSattitudes

» to provide thraigh ths pracess a rib description blanguage practices drattitudes

« finally to feed ths informatia into the devebpmern of sclool larguage pbcy

Overview of the research project
This sectim of the dssertatio provides the reader wh an overviev of the structue o the
reeard report ard highlighs tre man threads tha run thraugh it.

Chapte two provides tre theoretal framewok for the sudy amd examins the theoy and
practce d planning and pticy making. The chapter begsé by noting tre role ¢ powe in
socieyy ard how in South Africas emergig democracylarguage issues dnlanguage rights
are core issuesLarguag planing is examind a wdl as hov planning s relatel to the
drawirg up d the nation&language pbcy. The nation&policy provides the framewok in
which theLiEP is couched.

An historicd overview of language larguage plannng and educatiohdanguage pdicies in
Souh Africa s provided The overview dfers sone idea d how pas$ dominart political
ideolbgies hawe influenced language |iwes am language practice3his is followel by a

detaled descriptimé of the implicatiors am recommendatiom o the problematic
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implementation of the LIEP.

When formulating a laguage pdicy it is importah to examine am understath the
stakeholdersattitudes toward larguage ad language pecy. Larguage attitude in South
Africa ae mary ard varied. Sora are entrenchedsaa resul of the countrys histoy of
language ppressio while others like the lack d value attacheda African languagesare
undergoig changen the processfademocratisationThe attilde that regasiEndish as a
language bpower is careflly considered as ae issuas like Endish being a widel spoken
internation&language In the find sectiors o chapte two attentio is given to the attiudes to
language aoh bilingualism Dominart ard negatie attituds ae discussed saae the
possibility of changhg negatie attitudes This is followed by a discussio of bilingualism
ard four theorettal modes which explain the processf decaning bilingual Far many
peopk in South Afrcabilingualisn has be@ pat of ther lives for mary years.

Agnihotri’s (1995) asumptim tha Sout Africa’s multilingud classioons stould simpl be
a reflection of ther multilingud sociey is basd on the understandintha Africans have
neve been mondingud people To concude thg sectim the concepof nationd additive
bilingualism ore o the underlyng principles o the LIEP, is examinedThe suitaldit y of this
principle in the Sout African contexts questioné while at tle sameiime note $ mae of
nationa language researcin orde to understand ter the larguage challenged the 21
century.

Chapte three § corterned wih the research methodgly ard the contex of this study This
reeard is carried otuwithin the interpretatie paradign ard the case studwas seécted as
the mos$ suitabé methd to asertan the laiguage attitude ard practices involving
stakeholdes in a singé institution A detaled descriptio is given of the method of
accessionThe analys o data ard its limitatiors ae discussed saae issue corternng
validity, triangulation and resard ethics Re®arch with childra between the agesf® and
9 yeas is unusuband becaus do this, specia mention is ma@ o working with young
children.

The research took place in a former model C Eastern Cape school which has an interesting
language history. The majority of the English, Xhosa and Afrikaans-speaking learners come
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from homes where they are well provided for. The staff, under the guidance of a dedicated
principal, ensure that their pupils have many worthwhile learning opportunities. This context
is described in more detail in this chapter which concludes by noting the methodological
limitations of the study and how the school participated in the research.

In chapte four the data a& analyséd and discussednIthe pursuiof clarity ard accessibility
the dat ae firs presentd andanalysé followed by a discssion of the variots themes that
hawe emergedThis pracess $ reeated coecernirg the attitude o all stakeholdes ard then

corcernng the practice d the stakeholderwithin the sclool environmen ard & home.

The find chapter chapte five, begirs by looking & the LIEP implementatio chdlenges at
the sclool. A numbe of ‘gaps between pactices ad attitude ard the LIEP ae discussed
ard suggestios ae mae concermg steps thacoul be taken by the sool to drav up their
own school laguage pbicy. Ideas fo further regarch concerng language ahlanguage
policy are incuded.

Limitations of thisresearch

The researchesiawae d a number dlimitations in this researe and wishe & this poirt to
bring theg © the attentio of the reader.

This researg is ‘a case stdy within a case studyand is pat of a broader participatory
reeard) propct It is thus expctedtha sone d the identified imitations d this researc will
be met ly the broader preict.

The devebpmen of the critical consciousrss d stakeholdes who were involved n the
reeard) is a recgnisal resul of participatoy reeard (PR) A limitation concermg this
aspect bthe researe was tha the criticd conscousnes d the learnes arl the parerd was
not developed The researcher dina meet with thes two groups 6 stakeholdes afte the
initial focus graup interviews Howeve a number bworkshos ard meetngs wee hedl with
the teaches arl the S@ ard two foundation phasparerd ae representedmnotha body.
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It would hawe be@ bdter if the researe pracess hd started athe begnning o the sclool
year wh& mote interaction between al groups d stakeholdes coutl hawe be@ possible.
Becaug d the lack d subseguert meeting with the parerst amd the learnes it was not
possibé o equip them with the skilk tha are pat of the FR pracess.

Anothe limitation is thd stakeholdes may hawe perceived th researchersathe expert. All
stakeholdes wee informed thaiin PR the researchersia comniied participan ard al®o a
learner bu this did na appear © convirce them It might hae be@& bette if the researe had
taken place n a scol whee this researcher vgaunknow or if someoe else was usketo
fadlitate groyp sessior’s An unknown resarcher mighhawe received mar direct answers,
especidly from the teachersYourg learnes in the scbol environmen find it difficult to
understad tha an adut is nd a knowlelgeabé authoritatie figure bu a canmited

participan ard a co-workerThis asgct d PR is difficult to canvey to yourg children.

The succes d PR is basd on the co-operatio of all stakeholdersThe stakeholder in this
reeard did na ge an opportuniy to co-operag with eat othe as tha stag o the research

was nd reached.

The teaches amd the S@ were the centrhgroups n the research peess. Informatio from
the learner ath parem focus graips was shate with the teacher amd the S@ but no

information from the teaches was shackwith the parerst ard the learners.

The nex chapte provides the theoretial framewok for the dssertationThe key issue o the
chapte are tle LIEP, the SLR attitudes © bilingualism ard ore o the centraprinciples o the
LIEP, nationdadditive bilingudism.
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CHAPTER TWO

Theor etical Framewor k

Language is the fundamental institution of society. To plan language is to
plan society.
(Cooper 1989:182)
501 ntroduction

Central to this chapter is a description of policy and planning in both the global and national
context combined with the understanding that language should not be seen as existing
independently from society but as a reflection of the way society itself is organised. The
chapter begins by looking at the links between language and power in society. Thereafter
follows a review of the history of language planning and policies in South Africa and how
powerful people have used language to meet their own political, ideological and economic
ends. The next section examines the new LIiEP while the final section gives a detailed
description of bilingualism and the language attitudes that are prevalent in South Africa at this

time.

South Africa is undergoing a period of transition. One of the many areas of change that needs
to be addressed is that of language, encompassing language policy and planning, language
rights and educational language policy.

General theory and practice of planning and policy-making

Society

In order to be able to understand planning and policy-making in any society it is important to
examine how power is maintained or distributed by groups or individuals. As South African
society struggles with the transformation process, language policy and language rights have
become core issues. Within all societies there are numerous racial, linguistic and political
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groups o individuak vying for powe a ary given time. Obviously al groups do not share
equd powe which resuls in constant tensi@mas graps o individuak within the graips seek
dominarce Within this unequbpowe structure thex is also constarflux as the natue o the

powe saught is influerced by exterrigactors.

Language restructumgnis pat of the social econont ard politicd agené o society.
Tollefson (1991:10) reninds us tha we need @ be awae that “Lamguage pbcy is one
mechanisn avalable to the state fo maintainng its powe ard tha of groups whid control
stae pdicy”. The discissiors ard decisios abot language mael at government levare part

of what is known & languag planning.

Languag@ planning

Language planing s definel by Fishman(1974:23) a “the organised pursuof solutiors to
language problems'Myers-Scotten (1990 describs languag planning & a fom of social
engineemg used @ creaé ard maintan socia elites am straf within societies Essentidly
language planing take plce h orde to draw up a laguage pbcy. The concepof language
planning is sometmg thd is fairly recet on mog nationa agendasLamguage planning can
be used to creata hierarchy which enabdethe maintenace of powea of the daminant

groups.

Fettes (1997:14) bkeves thd langua@ planning gos o in a generayl unaordinatel and
haphaard way resultng in planning tha is fa removel from the desired goalDesai
(1999:43)warrs tha “African language plies ae notorios for merey beng statemeist of
intent”. Ske cites tle Organisatio of African Unity's (OAU) language pla of 1986 & an
exampé o this: thirteen yeas late the pdicy still remairs bu a plan To counteact this
vague idealism Alexande (1992) advocate thda language planing should enth a
methodicd and intentiondattemp to alte a larguage itsdlor to change the role drfunction

of a larguage o language in society.

Alexande (1992:144) furthesuggess thd langua@ e planned fro a diferent persgctive
ard tha ‘language planing from below is the mos$ effective form of planning. t is his
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understandig thd language planning is ‘too mud government orientatédnd centres a the
econanic need o the governmenof the dg rathe than the laguage neesl o the people.
This understandg is shard by Heudh (19953 who adds tha the need am perspective of
the people are seldo taken into accouh when planning languageHeudh adveates thain
orde for lamguage planing ard language piies o be successiithey mug hawe the sipport
of the people. tl is therefoe necssay to examine peoples dtitudes toward different
languages.

Besides takirg cognisane d the need aml dtitudes o the people,Lucket (1993:39)
suggest thd langua@ plannes tale noe d the potentihistoricd conseuencs o language
planning. Unde the aparthel governmentlarguag plannhng wa pat of a larger pla to
‘divide ard rule®. Apartheids separatio of the people was badeon division into racial
groups ad often as a resultlarguage graps This misuse bpowe was nd isolatal to that
period; laguage was use as an instrument & powe from the arrivd of the firg white
settlers Gener#ly the manipulatio of language planning ha be& maste-minded ard used
by dl South African governmeistas a tolto meet thei own politicd ends.

Language planing ha a definite valueHernman & Burnaly 1996) ad it is importam to
review continualy language plicies & regular intervals Plannhg and pbcies reed o be
alteral continualy in orde to satisy the need o the people  and fa whom they hawe been
made.Transparengin languag plaaning reed to be ensured foit to be d positive value.

Chumbav highlights tre value élanguage arl of language planing for the nation and
draws pardlels between languageand othe naturdresouces.

The languagesfoa natbn ae its naturdresource am the sara levé as its petroleum,
minerab and othe resourcesThe® language can therefoe be harnessleand developed,
if carefuly planned for the overdl interes of the naion. However, fi care is not
undertaken muttilingualism, like its twin sister multi-ethnicism can be a soure of
disunity and stri in the body politic d the nation.

(Chumbow nh Alexande 1992:148)

Languag@ Policy
A language pticy is the statemeinmace by thoe n powe corcernng how they propo® to

18
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solve laguage problemsClearly, neithe language planing nor language pbcy can exig in

isolation.

In the broaddgerns larguage pdicy can ke categorisg & eithe endoglossi or exoglossic.
Endoglosst pdicy can be defined sta pdicy tha uses ore a more indigenos larguage as
its pimary medium of communication in orde to promoe a maintan the indigenous
language while an exoglosst pdicy uses foreigh language & its pimary medium of
communication & nationa level. Lucket (1993:38) note thd the resuls o exoglossc pdicy
in Africa have bag“uniformly dismal but that ths may nat be due entirgl to the exoglossic
policy; the histoy of language pbcy has be@ one @ linguistic repressionin colonid Africa
artificial bordes wee created whit al® impacted negativgl on languag use. Alexander
(1995b39) suggess thd the reasa for choosirg an exoglossc pdicy could hawe be@ tha it
was the ‘mog sensibléand ‘cheapestoption. In mog¢ African countries it would have been

far too costy to rephce tle linguistt infrastructue tha had bee inheritel from colonials.

Although the vassmajority of African countris hae opted fo exoglosst larguage pbcies it

is esimated tha in Africa at mosonly 20% d the pgulation ae able © us the dficial

language other resgective countris (Heine 1992:28) This suggest tha smply liberalisng

a pdicy is nd the answer In South Afrca, whee there are 11fficial languagesthe results
of researdy commssionel by the Pa South Afrcan Language Bodr(PANSALB) noted that
“Only 22% d peopk with anothe [i.e. na Endish] home larguage sai tha they fully

graspd wha was beng conveyed..n official statemerd ard politicd speechés (SAPA,

2000).

Ore d the man purposse d a nation&language pbcy is to naninat an officid language.
The appointmeinof only ore officia language may caesstatis problems ashinequalities for
the other laguage graps Accordirg to Kelmam (in Alexande 1989:54) a natioriadentity
is moe likely to develop fron functiona relationshig within a socieg than by ddiberately
trying to promog ore by nominating ore official language.

Planning, pbcymaking and pticies themselve manifest spectivalues thd are importam to

peopk who ar in positiors d nationd power. Ther position of powa allows then to
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maintan and advance fotheir ideologies Kelmann poingé ou how ideobgy can direct
language plicy:
The ddiberak use blangua@ policies fo purpose d creatirg a national identjt and
fostering sentimentattachmenis usual not desirableRather, laguag policies aught
to be designd to meé¢ the reeds and interests d all segmerns d the pgulaion
effectively and equitagl thus fosterig instrumenth attachments du of which
sentimenthones cax emerge...
(Kelmam cited in Alexande 1989:53)
In the ligh of this statemenard the previos discission it is recessay to conside the
following key chasacteristics 6 the Souh African language pioy as it is manifestd and

entrenchd t in the Constitutia of the Republic 6Souh Africa, Act 108 d 1996.

» There are eleve official language caterig for dl the man langua@ graips n the country

» ltis the reponsibility of the Stated promot the usefathe indigenous languagef all people.

« At nationaand provincid government level & least tvo official language must le used

» All official languags must le treated equly and the ndiond and provincid governmerd must
observe ad nmonitar the use bofficial languages.

» The PANSALB was estalishad to promote monitar and crea¢ an environment fo the use ad

development fall eleven official and othe languags e.g sign languagelanguag d the San.

Sone reasos for the declaratio of eleven official language wee © avoid a pbcy that

would be purel assmilative aml to ensue redress, quity ard the rights o all citizens  their

own indigenos larguages Howeve Herriman & Burnaly (1996) obserg that language
policy is almost inevitalyl comgdicated mosty controversigl ard involves maty levek of

decisim makng o variolts issus to arive at solutions Theg observatios ae also

apgicable © educationdlanguage pdicies, as these sbuld mirror the idea$ d the state.

Educationd languag@ policy

Educationalangua@ pdicy always complements dns groundd in the nationalanguage
policy. Similarly education&language plicy making is nd possibé withou the perceptions
ard values o the econanic ard politicd needs o the governmenbeng take into account.
However globdly over the pas decade, plicy-making ha changéd from a tg down pactice
to havirg “the connotatios d a principled apprach @ plan in sone matter affectig public
or individud interest (Heriman & Burnaly 1996:3) Bake (1993:263 has notel the change
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ard believes tha both linguistc need arl non-language factemav underpn many language

educatio pdicy-making decisions.

However in spie d the sippose interelationshp of the need o the governmehard the
need d the peopleHeudh (1995a49) observe thd in sone African countries tensiom arises
becaus tre educationalanguage pdicy does nd “synchronig” with eithe educatian or the
nationd language pbicy. Becaus d this, teaches especidy need © be awae d how
educationhlanguage pécy fits into the nation&élanguage plicy becaus i is the teachers
who in fact implemetthe nation&decisiors & the grassvots level Martin (1996:2) siggests
tha pdicy devebpmen is “an evolutionary proess rathethan a lirear event’ Ske bdieves
tha policy devebpmert takes phace fran boh grassioots up ad top down positions It is a
cyclical pracess o6 information and evaluatio by al stakeholders She feef tha this
evolutionay process bidges the gap betwen the implementatioof the pdicy and tle lives

of the learners.

Education& langua@ pdicy makes neve hawe a fiee hand Thee are alway econmic,
demographic socid and political constraints which influence ad impinge @ decision-
making. Moreoveit need o be remembered th&ducationdlanguag pdicies ae nd rigid
ard slould constangl be reviewed to accommodatie mary changs tha take pla@ in
devebping countris ard within school conmunities.

Implementatio of an educationBlanguag policy

The succes d an education& languag pdicy will ultimately deped on whethe issue$
surroundilg the pdicy’ s implementatio have o hawe nd been succesfuly deal with (Desai
1999) Accordirg to regarch undertakein Kenya Nigeria ard Tanzara by the International
Devebpmen Re®ard Cente in 1997, a numberfdactos reed to ke noted whe planning
ard implementig a lalguage pbcy a the maco level Firstly, the pdicy statemenwhich
should be sem to al regiond educatian officers reeds t© hawe clear olgctives Rigorous
plannng ard implementatio would ensue that tle teminology is ckar ad accessild  dl
the stakeholderinvolved in the initid stages o execution A secord suggestio is thd padlicy
implementatio shoudl be a gradulaprocess. A sloweprocess thaincludes dl stakeholders
will ensue that thee are © misunderstandingsr aniscorceptiors durirg implementation.
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Thirdly, an aggressive marketig campaig will ensue the adoptio of the larguage aml the
suppot of all stakeholdes for it. An environmert corducive t the successfuntroduction of

a new pticy isrecaynisal as the fourh factor.

Ashworth (1988:4) siggess thd pdicy need o deal pimarily with howv learnes can be
assistd in learnng a language. élsuggess tha one coutl think about a three-phasycle

commony known as tre PE modd which involves planning, implementatio and evaluation.

On the mico leve| textbools reed b be reviewed to azrtan whethe the learnes will in
fact understash the content The review musexterd to quantiy needed a often the amount
budgetd by governmenis nd suficient to ensue that dl learnes hae acces © the
necessar material Corsan (1993:172) ha written prdifically about formulatig and
implementiig educationdlanguage pdicy. He recor@ tha nat much pdicy-work was dore in
sclools in theU.K.when they first had to develop theiown SLPs He notes thiaa reasa for
this was thasclools dd na “conside themselve vely autonomos institutions” In the past
they readily accepted curricula decisios thda had been mack for them by outsice agencies.
Schools hal ye to understand thaa sclool pdicy sets guidelins in orde to provide a
framewok to achiee the particular gosltha each school sgtfor itself. Curert thinking on
the other handsees a SLP & encompssirg the organisatio and managemerof language
within the scbhol, the role d the parents secord language teaahy, avoidane d racial

discrimination culturd awarenss aul &titudes o larguage to mention btia few ssues.

Corsm believes tha an SLP shoull be se@ as a statemenof action addressig tre diverse
language needd a sclool. Sclool larguage pécies ae bdieved to be an ssentid and
necessar pat of the curiculum in any schoolProblemat areas witm the sclool hawe  be
identified and tle pdicy shoutl clearly stake wha appraach will be takend ensue that these
areas & concem are deal with. May (1997:229) statetha once these areas withthe scbol
hawe be@ identified the pdicy sthould sé ou wha the sclool proposs o do abou the
identified needs The staf should be provided wih a flexible framewdq to give directio for

teachig ard learnng.

The record d language pbcies in South Africas past a& mary and varied. n orde to be
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abke o understand and to amgiae the curent language situatio in the country it is
importart to look & the histoy of languag amd language py in Souh Africa. (A more
detaled accounof this is include in Appendx 1).

An overviev of languag policy and languageni educatio policies in South
Africa fram 1908.

The power struggke between the Dutch and English setsleintensifiel afte the second
British occupation of the Cape.ln 1908Hertzog, tle Minister ¢ Education instituted dual
mediun hlingud policies © cate for Dutch and Engli speaking pupls. Mothea tongue
could be used s.a medimn of instruction up b Standad 4 arm thereaftethree sibjects would
be taugh in Dutch and thee n English. Al pupils wee © lean boh Endish and Dutch.
With the Unim of Souh Africa n 1910, Artice 137 ¢ the Constitutio recagnised both
Dutch and Englik &s the official language o the county (Malherbe 1977:8).

In the 19205 boh the governmenard sclools expeimenteal with bilingualisn in an attempt
to establib equiy betwea the tw official languages Three types Dseconday sctools

resultel from the experimentatiarsingle medium dud mediun ard pardlel medium sclools

(Malherke 1997) Accordirg to the Nationd Education Pdicy Investigatiom (NEP) working

pape (Luckett 1992) the bilingud experimen was a failure, oa d the reasos beimg the
shortage bbilingud teachersAnothe reasm was the deficien standard d secord language
(L2) instruction However, t is understod tha the underlyng elemen of socid conflict

betwee Endish and Afrikaas spakes was tle root caus d the problen (Luckett

1992:10).

At this ime, schooling for mary of the indigenos peopt d Souh African the majorily of

whom hal no formd sclooling & all, was undertake by missionaries The missionaries
redised tha for the purpos o effective evangédisation it would be useflifor them to be able
to communica in the lochlanguage They played an important ra¢ in the develpmen of

orthographis in indigenos larguages It becane commm practce “to teach initial

enliteratiori in the firg langua@ arl for Endish to be taugh as a sibject thereafte(Luckett

1992:8) Transition& bilingualisn was thus tle preferrd methal for missionay education

(Alexande 1989).
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The dfect of the British colonid languag pdicy at the beginnig o the 20" centuy could be
summed up by stating thaprimary schooling in indigenos larguags was toleraid and
Anglocentrc values ad cultue wee transntted to a smdl percentag o mission elite
(Alexande 1989:30) When Dutch and Enigsh receival equéd language statsiin 1910, little
corcem was show for the language nesdd the great majont of the pgulation (Luckett
1992:9) However, i was recanmendé tha African language ke used s Medium of
Instructim  (Mol) for African children thraghou primary school Howeve this
recanmendatio was nd accepted Y the ‘missionay educatel Endish-speaking African
elite’ (Lucket 1992:8) ad was therefoe never socessflly implemented Enliteratian in the
early yeas o sclooling continud in the learnershome larguage ad Englih was intraduced
as a sibjed in the firg year d sclhooling and a aMol as som & possil thereafterl{uckett
1992:8).

The Nationalis governmeh cane into powe in 1948 ad language pies wee set up to
ensue that dl Souh Africans earrt Afrikaars & sone stag d therr schoding. This palicy
intensified the promotia of Afrikaans ard whee this was nd possibé Englis and Afrikaans

were promoted p an gud basis.

A new langua@ pdicy was intraduced fo Banu educatio in 1959 whereby African
language wee © be used a Mol until Standad 6. The Nationd Education Pdicy Act of

1967 declared thahe hone larguage 6 English or Afrikaans sgeaking children woul be the

Mol throughou the sclool child’s careerThis declaration meant that # governmeintook

what little power wa let in the hand o white parent ard ther sclools awg from them.

Language plicies hae met with intens oppositim in South African ducatio sirce their
inception There is o lak of eviderce d the divisivenes o previows larguage pbcies in
Souh Africa’s past It is therefoe understandable thatettAfrican NationhCongres (ANC)
acknowledgd the diversiy of languag am cultue in Souh Africa a encourage the
promotian of multilingualism in the newLIEP (Appendx 2).

24



The Language in Education Policy
Introduction

In terns o the Constitutionrecagnition is given to al eleven dfficial languagesMoreove dl
provinces ae given the powerd detemine ther own provincid language pticies. They also
hawe jurisdiction ove padicies drawn up by the sabols in ther province provided thesae in
accordane with the Constitutia / Souh African Schod Ad (Brown 1998:5).

The LIEP involves a three-tier planing and decisio making pracess &national provincial
ard locd levels At locd level, the larguage pbcy for each schoolni South Afrca s the
corcem of the canmunity representa by tre S@ as wel as the staf and principd of the
school. The authoriy given to the SGBs is supporte by the fou official documens tha can
be likena to four pillars an which theLIiEP is built The® are the Constitutio- the sipreme
law of the country the LIEP (in terns d the Nationd Education Pdicy Act, Act 27 d 1996),
the nire provincia Sclhools Acts am Regulationsard the Norns ard Standards regarding
language plicy in educatio (Brown 1998:4) To provide sippot for the implementatio of
the LIEP, Sectim 310 d the Constitutio establishé the PAN-Soulh African Language
Board (PANSALB). This boad is requirel among othethings to give attentio to larguage
devebpment promoe equd use am enjoymeh of official languagespromot respect for
othea language aml to recanmerd changs in legislation.

The LIEP was formdly annourted by the Departmef Education (DoBE) in July 1997. Two
policy documerg ae essentiato an understanaig d the nev pdicy namely tle Norns and
Standards documemegardig language pay and tle Souh African Schod Ad of 1996.
The departmensuggess thd thee two documert ae complementgrard need tall times to
be read togethrewith theLIEP (Desa 1999:44) The LIEP is sea a “the firg contributian to
a continuos praess” @ devebping an gpropriae pdicy (Desa 1999:44) It is widely
understod tha in the interessof progress aal devebpmen the LIEP is beng developed as
partt of a nationhlanguage pla (Department bEducatian 1998:4).

The LIEP is “enshrinetlin the Constitutia (Herriman & Burnaly 1996:19) Eviderce d this
is tha the pdicy cannad be separated fra the Bill of Rights Section 31 d the Constitution
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(1996) stats thd “every persam shal have the righ to use the larguage 6 his a her choice”.
Section 32 devalps ths furthe by statirg tha everl persm has the right “to instruction m the
language bhis a her chote where tld is reasonalyl practicable”. Whe interpreting any
section of the Constitution tha affects larguage ore need © do  againsa backgroud of a
corcem for language righé ard multiculturalism The LIEP is firmly rooted in a cultue of
rights Herriman & Burnaly 1996:19) bu accordng to Chaskalsona constitutionalawyer,
now chief justice, lamguage righd ae “qualified rights (cited in Brown 1998:5) Qualified
rights permi the use 6 any official language buthere are imitations © choce n specific
socid contexts which include practicaliy ard expenseln such casea reasonable alternative
may need o be accepted.

Principles d the LIEP

Educatio is sea a a cruciaarea d language pbcy in terns o the furtherance foboth
language righ ard multiculturdism. Constitution Principk Xl, stats tha “The diversiy of
language aah culture shdl be acknowledge and protected and conditions ther promotion
shdl be encouraged” (citedhiRidge 1996:19) Moreove the elevatio of the stats and
advancemerof indigenots larguage is entrenche in Section 6 (2) d the Constitution.

In the preambleot the LIEP pdicy document it is statd tha the culturad diversity of the
population of Souh Africa s recagnised and regardedsaa valuable natiohassé by the DoE
(1997) As such the promotion devebpmen ard respect b all official language is
necessayr in the pursui of multilingualism “Being multilingua should be a defining
chacteristc of being a Sout African” (Departmenof Education 1997:35).

Respect fo al language is pat of building a nonracid Souh African nation. An
environmenin which thee is resgct fa language othe than ones own is encouragedrhis
IS seen & a meas d facilitating canmunication acress barries o colour, region and

language.

The LIEP is ore d ‘nationd additive bilingudism’ as recanmende by thke National
Educatio Pdicy Investigation (NER) (1992) The ‘additive apprach to bilingualism is one
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whereby a secahlanguage s acquired without iy loss a weakenng o the home/first
language Through the principle b additive bilingualism the pdicy propose t uphold
languags tha will suppot the generbconceptudgrowth of learners.

The right to choog a laiguage 6teachng am learnng is the prerogative bthe parenté on
behaf of the learner This right however, red © be exercised within #overd framework

to promog multilingualism.

Language plicies in South African schoslcannt be used @ excude ary pupi on the
grounds 6 race @ language Sclools thd offer Endish and/@ Afrikaans ae strongly
encourage to dfer the historcally disadvantage language as well Ore sud school the
Collegiate dinior School in Pot Elizabeth employel Xhosa speakig teaches amd developed
a canmunicative methodalgy for teachng Xhosa (Pluddemannn Murray, forthcaning: 8).

Findly, importarn emphasg in the pdicy are an reconciliation plurdism ard the increas of
the capacy to male decisios d locd level. Tre newLIiEP s seen @ a necesswipat of the
government ideal d building a noaracid South African nation.

The goa$ d the LIEP are

» to promoe full participatian in sociey ard the econom through equitald ard meaningful
acces o education;

* to pursue thb larguage pbcy mos supportive o generd conceptud growth amongst
learners ard herte D establib additie bilingualisn as an gproach b larguage
education;

» to promoe am develop dlthe dficial languages;

* to suppor the teachmg ad learnng o all language requirel by learnes a usal by
communities in South Afrca, includhg language usel for religious purposedarguages
which are importanm for internation&trade amd caonmunication ard Souh African Sign
languageas wel as Alternative ard Augmentative Comunication;

* to counte disadvantage resultng from differert kinds o mismatche between home

language ar languags o learnirg and eaching and
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» to develop progmames for the redress fopreviousy disadvantage languages.
(Departmenof Educatian 1998:4)

Adans (in Desa 1999:43) uss the tem “linguistt liberalism” when referringot the LIEP.
The newv LIEP is deemd to & ‘one d the mos progressie in the world (Landon as cited in
Murray 2000al).

Implementatio of the LIEP

The implementatio and monitorig of the LIEP s sea as a ‘constitutionbobligatiori and in

1998 an implementatio plan was proposd by thke Departmen of Education (DoE)

(Vinjevold 1999:212) The man purpog d the plan wa to fadlitate the “operationalisation”
of the LIEP (Departmen of Education 1998:3) The plan suggestd the appointmen of

managersenlistirg the hep of PANSALB, establismg nationd committees @ ensue the
effective implementatio of the pdicy and tle employmen of a languag commssioner.
Suggestions wer mae that questionnaisele sem to role playes am tha interviews and
observations wodl take place. A furthresuggestion was tha resarch woud be undertaken
with the hegb of the Nation& Cente for Curriculum Re®ard and Develpmen (NCCRD)

into the curert language situatio in SA sclools A furthe recanmendatio was the
establishmenof “school-wide sippot groups to creae awarenessfahe importace of

one’s own language Fund would ke raised a@ identify and develop prewusly marginalised
indigenous laguages Furthermoe the importace d the devebpmern of quality learnng

materiab was noted A tak team wuld be drawn up to addres these need&inally the

requiremenfor in-servce trainng (INSET) of teaches was highlightedA budge figure for

the coss relatirg to larguage initiative was sé¢ a R 1 813 516 (Department &ducation
1998:35).

Resarches o the PresidentiaEducatian Initiative (PE) a the time o the devebpmen of
the above pla recanmendd tha government @ppot the LIEP “with a definite
implementation strategy (Vinjevold 1999:212) Murray (cited in Vinjevold 1999) fel that
what was reeded wa thd the pdicy be givan sone “concreé form” ard tha sclools and
SGB’sshould be educated about thi$he Project fo the Sudy for an Alternative Elucation
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in South Afrca (PRAESA (1999) siggestd tha the provincid education departmerst stould
seek a wg in which b suppor the implementatio of the pdicy and b empowe SGB'’s.

It is nov four years sine theLiEP was officialy announced A numbe of resard projects
hawe taken pce over tig peria of time. Ore o the first of these was doa by Brown (1998:
2) in Kwa-Zulu Natal The resuls o this reseaite indicated thathe LIEP hal generlly not
had mud impact n schoad ard tha schoo$ hal only mace ‘ad ha@ decisionsabout padlicy.

Resart done ly the Englis Languag Teacherdnformation Cente (ELTIC) (1997) found
that there was a divide betweeheLiEP am wha was hgpening in schools This divide was
related to schood acras tle boad in terns d teachng am learnng (Mpofu and Pud 1997:
37). It was fet tha the LIEP slould describe the strategietha would encourage

multilingudism.

Substantiareseard was dore under th auspice d the PH in 1998. Taylo ard Vinjevold
(1999) reported tha of 24 sclools in the Westar Cape Gautery and tle Free State none had
alteral ther pdicies a practices @ ‘align’ them with the LIEP. A stud/ in the Free State
sclools dore by Smythe ard Pyle (1999) showd tha schools hal voted for a larguage of
learnng but thee was o evidere that tle governmenrequirementsn the pdicy had been
met Murray (1999) foumr in the scbols in which she worked thain spie o the fact thathe
profile of the learnes hal altered dramatidly, the larguage pbcy had remained unchanged.
Setati’s (1999) sudy shovs thd pdlicies ae in place bathe® hawe jug evolved in an @ hoc
way ard no accouh has bea taken & the Nation&d Language Plicy. Vinjevold (1999)
reportel tha few sclools wee implementig the DoE’s LIEP ard tha sclools generly had
not develope an LIEP in accordace with the Sout African Schoo$ Ad (Department of
Education 1996) The acceptancefdenglish as the larguage 6learnng and ¢achng (LOLT)
has becore standat practice {Vinjevold, 1999:214).

Three yeas afte the implementatio of the LIEP the NCCRD @000: y undertod a regarch
project b “ascertan the vievs of...the stakeholder acr@s tle systen abouw language in
educatim in relation o the need d the learnes arl educatos d the LIEP”. Ther “tentative”
findings wee that tle LIEP was nd “effective” in fostering tle desired multilinguaapproach
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to educationAlso noteal was tha proficieng/ in theLoLT of both learnes ard teaches was
lacking am language learng was nd supporte by sufficiert learnirg suppot materials.
From the findings d the researe on theLIEP i is far to deduce that problesmae beng
experierced with the implementatio of the LIEP.

Possibé reasos for the problens in implementig theLiEP in schools

The following reasos ae siggestd in the PE report as possite reasos for the reticence
tha sclools hae show toward the LIEP. Firstly, mog of the teachersprincipak and
SGB’s hae little a no understandingfdhe newLiEP. If they hawe head of the pdicy they
do not hae the experience, sldllar expertie © develop a SLP thda would mee the needs
and demands fother particula institution Secondly for mary years pdicy implementation
has keen a tp down method the democratic participatioof all stakeholdes is a foreign
corcept to mog sctools Thirdly, the authoritis hawe nd provided an implementatia plan,
guidelines for drawirg up a pticy or directiors an how to monitor a ne/ pdlicy. This has led
to confusiom in schoad as thg hawe waited fo the necesay documentatio to arive.
Fourthly, as cited eatier in this documentthe majoriy of the parens sill perceive Engli$ as
the larguage 6 powe ard advantageThey thus op for Endish withou fully understandig
the benefis o ‘mother tongué educatian especiaill in the eant years This is a direct result
of the “Bantu” educatio policy which was se@ a an attemp to disempower Findly the
teachers language competense ae cited a8 a reaso for the non-develpmen of
multilingud language pécies. Mary teaches wio pride themselvesnobeing bilingud in
Endish and Afrikaas ae unable @ caonmunicaé dfectively in any d the indigenous
languagesMary of those who speak African language hae a poo commanl of English.
Thes factos ae a restulof the larguage pbcies d the apartheal years.

Implicatiors ad recommendations

Since the pubtation of thee repors a number P recanmendatios regardig the
implementation of the LIEP hawe be@ made The firs sé of recanmendatios cane from the
PH (Vinjevold 1999) They sugges$ two alternativesfirstly, ensung thd suficient resouces
are available @ promot additive bilingualisn or the acceptancefdenglish as a laiguage of

instructian & all levels o the sclwols systen; ard sscondly promotirg the conditiors reeded
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for effective teachig ard learning.

The secod sé cane in a “Values in educatiori report compled for the DoE by Jame 4 al
(2000) Jams @ d proposel two essentidlanguage valueshithe area folanguage education.
Firstly, the encouragip of mothe tomgue educatio and secondly the fosterig of
multilingudism. It was suggesttha the® two values wuld beredised by providng teacher
training, n the fom of short/INSE course & universities ar technikons examinng él
areas & publishng am improving tle qualiy of readirg materials The repot also
emphasiseé the need fo initiatives o be taken lg the wider canmunity to suppot the LIEP
which included a rewad for institutiors tha demonstratg multilingud proficiency (Jame et
al 2000:24).

The third sé of recanmendatios cane from the NCCRD (2000:v) report They suggestd a
review of the LIEP ard divided thei recanmendatios into two phases Phas one cled for
further research inb the u® o language ad language devepmens in the classsom n order
to identify loophols in the pdicy. The® incudel the lack d clarity in pdicy
implementation the acknowledgemenof the broader sociaattitudes towards laguage as
well as the conditiors o learnng and e€achng tha preval in the sclools Phas two deals
with the notim tha subject alvisors ard teaches requie INSET to improwe ther language
proficiengy and teaching styles amd tha dl teaches reed suppdrin dealhg with multlingual
classes. Adults, wt include district dficials, sclool managersteaches ard parents need
assistaoe n understandig, implementig and drawing up e pdicies & locd level.

Desa (1999:46) note thd ultimately thesuccess a failure o the LIEP will be detemined by
the issus suroundirg implementationSte dravs dtention to a dfferert aspgect d the pdicy,
namey wha she terns tre “chorce factor”. Sk fee tha too mud choie ha be@ given to
peopé wio ae ill informed about tle decisios tha they are makng an behafl of their
children She believs a publt awarenes campaig abou language ad langua@ issues
need o take phce. Ths will have o be supportal by a “substantiainjectioni’ of both human
and materihresouces He corcem is tha unless tle staé intervens in sone way the use of
African languagewill not exterd mud furthe than the firg few years o sclhooling kecause
Endish is stil the preferrd language blearnng and éaching.
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Attitudesto language
Defining attitudes

Attitudes as defind by Bake are

...inferred conceptukinventiors hopeflly aiding the descriptio ard explanation of

behaviour.... Atitudes db not existm a vacuumThey are pat of an individual's whole

psychologichfunctioning.

(Bake 1988:114)

Although it is possil@ for attitudes to be nodified by experiene am awarenss d given
situations,attitudes ae usudly learned and tehto persist Attitudes which are specificlly
directed & language are describechithe NCCR repot as “the evaluatios peopt make
about a particuladialed¢ ard language olanguages (NCCRD 2000:49) The conscios and
subconsa@us laguage attiudes o the people withh a socieg prescrile the stats and

importarce d language within a nation The revers is perhaps also true.

Attitudes and policy

Pdicymakes ard plannes neel to understand existing attituléowards laguage ad take
into accouh nationd or conmunity interests A decisiom mug then be maé whether the
policy will build on theg attitude a whethert will implemen the change needd to modify

the attiudes Becaus the vieve aml aspiratios d all stakeholdes ae pat of the pdicy

making pracess, stakeholdérattitudes hae a strog impact a the laiguage practicesfa

sclool (NCCRD 2000:49).

Langua@ attiudes

In a trilingud study on language attituded Endlish, Xhosa amd Afrikaans spakes in the
Easten Cape De Klerk andBosd (1994:9) notd tha there was a !.. clea ard consistently
positive attitude towarsl Endish for al informants in this study’ Of the respondest83.95%
cited Endish as the preferrd language fo swccess. The attiude toward Endish, as the
perceivel language bpower, swccess ath prosperity has remaind constant Resarch by
Brown (1998) Makoni (1994) ard PRAES\ (no datg suppot the clam tha Endish is still
the preferre languag in South Afrca.
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This finding is confirmel by Lucket (1995:74) wlb notes three doninart attitudes to
language n South Afrca. Firstly, thee is the perceptio of the power & English Reports
from the PH indicated tha sclools sill value Endish a the “language © socio-econanic
power (Vinjevold 1999:215) Re®arch ly Bot, (1993) Martin, (1996) Vinjevold, (1999)
ard Desaj (1999) indcat that African language speakerbe they parents teaches a the
learnes themselves wodl prefe to hawe Englishy as the medium of instruction in their
sclools Mary learnes with little understandig o English ae bussed frm distanh areas to
atterd Endish mediun scilools Mary of those wio reman in the townshig ae ‘going
straigh for Engish’. Tollefson as cited in Young (1995) bieeves thd indigenows people
living in povery see Endish as the larguage that wil help b transfom their lives. The
Endish languag is se@ as symbolc of wealth and suces (Bake 1993).

The secod daminart attitude accordig to Luckett (1995) is tha African language ae not
of much worth and certail nat suitabé for education government, sciee am law. Nhlapo,
writing forty yeass befoe Lucket notes tha Endish hal cone  have

...suc a b place h African educéon, tha it is quike true thato mos African sdolars
English is eduction, and educations English and they find i very hard to beliewe thd a
person mg know a la and be vely well educatedand ya know ro English.

(Nhlapo & cited in Alexandeg 1989:60)

Many parerd beliew that © obtan the desired proficiegcin the Englif necessar for

education the sooner oa begirs one’s ducation in English the bette(Lucket 1995:74).
Accordirg to Sten (cited in Poterza 2001:4)a “large percentag d children are learnng to

read and wri from Grace 1 ony in English, a languagthey dont hawe sufficiert access to”.
As a restulthe® children “often reman functionaly illiterate in boh ther hone larguage and
Endish” (Poterza 2001:4) The trer of early instructiln in Endish of young learnes is
highlighted in the NCCRD documeion languagerni the clasioom (NCCRD 2000:12) ash by

PRAESA (no datg who repot on “the ealier the bettet switch o Englid pdicy. Ore d the

main reasons fothis is thd the parers desie ther children to lean the laiguage © “power,

prestige ad achievemerit(Roberts 1997:32).

If mog peopé are seekig proficieny in Englidh thee is tre danger thaAfrican languages
will become lIss saight after However, Youg (1995:64) bkeves thd “all language are
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capabé o devebpmen into fully-functiond moden languagesgiven the politcal socid and
educationbwill to se that thes larguages enjg ther rightful statws ard roke”. The histoy of
the devebpmert of the Afrikaars larguage $ a g@d exampg o this.

The third daminart attitude § thd the African languags ard Endish are usedn two different
domains Makoni (1994:22) believe tha differert language in Africa are used alongside
eadt othe to fulfil differert roles It is Luckett’s (1995:74) understandyntha Endish is used
as a laguage ¢ separa the wdl educated fron the disadvantagedsaa persors stats in life
is measur@ by ther proficieng/ in Endish. African language ae someimes perceivd as
language d the iliterate am ill-informed (Eastma 1992 Frederikse 1992) andare most
often usel as an expression fosocid equality ard sdidarity, for exampé in church, a the
sport field and & home. Young (1995:63) notetha while studens maintaind a strong
dlegian® o ther honme larguage they sav ther language a just a laguage ©the home.
Pathe (1999 bdieves tha Endish is perceivd & the languag d self-empowermentThis
attitude s relatel to the isse o identity ard culture which is deal with late in this chapter.

Negative attitudes

Note mus$ be mae o the negatie attiudes towards indigenaularguage which ae nd only
prevalem in South Afrca bu seen fairly widespead n Africa. Triandis (1971) & cited in
Okombo (1998:5) writs o the problens aroun “the complexiy and negative attides to
African languagédghat arog d confereces Desa (1999:43) reclls tha a persistentheme
tha ran thraugh the Tertt World Congres d Comparatie Education Societis in Cape
Town was the negative attitude d the speakex d African language toward ther own

languages.

Unfortunatey negative attitudet African languageae nd only part of adults experierce.
Frederike (1992:64) relate hov Shora am Ndebeé children in Zimbabwe actually
pretendd tha they do na speak thei home larguage once thehawe be@ a school “with
white kids”. In South Afrca, Versfed (1995:25) note thda African children who mowe to
former modd C sclools wee “shyng awg from their own languag@” and sore hawe a
negatie attitude towarsl ther own language ahsomeimes repct thei culture To deny the
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existerte d one’s languag is disadvantageous the learner Robb (1995:16) cite incidents
of young Xhosa speakig learnes who do na respon to adults sgeakirg to than in Xhosa
ard of children who refus © speak Sotto when they @ to Soweb for the weekendAda
(1995: 237) dvises thd the maintenace anl the devebpmen of one’s hone language “can
fosta a bilingud students identiy ard self-esteemwhich tend to correla © acadenic
success”Versfed (1995:24) contersdtha dl learnes slould fed that they hawe a unique
contribution to male © ther sclool ard “do not hae © rejed ther identity in orde to climb

sone perceived hierarchy”.

Chang d attitudes

In orde to chang@ ones attiudes ore firsd need t identify wha they are Versfed (1995:
24) reconmends thda when deding with languag attiudes ary negative attitude are
addressed Robb (1995:16) dvises tha dl stakeholdersbu especily teachers male a
conscious effdr to examine ther attitudes specificdly those that develop® durirg the
aparthed years She siggess tha schoos$ sped as mud time ensumg thd they are reag for

ther learnes as thg do ensurig tha learnes ae read for school.

Onre way of ensurng tha all sclools ae read for al their learnes is to se that dllanguages
are given egud statis within the sclool ard tha teaches use positive reinforcemeto elevate
the stats o the sclool’'s minority languages.Wong+illmore (1991) bdieves thd teachers
who overlook ad trivialise minority language raise barriex o learning. B contras those
teaches wip use diferernt language in clas sen powerfu messags corcernng the value of
all the larguage graps adl in 0 doirg encourage learremo be praud o their language and
culture At the sameiime they could be encouragip mondinguals b aspie o lean another

language.

Resgard done ly de Klerk (1995a 60) n schoo$ whee Xhosa speakig children were in the
minority ard Englih or Afrikaans was tle Mol showeal tha once Xhosa the minority
language was taught or uphetl the Xhosa learners self-confiderte aml eagernes to
participat improved This suppors Cunmins (1986) clains tha acadenic performance will
improve once the culture dnhome larguage d a chid is recagnised. 1 alo supports
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Krashens (1982) theow tha orce the learnersaffective filter is lowerel more effective

learnng will take place

de Klerk (19953 repors tha a chang o attitude occurred saa resul of Xhosa beng
introduced a a sibject The Xhosa speakig learnes who usel to isolaé themselves at
playtime nov played with learnes from othe language graps The teacherslearnes and
administrative staf were kee to lean to speakXhosa because tlyebdieved tha it would be
usefd in the New Sout Africa (deKlerk 1995a12).

Alexande (1990:198) clans thd the successfa mulilingud Souh Africa dependsamong
othe things on the positive attitdes o all the citzers © ore anotherss larguages Desai
(1999:42) bkeves tha it is recessay to chan@ firstly language practices iSouth Afrca so
tha a change foattitude wil follow.

In conclusion, a changéd attitude that $ worh noting coms from the MarkData surve on
behaf of PANSALB (2000) Although the bt of eviderce n the PE repot states that
Endish is tre preferrd languagethis survg finds tha 61% d participans believel “that
othe languages slould be assistedot becone as importanas ary dominart language”
(PANSALB 2000:8) It is understod tha the demad for Endish is a concer of the African
elite ard tha this refects an overla betweea socidclass anl accas b Endish.

Bilingualism

Wha is bilingualism?

There i little consenssias ® an exact definition of the tem bilingualism as it is generfly

usal to refg to a divers cdlection of phenomena A frequenty useal definition by
Bloomfied (1993) & cited in Martin (1996:10) $ “to haw native lile contrd of two

languages” The tem “native like control” raise a number bissue corcernirg forms of
bilingualism Romaire (1995:11) descrileeore o thee forms a recipien bilingual, & one
who does nd speak o only speaks a few word d a language ahyed understansl a great
deal Marny yourg Souh African learnes ae recipiem bilinguals.
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Bialystok (1994: 554) identifie two types o bilinguals compoud and co-ordina kli nguals.

Children who kan two lamguage simultaneougl in eary chidhood ae considered
compounl bilinguak ard eady shift between two larguages They develg two full linguistic

systens whee ther “conceptua structures ae tagged and labeled” On the other had co-

ordinake bilinguak hae two separa larguage systemwith one languag either direcyl or

indirectly atached o the other Adults learnirg a secod language tehto becone co-ordinate
bilinguak bkecaus the secash languages neve “fully integratel into the learnes existing
mentd representatiorig Bialystok 1994:554).

Accordirg to Martin (1996:10) tle varying degees & bilingualismare detemined by the
proficiengy ard the patten of language used by ¢éhspeaker). Balaed blinguak hae a
highly developd proficieny in boh the fird language (L} ard the secod language (L2).
Thes peopd often swith from ore larguage © anothe without beirg awae o doing so.

Bilingual edwcation

Bilingual educationis nd an unusubphenomenn and exist dl over the worll in different
forms Both the Bullock (1975) aththe Swann (985) repowit give accourg d bilingualism,
language ard culturd issue in the UK It was notel in the Bullock Repdr(1975:17) a
Language foLife, that

... bilingualism is d grea importane © the childran and thai families, and also to
sociely as a wholeIn a linguisically conscios ndion in the nodein world, we should
see it as an asset as somethig to ke nurtured and one 6 the agencieswhich should
nurture it, is the sdool. Evely scool with pupils whose origidalangua@ is not
English should addpa podiive dtitude D ther bilingualisn ard whereve possible
help to maintan and deepe ther knowledge 6their mothe tongue.

The Swann Repdrstrongy advacated tle idea that linguistic diversit was an asseé and

resouce n schoas ard called for all minority language o be equaly accepted.

In South Afrca maly learnes kecone bilingud before the stérof formal education Luckett
(1993:47) note tha there are fou contexs in which hilingud education can tak place: the
naturdistic contex of the home everydg life which includes the wider canmunity, the
learnng contex of the classrom; amd & a structured sudjt n a formad learnng
environmen ard that in orde to expedié bilingualism a range bopportunities in dl four of
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the above contestreed o be provided.

Lucket (1995:76 writes thd strict bilingud education tha takes pla@ in the learmg context
of the classoom “requires tha both the dminart and the subordinated language@e used at
sone stagen the curriculn as meda o instruction”. Far bilingud education to be dfective
there need  be a signifcart numbe of learnes in the class o schod who speak tle same
alternae larguages This would be problemat in mary rurd schools in the Easter Province
where societis ae largey mondingual The intraduction of bilingud education in former
modé C sclools poses a challengé @ differert nature It would necessita that d teachers
becone proficien in the African language bthe regiomn 0 tha both the deninart and
subordinatdanguags coutl be used d.0LT. An alternative solutio woull be that tle staff

becone moe diverse.

Multilingual edwcation in Souh Africa

As a resulof globdisation internationdtravd and migratim mog societies in the world
today are multiculturdand mulilingual Souh Africa is a county where EuropeanAsian and
African culturatraditions hawe intersected fothe pas three and a hal centuries (Alexander
1989:48).Many Souh Africans especilly the black populationare multilingual Mary black
citizens n urban ares hae grown up “in a multi-lingud way " and the concep of one
“mother tongue” is a foreig ideato mary (Mpofu & Pule 1997:38).

Consequenyl multilingualisn is presenin mary Souh African classroom ard is described
by Bloch and Edwards “as ¢hnorm” (998:12) Agnihotr (1995:45) ses multingual
classioons as a reflectio of socielyy ard natur&in todays world Alexande (1990:198) notes
that all language in South Afri@ have "a equd right to flourisiH' and Souh Africans reed to
understad tha no larguage $ inherenty superia or inferior to another The promotia of
multilingudism is understod to be ore d the way o bringing dl the people bSouh Africa
togethe as ore nation Yourg (1995:68) ad Laufer (2000:9) argue that is “essentidl that
Endish and Afrikaas Souh Africans kecone competenin & leasg ore African language of
ther choice Alexande (in Murray, forthcaming:l) bdieves tha multilingudism which
“challenges the inseparabilit of language culture ard identity’ will help to forge tle new
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Souh African identity.

However multilingualisn in Souh African schod is mosty seen a a laguage problen in
spite d the fact that South Africanhawe been encouragkto view it as a resourceVersfeld
(1995) bédieves thd it is the teaches who hawe the problen with language ah not the
learnersA reasm for this is thd teaches do not ha® the trainig, knowlelge o expertie to
ded with the laguage differencetha learnes bring o the classrom (Vinjevold 1999) Data
colected by tle Educatioon Management Informatio Systen (EMIS) describs tre home
languags o teaches in the centrhdistrict® in the Easter Cape as 58.7%Xhosa speaking,
17,5% Afrikaars spaking and 23,8% Erigh speaking.

The role d teaches in South African classroosns vitd as the often introduce tke learners
to a new laguage ad al® to a dfferert culture However ore mus be alet to the challenges
tha mary Souh African teaches face. Bhck teaches in rurd and township scbols

“struggk” to teach n a secod o third language (Macdorél1991:19) They fed that if they

teach n Englih it won't be as effectie as ugig ther own and tle learnershome larguage.

White teaches in forme modé C sclools face a amilar chdlenge They al do na haw the

skills o language expertise that arrequirel to suppot the learnes in ther classs wio speak

languags othe than Endish or Afrikaans.

Young (1995:108) sggess tha “teaches shoull na qualify without beirg rigorousy trained
ard assessedsabilingud or even trilingual”. The choice 6languags would depend o the
demograpld contex of the tertiay institution Accordirg to Agnihotri (1995) tle oner
teaches recaynise the potentiaof multilingud classoons aml the need to devefplanguage
tools tha will empowe learnersthe bette it will be for dl becaus larguag s centr&to

education Multilingud educatian is corcerned wih the equiy and status ball languags as
well as “engenderig socidinguistic tolerance” (Youg & a 1995:108).

Cognitive theories bBilingualism

Being bilingud involves socid and canmunicative sklls, linguistic skills am sklls for
cognitive devebpmen (Skutnabb-Kanga as citd in Martin 1996:11) Ove the yeas a

numbe of theories hae be@ developd to enhace the understandy d bilingualism.
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Research that was carried out before 1960 held that bilinguals were inferior to monolinguals

in terms of linguistic and cognitive development (Baker1988:9). A notable amount of research

has taken place since then which suggests that bilinguals have some advantages over
monolinguals. However, this research is not irrefutable and needs to be carefully considered.

The theory tha dominated monolingua societies prior to 1960 s the
Separake Underlying Proficiency (SUB theory. This theory broadly
speakirg visualizes two languages working independenty within the brain
without transfer between them. The theory implies that bilingualism has a
negative effect @ cognitive sklls and academc achievemeh (Baker
1988:171) The Comma Underlying Proficiency (CUP) theory is in direct
contrast to the SWP theory. It was Cummins belief (1986) that a conmon
underlying proficiency makes it possible to transfer cognitive sklls from

one language © another. It is understood that the maintenarce d a first

language woud aid the learner in acquiring a £cad language Howe\er,

if a learner is compdied to function almog exclusivel in a L2 in which s/he
has limited proficiency and there is little a no sipport in the L1, progress
will be slav and both languages will be disadvanaged (Baker 1988:172).
This observatio purports to explain why sone learners exgrience positive

effectsthrough bilingualism and others negative.

The third theory, namely the Thresholds Theory partially summarises the association between
cognition and the degree of bilingualism (Baker 1993:135). Cummins ( in Baker) proposes
that there may be thresholds of language ability that either facilitate or restrain learning. His
theory proposes that a first level of competency must be reached in at least one language in
order to avoid the negative effects of bilingualism and a second level of competency must be
attained in both languages in order to accumulate the positive benefits of bilingualism and to

optimise learning.
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Top floor
Balanced Bilinguals

Learnes hawe age apmpriat competencaiiboh the
L1 ard L2 and pogive cogritive advantages
SECOND THRESHOLD

Middle floor
Less Balanced Bilinguals

Learnes hae age appmpriate competencenilLl bu na L2. There

are unlikely to be pogiive a negaive cognitive consequens
FIRST THRESHOLD

Lower floor
Limited bilinguals

Learnes hae low leveks d competege n boh languageswith

likely negatiwe cogiitive effects

Bake (1993:137) note tha this theoy helps to explan why sone learnes who ae taught
through a secahlanguage @ na develp suficient competeng in ther secord language
resultirg in ther inaklity to benefi from a ‘weak form of bilingud education Ther low

levd of proficiengy in English, fo example limits ther ahlity to cope aischool.

Cummins (986) siggess thd ore d the reasos why learnes hae difficulty in school was
tha classrom larguage was verdifferernt from everyda language He names th everyday
language ‘Basi InterpersonaCommunicatie Sklls’ (BICS) while the languag do the

sclool was refered to & ‘Cognitive Acadent Language Proficienty(CALP) (cited in

Bake 1993:138) The distinction made between BIS am CALP is tha BICS can be
independentl developd while CALP cannat Effective learnng can only tale phce f both

language wee sufficienty developed This theoy resultel in the Devedpmental
Interdependere hypothess which atempts © explain tle interactio between the [L and the
L2 used by bilguals The hypothes sugges tha competene in the 2 of the chid is

dependenof the leve of success tha has be@ achievd in the L1 The bette the devebpment
of the L1 the easiertiwill be to develop te L2 (Cumminsm Bake 1993:138) If the L1 is not
sufficiently developéd to cope wih decontexualised cssloom karnng then thee s a strong

possibility that the devebpmen of the L2 will be affected negativglard disadvantaged.
Multilingualism to develop cognitive skills.



Agnihotri (1995:3) bdieves that multilingualism has positive effecs on
cognitive developmenas wdl as i success taschool. Macdonald (1991:45),
however, warrs that although bilingualism in a classoom is na a problem,
there may be problems with cognitive learning in a fcad language.
Cummins (198B6), Macdonald (1991), Langhan (1993), Heugh et al. (1995),
and Versfeld (1995) hae dl carried out extensive research cooerning the
beg medium of instruction for learners to begn their education. According
to Versfeld (1995:29 reading and writing in one’s L2 is far easier orce L1
competerce in the same sKkls has bee achieved On entering school in
South Africa, many African learners have varying degrees bcompeteng in
speaking and understanding English and interacting with text. Murray
(2000 feels that the overwhelmirg majority of these learners lave
virtuall y no English language experiege & all, ‘save for a fav words culed
from T.V'. There may be marked differences betwee the informal,
interactive situations namely BICS, and CALP, the academic form of
language closel linked to literacy sklls. Learners need b be able b think
and canmunicate a a relatively advanced levé in the L1 for the skills that

are needed fo cognition to be transferred to the L2.

Much regard has taken place globalf to azertan the cgnitive advantagesfdilingualism
ard interestig regard on bilingudism ha taken plae in Souh Africa. lanco-Warall
(1972) cited in Romaire (1995:111) foud tha Endish/Afrikaars hlingud learnes in the
foundation phas were abled “analyselanguage asraabstact systen earlier tha their
mondingud peers” Theg yourg bilingud learnes between the agesfdour ard s years
respondd to word meaning rathethan the soud of the words whidh indicatel faster
semantt devebpmen (de Klerk 1995b54). The eary separation bmeanng from soum is
cited by Saundex (1988:17) a ore d the advantagesfdilingudism.

The preiminary resuls o an extensie larguage sudy on 18000 Afrikaars ard English-
speaking learnes from mondingud and bilingud schools in the Cap in 1943 foud that
pupls who attendd bilingud sclools wee confiden in ther secord language wite the
proficiengy in ther L1 was nd affected Malherke 1977:56; Romag 1995:111) As this
study only to& place n the Cape one ngpresure that tle teaches in tho® sclools unlike
the majority of teaches in South Afrca at that timewere dlingual.



Not al researb demonstratepositive resuls for bilingual progranmes Re®ardt carried out
by Cummins (1976) anl Skutnabb-Kanga (1976) & cited in Hoffmann (1991:118) showed
negatie results Both reearches notel tha if children usel differen language & hone and
at schod they often had a poor conmard of both ther L1 and L2 and thereferdd not
achieve academidyy. Hoffmann suggess tha minority children neel educationlaprovision
tha suppors bot ther socid and linguistic circumstancedHoffman’s bdief is supportd by
the Threshold Theoy which hypothesizetha ore leve of language proficieng mug first

be attaine  tha ore canoptimise learnng.

Languageculture ard identity

Jug as thinkng am language are clogetelatel © languag ard cultue are entwinedThe
difficulty of separatig languag ard culture is not&l by Ngugi:

Language a communication and culture are ...products o ead other.

Communication creates cultue: cultur e is a meas d communication.

(Ngugi as quotel in

Alexander 1989:55)
Culture shape ar influerces eucation while educatia is a powerfu agern of cultural
transferene a culturd protection Ramirez (1992 n Edwarg 1998:5) argue tha the
acadent succss d learnes is directly relate to the extemthat thei culture ad languag are
“incorporatel into the curiculum”. Versfed (1995:25) repost tha African children who
moved to forme modéd C sclools shiel awa from ther hone larguage ad someimes
rejected theiculture Yourg (1995 bdieves tha the chdlenge fa newly composd modé C
sclools is © include languages drcultures othe than English into the learning pracessthus
counteriny the daninarce d English When the language arnculture o the minority groug is
not incorporate into the curiculum the minority group is assnilated into the majority
culture Learnes ae thus expected to adapo the existig culture languag am eths o the
sclool rathe than the scbol changig to acconmodae the learnerscultural backgrounds
ard language FRAESAnNo date) The danger Dthis is higHighted in the followng extact
from the Bullock Report:

No child should b expected to casoff the language ahcultue o the hone & he
crosss the stool threhold, na to live ard ad¢ as though school ath home
representwo totdly separa¢ and differentcultures which hawe © be kep firmly
apart The curiculum shoutl reflect may elemens d that part d his life, which a
child lives outsi@ sdool.

(Bullock report1975).



Ore d the findings d the Threshal Progct wa thd culturd beliefs hal an influerce an the
way teaches arml learnes relatel to ore anothern school The® culturd values “filter”

through o the sclool environmert ard influence the wateachng ar learnng take phce in
the sclool (Macdonadl 1991:5).

Fishman (1991) & cited in Bake (1993:56) bkeves thd there ae thee distinct links beteen
language ash culture He understarglthd language ad cultue ae ore as a restilof their
close associatio ove the yearsMary asgects d langua@ sut as metaphas ard idions best
explan cultue “at a cognitive ah emotive level”. Hs secod belid is tha language
symbolises culture An exampé o this is thd in South Afrca the Englis language may
symbolie eithe wealth and saces a colonid oppressionFishmans third understandig is
tha “culture s party created by laguage”. This is eviden in mary ord traditions whee the
culture d a tribe o clan has keen verblly passel down from generatio to generation“The
tase am flavour d a culture $ given thraugh its languagé (Baker 1993:56).

Jug as thee s a relationsipi between language anculture  is thee a relationsip between
language amh identity Cohen defines identiy as “a repertoire b possibé selves...[from
which] eat of us clooses a assemble a package angives peopt to understand thas the
sott of persa he is™(in Gaganals 1992:48) It is accepted thassue o identity are at the
“nexus d multiculturd educatiori and the® need to & cleary understood in ordefor
multiculturd education to becone dfective practice (Dolip 2000:899) Alexande (1995a)
ard Bake (2000) understahtha mary people have multiple identitiesAlexande quotes
Said:

No one todg is purey one thing Labebk like Indian o woman o Muslim, or
American ar no moe tha startirg points which if followed into actua experiene for
only a momenhare quickly left behind.

(1995a223)

Educatos ae encouraged biNtshangas (2000) b keep n mind thke constanyl changing

identity profile of learnersWinkler (1997:36) bkeves thd teaches slould na teach éarners
to thirk of themselve & “non-Engli® speakers as this suggestthd the® learnes hae no

true larguage identity ard someimes resuls in ther not having confidege n ther learnng

" In this reseatt the® ae the Xhosa ard Afrikaars speakig learners



Gaganakisreseard in Souh African privae sclools reveald tha black pugls’ identity
emerge a multi-strandd and sulgct © the locd influence while at tk sameitme beng both
contradictoy ard flexible (1992:48) Fa the® learnes the prestige bspeaking Englid is
associatd with moving up tle socidladde while African language ae perceived & having
little socid value The® learnes defingl themselve as ‘bemg black’ aml & English

speakng.

It is Baker's 2000:70) understanaly tha all people have “diferert identities in different
context$ and tha identity is abot “becaming rathe than abou being”. He suggess thd the
two issue d culturd and language idengtare nd o mud abou understandig our roos as
about “making sens ou of our past presehard future routes”.

Ntshangas (2000:41) sggess tha the LIEP s a roue that will shap tre identities of
learnes arl tha as learnes grav 0 the pdicy will shape sociey as well He believes that
peopk o longe chooe © study laguages for sentmentd reasons He recanmend that
choce d language stould be based B the notim of creatirg the bes possibé goportunities
for children to compeg¢ nationdly in becaning “active amd productie member(s of the
internationdrace ¢ human bengs”. Anothe key isste ard underlying princip o the pdicy

is nationhadditive bilingualism.

Nationd additive bilingualism

Lucket (1995:79 introduced tle word “National” to additive bilingudism becau® theLiEP
“i s designd to goply to al Souh African pupls in a unitay Souh Africa”
Additive bilingualism a tem coina by Cunmins bu here defined byHeugh is

...a contex in which speakes d any langua@ are introduat to a secam languag (or
even languagesin addtion to the continud eductiond use d their primary language
as a lmguag@ d learning The seond languag is neve intendal to repace the primary
language n educ#on; rathe it is seen & complementar to the primay language
throughout.

(Heughet al., 1995: vii)

Lucket (1999 defines additive bilingualisn s maintainmg the firs language while at the
sane ime gainng competencenithe secondFa this type d bilingualisn to be developed,
both or all languages ard the cultures bthe learnes reed to ke respected and valued. tBhe
unequivocasuppot for mothe tongue / firg language instruction has be@ given ly South
African resarches am pdicy makes dike (Vinjevold 1999:216) As discussa in the
previous sectio it is widely accepted thaadditive bilingudism has a positive #ect on the

learnerscognitive devebpmern as wel as ther self-esteem.
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However Makoni (1994:22) questions whethecorceps like ‘additive ad subtactive
bilingualism; which originatel in westen societies can easy be transferré to the African
continent He feas thd the® concem do not taptue the complexities bthe African
multilingud setting as mary African children have grow up n multilingud homes am do

not hawe a pimary language.

Many African parens shav little understandg o additive bilingudism ard wart their
children to be educated in EnglisfRobb (995:15) foud tha parents maded wih pre-
sclool teaches nd to allow ther children to speak anyXhosa © tha they would have
sufficiert Endish language sks © be able ® “ go to a decenEndish-mediun primary
sclool”. The PRAE®\ repot for the PH (Vinjevold 1999:217) indiates thathe increasig
use d English s aLoLT in townshp sclools is havng a negative fiect on teachig and
learnng in the foundatio phase.

Re®art done ly Desa (1999:42) foud tha Xhosa learnes recorded whiathey understood
of a stoy in Xhosa proficienty bu were unable ¢ do the sare in English. Tle latter
recordirg was barey intelligible. The larguage practicesfahe Grade 4 learnsrin the
Westen Cape in Desai’s sudy wee frustrated rathiehan fadlitated when learnng took pace
prematuref in an L2. Accordirg to Lucket (1995:75) if learnes ae unable @ explain @ to
transfe new knowledge inb an L2 then they hae faled to achiee CALP in eithe language.
Smith (2000) a foundatio phag teachern a Cape Tow privae sclool, observd tha the
Xhosa learnes manage to “keep up” wih the Endjsh speakes in Grads 1 and 2 but in
Grades 3 and 4 thebegan to fal behind n Science ashMaths She believes tha“this can
only be due ¢ a lamguage problem”. Acordirg to Smith in the firg two yeass & sclool these
learnes manag well as wok & this leve requires BICS In Grade 3 and 4 criticallateral
ard divergen thinking skills ae pat of CALP ard the learnes ae unablea keep up

The implication of Nationd Additive Bilingualisn in South Afrcan schod slould mean that
yourg learnes ae able © acquie an additiond language withou replacng ther first
language sithe LOLT. For the majorily of yourg learnes this additionalanguage is likely to
be Englihi while a minority of English and Afrikaans smkes mg acquie an African
language s a secoah or third language.
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Subtactive bilingualisn is n direct contraisto additive bilingudism. Subtractie bilingualism
is tha state m which a secah language s learnd a the expense fothe first Luckett
(1995:76) nots tha sone d the resuls d subtmactive bilingudism in South Afri@ coutl be
avoidel if African languags wee used ath developd in education The dfect would be that
for the majoriy of learnes caynitively demandig learnng woutl be able ¢ take phce in
ther L1. Ther languag woutl thus le maintainedresgcted and afforded ¢hsame statuas
the other laguage$ within the scbol while they would still develp in terns o additive

bilingualism.

Onre d the ways for devebping the L2 while maintainng the L1 is the re-intraluction of dual
medium sclools Dud medium e@ucatio involves teachimy ard learnng through the medium
of two larmguages This can eithe be achieved by usg two larguages for teachimg on
alternae dag o the two larguage can be used interchangeglfbr the conteh subjects and
othe areas bthe curiculum Re®ard tha was carried otin 1938 by the Nation®8ureau of
Educationdand Socida Resard and n the mid-forties by Reybun showel tha learnes who
were taugh usirg the® method weke bilingually more proficiert than learnes in unilingual
sclools (Malherbe 1997:99) Unfortunatey the combinatio of a shortag o bilingual
teaches which contributel to the deficien standard d L2 instruction and tle rise of

Afrikaner nationalisn led to the temination of dud mediun sclooling.

In conclusion, bcaug nationdadditive bilingualisn is foremost o the agendasfdanguage
plannng and pbcy in South Afrca, we ae remindé of the words o ‘Ornze’ Jan Hofmeyer

written neary fifty years ago.

| prefe to se ou chldren of differert denominaions and diferent languages
educatd in one ad the same dwools | think tha is moe in harnony with the
bilingua systan ard | would arrang@ stools accordingly ...I would like the English
boy to learn Dutch frm the Dutdh boy, and the Dutd boy to learn English fra his

English comrae in the sool ard with whom he is goirg to mix afte school. ...I feel

that ever child should ke taught a the commencemeérof his stool caree in the
language bhis parents, i.e., fiown languagethen as som as possibleyou should
have mixel classes. And,fithe teacheknows Dutt as wel as English, e ca teach
in two language in the same clss, ad the children will learn more d the two
languags in this way then thg would otherwi® do.

(Jan Hofmeyer quotel in Assemby Debates 1944
col.2892, citd in Malherbe 1977:7-8)

The questio tha need © be asked s whethe dud medium sclools woul facilitate the
palicy of nationd additive bilingudism as suggestin theLIEP.
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Conclusion

The chapter has reviewed the history and key issues of language planning and policy making
in South Africa. It has attempted to describe the challenges that are faced by all stakeholders
in education in South Africa today. Relevant language issues and the history of language
policy in South Africa are included. The announcement of the new LiEP was acclaimed as
progressive and visionary but its implementation has been problematic. These issues are
addressed. Attitudes towards languages and towards speakers of the different languages in our
country were noted and finally the issue of bilingualism was highlighted as central to the LIEP
document. An aspect of bilingualism that is emphasised is that of national additive
bilingualism which will only become a redlity if learners are able to develop and maintain
their first language while at the same time gaining competence in a second. However,
research informs us that at present the majority of stakeholders in South Africa are not
committed to maintaining their home language (if there is a single home language) but instead

wish to gain competence in English, the language of power.

CHAPTER THREE

Research Methodology

I ntroduction
The aim of this chapter isto provide the reader with a coherent overview of the research goals
and the relationship between language practices and policy. The chapter begins with an
explanation of the interpretative paradigm and the participatory research method. Case study,
which was used to achieve the aims of the research, is then examined. This is followed by a
discussion of the key issues of validity, the use of triangulation and the ethics of research
practice. The first half of this chapter concludes with a section relating to research with young

children.
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The secod haf of the chapter begs with a descriptio of the sclwol ard its unusual
language historyThe variots techniqus ard methods bdata cdlection tha were used to
provide an in-depth investigatioof the larguage practices dmattitudes o those involved in
the Foundatio Phas o the sclool are examined This is followel by nots on how the
researcher wenabou working with the mas d data that wa generate by the case studand
a discussia of the methodadgicd limitations o the researchThe chapter erslwith a record
of the sclwol’s participatio in the study.

Broade project

As mentiond in the intrauction to this dissertatio | an a member ba researc team
alreads working in this sclool. | decided to continue wit my own regard & the same
sclool for a numbe of reasonsThe research tea hal looked & the larguage practice and
need o the whole schol ard | was particulary interestd in learnes in the foundatio phase.
| realise tha with more ‘deep probingit would be in my and tle research teasvinterest to
continue workig with a fanliar group o teaches ard learners | was this abk o give

feedbackda the sclmol on both projects.

Resear ch Goals

The purpos d this researt is to investiga¢ in a single educatiohaettirg the language
policy, practices aml &titudes towards languag o learners teaches aml parens at
foundation phas level In terns o what is refered to in the intrauction the following are

the research goals.

The central golais 1o gah an understandig d the larguage practice d a selected gnap of
Foundation Phase learnersboth & schod and & home An additian to this centrhgoal was
the intention to gan insight into tle attiudes d the parentsthe teaches am the learners
towards these lguage practice ard to exanine ther understandig o these in a particular
context The find aim was © provice a rich description 6thes larguage attitude and
practices in orde to fadlitate the devebpmert of a sclool languag policy. The LIEP allows
all sclools to develop a SLP thd is ungue b the requiremers o therr particular schol. It is
envisagd tha before drawirg up a SLP, the learnerslanguage practices Wihave been
examinel to ensue that tle pdicy in respons o theg will med the larguage neexl o the

learners.
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| nter pretative paradigm

A paradign as definel by Gula is the “basic set bbeliefs thd guides action whethe of the
everyday.. variety or action taken in connectia with a disciplinedcenquiry (Guba 1990:17).
Thus a paradim provides the broad framework fothe methal of data cdlection, the
observatio and tle interpretatio of results As such the paradign will impact i the
reeard questio as wdl as tre way in which the researctsicarried outlt is essentiathat
there is a bgicd fit between the resedncquestion and tle resears method within a
particula paradigm In the case fothis researt a case sy metha was use within the
interpretatie research paradigriihe broader remarch pragct wa participatoryard thus this
researd containd elemers o participatoy reeard (PR).

Interpretatie researc reveas hov group and individuhunderstandigs awl interpretatios in
the worl influene actiors ard intentiors (Winberg 1997:34) The rationale that underscores
this paradign is founde on particula hypothese aboti the natue d knowledge human
natue ard socia reality. The researcher workinin the interpretivi¢ paradign does not
beliewe in a realiy tha exists ‘ou there regardles o peopk Bassey1995) The reasa for
this is thd it is the convictio tha reality is aconstrut of the huma mind and a sut cannot
be separated fra people Differert peopé have differenunderstanaigs abotiwha is real.
Knowledge § understod to be a huma construction and thercoutl therefoe ke many
constructions ba singe incident It is therefoe understod tha becaus o the value

ladennass d facts inquily cannad be vale free (Guba 1990:25).

Accordirg to the interpretative paradignthe interactio between the researcherdathe

reearched shagehe resuls o the inquity ard becaus d this inteaction objctivity is never
possible though sone ehnographes sut as Hammerslg (1987) bdieve it is worh striving

for. Re®arches in the interpretat® paradign try to understath and explai the subjective
reasos ard meaning tha underpn sociaaction.

Basse (1995:14) descrileethe purpos o interpretatie resears as an exploration 6 ‘deep
perspectivesof identified evens am a seara for theoretichinsights into theg occurerces.
Issus pertainng to valus form an integrad part of interpretatie researis and becawsd this,
both the participans experienes ad the researches’ understandg reed o be taken into
account The resuls provice possible solutiabu not certainties which in turn mg lead to

future research.
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The methd in interpretivit reeard is the procedwe that § use to interpré ard gain
understandig o one’s observations withisocid interactions The methodoloy is the theory
of research which underpis the researe method The methodalgy o interpretative research
is usudly describel as qualitative Accordirg to Nunan (1992:3) qualitatie researc can
metaphoriclly be describeds“soft’ researtt whee al knowledge is relative ard comprises
elemens o subgctivity. In qualitative researc the researches ipimarily concernel with

human understanag.

A participatory case study
Participatoy resarch
The AR methal was seécted fa the purpos d this progct Accordirg to Narayan (1996) the

following three essentigrinciples undergn PR capaciy building, drawirg on the expertise

of the non-expdrard the utilization of results.

Reasm (1994:1) descrilk® participatoy reeard & “reeard with people rather tha on
peopk”. PR tries to involve a melang o stakeholdes in the enquily process. h 9 doing
peopk are abled engage wit the intentio of exploring a signifcart topic in orde to
understad it better In this way the expertise fothe locd communiy and thei local
knowledge $ shard with the researcheiThe researcher continsep be enlightened and
informed by inteaction with the participantsThe succes o a PR projed is basd on co-

operation among dlstakeholders.

When undertaking PRWalters (1983) a regarcher witha the critich paradigm believes that
while the researchesia canmitted participamn s/ke is also a learneBecaus d this asgct of
PR the gap betwen the researcherdathe researched iminmised The researcher facilitates
the research paess whie the indigenos ard local knowlelge s tgpped for the devebpment
of an gopropriae actio plan. Ths pracess bids the capacy of all the participantsincluding
the researchersat gives then the power ¢ utlise the new knowlgge.

A crucid aspect d PR is the research paess. Waltes (1983:171) explais thd in PR the
resarcher rects tre distinction between the meanam the end o resarch ard insead
stresses both A considerd strengh of PR is thd it occurs as a inter-related process m which

socid investigation educatian and actio ae nd separatedThe researchesimoe interested
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in the appropriatenssard the impac¢ of the research on the participartha in the ‘perfect’
study In this way education&problens ae solved co-operativelby thos directy involved
with the issuesWhen designing a participator study “credibility, trustworthiness, relevaa
ard feasiblity ” are considered thmos importar criteria (Narayan 1994:24).

Findly PR can be describedsaa cydical process combimg the procedus o collaborative
problem solving and tle generatio and ue d knowledge The processsi dynamic, demand
base&l and chang orientated andegks to rai®e peoples awareness dndevelop capagit by
equipping thean with nav skills o analy® am sole problemsPR is thus a ws of setting up
a two way learnng pracess betwen the researcherdathe canmunity. This researe was part

of the eary stags o a cyclicd process.

Cas study

Ca® stug is moe than a techrque b is nd exactly a method Far this reasm | hawe termed
my metha a participatoy ca® stugy ard it is in the® terns tha | will discuss cas sudy and
its limitations.

Ca® studis in education ae traditiondly qualitative aml hypothes generatingln 1975,
Louis Smith ore d the fird educationhethnographersdefinal a case stydas ‘study of a
boundel system’ He drew attentio to a case sy & an obpct rathe than a processBassey
1999:27) A definition favouredby MacDonaldand Walke (cited in Merriam 1988:11) is
‘the examination of the instancen actionn Kemmis, (cited in Bassey1999) however, believes
tha a qualiy of caee sudy wok tha needed to & ensured wathd ca® sudy maintaind a
necessarvaguenas, b which & the sameiime approvd of both the methos ard obpcts of
ca® study) Accordirg to Bassey Kemmis description of cae studg is stil pertinen today.
“Case Stug consiss d the imaginatio of the case ah the invention of the study” Bassey
1999: 61) It is Basseys belid (Bassg 1999:61) tharesarches reed to @ furthe than “if
teaches b x then y may hgpperi and try to find the reasa for wha is hapenng kecause
this ma bring furthe insights which may explain othe hgppenings.

By 1985 thee was stilconfusian abou exactly wha was entded in cag sudy:
While the literatue is replee with reference to ca® stidies ard with exampls of
ca® stdy reportsthele sens © be little ageememnabout whaa cas stuly is.

(Lincoln & Guba 1985:360)
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Yin, an American regarchey observd tha ca® sudy is suitel to instance whee i is
difficult to separa “the phenomenos’ variables fran their context (cited in Merriam
1988:10) Yin, who® views tem towards a positivisparadigm is describd by Bassey
(1999:26§ as “the leading exponenin the socihscience o case study”. Sta& (1995) cited
in Bassg (1999:26) writing from the interpretivis paradigm describe cag stug as “the
study d the particulariy ard complexiy of a single case, eoing to understah its activity

within the importahcircumstances”.

A cag sudy ould thus pragmatidly be described as:

...an in depth lo& at an individual in context a situatbn or an intervention, but
each cas ha a numbeodf elemens within it, which male up the tothpicture
or a vignete which ‘says { all’

Gréig and Taylor 1999:103)

Having notel a broad spctrun of definitions categorie ard obpectives & case study it is
necessarto take inb accounthe pivotd role playel by the researcheCohen andManion
(1994:125) understantha a case sidy regarcheyr unlike an expemente or a surveyor,
‘typically observesthe makeup and tratd the unt beng regarched This unt may be a
sclool, a canmunity, a chitd or a class. Thke researcher “prokedeeply as s/le observes in
orde to analy® intensivey the diverse phenomard the case. Merrim (1988:19) believes
tha the importace d the researcher canhde overemphasisk as tre researchersithe
“primary instrumen in daa cdlection and analysis”Having a huma benhg & instrument
differs consideralyl from inanmate instrumerg like questionnaiein tha with the research
the researchesiresponsig  contexts adaps techngues © sut the case ais responsig to

the non-verbbaspecs d the research.

Stenhou® (1988:49) bbeves thd ca® sudies stould presehrepors whid invite canment
which in turn resul in furthe commens beng made Nunan (1992:78) bbeves thd in this
way a “multiplicity” of commens coutl then lead to furthe interpretatios arm further
reearch A fundamenthfeatue o cae stug is tha enaugh daa ae cdlected fa the
reearcher @ be able © exanine specific aspest d the case ah to publicise the
interpretations bthe observations.

Linked to the isse o sufficient data $ tha of making assertionsStale (cited n Bassey
1999:32) aled researcherto bewae o making assertios an a relativey smal database
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thereby “invoking tre privilege ard responsiliit y of interpretatiofi (Stake asThe clains that
are made whe interpreting dat need @ be ma@ n a metbdical amd thoughtfl manner.
Stake wars thd by drawing too mud atention to hasy interpretatio of the clains thda have
been mac mg be erroneos aml sugges thd cag sudy wok is too hasy in drawng
conclusions He suggess tha goad ca® sudy wok is refective, patiehard willing © take
cognisace d the findings d othea resarch If reflectivity ard patierwe are worti qualities
of good cag sudy then it is importahto understand whreit is gopropriae © do a cae sudy.

Robson (1989) siggess thda ca® sudy is esgcialy usefd when a particular asgct or
specifc behaviourneed t© be described during amited period @ time, while Yin (1984)

maintains the.ca® sudy regard is chosa when the researches interestd in answenmg

how ard why questionsni the stug of a contemporar asgect n a realife context Stake
(1995) alds tha cases & chose and studid becaus the/ are thaught to be instrumentally
usefd to furthe understandig o a particular problemcorcep or issue An additionhuse of

ca® stug as notel by Nunan (1992:78) $ thd the dat recordedn this type d resardt are
usually more accessilel amd as sut are abé © reach a far wider audiea than dat cdlected

from conventional resard reports Graue ad Walsh (1994:142) reind regarches o the

importarce that cas stidies b na take place n a vacum becaus they are alway pat of a

large picture ad as sud cannd be contexfree.

Findly it need 0 be noted thiaca® sudy is nd limited to ore specific po forma According
to Stenhou® (1988) and Nunan (1992) thee are fou differert styles of cae stug namely,
ethnograhic, evaluative, ducationh and participatoy research The latte three are all
closel relatal to educationhaction.

Smith’s definition of cae stug as beng ‘a boundd system’ in the case fothe curent
reeard can be equadewith the laiguage pbcy of the sclool ard its implementatio in the
foundation phaserhe insights gainé by tre sudy can then be shared witstakeholder and
put to immedia¢ use. Th am of the case studapproach s © “uncove the interaction of
significart factors chaacteristc to the phenomenon” (Merria 1988:9) It was decidd to use
ca® stug becaus it is a gpropriae metha for addressig a situation which needs
understandingniorde to improwe practice.

Limitations d case study
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The mos cited criticism of ca®e stug mug be its lack d acadent rigour ard minimal
foundation fo scientifc generalisationsParlet ard Hamilton (cited in Bassg 1999:34)
beliewe that a unit of analysi$ in a case stydcan mean virtualy anythng and cas study
writers ae often guily of “re-inventing the wheel”.

Yin (cited in Bassg 1999:34) wara thda ca® sudy is vel time consummg and resudt in a
“large anourt of unreadab® documentstvhich eithe ned to ke included or disregardedThe
sekction of data has validy implicatiors for the researchersahee is tre temptatio tha data
which contradics wha the researcher wiskdp prowe coutl be omited if the am is o arive

at fixed solutiors rathe than understand #hdata.

Adelman & d (cited in Bassegy 1999:22) believe thda ca® sudies ae often regarde® “with
suspicion and eva hostility”. However accordiig to Basse/ (1999:x) education& case
studies ae a “prime stratey for devebping theoy which illuminates elucation& policy and
enhancesaucationapractice”. Ths is ore d the reasos thd ca® sudy was chosa for this
reeard propct whid is corcerned wih the perceptioam understanding fdanguage of
the variows stakeholdexin the foundatio phag in a pimary school.

Becaug researig is a creatig activity and evey ca® is unique the¥ is ro stipulatel format
for undertakig a case studyHowever, hawig said thisit is importan to remembetha the
succes d the sudy depend on the procedw that $ followed by the researchersahe
enquity is made This wil enharte the credibily of the researe and endoes the
trustworthiness d the findings Nunan (1992) refersd ca® sudy & a “hybrid” because when
callecting andanalysng dag i utilises moe that oe method When undertaking a cassudy
the researchersi engage in three specific activitiesS/te tries © dicit what dfferent
stakeholdes ae thinkng and doing, trie o analyg aml interpre the data ctlected ard tries
to male a coheranrepot which is lorg enough @ be meaningfuand shot enaigh o be
readabd Bassg 1999:44).

Key issuesin research

In this sction | will discus the key issus o validity and ethis ard the need to & mindfu of
thee when doing resarch A brief description of triangulation and is usem cag stug is also
included.

55



Validity

Validity is definel by Mouta (1996:112) a the bes$ agpproximatian of truth while reliability

infers consistengor stahlity of data over a perid of time. Rdiability ard validity are “vital

corceps in surveys ath expeiments but accordig to Bassey (1999:74) thg are nd vital in

ca® stug resarch This is because the condeyf validity can be problemati in cag study
reeard for the following reasonsCa® stug resard is chosa becaus o an interes in a
particula singulariy ard na becausg it is a typich example that wodl be meaningfliin

otha contexs whee externavalidity would apply Furthermoe in cag stug resard there
are o caug ar dfect relationshig whee internal examinatiancan be made.n cag study
reeard peoples constructia of reality is beng observed ahfor the case stdy regarcher
“what seens © be true s moe importah than wha is trie” (Merriam 1988:167) The
reliability of a case stwis also soma@nes questioned,draus in cag stud it is nd always
possibé a desirabé © repeat the sudy in orde to verify the results.

Lathe (cited in Dison 1998:19) sggess$ a further typ d validity, namey catalytc validity,

as beng approprisg for reearch Catalytc validity refers to the degee d chang that has
taken place n the situatia while the resealtis stil in progress. A exampé o this is

referred to n chapte 4. In plae o the tem validity Lincoln andGuba (1985) siggestd the
use d the tem of “data trustworthiness”. Triangulatiois a methd tha is useél to establish
data trustworthines.

Triangulation
Triangulation (Denzin 1970) § describd a the use © more that a singd methad for
collecting dat when studying a particular aspeof human behaviour Ore o the motives for
using multiple method for dat cdlection is © increas the validiy of the observatios o the
study.

Triangulation is a meas wherely the researcher assesske integrity of the inferences made
from cdlected dataln orde to do this the researcher mpause interviews observatioa and
guestionnaire o sudy the same uniard compae the resultsin 9 doirg the researcher is
able o identify differert ways in which phenomena have Iloegeen This strateg may reveal
tha the flaws in the o® metha may be the strengthd anothe (Merriam 1988:69).
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Triangulatian is vely usefu in overcaning tre bias thais associat with singe observer and
single theoy studies It is also believé to ke a god strategy @ reveé one true pictue of
wha the research fsbe@ abou (Ackroyd and Hughs 1992:171).

Ethics

In qualitative case sitdy, ethicd issues ma/ need to b examined bdt when cdlecting data
and when analyzng findings An ethtal statemenshoutl be drawn up whid coves the
three mam ethica values which are accordig to Basse (1995:15):

* Respect fopersons

* Respect fotruth

* Respect fodemocrat values

Respect fo persos incudes beng hones ard transparentPemissicn mug be saight from
the graup to tape coversatios ard to quoe from the recordig ard if the researcher is
corcerned s/te should allow the institution/indivdud to read tle repot befoe it is published.

Respect fotruth ensure thd the daa that ae cdlected fran subgcts ae nd tamperd with
in orde to produce th conclusion tha the researcher desireghe researchereeds o keep

meticulous ecords ard include examp d thes in orde to safeguard #aresearch.

In a democratic societyhe researcher Bathe democratic righto investiga¢ ard to ask
questionsthe freedan to express his/he own ideas as welas © criticise the idea o others
ard the freedan to publid findings tha hawe resulted fron the researchHowever these
freedons ae “subject o the responsitities impose by the ethics forespect fa persos and
respect fo truth’ (Bassey 1995:15).

When working with young childrepal the ethicé principles mentiond abowe need @ be
considerd within the contekof children’s rights. Pemission to woik with yourg children
needs © be saught from the children a wel as a significahadult. h the case fathis research

consehwas obtaind from the children and fran ther teachers.

To summarise participans hawe a righ to know tha they hawe a choice whether or hto
participate ard can withdrav from the researe pracess aary time. They al hawe a righ to
know wha ther role in the process erits, wha will hgppen to the resuls o the research and

how the® will be published While trying to reman ethicd when engagd in regarch the
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researcher 3 someitnes puled between his/he professim and a commitmerto the ethical
statementHoweve respect far the privacy, anonymiy and confidentialig of the participants
mug always ke a prioriy for the researcher.

Y oung children
Considerations

As the greate proportian of this researce involved yourg children between the agesf® and

9 yeass it is importahto conside this asect d the researchHistoricdly children’s research
has typicdly focussel on prescloolers amd adolescest as these are considered interesting
ages in child devebpmen (Greig and Taylo 1999) This has resultein a deatt of literature

on regarch with children between the ages 6 andefrsy Graue ad Waldh (1995:146)
describe workig with children & a “messyrewardig and comple exerci€” ard bdieve
tha the younger citdren present greatehdlenges for rearchers).

Children irresgective d ther age neeal to ke dfered speci& consideration Interpretivists
hawe tried to mak sense fathe socidworld from the perspectivefahe child They hawe tried
to comprehend #hexperiencesfahildren and hev the® hawe impacted o ther interaction
with othes (Greg and Taylo 1999:43).

When working with young childre the researchereerd o bewae o assumptions.n the past
reearches hae assumé tha yourg children are unablea contribue in a “reliable” wa to
discussions abauher needs ther future aml mowre importany ther feelings (Greg and
Taylor 1999:76) It is onl within the lag twenty yeass tha children have bee gpreciated
ard recagnisal in reeard circles ard given therights which they deserve Resulthg from
this is the view tha resarch $ dore “with” children rathe than “on” children. However
reearches sill need to lp mindfu of the competencies dmrmotivatian of the learnes ard to

take ths into accouhwhen engagig in regarch.

Graue ad Wald exhot resarches “to serious) take the charged study childre in context”
(1994:139) A child does nd exid in a vacum; a chitl is pat of a socid systan ard for this
reasm the contein which the research tak@hce s vely important By the same tokerthe
experiere that tle individud child brings  the research paess musté acknowledged.

A further importan consideratia to bear n mind whe working with yourg children is that

children ale nd miniature adults When doing resard with children it is nd satishctory to
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use the techmjues thd one uses wh aduls ard appy the® in a smilar manne with children.
Factoss sut as the environmentsidings ard parens dfect the devebpmen ard behaviour of
children Regarches reed to hag a god understanding and knowledgktle theories of
learnng and cognition physcal growh and develpmen ard of children’s relationships
becaus these theoriesiiturn ae affected by th@abovementione factoss (Greg and Taylor
1999).

Speciad skills ard technique ae needed whe conductig regard with children. Askng

inappropriagé questions wilresut in a mundane, ordingarstudy. Posig careflly selected
guestionsin contrasshoutl lead b an informed and usefupiece d researchWhen seécting

suitabk questions # researchereed o acknowledge # interests o the children and ask
questions thawill empowe them with knowlalge anl understanding whirc could hawe a
positive impact @ the wordl in which the live (Greig and Taylo 1999:62).

In interpretatie researc the relationsipi betwea the adul resarcher ad the chid
respondenis crucial Sone researcher like Manddl (cited in Fine ard Sandstron 1988)
beliewe that it 8 importan for the researchewtbecone as childlik as possiel in orde to be
abke © identify with the child However,Graue ad Wald (1994) emphasie tre fact that
adulis canno be children and tha no mater how good tle intentiors o the researcher are,
aduls reman outsides in the childs world.

Pat of the child’s worll is the clesssoom ® the researchereed a goa understanding of
classoom lamguage Regard on clasoom talk revea thd a consideral# anourt of teacher
takk is speh askirg questios (Tann 1991:20)In the mhd d the yourg child, answes to
classoom questios ae either righ or wrong and eaches expect right answersChildren
generdly seek to déver the carectanswe in orde to pleag the adult When focus graips
take phce n the confine d the sclool, the notilm of corred answes is intensified It is
therefoe importan to stress tha thee are o cared or incorect answes in focus graip
sessiors ard tha all answes ae important interestiig ard valuabé © the researchelWhen
respondig to questios participants @ed to understand ththey are considered expertand

co-regarchers.

If a goal rappot develo betwea participant ard regarchey goal questiomg techngues
will lead to discussio as opposé to an enquiry The researcher slild ensue that tle focus
group & a conversatioard na an interogatian and thatime s let for the children to share
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ther knowledge aul understanding fahe topic. Tle researcher shallprovide jug enaugh
questionsd be able ® proke moe deeply Baturka ad Walsh (as cited in Graue ad Walsh
1994:147) foud tha the conversatio between the childrethemselve providel the richest
part of the interview They noted tha it was durirg this ime that tle children fogot about
trying to provide the awed answer.

D’Amato andBaturka (986) an Waldh (1991) (h Graue ad Walsh 1994: 147) foud that
children were far more relaxed a@ncomfortabé when interviewel with a frierd or as a grap
member Groups ae pat of the child’s worbdl 0 group inteaction is a natural contéxor the
child. A possib¢ reasa for this is thd a this age yourg children have imited communicative
capabilities Moreove it is understod tha when interacting with friends children keep each
othe ‘on track and ar more truthfuthan in the oned ore interview situationA further
advantage fo'‘group talk is tha the researchersiabk o capitdise an the socikhinteraction

which in turn can be used @ contekto produce further datfor the researcher.

It is Berg’s (998) understandg tha yourg children are ided respondert in focus graips
sessiors as thg respon to open questionsn an hondsard naturdway sharirg ther real
selves They seldan respod to questioa corternng ther emotiors ard peceptiors in the
way tha suggess thd they are trying to answeto the researcher’'s wantsetaus young
children hawe nd yet develope ther public sef (Berg 1998).

When a researcher engageith young childrenthe validity ard rdiability of the discussion
should na be overboked It is understod tha althaugh rdiability is importan for specific

issues vdidity is moe important The reasa is tha when engagd with yourg children the

accurag of ther responsg depend largey on ther ability to understand # natue d the

question which in turn depensl on the vdidity of the topt for the stage btheir devebpment
(Greig and Taylo 1999:78).

Findly, thee are sevetaracticd issues tha need to le consideredFirstly, tre use 6visual
suppot materid suc as ooks ard pictures as wdlas suitabt arteficts reeds sone thaught.
Visud suppot materid is usel to motivae learnes am generag ideas durig discussion.
Secondy it is importah when interviewing yourg learnes thd the researchesiawae d their
physical reeds If they begh to kecone restlss t may be necessgrto chang the activiy or

to allow them to becone engagedni sone physica activity. Thirdly, while a clid’s vivid
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imagination is a lmon b focus graup discussionsreearches reed b gply ther skill in

distinguishng between truth and fantgsard bringing tle discigsion badk on track.

Role o the researcher

* The researchereed o be reassurig ard friendly.

* A friendly relaxel atmospher need o be estabshed The use © familiar materiad in
familiar surrounding can hawe a positie impa¢ on reducing anxiey within the graup.

* The larguag used by the researcher communica¢ with yourg children need t be
such tha tha the participarg ckearly understand # nature bthe questios beng asked.

* The researchesiadvisd to focus o the needl d the chldren rathe than the need o the
project.

* The researchereed o be awae o the memoy limitations o the children.

* The researcher shabkt ard talk with learnes ard creae a sensefaapport.

* The researchereed 1 listen to ther voices arl perceptions.

* An assurancefa@onfidentiality shoutl be patr of the session.

* Clea instructiors slould be given and tle purpos d the groyp explained.

Perceptian of young children

It is importan tha the researcher acknowledgéhd the way children perceie the wordl is
differert from the way aduls o ard tha s/re make the necessarallowances Time slould
be taken & gan enty to the child’s world and childre shoutl be given time to invite the
researcher im ther worlds.

When working with young childre the researcher shld understand #hperceptios tha the
yourg child ha o the adul becaus the relative aged resarcher ath child presenan
immediae divide.Mandel (cited in Fire ard Sandstran 1988:39) note in he resarch with
yourg children tha trying o “play’ the pat of the chid insead & teacher/adalactually
confuse the chldren. The researchereed t find creative ways in which to bridge this
divide.

A bonus when working with yourg children is tha ore ma/ gan insight into the perceptions

of parens when examining yourg childrens peceptiors as tle attiudes ard peceptiors of
parens naturaly influence the thinkng d young learners.
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Having highlightel importan aspects d young children in researchthe secod pat of this
chapte outines the procedure tha were followed n obtainng dat am provides the
theoreticd backgrounl to the technjues tha were usel and a descriptio of the methal of
data cdlection in the curert resarch.

Context
The school

The sclool is located n the centrbregion of the Eastem Province ad is a formeny whites-
only governmeh sctool. The majoriyy of pupils are wel provided for but there aresome

learnes from poore homes ar a few wio live in a nearp squater camp.

Pemission was given by the sclool to use its nane bu | hawe decided fothe purpos o this
reeard to refe to the sclool as the Eastan Cae Pimary School (ECPS) | hawe al® used
pseudonyra for the participarg o the focts graups an any persos a othe sclools refered
to in the data. Tlsi decisim was maca in orde to resgct the privay of the sclools ard the

participans involved in the investigation.

In 2000 thee were 825darnes & the sclool of whom 538 spoke Engh, 202 wee Xhosa
speakersard 78 spoke Afrikaas as thei home languag® 7 learnes spole larguage other
than the three laguags mentiond aboe (Appendk 3).

ECPS cates for learnes from Grack 1 b Grack 7 awl thee are 4 clases pe Grade Thee are
no Grace O classe & the sclool bu a number bpre-sclools in the immediag area act as
“feedet schools o ECPS. Tle majoriy of the learnes in Grace 1 attended a pre-subi
before beginnng formd sclooling. In 2000 ony a vey smal percentag d the Grade 1
intake had hadmpre-school @ucation.

A capabé staf unde the guidance ba commited principd is responsil@ for the learning
ard teachng @ ECPS Of the 30 ful-time membes o stdf, the majoriy are Endish L1
speakers5 teaches spel Afrikaars as a IL and oe member bstaff is Xhosa speakig. Al
teaches with the exceptio of the Xhosa teacher considerd themselve © be
Endish/Afrikaars hlinguat while the Xhosa teacher considers herfséb be a Xhosa /

® The quesion o a singk hone language became more cditgted as the researt progresed.
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Endish hlingual Of the English/Afrikaas blinguak thee are 7 stdfmembes wio are also

competehin Xhosa.

The sclool is wdl resouced wih attiactive ground ard excellem sportirg fadlities. It has a
compute cente ard a libray /meda centre As is comma in mo$ forma modé C sclools,

the facilities inclide an administrative area, atdfroom, atuckshg and a larg hall.

Languag@ histoy of the school

ECPS ha a interesting language historyhe sclool cane into existene in 1930 wih 30

learnes ard ore teacher wit English & the medium of instruction In 1966an Afrikaans
principd was gpointal to the sclool which then hd an enrdmert of 91 pupils & whom 3

were Afrikaars sgaking. A year late there were 5 Afrikaaspupls who were taugh as one
class n the foyer éthe sclwol by the principal It had bea decidel tha ECPS shoull become
a pardlel medium scbol with boh Endish and Afrikaas beng the Mol for learnes in those
respectie graips This was in accordame with the Nationst Party's larguage pbicy, which

sough to promoe Afrikaars as tle daminant language (Alexander 1989:21By 1978, the
enrdmert had risen to 330 learnes with 20% d the learnes caning from Afrikaars speaking
families. While the NationaParty was in power no African earnes wee permited to enrol

a eithe Endish or Afrikaans medium sclools thus thee were 0 Xhosa speakig children at

the sclool.

Numbes grev steadily ard in 1989 thee were 560 pupilstahe sclwol of whom 22% were
Afrikaans speakers With the imminehcadlapse o apartheid pdicies hal begun to chang to
allow sclools b male the choice fovhethe or na to enrd bladk children On the bas o the
policy changesthe sclool chog o permi selectd studers o othe races ¢ attem the
school. The firg Xhosa speakig child wa enrdled & the sclool in 1989. Onre al schools
were declared operenrdments & the sclool escalaté and, ly 1998, 829 Enigsh, Xhosa and
Afrikaans sgakng learnes hal enrdled & ECPS.

Pressure due o right sizing, forced the sclol to decide on wha would be tle most
econanically viable teachempupl ratio. The number b learnes beng taugh through the
medium of Afrikaans hal droppel to 7.5% d the total enrtment Ore d the reasos for the

° Right sizing is the tem usel in Souh African eductiond discoure 1o refe to the pracess bobtaining the
appropriaé numbeiof teaches m a staff h proportion ® the number blearnes in the sctool.
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phasng ou of the Afrikaars classes was ecoma bu this decisim al© had demographic
implicatiors as thex are 0 Afrikaars speakig schod in the immediag area. Ta parerd of
Afrikaans speaking pupis reeded @ decide whether @ relocaé ther children to schools
where Afrikaars was tle LOLT or whethe they should reman & ECFS ard be taugh in
Endish. The majoriy of Afrik aars spaking famlies decidd to reman & the sclool while
about D learnes movel to othe sclools In 2000 tle onl remainng Afrikaans class was a
combinel Grade 6 and 7 da d 24 Afrikaans speaklig learnersBy previols agreemerwith
the parentsthis class was phad@ut & the stat of the 2001 schol year.

In the year 2000, 65% tearnes wee Endish speaking, 25% werexhosa speaker ard only
10% spok Afrikaars & home In spie d the chang in the pujd population a this former
Modd C schoo] the compositio of the teachng stdf has remaind fairly constant with the
exception of the firs Xhosa speakig teacher beig appointd in 1996. Sk is responsil@ for

all the Xhosa language Esors in the schol.

Schod languag@ policy

Legislatue requirel tha all sclhools drav up ax SLP in accordace with the requiremestof
the LIEP. The principa of this sclovol hal heard 6 the LIEP from departmental féicials,
departmentecirculars ar pdicy documentsThe staff the parerg amd the S discussd the
new policy. The principda and the staf togethe macde decisios corcernirg the sclool's
language plicy which stats implemerg Engli$ & the LoLT, Afrikaars is taught as a
subjet¢ as a secomh language ahXhosa as a thuol language (ppendx 4). The new schol
language plicy was implementd in 1999. h the find chapte of this dissertatio the SIP is
evaluatd in terns o the requiremerst o the LIEP

Preamble to data collection

Generéschool observation

As a lecturern the Hlucatiom Department taa nearlp university | was familiar with the
context in which | undertok the researchOva a number byeas | hae attendd functions
at the sclool, supervisel studers an school experiese aml hawe be@ invited to the sclool to
do in-servie trainhg in the aea d language This inteaction mack it possibé © obsere the
language practiced the teaches aml learnersAs a researchel was familiar with ther daly
practices the ethe am missio statement ahthe culture dthe sclool.
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Introductoy meeting

Having obtained penission for the researchot take phce n the schbol, an introductory
meetirg was hetl with the principbhand staff The participatoy natue d the researchni the
contex of the larger tem regard was explainé to the staf as wel as the notin tha the
staff, the SGB the learnes amd the canmunity were al perceivel as valuabé informans for
the researchThe understandyg thd participatoy resard is abow capaciy building was
emphasised. Threceptio from the staff ad the teaches was friendly ard accommodating
ard al agreed to particip& in the projectAn ethicd statemehwas drawn up fa the sclool,
which was signel by tre principaand the chairman bthe S@ (Appendk 5).

Techniques and method of data collection

Resardh techniqus ae the concrete anspecifc mears usel by the researcherot cdlect
data In the curert reearch dat wee cdlected ove a peri@ of four montlts usng the
techngues d questionnairesobservatioa am focus grops While focts graups ae probably
one d the mos$ popular technigus in PR | decidel tha instead 6 being limited to jug one
reeard techngue | woutl ue ‘multiple methodsas a wg of improving the qualiy of the

resarch.

Questionnaires
Questionnairse ae an accepted weof collecting dat from a largg sample bpeople In this
reeard boh open-enda and closed questions weused Generdly, more accurate answers
are dicited through open-endequestions ah more usefli information is gainel but these
type d questions a often moe difficult to collae (Nunan 1992:143).

The wordirg of a questionna# is vely importart ard careful attention was pad to this when
constructiig the curert questionnairesThe researcher eeds t© guad agains reveding

his/he own attitudes thraugh Eadng questions ahto ke aware bculturd bias when wording
guestionsespecilly where there are cultural fierences betveen resarcher ath respondents.

Limitations d questionnaires

In a questionnaér an emphad is phaced @ the writen respons d the respondentThis may
be disadvantagesuo ctiors d the Souh African populationAddel to this thee is little or
no opporunity for the researchemtprole ary responsge a to ek clariy on ary issue that
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are unclear Probaby the mos importart decision tha the researchereeds © make when
drawirg up a questionnaaris o decide in which language(sto produce th questionnaireln
the Souh African context the often means &least thee lamguages.

Questionnairs in this research

In this researchtwo questionnaire wee draw up, both were in English (Apendces 6 and
7). The firg questionnag was hand®to dl membes o staff while copies d the secod were
given to each fanily represente¢ & ECPS 30 staf questionnaire wee returned bwhich 27
were responses fro class eaches am the remande from subgct teachersA52 d the family

guestionnaire wee returned, a 90% ratd return.

The staff questionnagrwas use to asertan a number bissues. tl estalished the larguage
backgrouml of the teachersthe larguage o learnng and éachig used by bdt the learners
ard the teaches in formd and informd situatiors amd wha languags wee used s classpom
resouces In addition, tle questionna# identified tle larguage thda were spoke & a means
of communication for differert purpose aml in differert situations Findly there were
questions abduhow the teaches hal adaptatd to the larguage changethd had occurred in
ther classioons ove the pas decade. B contrastthe parehquestionnaire wee used solely

to establib the languag practices tthe learnersfamilies boh & horne ard socidly.

Observation

Observatio can be divided inb two types namely structure observatio and participant
observation Participah observatio occurs when the researcher acllyaparticipates in what

is beng observedGreg and Taylo 1999:85) In this resears structure observatia was
usel & the researcher workieon he own with predetemined grids ad checkliss observig

ard makng noe d observatios ove a particular perid of time. This metha of recording

data can be used rfoobservig boh the physial environmen as wdl as practices of

behaviour Ackroyd and Hughs 1991).

The researchereed © be clear abouwha s/he wans © obsere am measure. Accordm to

Cohen andManion

...the case sidy researcheaypicdly observe the characteristie d an individual
unit — a clild,...a classa sclool.... The purpos d suc observions is b probe
deepVy and toanaly® intensivey the multifariols phenomesa that constitug the
life cyck d theunit ....

(Cohen andManion 1994:106)

Limitations o observation
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Observatio has limitations It can be a vgrtime consumg way of collecting data Added to
this is the fact that th grd thd is usel by the researcher cautesut in the researcher missing
the bigger picture ahlosirg siglt of what is hgppening in the broader contexfccourt is not
taken of wha hgppenel befoe ore arrives & the site @ possiby wha might hgppen once the
observatio is complete Observatia is corcerned ont with the now The find limitation is
tha once the data havbea cdlected the researcher need interpré the findings an this
could lead b biss a a personiaattitude interfemg with the observation.

Observatio in this research

In this researt pemissicn was obtaine from the Head 6 Departmeh (HoD) to observe
classes in the Foundatio Phase All staf membes in this phase we asked to volest b be
observed. | askewhee possible that | obsex\a rang o grades covemg diverg subjecs in
the curiculum Structuré observatio was corductel in seven Foundation Pleslassrooms.
Each observatio lastel 30 minute ard was recordedm noe form on an observation schedule
(Appendk 8). The purpos o thes sessios was © obsere languag use, th roles played
ard the interactio between the learnsram the teacherThis enabld me © obtan first hand
experiece d the larguages use in the clasoom aml to asertan wha language and
materid suppot was providel for the learnersWhile in the classroomfield notes wee made
ard the languag practice d the learnes aml the teaches in both form& and informal
situations wee recorded While makng thege observatios | wes abé © noe the physcal
classioom ewvironmer ard the larguage gppot materid that was availabé ard usel by the
teachers Neithe the teaches na the learnes emel conscious bmy presene n the
classmom aml | notel tha the lessom observd were thog o the normaschedug following
the imetable fo tha specifc day An sunmalry of the resuls is incuded in Appendk 9.

Focus grops

Data cdlected by nears o interpretatie researc are usudy verbal In this research
transcrips from focus groyp discissiors with yourg children teaches am parens male up
the buk of data.

A focus graip a definel by Kreuge (1994:6) “s a careflly planned discussia designd to
obtan peceptiors on a defined aa d interes in a pemissive non-threatening
environment”) “Focus graips allav researches © access # substantive contewnf verbdly
expressé views opinions, experiees ad dtitudes (Berg 1998:101) Focws group
interviews ae a dynanic appr@ach b regarch whereby the respossmad by membes of
the graups stimula¢ ard encourage somens from the other membersfohe graup. It is this
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dynamisn tha distinguishe focts graup interviews from the moe tradition& one-to-one
interview. Becaugs managemerard organisatio have alway keen kg issue in focus graip
discussionit is recessarto exanine hov ore goes abdpreparimg for a focts graip.

Preparing fo focus groups

Focus grop interviews tale phce n three phaseglanning andorganisation corducting the

interview, ard then analyss d data The organisatio and planning thigakes phce befoe the

focus graip sessions is deeohéhe mos importart of the three phased’he ime speh on

devebping questioa is vey importarn becaus qualily questions a “the hear of the focus
group interview (Kreuge 1994:53) Quality questiols provice a simulus for the participants
ard should be carefuly worded so & o generag interestig and pertineindiscussion.

The focts groyp pracedue consistd of the general formaof opening introductory,
transition key ard ending/smmary questions (Apendk 10). The sane format wa usel for
all the focws graups bu naturdly there was a element bflexibilit y when wantingd ‘probe’

a respons in more depth.

Providing the backgroud of the sudy befoe begnning to questia enabld the participants
to gan an understandg o the researi topc ard 9 ensurd goal responsesThe clarity of
the questios reeded to & ensured espetla when dealing wih young and/o second

language respondents.

Groups wee constructe in orde to fadlitate structured participatioby al candidatesin this
resard the hegb of the HoD was enlisted and tle name o learners parens aml teaches who
might be interestedn participating m focus groyp sessions werobtained It was specified
tha the graups shou be diverse ah thd they stould ead be representativef cKhosa,
Endish and Afrikaas sgaker Lettess d invitation were sem to al foundation phas staff

membes ard to seécted parents.

In the lette it was emphasisg tha this resears was participatoy ard tha as such,
participans wee consideredot be coresarches in the project An ouline d the natue of
focus graups was provide and tle participars wee advisd tha dl sessios would be audio
taped. Thex was a gooh respons d 12 volunees for the teachersgroup and 14 fo the
parents focus group It was this decidd to hae two parem focus graips Learner
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participans from differert gendey larguage ad racid background wee selected foeach of

children’s focts growp interviews.

A totd of six focus graups interviews tok place. Thee focis graips wih between 8 and 11
learnes pe grace were heldTwo parem focus graips wih 6 and 5 participantsesgctively,
were hetl while a larg graip o 12 teaches attendd the teacher focsi graup sessionAll
sessions with the exceptio of the teacher groypvhich lastel longer were approximately an
hour n length.

It was the intention tha all participans slould enjoy the discussios ard tha time slould be
made availald for membersd repl to and conmert on each othes responses. iAimportant
aspect 6focus groyp sessionssithd it is nd the inten to infer but to understandna to
generalie bu to provide insight (Kreuge 1994:87).

The following weee the aims bead of the three foca graips.
Focus grops wih learners

To gan furthe understanchg

» of ther langua@ practice d the home ad sclool

» of ther attitudes  larguages & hone amd & sclool

Focus grops wih teachers
To gan furthe understanahg
« of the larguage practicesfohe sciool

« of the attiudes towards th sclool larguage pbcy

Focus grops wih parents
To gan understandig
» of ther langua@ backgroud and hav this ha dfected language practisein the home

« of ther attitudes toward the sclool’'s larguage policy

Participans wee tol tha the central aim bfocus grop interviews is o gé¢ hones answers
ard tha they were nd required to reach a consensuard tha all points d view and
perceptiors would be ready acceptedin focus growp interviews the researcher shild na be
sea by the participastto hold a positio of powea but shoud rathe encourag a variey of

responsg from the group The researchereed & al times to be aware dher/his own facial
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ard body expression so 8 nd to discourag the participarst from shamg ther honest

responses.

A numbe of strategis can be used by thresearcheotenabé participant “to articulae their
construcs abot particula asgects o reality” (Martin 1996:36) When working with young

learnes the importage d providing a variey of situatiors canno be overemphasised.

Berg (1998:13) note tha the “idyllic situatiori is o haw a fcilitator ard anothe persm to
write field notes abot groyp dynamic as w# as to assis in identifying voces when
transcribing. A resard assistant wapresenat dl sessios to recod the varios behaviours
ard physicaexpressiors o the participantsSte al® help& with the tap recordig ard made
notes an mattes tha would help wih the transcriptionsThe tape recordirgd all six focus
group sessions wertranscribed An excerp from the transcriptio is incuded in the
dissertatior’ (Appendk 11).

Advantage d focus groups

There are a numberf@dvantage o usirg focus grop interviews tha need b be highlighted.
Firstly, focus graips perntithe researcheotuse open-ended questioridore importantly the
reearcher s abé © obsere am take no¢ d the attituds displayd by the participaist as
they shae ther perceptions Focts graups provieé goportunities for participans © play a
more active role aththe researcher a m@ipassive one thain the traditionkinterview (Rice
cited in Kreuge 1994:7).

Becaug people are sodiareatures ¥ nature the secod advantagesithd focus graups are
essentifly “socially oriented pracedures where participarg inteact am are influenced by
the perceptios ard beliek o others in a redlife way (Kreuge 1994:34) Peceptiors and
attitudes ae developedn focus graip discussios in the same watha they are in daly

interaction Peopé someitnes reed o hear tle viewpoins o others befoe the/ are made

awae d and are able o verbalie ther own attitudes ard perceptions.

The thid advantage fofocus groyp interviews is tha it is a particulast fitting way of
agertainng haw the participantperceie a specific experience,gd o ever (Kreuge 1994

8). This is possiké thraugh using “tle probe” whith permis the researcherot request

'%The transcrips ae nd included in full becaus o limitations d space, b the taps and the transcrips have
bee safey storel and the latter ae availabt o fdlow researcher o request.
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additiond information as wdl as 0 alet participantsa the need fo more detaild answersin
this way focus graups proviegt an @portunily to switch “between surfae ard deep levelsof
information gathering ath in © doirg to gan a fuller understandg o the participants’
attitudes © and peceptiors o the topt beng discissel (Berg 1998:108) Often the
participans themselves arnd fully awar o their starte a the topic untiit is beng

reflected upon.

Limitations d focus graips

There are, however, sevérimitations © the use 6 focus graips d which the researcher
needs © be aware. Ta firg of thee is tha group membes influerce each otlrewhen
respondig to idea am™d cammens in the discussianThis is particulayt evidern when
working with young earnersin addition 6 this Susmanntd (cited in Berg 1998:10) found
tha the daa obtained fran focus graips tendd to be more “extreme” whe compard with

the information cdlected fran survey questionnaires.

Anothe limitation of focus graips is thathere is o way of predicting the succes o the
failure o a focws graup. Ths is becaug the nature ahdynamics o the graups ae always
different inconsisteh ard unpredictald (Kreuge 1994:36) It is this the tak of the
reearcherd ensue that tle discission is consistehard to try to creaé an atmospherthat is
conducie o obtainng relevaninformation.

A further limitation is tha someimes the sheer volum o the cdlected daa meas thd the

resarcher mpfind i difficult to analye (Kreuge 1994:36).

Focus grop interviews with young childre have imitations particula to them Young
children are often quietl spoken and ths is problemati when taperecordirg a sessio and
this add © the difficulty of transcribng (Greg and Taylo 1999) The researcher shild
endeavou to call eab child by nane © a o fadlitate transcription A furthe limitation
when working with young childre is thd they tire eady and the researcher mganeed to
deviae from the proposed plain orde to accanmodae the phystal reeds d the learners.

A final aspect d focus graips tha needs consideratio when working wih dl age graips is
tha of the confidentialiy of the information gatherd from the participants Ensuring
confidentiality by al membes d the graip is essentiaif the researcher hopédo dicit the

hones answes tha s/ke requires fro the participants.
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Wor king with and analysing data

Ca® studis terd to genera an inordina amoun of data The process focollecting and

working with dat is dynamc ard recursie as wdlas tme consummg. As tre data were
collected ® the researcher begato male sense foit ard continued wih the process of
analyss till the erd of the project Data analyss bkecome moe concentrated oncel #he data

hawe be@& cdlected It is vely importart tha the researchersiorganisd and tha data are
categorisedd enabé her/hin to hae eag aces 0 the necessarinformation from the case
studydata base. Merria (1988:131) sggess tha when analysng data the researcher “is
holding a cawversatim with the data, askghquestios d it, making canmens ard < on”.

The researcherobked for patters am irregularities in the materiathat had bean amased.
The large bak of materid was considere and tle process fointerpretation continued While
| sifted through the dataphits of information (Merriam 1998:132) begato emerge These
were recorded and categorisedarde to structue the dat (Appendx 12). Analysng data

was thus tle procedus d making sens d the data.

The chdlenge fa the researcher vgao seéct tha which providel a rich and true description
for the purpos d this sudy. At the same, ime the researcher tkocare when makig
sekctiors d what data sbuld be omtted or included for analysis Omissiors am inclusions
of specifc data reflect th personbbias o the researcher dnthus blenish the objectiviy of
the sudy aml skev the findings.

The information tha was obtaind from the focws graups wa then compard with the data
from the questionnai®e aml observatio schedw to identify furthe patters and
irregularities By ushg questionnairesobservatioa aml focus groips multiple methods
(triangulatior) were usedn orde to increa® the rdability of the dah t establis data

trustworthines.

M ethodological limitations

Unfortunately due o factos beyon my control this stug sufered certan shortconings.
The firg limitation was thd a participatoy resarch progct d this natue shoull preferaby be
dore over a longer peribof time. Participatoy researd and pticy devebpmen are both

very time-consuming ah idealy shoutl na be limited by the constrairg o meeting
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deadines Thee wee time constrairg boh for this dissertatin as wel as the broader

reeard progct.

Collected dad on the attiudes o parents learnes arm teaches migh hawe be& more
dependald if time had leen availald o revist the stakeholder arl for additiond focus
groups b be hetl a& which opportnity coud hawe be& taken o prole certan aspe more

deeply.

A richer picture d language practice ard dtitudes toward larguage thd are prevalenin the
home coud hawe be@ gainel if the parent o the learnes who were pat of the focts graips

could hae bea interviewed.

There were a numberfanterestiry issues from the family questionnaie relatirg to the

language d relaxation and réigion tha could hawe bea regarchedn more detail.

More time coutl hawe be@ spent a addition& classroon observatios to obtan a more
accuratepicture o the natue o classroon talk A half-hou in ead class does niogive a full

picture d the larguage practiced the teacher ahthe learners.

All the data were collected the schol in the firg periad & the erd of the third and tle start
of the fourh term This is nd a satisfctoly time in any school calenddo be “bothering”
teaches with reearch Teaches am parent mg hawe be@ les pressurisé and bee abk to
give moe tme f the project f the research flbtaken place n the firg haf of the sclool year.

In the intereisof opennes arl transparencand tle need @ verify the data, dlfocus group
sessiors weke tape-recorded his hal an inhibiting dfect on the teacherin particula in spite

of the assurate that theianaymity would be respected.

A further limitation is thd of the subjectivity of the researchefThis is a problen comma to
all qualitative research wherthe researches iconthudly aware o the need to remaias
objective as possilel bu redising tha objectivity is neve reached “in th absolute sense”.
(Smding cited in Dison 1998:18)

In the casefahe curernt reearch amorg the aduls certam issus concermg the attiides of

differert races ad language gnaps b language and languagen education were sensitive
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topics aml participans hal difficulty sharng ther hones response due ¢ the multiracial
natue o the group The children on the other handwere nd gpparenty inhibited in their
response by ther situatednss.

The shortcanings tha haw be& mentiond abowe are commo to mog resarch ¢ this

nature.

Participation with the school
The initial contra¢ was signeél by representatiged the sclool ard the researcher o 25

Augud 2000 (Appendk 5). All focus graip discussionsdistribution of questionnaire and
classioom observationtodk place between Septenmiead Octobe 2000.

At the beginnmg o 2001 tlke researcher mewith the principato discus larguage $sues
pertainng  the intake dnew learnersit was notel tha dl learnes & ECPS ae classified as
eithe English or Afrikaans speakes with the resul that tle Xhosa speakig learnes are
enrdled as Englid speakes (Appendk 13). The EMIS daha gives a moe accurate picter of
the learnerslanguages (Appendx 4). The sclwol does nd keep a linguistic prdale of learners
ard the researcher’s suggestitha ore slould be kept was consideré a goal idea.

The researcher pia number Dvisits © the sclool durirg the first, s=cord and third terra of
2001 and spokeotthe staff the SGB HoD’s am individud teachersiIn keepng with the
natue d PR, meeting ard workshops wes hetl with the S@ ard the staff The information

tha was shard and tle siggestios thd aro® from the discissiors ae listed below.

* Language datthat hd been cdlected were presentedtahe meeting ard workshops.

* All membes d the S@ were given copies o the LIEP ar this was discusskein detal.

 The S@ noteal tha they would begh by doirg a need analysis bthe sclool to clarify
ther norns aml values.

 The Chairma of the S@ indicated thahe woutl contict a pimary sclool in the area
tha was workirg on ther SLP.

* In the stafworksh the LIEP was discussed.
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» All staf were given copies d the findings o the researchat which they subsguently
respondd in writing (Appendix 14Y).

 The staff drev up a memorandu of how multilingudism cout be promoted BGPS
(Appendk 15).

On one d the visits the researcher téoliterature in the fom of ESL books ard Educational
Suppot Servces Trust (ESSTmagzines o shae with teachers A guide o developig an
SLP was given to the principaand a mok an devebping bilingualisn was let with theHoD.

Conclusion

This chapte began by describng tre goas aml methodadgy o the curent resarch.
Particula note was pad to regearch wih yourg children A description of the contex in

which the reseaflttodk place was followe by a discasion on the reseait techngues and
methods thiawere used Specift attentim was given to the theoy ard natue o the focus
group interviews as thg were tre man regard instrument ash gathere of the greater
proportin of data The chapter conables with the methodalgicd limitations of the research
ard a descriptia of the participation of the sclool.

In the nekchapterthe larguage attitudeard language practices stakeholdes in the
foundation phasare discussed and analyséds importamto redise that ones limited scope
in a project lile ths may hawe implicatiors for the findings In spie o this reservatio the
reearcher believetha a numbe of importart issus hawe keen highlightd in this stug and
tha this coutl hawe a positie impact i the educatio of yourg learnes & this important

time d transition and changenieducatian in South Afrca.

CHAPTER FOUR

Data analysis and discussion

Two sampé pages fthe eleven pag repot are included i the appendixThe stdf were invited to respond in
writing an the righ side d the report The full repot is avalable far fellow researchers.
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A language annot te learrt in a vacuum...To try and teahb it in a vaeium B to
indulge n one & the mos sterile exercises possiin the clasroom A language is
learned bes by usirg it as an instrumentn connection Wwh something — something
that is rekvant o life.

(Malherke 1977:123)

I ntr oduction

In this chaptethe data a¥analyse and tle resuls discussed Included in the discasion are
the resuls o other language research andvadhe® are gpportal or contradictd by the data
from the curent resarch The firg section of this chapte presers tre findings followel by a
discussim of the larguage attitldes o all three graups d stakeholdersnamely, te parents,
learnes ard teachersThe® attitude hae be@ found to ke comple and divers with much
variation between grops an individuak within graups The secod ction exanines the
teachersand learnerslanguage practicesiithe clasoom the wider scbol environmen and
at home Particula attention is pad to issue pertainng to bilingualism in the eant yeas of
schooling.

The chapter begs with a discussio of the attiudes o Xhosag Afrikaars aml English

speaking parentsresgectively, to language am language learng in the foundatio phases.

Attitudesto language

Parentsattitudes to language

The man resul of this researe from both the focs graip interviews am the questionnaires
was tha all parens displaye a positive attitude towasdEndish as the LOLT. Ore o the
reasos given was tha proficiengy in English woul enabé ther children to purse an
acadent career Afrikaars parents expressehis as:

..we decided to put néthe daughter)in the English stream....\& thougt that if
she gos © uniersity after school most bthe things ae in English anyway*? (E8)
13

Education wis we hought it vould be betterfihe goe to an Englit sdool. (E8)

However ore interviewee, mAfrikaans sgakng mothey claimal tha this attiude was not
typicd of Afrikaans spaking peple:

12 Quotes ae presented iitalics in orde to distiguish between materiawhich has keen taka from the focus
group transcript ard quesionnaires and the norméatext.

13 Each transcripwas categorise alphabgcally and numericalf e.g A 2. The letter hdicates tle focts graup
while the numbe represert the page number. Categ®ié,B and C ae transcript fran Grads 1, 2 ard 3,
categoy D is the transcripfrom the teacherdocus graip ard E ard F ae the two paren focus graips.
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| think that Afrikaans peple are vey subborn...othes wll change aourd but
Afrikaans peom@ will stick to ther Afrikaans They are conservative and westrict.
They are ban Afrikaans and Wil go to Afrikaans skools wherea Xhos peopé will
want to learn Enlish, becaug they believenat that & the way we are going and that is
why they have a desira passiao to learn Eglish | dont think tha a lot d Afrikaans
peopk have lhat passin to want to chang€E9)
Xhosa speakig parerd wee unanimos in ther belief that ther children woul benefi more
from an English @éucation as it would equip then for a better lié in South Afrca.
Our kids vill learn English | am al® happy hat they ar learnirg Afrikaars and
Xhosa....Generally Enigsh is bdter. (F5)
Xhosa speakig parerd seeme uncorerned tha enculturatim would take place at this
‘English school: They understod tha it was ther duty as parend ©o ensue that their
language (ash culturg were taugha hone ard noted:

| am happyhat they ae learnirg English It is our duty parentsduty to learn them our
language & home We can lean our kids about ouranguage tel them about the
history, about tle grandparents(F6)
Both Xhosa ard Afrikaans spaking parerd wee unitel in the opinim tha it was more
beneficid for ther children to stat learnirg through the medm of Engish & eary as
possible A numbe testify b sendig ther children to Endish pre-schod to enabé¢ them to

cope wih the acadmic demand o Grace 1.

The thihg is tha since they were three yesaold they have been going tFriendly

Fellows’ and all these Endish pre-primay schoos and preparig then fa ECPS.

(D11)
Xhosa parernt dd na see a need fother children to becone literae in Xhosa amd prefered
time © be speh acquirig Englihh and Afrikaans literar skills. Xhosa speakig parents

expresse ther opinion thus:

Our kids vill learn English | am al® happy hat they ale learnirg Afrikaans.. (F5)

...my child is Xhosa speaking and fo me it is more irportant to know about &hother
language whid are English and Afrilkaans.(E6)

In the same waAfrikaans parerdg fet that f ther mother togue was spokea hone this

was sufficient Fa them Xhosa was tle preferre sscord language:

I wouldnt like my clild not to take Afrikaans aiprimary school lecaug a the momenl
have seen deterioratioin Afrikaars sirce she hasden at primay sdool She can
have it & a third knguage a sle will be fine becaus sle heas it at home(E11)

Proficieng in English for Afrikaans amd Xhosa parerg is moe importan than proficieng in

the mother togue Both graups d parens fel that it wa sufficiert for ther chidren to be
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‘taught their mothe tongue at homeThe above Afrikaas parehby choosirg Afrikaans as a

third language at soll is demonstratm a profoud commitmehnto multilingualism.

Wherea Xhosa ard Afrikaars parents fdehat Endish and Afrikaans shodltake precedence
ove ther mothe torgue someEngdish speakng parers feé very strongy tha more ime
needed to & allocatedd the teachig ard learnng d Xhosa in the initid stages o school:

| just want to mentia and yu can qua my nara herg | think that ECFS s not doing
enough forXhos (learning) The learnes reed b have morehan fory minutes a wek
to leam a foreign &nguage.. when you ae in the heatland d Xhosahnd yu must
speakXhosa.(E5).

You are right They are not doing Bough teachig in the primary becaus | have a
daughte who is just finishiy he second yeaof high schoal What ske learrt in
primary school wa not @ough fo her to take it & amatric aubject in hgh schoal The
jump was bo great (E7).

The® seniments ae contray to thos fet by sone English-speakg parent who expressed

corcem abot falling standardsiEnglish eachng:

Bearing in mind yu have a greanumbe of black children n all of the sdools
Nnow...SO you a@ not going to maintaiyour kevel d language..(E7)

Although thee parend acknowledge the benefis of multilingudism, they noted tha it was
crucid tha the standat of English teachhg & the sclwol was uphedl in orde to meet
internation& requirements They bdieved tha falling standardsauld be attributeda the
pursut of multilingualisn by the intraduction of a third language at thsclool. Afrikaars and
Xhosa parerg wee unconcerned about fal§ standardsrahe amounof time that § spehon
mothe tongue learnig and eaching. Xhosa speakig parerd wee quite satisfied wht the
Endish teachng & the sclool ard were hapy with the amoun of time that wa allccated to
Xhosa While parers for differert reasos wee lobbying for extra tme for Xhosa and
Endish learnng, ony the Xhosa parerd mentiond tha they were pleased thaher children
were beng taugh Afrikaans.

Parens in this researc were undecided whetheXxhosa a Afrikaars slould ke the second
language bthe sclool. Endish parens difered in ther choce d secord and thid languages.
Sone were satisfieé with the stata quo becaus the felt tha there was a greatereed for
Souh Africans b speak Afrikaans:

| think & the primary evel | would Hill like the Afrikaansd be on a highelevel (E11)

while another said:
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I would sayXhos as a econd languagd_ots d reans but one becasd numbes.
Afrikaans | vould conside it a third language fomy children (E7)

For the pas thirty yeas Afrikaans ad Englih language hal shared equastatis d this
sclool bu it has sine@ become a ‘English schodlwith barey 10% d the learnes sgaking
Afrikaans as a firslanguage An attitude toward Afrikaans spakes tha was voced by an

Endish parent was:

| felt sarry for the Afrikaars peple hee becaus it is behg pushed aside completely. |
feel that Anguage $ what you speak Thee sould na just be one o two languages;
there fould be a place fa everybodys way o talking, becaug Soun Africans are all
mixed up.(E4)

From the above datat iis evidemn tha the parentsattitudes © lamguags ae compl& and
diverse We now look & the attiides o the secod group @ stakeholdes namey the learners.

Learnersattitudes o language

Xhosa ardl Afrikaars speakng learnes expresset a number bemotiors when shanng their

memories o starting sclool whee theLoLT was Endish:

| felt strange becaus| did not lknow hat languageAl)
| felt strange...becawesmy hnguage usedtbe Afrikaansand now it$ English (B3)
Whe | carre o ECPS | fellonely becaug | didnt undestand tre language(C2)

When | started speakig English | never quite knew what lould have v say People
helpal me and tha | useal to stat feeling mud beter...I useal to tel them [teaches
and ny family] what | thought and th@& they usedat help ne by tellng e the words
that wee wrong. (C3)
When asked ‘How did you feé when the children wer speakig English? children

answered:
Sad... | dil nd undestand bu | was stil playing gamegB2)

When | was in Butterworth my teacher sb was English and sle teaches mevery
morning and f was so easy(C2)
Almogt all of the above responses iodie, m one handa sense foinsecuriy and on the
other, opimism as the learnes recal the stat to ther sclooling and tle sippot tha was
given them In spie o initial feelings d anxiety the learnes demonstrate tha they were
proud d the fact that thg coud conside themselve to be mulilingual:

| have combined languagealtbgether | started learning when | waithree. | wa born
Afrikaans ad Endish but | knev English more than Afrikaans(C12)

Sone spoke a foreiglanguage:
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| speak English, a little bit of Afrikaans, Grenadian and Romanian (C4)

while sone African children spo& two African language ard English befoe startig sctool
ard were nov learnng Afrikaars as a fouft language:

| speak Tswana, English, Xhosa and a little bit of Afrikaans (C4).

In this researc the findhgs wee that tle Endish children wee particulary keen b lean to
speak and todrone literak in Xhosa aml Afrikaans Endish speaking learnes are in terms
of multilingudism, the mo$ disadvantage® language gnap kecaus the Xhosa aml Afrikaans
learnes ae alreag proficient bilnguals The Afrikaars ard Xhosa children eadly switch
language to accommoda&t Endish speaking children The mondingud English speakig
children were nd afforded the opportinities thd the Xhosa aml Afrikaans sgaking learners
hawe had ad in al likelihood will leave sclool unabé o speak a African language.

Ore way of expeditng the acquisitim of secom and thid languags is fa al learnes to
begn to engag in conversatio in language othe than ther own This, however, codlbe
problematt because thAfrikaars ard Xhosa learnes war to leain to speak Endgjsh and are
very happy to switch languagse to accommodat the Endish speakers:

ResearcherWhat happens if someone comes to join you who does not under stand
Xhosa?

I will play with him and speak English. Then my friends will also speak English to him
(BS)

We mostly speak English when we are playing because everybody in the school speaks
English and not everybody speaks Afrikaans and Xhosa (C11)

An adea disadvantage faEndish speaking learnes is tha ECFS is an ‘English schodlwith
little evidence badditiond language in the wider schol environmen which would enable
them to develop theibilingudism. A more detailel discussia of this asgct d bilingualism
follows in the sectio on language practices.

However sone English speakng children themselve try to make @portunities to practise
speaking Xhosa informally a honme ar & school:

My son who is in Grade 3 now goes to Spar and refuses to pay where there is an
English speaking or Afrikaans speaking lady. He wants a Xhosa lady so that he can say
Molo, Kunjani and so on. (D7).

My daughter loves playing with the maid and then she practices all she has learnt with

her and they run around and tease each other all in Xhosa.
(D7)
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One d our cleanas name Michad often pops inb my clasroom lecaug we usetias
a storeroom.. Every time he pops inb my classroom whik is about 7 08 times a day
the children jump up and tky sayMolo ard Kunjani etc They practice dlthe things
that ou Xhos teache has taight themAltogether loud. Honedly it is sweeto watch
(D6)
In theg conversatiomXhosa seem to be associatd with peopé in relativey subordinate

positions sule s maids, cleansrard cashiers.

While Englih' speaking learnes ae seekiag opportunitis to convers in Xhosg Xhosa
speaking learnes would rathe speak Endjsh thanXhosa even & home:
Bulelwa | mud spe& English My Mom speak Xhosato me | spe& English.

Researcher: Why § that?
Bulelwa Becaug | dont like Xhosa.
Researcher: Why?

Bulelwa | don't like talking. | like English [My Monj She likes tle way | speak
English (C13)
Sone Afrikaars sgaking children al© seen to be more comfortable spealg Englidh at
home:

| always sped& English, | don't actually like speakig Afrikaans... (B9)

The larguage experience practisef these learnes wee comple as differen language were
usal in different situatioa for differert purposesThe above quotations illustethat many
Souh African home ae undergoig a ‘language shiftmaking it more ard motre difficult to

speak abaua single hora larguage.

In the classyom it wa notel tha sone pupls are someines reluctahto speak thei ‘home
languagé but for a differeh reason A teacher sggestd tha Afrikaars sgakes d not
necessanl recaynie eat other:

Lag yea | had two Afrikaans boy and ory in the thid tem did the one tun to the
othe and said, ‘Maar vershanjy dan? (Do you actudly undersand? They ddn't
know thatthey were bdt Afrikaans Afrikaars is not poken btiXhos is. (D12)
In this sclool Xhosaard Afrikaans learner ae discouraged by samteaches from using

ther first language unless t is spoke to provide assistance anothe learner.

All learnes & this sclool lean the thee laguage o the provirce am becaus o this it is
importan to knov wha ther atitudes ae © theg languages Xhosa ard Afrikaars children
were comfortable speakg Englid and tle Afrikaars learnersunlike some bthe parentsfelt
tha Afrikaans was stl the mos importart language m South Afrca. Tre Afrikaars learners

noted:
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| think it is Afrikaans [the mosimportart language] becaug mos people speak. When
I go to the $ops | bund mospeople speakig Afrikaans | am talking abou when |
lived in PE (C16)

| think maybe like Afrikaans. I think Afrikaans is mut bdter. | was bon Afrikaans,
Candice and lo$ o others | think it is beter. (C17)

The English-speakp learnes differed from ther parents bdieving tha Xhosa was tle most
importart language ad neededd be spoken and undersibby all citizens:

Wel all languags are accepatble fa the whole world but | thirk thatmog Presidents,
Mr Mandeh andThaboMbeki ... speakXhosa.(C16)

I think Xhosa becaus thee are moreXhos peopé in Souh Africa. Trey are tryhg to
make everybody speathosa. | gethe feeling thatXhos is trying to take over South
Africa (C16)

As coutl be predictedXhosa speakig learnerslike ther parents bdieve that Engish is the
mog importart language Howeve their reasos ae dightly differert from thoe o their

parents:
Becaug mos people in the wortl know Eglish (A14)

| think Endish is the mos important laguage becawesthe governmenspeak Endish
(A15)

English Becaug mos people speak Bglish even on TVEven like a nanny o works
in a white hone that have b speak Bglish to the boss(C16)

Becaug the fir$ people in the worl were Adam and ke aml they useda speak
English(C16)
The Englidh and Xhosa children’s response preseh a fascinatig contras of attitudes,
especidly in relatin to issues d power. political power on the one handard econanic and

culturd power, on the other.

In orde to understadh the attiudes thd the® youry learnes hal developed towards the
speakes o differert language in South Afrca, the learnes wee asked d identify the
languagse spoke by differert peopé in pictures They initially identified the larguage with
the activity in which the children wer involved Learnes in the firg picture wee o their
way to sclool ard they were identified as Englisy speakersWhen probel for the reasa for
this identifcation they responded:

..they ae talking English becaus they undersind English (A2)

An interesting respoaswas thathe learnes identified al white children a Endish speaking
ard na tha sone ma haw be@& Afrikaars speakers A reasm for this could be that the
Afrikaans children are in the minoriy a the sclool ard ae nd as ‘visible' as the Xhosa
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speaking learners In anothe picture a grop of children were identified & Afrikaans and
Xhosa speakig. When askel to poirt out the Afrikaars speakers tlyeresponded:

He is Afrikaans lecaug tha one & coloured.(A3)
A further tell tale sign for Afrikaans speakes was that

They are Afrikaans @rausg they have spst mn ther nose...Mos of the Afrikaans
children have got feckles(B4)

From the above responsd coul be understod thd ther is an acceptance, exed an early
age in the ming o thee yourg learnes tha English is the larguage masusel by al citizens
irresgective d ther race grap. Ore is however, awar that certai ‘values in the scbol and
the hone ma/ nat be consistenyl multilingual.

All children' s attildes toward Endish as theoLT seemd to be positive. learnes shared
ther parens arl teachersunderstandig tha ECPS wa an ‘English school and ore o the
reasos for ther beirg & ECPS was 0 lean to speak and to écone literae in English.

Learnes in the foundatio phag al® displaye enthusias abou learnng o speak Afrikaans
ard Xhosa Accordirg to ther teachers:
| know ny class and they judove doing Afrikans (D5)

They loveti[ Xhos lesson]. Ty cart wait, in fad if | really want to gé my clas back
on o line | tel them they are going to m&stheir Xhos less;m and tha they quikly
start behaving (D6)

Young learnes seen keen to lean and speawhen L2 learnng is experiencg in a fun and
non-theatenng manne but this enthusia® is nd maintainel in the intermedia phas (I/P).
Negatiwe attituds toward larguage in the IP ae affected by th threat dexams A teacher
noted:

| think that as s@n as thé exan stuation coms in it puts a dampeon it. (D21)

A final attitude that wa notel concerned #namounof time that wa reeded @ teach scond
ard third languags in the scbol. Learnerslike ther parentshad differert views an this An
Endish / Afrikaars blingud learne noted:

| think that the teachersl®ould stat teachirg more Xhosa (C18)

while aXhosa chld said:

| think that we dould gick to English becaue that is the mos important knguage and
all the teachers spéaEndish. (C18)
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In spie o the learnersdiverse attituds o languags in theg eary stages d sclooling dl
were keen® becone multilingud learnes am displayed enthusias ard interes in learnng
language othe than ther own.

Teachersattitudes o language

In this researt the predminart teachersattitude toward the languagesfahe sclwol was
tha Endish was the mo$ importart LOLT becaus ECPS ha becone an ‘English school'.
The majoriy of teaches ae Endish speaking the majorily of learnes sgeak Endjsh as a first
language ah the majorily of Afrikaans ad Xhosa speakig parens chose the solol because
they wantel ther children to be educatedi English.

A numbe of othe language attiudes wee noted Firstly, the teachersattitude toward the
Xhosa amd Afrikaars learners mothe tongue an cultures reeds o be considered The
following three teacheisstatemers indicate that éarnes from non-Engli& bakgrounds are
expectd to change:

.. like them o spe& Endish becaug we are an Englisstool (G

| accept where each child consefrom bu often try and teab pupils how ‘wédo things (Q)

(Due tg The fact hat the school hasdrone mixed ...& accanmoda¢ them (Q)

Howeve nat dl teaches beliew thatXhosa aml Afrikaars learnes stould confom to the
‘English’ ways d the sclool. Ore teacher wrote:

| am young ® | only started teaclg once tk change had t&en place. | lge the
diversity(Q)

Possibly sone teaches wio bega ther carees in multilingual/culturd classs ae more
understandaig and betteablk t cope with the chlenges d multilingual/culturdclassesThe
majority of the teaches in the scbol were educated beferthe dismatinhg of aparthed and
perhaps neveenvisagel tha they would be teactmg multilingud classes. Desyst the radical
changs tha hawe taken m@ce over th pasten years fou teaches state tha they had:

...made no changess nothing $ diferent(Q).
Sone teaches wee moe aware bthe changes théhad taken place aml showed respect for
the diversiy of the learners

| respect any Anguage goup and resect their customgQ).

The secod attitude which emergd corcerned ¢achig sscord and thid languagesThese

language ae taugh as subgcts eithe by the clas teacher o a specibist teacher ash must

' Q denots tha the informatiom was obtaine from the quetionnaire
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meet thke requiremerst o the curiculum for promotian purpose in preparatia for high
sclool ard matric In sone cases secdnand third languageae taugh more like foreign
language separattfrom the sclool day:

... our Xhosa is done m a sgarate clasroom(D17)
My class dos not have a speciatig\frikaans teache(D18)

Little a no recognitio is given to the hdistic larguage develpmen of the learnersA Grade
3 teacher notes:
Wel if we dont do it (Afrikaang there will be flack h Grade 4(D18)

Becaug d the understandg thd classoom lamguage practice nee to neet the
requiremerg o the Intermediate phase matric mary institutiond factols consere present
practices amd make t difficult to mow awg from the existig curriculum This resuls in
many valuald opportnities 0 integraé larguags am develop positive attides © the
differert languages beng missedA paren suggestd the following:

You don't need Xhos teache to be abé o do hat The basic word likeisonka, the
things hat we use daily the normal teachecan be taugh and she ean mentio ten
words b day and tomwow anothe ten words and @ on the next dayYau don' t need a
specid Xhosa teache to do that The chld will hear it fifty-two weeks m a yea and it
will becone second nater o him He won' t even haveat think abotiit when he thinks
of bread (C6).
By ushg ths suggestt metha the learnes would be suroundel by languagesan
experiere that may teaches hal during thei own education A teacher reds:

[In sdool We only goke Hglish and ny Afrikaans wenh down. | tha went to
Stdlenbosch, whib was totdy Afrikaans For the firga three weeks | auldn’t
undestand a word By mixirg with them my Afrikaans impned | actudly think it's
the talking na so much what consethraugh the class.

When the teacher recalled thei own experience d secord language acquisitio they
understod tha it had helped thm if the larguage beig learned was head in othe lessons
ard outside the cksoom:

| felt that we didn’t hea Afrikaans @ough therefag it was difficult to speak(D1)

| was fortunate..l heard a lot d Afrikaans...l undestood tre language befa | actudly
had © learn it.(D1)

.. not hearirg the language very often gia problem) Ou children have got an
advantaggD1)

Being surroundd by biinguak whidh includes the teacher ah having tle opporunity to
speak hear audl read differeh languags & ary time is se@ a a advantag am an ideal

language Bvironment:
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| wert to a fam stool...and you wee taught in Englis and Afrilkaans...thestaf were
fully bilingua and it was around you &lthe time You could speak Afrikaan® that
friend and Hglish to that friend (D2)

An importan isste is raiseél by tke above quotationThe canmern tha al teaches were
“fully bilingual brings us © the thid attitude tha of the teachers attitude to
multilingudism. If learnes ae © experiene additivebilingualisn as proposd in the LIEP
documen then it is recessay for teaches in this sclool to be competenin the three main
language do the province. Oa d the teaches & the sclool suggestd the following:
| feel that tle teachers @ed b learn b speakXhos esgcidly in the Easten Cape.
Perhaps it is a good ideto devebp a learne friendly course vth the moty used
Xhosa words and expressis b help tle nonXhos speaking learnergQ)
Nore d the teaches wio do nad speak Xhosa had triedd lean the laguage m the las ten
years The same teacher noted:

Older teachers have devagded negative ditudes towards sone larguage goups & a
result of tke aparthed yeas. (Q)

In this sclool 60% d the learnes ae Endish speaking, 30%Xhosa speakig and 10% are
Afrikaans sgaking. Mary of the Endish speakng learnes ae competenin Afrikaars and/or
Xhosa The learners like some © ther teachers ar growirg up n a multiingual
environment However, i seers tha Xhosa arl Afrikaars ae beirg taugh only as subjects
for curriculum ard examination purpose arl na for the interpersodacommunication skills
tha could be gained.

Many o the teachersin spie o not beirg abke to speakXhosg supporta the idea that
Afrikaans ard Xhosa ke given equd statis as laguage in the schol:

| don't think tha we mus do it as a ®cond language aha third language| don't see
any thirg wrong with having a fist language and towsecondlanguage (D19)

Anothe teacher hd this suggestion:

We discissal tha sometine we fiould haveXhos as a £cond language becagighee are
also Endish speakig children who a& good &Xhosa.(D11)
There coutl howeve be institutiondproblens sut as with timetabling and stdfshortags if
the above reammendatios wee t be implementedWhethe the stats o the secod and
third language will be equdised or nat remairs to be seen.

The fourh attitude that peds to be noted s reflected n the explidi ard implicit language
rules in the schol. In the focs graip sessio al the teaches sad tha there were o rules.
Most of the learnes hal said thathe only language rule wathd they were nd permtted to
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swear. However, m the questionnagrthe teacherrespondeg quite diferently to the question
of whethe there were laguage ruls in class:

Yes - English only

| like them to speak English because we are an English school

Use English where ever possible

We encourage them to only speak English

Xhosa children are allowed to speak Xhosa if they are explaining to another Xhosa child

In the playground we encourage English

| am stricter with the weaker ones to speak English. They must learn English. It is
easier for them to speak to one another in their own language and discuss it in their
home language. | really encourage them to speak English in class. Even if they are
trying to make sense of their Mathswith a friend or something. | do allow them to speak
Xhosa, but not the whole day. They can explain, but then they must revert to English
(D14)

| allow them to explain to each other in their home language. (Q)

We always make sure that there is a buddy buddy system for those who do not under stand,
(D14)

From the® responses ¢hteaches indcake that thg allow Xhosa © be spoken in some
situations btitha they prefe the learnes o speak Enigsh. It is the teachersunderstandig
tha the weaker th learner th more desirabl it is for the chid to speak Engli® in orde to

get him/her to the requirel levd of languag proficieny as soon a possible.

Of the three graps d stakeholdersthe teaches wee probaby the mos$ similar in their
language attitudesThe mos$ notabé differerte n dtitudes were between the older and

younge teachers.

Discussion of data
When working with a mas d data it is useflito identify emergent thensebtt it is beyon the

scope o6this dissertatio to deal with al the themesn detal.

Parentsattitudes

An expected outcom d the researe was the positive attitude that wadisplayd by dl

stakeholdes towards a Endish education Clearly the overarchmg thene that emerge from
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parens ard teaches in al three lauage graps is thathey bdieve Englid to be a language
of powa ard tha proficieny in Englih will ensue acces b qualily education and
transformatio of their lives (Yourg 1995) This finding is smilar to Martin’s (1996:67) who
noted tha the two mog importart reasos for the preferene d an English @ucatian for rural
ard urban Zulu learnes in Kwa-Zulu Natd were employmehand furthe education Luckett
(1995: 74) als notal tha parens from three dfferent language graps #l acknowledge that
proficiengy in English plays a signifiart role in South Afrca today Regard done ly Bot
(1993) Vinjevold (1999) ad Desa (1999) dl reved that African language spealemould
prefa Endish as a medim of instruction in schools Mog of thes attitudes for different
reasonssuppot the hegemonic stasud English tha is prevalehin South Afria at ths ime.
Accordirg to Ridge (996:29) "Sout Africans ths fece the far fron unique tals of both
strengthemig the teachng o English and seking to promo¢ ard develop tk other national
languagesone d which is Afrikaans.

While there a& Afrikaars spaking parers in South Afrca wlo beliewe that it § important
for their children to atterl Afrikaars sclools tha uphot ther culture bdiefs am identity, the
Afrikaans sgakng parerd in the curert reearch wee hapy tha ther children were
receivhg an Endish education This s contray to the ' gbomy pessmism p erceive by
Hartshore (1992) n his stug in 1990 whit indicated tha Afrikaans speakers were
corcerned about #h maintenane ard future o the Afrikaars larguage Afrikaars sgaking
parens in the curert reearch believe tha the maintenace d their first language and

culture woutl take pace n the home.

Xhosa aml Afrikaars sgpakng parers wee in agreement o a number blanguage issues.
Both graups wee keen fo ther children to becone mulilingud and believed m ‘the ealier
the betterapproach b an Endish education They both sent theichildren to pre-schod for
this specific purpose This understandg s smilar to tha in Robb’s researe (1995) where
Xhosa parerd wantel ther children to speak Engli& in pre-scbols so & o meet the
language demadd 'b ig scloolBy atendingpre-sclool langua@ learnng is fadlitated in
an informd but still not “natural learning environmen before learnes begin formal

education.

Both graups d parents if given the choice, wodl cloos a secodh languag other tha their
mothe torgue fa ther children to study This choce sippors Ntshangase' (2000) belief
tha parens ae nd sentmentd when choosig aLoLT bu tha choices ae made d ensure
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the bes possibe gportunities for ther children for the future. Tle Xhosa amd Afrikaans
speaking parers showe less cocem for ther hone larguage ad the amouh of time that
was spehteachng Xhosa ard Afrikaars than the Engjsh speaking parerd did.

Both graups d parens believel tha it was ther duty as parentsd teach thei hone larguage
ard to shae culturad beliefs with ther children in the home. Whd sone parers indicated
tha they would do this othes wee quite contehfor ther children to be assnilated into the
dominart Endish culture.

In the moe toward Endish by boh Afrikaans ad Xhosa families De Klerk and Bosch
(1994) founl tha Afrikaans families retaind moie price in ther language ad cultue than
Xhosa speakes famlies did (cited in a NCCRD repor 2000:22) This is understandaélgiven
the differen socio-politicd history of thes two language graps.

In spie d the desire bsone larguage graps b 'adoptthe culture ath language bothers it

is Alexander’s belietha multilingualisn is a wg of bringing al Souh Africans togethe as

ore nation (1990:198) While Xhosa aml Afrikaars sgakng learnes happy switch from

ther first language © Endish to accommodat tre majorily of learnersthe Endish speakers,
thes larguage practice disadvantag the Engish speaking learnes becaug in the ed they
will be the leas multilingud of all.

All stakeholdes in this researt seemd comfortalbé with the immersio mode of language
learnng. Teaches encourag learnes © lean to speak Enligh as quickly as possit# and
were praid thd ther learnes ‘leam Endish fast. All stakeholdes wee pleased to be
associatd with the scbol ard were satisfied wit the educationThe Xhosa ard Afrikaans
parens wee aware ath conten tha ther children were beng asimilatel into an Endish
culture This is contray to the findings o De Klerk andBosd (1994) before the chaagn
governmentwhich reveald tha neithe the Xhosa speakig learnes na ther parens wanted
to identify with English cultue o values Howeve in Martin's stug (1996:63) there are
sone African parerg am children themselve wio do nd wart to adhee © traditional
African cultures A yourg Zulu child actuall said "I wart to be white" The isse of
language ashidentity is discusse late in this chapter.
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The apprach tha is practised athe sclool seems to be successfuwvith regard o children’s
educationaprogress> but i counte to the theoy of additive bilingualism the underlyng
principle o the LIEP. Languag expers ague that initiheducation shoudl take phce n the
mothe torgue anl this s recagnised in the ANC larguage comnsision document l(aufer
2000:18) Howeve Makoni (1994) ad Desa (1999) are nb convirced tha the additive
apprach b bilingualism is the bes ard mog gppropriage apprach fa al Souh African
schools.

When analysng why the “straigh for Endish” apprach n this sdting ha me with

consideral® sippot ore need © conside a number bfactors With the exceptio of a few

children al learnes hae had a numberfg/earss & a pre-schol acquirng Englid language
skills befoe they begh formd learnng. The majorily of the Afrikaars ad Xhosa speakig

parens ae from professionabackgrounds ah cho® © relccate ther homes so a © have
acces © this Englid school The® parent ae able v provide laguage ad learnng support
in the home.flthey are unablea do sq an “after sclool cae” offers larguage ad homework
suppot for the children. Mog of the Xhosa arl Afrikaars learnes & this sclool live in the
area an awre pat of the predoninantly Engli$ speakihg canmunity andsociali® with their

classmate afte sctool.

It is, however, nbonly parens in this particula sdting who are keen fo ther children to be
taugh in English. Resard indicates thanationally thee is increased pressarfrom African
parens for teachiig & sclhool to take place thragh the medim of English from the beginnmng
of Grace 1 {injevold 1999;Poterza 2001) While the mowe toward "straigh for Engish”
seens 0 be the dmninart patten of mary Xhosa ard Afrikaans sgaking parents little
corcem is given to the maintenane o the hone languagen the classroomRegard of
UNESQO 1958favours mothe tongue educatio in the eanyf yeas amd ore d the main
reasos given is thd it ensurs soun corceptuddevelopmen(Macdonad 1991) Parens are
eitha unaware bthe canitive benefis o early learnirg in the child's first larguage o are
quite satisfied wit ther children’s results whethey lean through a secosh language It
seens tha foremos in the parentaminds & tha ther children mug write an exan a the end
of ther sclooling and, lkecaug ths exam is writen in eithe Endish or Afrikaans it ‘makes
senséfor ther chidren to stat learnng through eithemedium from the stat of scthool.

' There was o eviderte thatxhosa ard Afrikaars speakig learnes fdl behind English speakig learners
acadenically.
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This expressio suppors Young's 1995:64) bbef that there is a danger thaAfrican
language beimg les saught afta as learnes becore literake in language othe than their
own. Parers in the curert study perceive the need to écone literae in English @ beng far
more importamnthan being literae in ther hone language.

The find parent$attitude that Bed mentia is ther attitude toward Afrikaans as a second
language In the curert resarch parestnotel tha Afrikaars ro longe had the stats & the
school tha it had ha in the pastFindings from the trilingud survey done ly De Klerk and
Bosd (1994:9) indcate that overththere is a moe positive attitude towasdXhosa than there
is towards Afrikaans.nl the curert research som fet that Afrikaars ard Xhosa slould be

given equd standng but thoe interviewed wer divided m this issue.

Learnersattitudes

Comparéd with the parentslearnes hae differer perceptiors d the stats o the three
languagesAll the Xhosa learnes recagnisal the value ® being fluert ard literae in English.
The majority of English learnes believel tha Xhosa was tle mo$ importart language in

Souh Africa. I gopeas thd the practichneed o being abé o communicat effectivey in

Souh Africa today hae be@ detcted by te Englihy speakng learnes marty of whom

expres the desire @ becone proficien Xhosa speakersWhile valuing ther own language
Afrikaans learnes expresse sdidarity with the other tw groupsm ther understandig that
fluency in al three laguage was neessary.

This understandi is supportd by Martin’s (1996) findhgs tha yourg learnes ae wiling to
lean different laiguages am™ shav immeng pride n the fact tha they are fluert in two
languags ard are eagerd lean a third.

Nore d thes learnes expresse a sense fohelplessnes @ negativily toward the LOLT in
thee eary yeas d sclooling. All of them were opimistic ard keen to embace
multilingudism. Re®ard done byMakoni (1994) ad Winkler (1997) shows tha many
Souh African chidren grown up "in a multi-lngud way” andthat it is nd possibé © identify
a singeé larguage as a mother tgme Martin (1996:63) foud in he study tha yourg children
“recagnised the inequiy in the distribution of Souh Africans wip will need to lBcome
bilingual”. Ste bdieved tha the majoriy of learnes wee opimistic abou ther bilinguaism
ard tha this reeded to & heeded ah harness® as a resource foimplementig the
multilingud language pocy in educatio (Martin 1996).
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This optimisn was manifestd in the opponinities © speak Afrikaans ahXhosa that éarners
fourd outsice the classroomn the curert ard in Martin’s stug mary learnes perceivd that
it was ther own responsithity to becone hlingud (1996:65) All learnes in the curernt study
were enthusiastic abothe benefis o bilingualisn and theimportarce d their beng abé to
speak and ead tle three provincialanguages Versfed notes tha if all learnes are
encourage to valle ard becone proficiernt in al three laguage then one woul na have

children “shying awg from ther own language” 1995:25).

All yourg learnes slould be encouraged to eigsher home larguage when necessarin the
classioom & recagnition of one’s larguage ad cultue improves one’s academiperformance
(Cummins 1986) The LIEP suppors the additie appr@ach b bilingudism whee the
proficieng in a fird language contributes @ the devebpmen of the secod and third
languageln this stug the Xhosa ard Afrikaans sgaking learnes wee permited to ug their
home larguage i and when the need aroseéleaches notel tha Xhosa speakig learners

spoke theiprimary language mog than the Afrikaasspeakes did.

It is understod tha the larguage avironmert ard eths d the sclwol can have a profound
influence m the learnersperceptiors d themselve aml others Bake (1993:263 bdieves
tha language attitdes ae relatedd the attiudes toward the speakeyr o the larguage The
emergng bilinguak in the curent study perceive tha most peom@ spoke Eniggh and dil not
display ary negative attitdes towards peopl from larguage graps dssimila to ther own.
In the research school alktlacadmic ard scretaridstaff, with the exceptio of one teacher,
are Endish speaking and blthe cleamg staff gardenes am groundsma are Xhosa
speakng. Ore wondes whethe this migh haw an influence o the learnersperceptin of
themselve am others.

Findings n the curent study ae that mag South African home ae undergoig a ‘language
shift making it increasingf difficult to speak aboti a single hora larguage Learners
indicated thaparens expected then to speak Englishtahone aml tha differert languages
were used n differert situatiors for differert purposes This suppol Makoni's (1994:22)
belief that differert language ae used alongside daothe to fulfil differert roles ar that
this mgy impact o the learnersseng d identity as Engli is perceivd & a public,
acadent larguage am Xhosa as a private, domestmeans o communication The larguage
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experience o the learnes ae comple as they endeavourd meet tle expectatiosn d parents,

pees ard ther teachers.

In conclusion, ta following dispariy was notel between earnes from different language
groups A Xhosa speakig kearner sal tha he wanted ma Endish teachig, while an A/E™®
bilingud sad tha she wanted to & taugh more Xhosa Similar needs wee expressed by the
Xhosaand tle A/E bilingud parens tha were interviewed The Xhosa learnes ard their
parens wee adamainthat ore o the reasos for ther choce d ECPS wa thd they wantel to
be proficien Endish speakersThe AE hlinguak understash tha there is a need to be
conversant ad literae in an African languag am they felt that it wa the sclool's
responsibiliy to provide instructio and opportunitie for this learnng o take place.

Teachersattitudes

Teachersattitudes o the differern language tha are spoke in the classram & wel as their
attitude o the language devaebmen of ead learne are centrato learnes maintainmg a
positive attitude towarsimultilingudism. When a teacher shaswesject far ard an interes in
the larguages thd are spokenn the clasoom learnes redise that # languags ae equally
importart (Wong+illmore 1991) It is therefoe importah for teaches t exanine their
attitudes 0 language ar ther attitudes © the language gngps wih whom they interact
(Robb 1995:16).

The majoriy of the teaches for various reasos considere Endish to be the mos$ important
language at #sclool. This suppors the PH report whid indicatel tha Endish was stil the
language © socioeconanic power ¥injevold 1999) Lucket (1992) béieves thd this
attitude contributesot subtactive bilingualism Ske notes thiathis accurs when the social
conditiors for learnng devalue té learnersprimary language ad culture In sone instances
Afrikaans ard Xhosa speakig learnes ae expecteda confom to the norns am values of
the sclool ard are perceived afortunae o be pat of the ‘English school: This is smilar to
Vally's researe (cited in Garson 1999:29) whib shows tha teaches hawe adopted the
assmilationist approach wherep “children mus fall into line amd do thing the way they
hawe alway keen done”However in the curert reearch t was tre teachersunderstandig
tha the Xhosa aml Afrikaars sgaking learnes expected © be assimilated it the ‘English
sclool and tha ther parens wee quie hapypy for this o take place.

'° AJE is the abbrevidion used fo an Afrikaars / Endjsh hilingual.
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The attiudes o the teaches toward the languages tihawere taugh a the sclool were
reflected in ther belief that it was ther responsibiliy to ensue that tle learnes beame
proficiert in English & quickly as possi © tha learnes would acquie the languag skills
necessar for learnirg to take place thnagh the medim of English. However in the “straight
for Endish” style of teachng tre importage d the use ad maintenace d the learnersfirst
languages negécted as is the need to dra on the firg language as a resource fearnng in
the classrom (Versvetl 1997:24) The “straigh for Endish” style coutl be problemati for
thoe who auppot the Threshold Theoy wherely the learner @ed o reach &leas ore level
of language competece n orde to avod the negative #ects o bilingudism. Baker
(1988:177) however wasnd the difficulties n definhg language competence at eachlleve
the theoy ard cautiors the overamplifi cation of a comple se of variables.

A numbe of teaches indicated thathey had made b changs o ther teachimy styles or
teachirg materiad sirce thei classes becara multiingual This would suggetthat the are
denying the changes thare takirg plae in the classsom Sone teaches believel tha it was
better nat to e tte racia differences betwee ther learnes am tha all learnes shoull be
perceivel to ke the sameRobb (1995:16) sggess thd it is importan tha teaches in former
modd C sclools examie ther atitudes toward learnes © ensue that thg are reag for
ther pupls instead @ only ensunng thd youry learnes ae read for sclool.

The ethe d an Endish only classpom implies the rejectim of othe languages am this
would include the learnes “most intens existential experi@e” (Phillipson cited in
Auerbach1993) Prohibitng learnes from usihg ther first language mg hindea second
language acquisitiobecaus “it mirrorsdisempowerig relations (Auerbad 1993:16) Some
teaches onl allow Xhosa speakig learnes o use ther hone larguage fi they are assisting
anothe learner. Egep in the® speciacircumstages mag classroora ae Endish only.

A reasm for the Endish only classroom tha emergs from both the teacherand the parents’
respone coutl be ther positive attitude towarsl ‘immersion or ‘natural language learnng.
Many teaches arl parens testifi@ in the focs groyp interviews thd they had learrt second
ard third language in this informd way and believed thathis was tle bes way to acquire
additiond languages|In this sclool theg appr@aches @ learnng language see only  be
apdied to kearnng English A possibé reasa for this is thda only a few taches ae able to
speakXhosa aml a yd hawe nd recognisd the need to devefp language tosl tha will
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empowe Endish and Afrikaans sgakes to experiene immersim in Xhosa (Agnihotri
1995) Fa learnng in this informd manne to be successtun dl three languages$ would be
importart for al teaches © be mulilingud and to shae a positive attitudeot learning
languags in this ‘natural way.

Many teaches in the schol had a positive attiide b the idea d Xhosa arl Afrikaans both
being taugh as secod language & the sclool. This is a goa exampt¢ o Langhan’'s
suggestio tha a contextual pproach b pdicy formation be considered (citechiMurray,
forthcaming:5). It is Langhans understandg thd “different pdicies ae likely to work in
differert contexts and tha the complexities bour Souh African situatiorbe acknowledged
ard the circumstances swunding the choice 6LoLT be careflly considerel andanalysed.

When considering t@ complexitis o the context carefd note shouli be taken © the
language practicein the scbol as wdl as the physica conditiors thda are providel for
effective learnng and €aching o take place. Thes issues ae discussedithe nek section of
this chapter.

L anguage practicesin the classroom, the school and the home

This sectim dea$ with languag practice am language issues ithe classroomthe wider
sclool environmen (which includes assemblies, éhlibrary, the playgroud and tle conputer
room) ard the home. Th formd and informd languag practice o the teacher ah the
learnes ae examined followed by an evaluationfahe use © language suppot strategies.
Attention is given to the effect tha seating larguage gppot materid and wal and table
displays hae o language practice®ata from focus graip interviews questionnaire and
classoom observation wee triangulated The lag pat of this sectimm relats © language
practices in the home athhow the® either appot or adverse} affect learnmg & school.

Languag@ interaction betweendache and learner

All the lessoa thda were observed wer taugh exclusivey through the medim of English
with the exceptio of the Afrikaars amd Xhosa larguagelessoms whidch are taughin the target
language Ore tilingual subjed less;m was observd whee tre learnes am the teacher were
engagd in ushg arl learnng dl three laguages Two teaches indicatel tha they regularly
usal the learnershome larguage ® suppot learnng while some teachsrindicatel tha they
usel othe language beside Engli' ‘now and then'to explain a concépor for smple
instructiors sud as open your book osit down (Q).
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Becaug almos al the Xhosa aml Afrikaans learner hal atendel pre-scbols before
commencing scbol they spole am understod Endish. Thee are, however, sanlearners
who hal na had this opportuny ard in the® cases #hteacher noted:

We b gd the odd ongbut in this siuation they lean vely fast They hea English all of
the time (D8)

We had twe little boys ard when we said “What is your name?” and thy said “Yes,
Yes”. It must have been a nightneafa them and ve told ther parens that they were
not gohg o pass And they are gaig to pas a the end of the year They speak as
fluently & @n be and | din't do anything They were (throwhin the deep endD8)

This styk d teaching suppous the prevalehperceptian in mary South Afrcan schod tha to
gan proficieny in Endish, ‘the sooner té better ad s mud a possible’ This styke appears
to work in this contex but ro referere s given to the maintenancerdhe devebpmert of the
home larguage wiie devebping the secod languagerathe it is “straigh for Endish”. Some
learnes hawe presumalyl atainal the firg levd of langua@ devebpmern as suggesttin the
Thresholds thegras necessarto avoid tle negative effestd bilingualisn (Cummirs 1997).
Sud learnes seen to “cope” in the grades because yhbawe usudly develope&l some
language sk s while at pre-school teacher notes:
English is fine becaus dl the pujls in nmy class undastand English (Q)

A language practice thas widely usal by maly bilingud teaches in hilingud classroors is
that of codeswitching(Bot 1993;Adendorff1992) However the research schooldlpractice

was nd widely used A teacher indiated thaacodeswitching:

...only took place in the beginniig o the yea with children who wee beng taught in
their second languagéQ).

Only two exampls d codeswitchig occured during observationsA teachercodeswitched
into Englidh in an Afrikaars larguage lessa to explain something thahe learnes hal not
graspéd while anothergacher wh is fluert in Xhosa sipportel learnes in aMaths lessa by

explainng a concefpin Xhosa.

Worth noting & tha in a sibsequenteachersfeedbak workshg on the reseatcfindings the
teaches indicated tha althaugh instructions thnagh the mother tayue ad codeswitching
were nd widely practiced a number bteaches useél othe strategis to assis bilingual
learnersA teacher shared:

| have forunately been ald to speakXhos and when a childsi strugding with
something, | explaiit in his language humorouslyf a child is stil struggling I will get
anothe Xhos child who knowg it to explan it to him.(D14)
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The wod ‘humorously’ 8 presumalyl usel to avod the learners embarassmen of being
spoken to in his/he mothe tongue This incidem suppors Versfeld’s (1995:24) béef that
many African language speaked forma Modd C sclools sly away from their home
language aoh tend © prefe nat to acknowledge theimothe torgue Learnes wee asked
whethe it was acceptalel classrom practice © speak b each othein ther mothe tongue.
An Afrikaars learner shackethe following:

We run outside sometirseif we want to speakand the word stick n my mird and
someéimes | spe& to mysé# in Afrikaans (C12)

Afrikaans learnes beliewe that thg are nd allowed to speak Afrikaansnithe clasoom A

possibé reasa coul ke that wha the schol was pardlel medium the Afrikaars learners
were nd permited to “tell secret§ in Afrikaans The following statemenby a teacher
suppors the perceptia tha learnes beliewe that thg are allowed ¢ speak Afrikaars in the

classoom:

| havent head any children speak Afrikaans ¢ad othe although | do have Afrikaans
speakersn ny class.(D12)
But:
They (thexhosa chldren) turn to ther language very quakly
It is thus evidentha Xhosa speakig learnes ae comfortable chattgy to each other
informaly in ther hore larguage wihle Afrikaarns speakig learnes ae less not A reasm for
this could be that tle Afrikaars spakng learnes ae a smdl minority ard a les eady

identifiable graup than black African children.

The data ctlected and th clsssoom observatios indicae that éarnes sgak ony Endish

when addressing ther teaches in the classroomin the focs graups tle learnes shard that
they are aware bwhich language eat teacher understasdu only speak o ther teachers
in English. learnes mg fed inhibited in speaking © ther teaches in ther honme larguage in

class bu sharel tha at church and atbreakime they poke Afrikaansd (the Afrikaans
speaking) teachs (A4).

A paired jigsav puzzk activity was chosa to try and dicit information abou the relationship
betweea thaugh ard language whe a sctool. Severaof the learnes selectd partnes from
ther own language gnap:

| chose Lunga lecaug she ca spe& Xhos with me and English(C10)

| choe Marie because.ste is good & Afrikaans although she speaks Higl, she
is stll good a Afrikaans.(C10)

When askel wha language thg spole when doing tle puzzé they responded:
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Anna was not talking (Afrikaah®ecaug ste was afrad that you would say that
she mustalk Endish (C12)

From this response one kaumise that Engish is the language thaearnes beliee they are
expectd to speak & dl times in the schol. Anothe child said:
| tried to speak Engsh but | ouldn’t. We pokeXhosa(C12)

The intention of this exercise wasotnoe what laguage(} learnes spole when perfoming

the task A par recorded:
We actially decided whe we got tle puzzt tha we would talk Afrikaans

Resarcher Was Afrikaars goirg on in you brain?
Yes it was Afrikaars was splashig & me.(C13)

This responsesia god exampé d a hlingud learner wio ha developd metalinguistic
awarenss and & sut is abé b tak about laguage Her descriptiom of the prevalence of
Afrikaans in he mind gives the impression tha she was unal@ o curtal its flow! Another

child responded that:
Somémes | g¢ mixed up and sp&aEndish and Afriknans nmiked up in g head together.

This response indicates ththis learner $ possiby a compoud bilingud and slips easily
betwea two larguages Bialystok, 1994) The teaches wee asked whalanguage the
learnersspoke o each othewhen explainng corcepts The majoriy respondd tha mainly
Englishand somgmes Xhosawas spokenore indicated thiathey speakwhateve they prefer
while another statethd learnes spole ther home languagewhen corceptualisng. Regarch
suggest tha when the curiculum is challengig ar intellectually stimulatirg learnes who
use ther hone larguage genetly do bdter but in this resears mary learnes ae hlingual
before they begn formd sclooling. The reasa given is thd graspig nev conceps is made
easier ad more meaningfuwhen corceptudising in ones hone larguage (PRAESANO
date).

Twelve teaches recorded thiathe learnes spole only English for group work, discgsion and
repot back Three exceptios notel tha Endish was always spoke for report back but
thatsomemnes learnes discusseg issus in ther honme larguage While o evidere d such
choices was observkduring clas visits a teacher recorded:

...l hea very little Xhos in my class The onl time when | do heat is five mnutes
before the messagecone yp whan they fetch theisandwiches Theke is oftan a little
group and mayb they Wl say somethig. | thirk they are very pfficient | think that
their level d language over #yeas has re#ly improved ® much (D15).
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This teachers inimating tha the learnes in he clas ae proficier in English and eva when
it is acceptalel o spak ones hone larguage thg terd to speak Ergh. Thee was
consenss amongst th staf that their level ¢ language had improved overetlyeas. This
could ke attributeda a numbe of factors d which languag suppot strategis t fadlitate the
devebpmen of English languag skills may have ber one Anothe could be that th Xhosa
ard Afrikaans spakng learners compleie immersim in English & pre-schoql a formal
sclool ard & afte-care has aide ther language devebpment The teaches notel tha in
spite o relaxing the “Endish only & dl times’ rule ard allowing tre learnes moe freedom
to speakn ther first language thelevel ¢ language had impred over te yeas. Another
possibility could be that th learnes ae far more integrated aftsctool ard play togethe in
the aftermors and accordig to the Xhosa parentsspak a lé of Engish ou of sclool.
Perhaps oa slould no longe speak d thes learnes @& Afrikaars aml Xhosa speakig
learnes bu rathe as bilingud learnes (Winkler 1997) lecaus Endish has becone an

importart pat of ther hone larguage repertoire.

Langua@ suppot strategies
All the learnes testifiel tha ther friends amd teaches helpel them when they dd not

understad the languag ard reeded support:

We ak the Xhosa children to heb us. (Al)
| ask someone o knovg the language ol ask the teacher(B10)

If we get stak on words &hosa child will help us (B10)

An Afrikaars lkearner remembedezxperiencing sailar problens when she started sobl:
When | carre to this stiool | wes alsoAfrikaans and | wem English Befoe | cane to
schoo] | usel to speak Afrikaans mertran Endish. When | started speaking Eglish |
never quite knew what lould have o say... | usal to tel the teachers hat | thought
and thae they used to helne by teing me the word that wee wrong (C3)

A stratey for suppot tha seems wel in place n the Foundatio Phas is thd of the ‘buddy-

buddy system The teaches indicatel tha the brighter and moe advanced learme helped

thoe who wee stiuggling or dd not undestand Ore teacher noted:
| spek a bt (of Xhosa but | an't translae al the tine bu we always mke sure there
is a buddy-buddy systeifhis is h place thoughout tle foundation phase(D14)

Anothe stratey tha is dfective is the use da variey of visud materials In al classe that

were observedthe teaches usel books pictures ar flastcards © provide visuhsuppot for

the learnersAddel to this the use ball the senses as wels dramarole-play ard meda such
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as TV and audio material were utilised to facilitate understanding. Teachers also made use of
the age-old method of moving from the concrete to the abstract. However at times there could
have been more language support for the Xhosa and Afrikaans speaking learners.

A further strategy used by the schools is that parents who are not able to provide English
language support at home are encouraged to enrol their children at the after-caré’ where they
‘play’ using theLoLT:

There was one little gif Lunga vho was not aping in tke beginning then we found out
that he home was not vey well sipported. She now gedo ‘Cuddly Cubs where the
‘Mummy there doe the homeworkand boy @ boy does gh it. (D9).

This demonstrates that parents will go to great expense to ensure a successful education for
their children.

A learning strategy that is widely used by Xhosa and Afrikaans speaking learners at this
school is that of codeswitching. These learners readily switch to English to accommodate
English speaking learners during their social activities. In so doing the Xhosa and Afrikaans
spesking learners make opportunities to practise their English and thus become more

proficient bilinguals. A teacher notes:

If they speakd ead othe they wil speak Xhos al if they are eting ther lunch or
playing a gane and a white did comes o play with than they will speak English The
black children will speak in English to the wiite chldren. (D12)

Teachers ...find that Afrikaans cliidren are vew willing to swtch to English befoe an
English child wil switch to Afrikaans.This is possibly due to the fact that the Afrikaans
children, who are in the minority in an English speaking school learn English a lot more
quickly and more effectively than the English and Xhosa speakers learn to speak Afrikaans.
By switching to their additional language these learners are also facilitating language learning.

When questioned why they switched languages this was a response:

Becaue they dort’ undestand what | an sayhg and they wn't like say something
back b me.(C10)

This response contrasts with the reasons given by parents for the codeswitching. One of these
was that learners show respect for each other by changing language. Other reasons from two
Xhosa parents were:

7 At after-care learners are not only immersed in English but also given academic support in the form of
homework supervision.
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As Xhosa spe&ers ve are very much concerned about relationshipsalig as ©0n as
we meet togethidike as we are nav we devealp a relationship. W will make a change
so tha everybody Wl be comforable o do whatver they do...It is a cutural
thing.(E3)

Xhos children when playing W switch to Engliy to acconmoda¢ the Hglish
speakerlt is a wy of inviting he in. ... So that tley can play(F4)

Martin (1996: 53) aggess thd this shows “a degree bcommunicatie sensitivity not
comma in yourg learnes bu neverthelss pacticed by the & times A paren of an E/A
bilingud child suggeste tha language switchig depended ro the laiguage aliity and
confiderce d the speaker:

My daughte changes from English to Afrikaans Ike second natera the age 6 nine
and thd is becaug sle is coriident. h Xhos she wn’t. (E5)

This coutl al® be attributed @ the fact tha all learnes ae in an English svironmen and
understad tha Endish is the accepted languagétbe sclool.

All languag practice hae an efect on the language dexagmen of young learnes bu the
seatirg arangements uppot materiat am display in the classrom need particular

consideration.

Seatirg arangements

There was eithe a mixtue o grouped and clusteredestirg in mixed ability and gender
groups o the moe traditioné seatirg with “old fashioned” desk in rows In sone d the

lessors the learnersalthaugh fatedin graups worked individudly or as a clas an the mat.
A teacherwho class worksan graups noted:

An advantaged that learnes learn from eals othe and ‘pick-up’ pieces whih they
remembefrom peers.

Anothe teacher sai tha she uses:

...random gouping vith strong and welalearners tgethe so they can hgl eat other
A similar reasa cited for mixed grouping wa thd the:

...brighter learne's can assid¢ the weaker learner and learto be considerate.

Nore d thee teaches cites larguage as a reasdor grouping. Howeve ore teacher noted
tha she seat the learnes in he class n divere languag graups b ensue bette discipline
ard contro] in othe words © thd the learnes woul find it difficult to speak b each othein

a larguage other thmEnglish:
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It acts as a deteent to learnes who want to converseith each othein ther mother bngue.

Q)
This ha hal the desired #ect on Mandisa wio reports:

| sit next to Mare and sk speaks Afrikans 0 | can’'t spe& to her, | only speak vih Pinky.
She § black andme and hespe& in Xhosa (C11).

Langua@ suppot material

It was notel in the questionnagr responses dnobservd in the lessors tha mog of the

teaches use on} English sippot materials The teaches wio did use Afrikaars texts used
them specificdly for supportirg Afrikaans lessons. @nteacher notetha the reasa that

there were © Xhosa suppot materia$ in he classromn was thd the Xhosa teacher tdh her

own resouces fa the Xhosa lessons. Thiimplied tha the Xhosa aml Afrikaans support
materias wee directy relatal to the sibjed beirg taugh ard na to the hdistic devebpment
of bilingud children.

All classs with the exceptin of the three Grade 3 classéa only Endish bools in their
book corner The Grade 3 hal boh Endish and Afrikaans doks The reasa for this was
tha the learnes wee taugh to read n a secod languag onl in Grade 3 Howeve& one
teacher hd obtained Afrikaas moks for the IndependenReadirg Progranme box The
teacher note that:

The learners lapt up and grabbed tle books.. we need to expasthem to maybe
sone Xhosa books.

Of the teaches who kept magazines for the learners only two teaches noteal that they
also kept Afrik aans materia and one Grade 3 teachekept a sekction of magazines
including the Huisgenoot (Afrikaang and Bona (Xhosa) A concerned teache expressed

her fears:

That is ny big wary about Xhosa chldren, in that Afrikaans cliidren in the Eglish

class vill learn to read and to wite Afrikaans but ny Xhos children will get to an age
(where they are unakl b read and wite in ther first language) | am jug worried that
they are not miking up tte skil of reading and witing as prdiciently as they would if

they were ta Xhos school.(D10)

Classroom displays nature / intered corner and work stations

In the classes that were observed ont English texts were disphyed in the Grade 1
classes while there were some Afrilkans “gediggie$ and “klanke” on the walls in the
Grade 2 and 3 classes. Brmajority of teaches fet strongly that it would be too
muddling for the learners to be exposeda trilingual texts esgcially in Grade 1 Lack of
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wall space was also cited as a reason for monolingual language texts. According to Bloch
(1997:9), when all classroom materials are in English this sends a clear message to the
learners and their parents that English is the language that counts. Wong-Fillmore
(1991) recommends that all languages spoken by the learners are visible, as a sign of
recognition and respect for their language and culture. The purpose of the materials on
the walls in these classes was to support the learning of an additional language. There
was no evidence of materialsthat would provide opportunitiesfor incidental learning.

All the classrooms had interest / nature tables but only English labels and English books
were displayed. Some classes displayed newspaper cuttings with an English text. The
materialstied in with the class programme organiser*®.

Langua@ practices & laguag issue in the wider scbol environment

A significart amount 6 learnng and tle formulation of attitudes takes plhce beyod the
confines o the sclwol desk When considering ta impact thaa sclwol has an personal
language practiced is essentigo include the wider saol environment.

Assemblies

When the resealt school wa parallé medium assemblgewee comucted in English and
Afrikaans Sirce the ha sclool becane ‘Endish’ medium only English is spoke in
assemblies. Té only eviderce d othe languages beng use in assemby is thd the sclool
sorg has recenty been rewriten and nev contairs verss in eat of the three sabol
languagesin a participatoy worksh@ the teaches identifiedl asssemblis as a area where
multilingud language practicesould be incuded in future ( Appendk 15).

Playground

Data indicate thatdarnes hae moe freedon to express themsel® in ther preferred
language n the playgroud than they do in the classroomHowever, fran the following
extract it is clea tha this was nbalways the case:

Rememberight in the begnning [when the school first opedeud when Xhosa
children started coming to our bool we sad to improve the laguage we must
encourage and basically damd then to spe& English. | have noticed over t yeas
that this has completelchanged... | usto wak around [the playgound saying “ No
Xhosa, M Xhos No Xhosa”. Now nobody says thianymore. the Xhos speaking
children are wanting to speak Ernigh somud more now Thee is no need anymerto

B A progranme organisersian OBE tem that 5 usel for a theme ptopic
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force thema spe& English.Before thee was a needIn the beginnng when they were
allowed in they came frm all levek...fiow) they are comig through tle system(D15)

Ove the yeas these “ruleshave bee relaxel ard learnes ae free b speak whatever
language the pleag when they are at play Englih is nd only perceivel as tre larguage of
powe but alo & the larguage 6 friendshp whee fun and game play a significam role in
the learnersdevebpment In the followng extiacts Xhosa amd Afrikaans éarnes explan the
importarce d ther speaking English the larguage d the majority in the playground:

I will get more friends if | spela English (research asistants notes)

We normdly play game and then wirewe play game we don't say OK we won' t play
with he becaug she doesnt spe& my hnguage We jud spe& English togethefC11)

Oh | usudly speak Enlish becaug they usudy speak Enltish (C11)

We mostly speak Efigh when we are playing becaus everybodyn the scholbspeaks
English and no everybody speaks Afdns orXhosa (C11)

Ther are howeveratasios wha learnes ae nd keen o switch language ard someimes

languages usel as a tact for secrecy An English speaking child noted:
Sone d the chidren spe& Afrikaars if they don't want anyoned know what tay are
saying (B4)

To which Afrikaars sgeaking learnes responded:

We are not allowe to speak Afrikaans outsideecaug children don't know what tley
are sayng. Trey ma be talkig abou you You are not allowe to tdl secres in
Afrikaans (B10).

Xhosa speakig children on the other hathwere nd accused b'telling cretsin Xhosa as
they seemd only too happy ¢ switch language o accommodat ther nonXhosa speaking
peers While the majorily of learnes seen quite happy to enjoy ther break speakig whatever

language suited &hgraup ore learnern Grac 2 said:

In this stool Xhosa people are not allowe to speakhosa.

Teacherswhen informed about thé responsewere indignam ard statel tha this was notrue.
Instead thg sad tha they had observed thawhile younge Xhosa learnes sgeak thei mother

tongue n the playgroud olde learnes prefe to speak Endjsh:

The youngeones spe&l Xhos to eat othe but the olderone’s spe# English to each
other. It's moe arund Grade 5 going into gde 6 (thathe dhange occts). (D13)
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Twelve yeas hawe passed since thsclool first openel its doos © learnes from different
language background$he strict playgroud rules ro longe seen to be in place aml learners
generdly are free b speak whatevelanguage thg prefer The larguage 6 preferene seems
to be Endish.

Library
In addition b the assortmenof readirg materid in al Foundatim Phas classroomsthe

sclool has a wdl-resouced library Thee are abou75% Endish books 20% Afrikaans
books ard only 5% Xhosa ooks in the library Learnes expresse differert opiniors about
which bools wee avalable for whom:

There are only Bglish bools in the library.. a little bit of Afrikaans(C9)
There are qite a Ia (of Xhosa books) bu they are n a differen section (C9)

TheXhosa books the drana and the diosaur lnoks and everythg are fa the bigger kids,
not really fo us.(C9)

It seers thd learnes ae restrictedn ther choice d books A teacher redss:

| am not sue if they are dowed to take out any Afrikaans librabooks becaug | was
there with my class n the library and one bmy children happend to take od an
Afrikaans lmok Sre was then told (by the librarian) that dont you think that it is beter
for you to rathe read an Ehglish book han to tke out an Afrikaans bodi11).

This quok s a goa exampe o the implicit language pticy in the schoolThe librarian is
encouragig Englid literag rathe than language devepment.

An Afrikaans spaking learne in Grace 2 note that:

We have Afrikaansdoks & home but | an'’t read them | am use to reading Enlish
(B3)

while a Grade 3 Afrikaanspgeaking learner said:

I've got a ld of like mixture 6bools & home I've got a big bookshelhith mogly
Afrikaans lmoks and Ive real them all...t helps ne o read Afrikaans mag and
undestand the &nguagg(C9)

The difererce n the responsebetwea the Grade 2 and Grade éatnes is worh noting.

The older earnes wee pleaseda ke readig Afrikaans texts from a selectin of books in

ther class library Howeve the Grade 1S amd 2's ae sill at the emergeinreadirg levd and as
yet are nd fluert readers An addition&dfacta could be that thei teaches onl read b them
in Englidh in Grace 1 and Grade.2Very few expresse any desie © read texs besides
Endish ones.
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In the focs graups sessions #Xhosa speakig learnes chose Englts bools in preference to
Xhosa moks Only ore Grade 3Xhosa learner wa abk o read aXhosa text Of the Xhosa
learnes nore indicated thiathey had Xhosa ooks a ary Xhosa readig materidat home.

Computers
The sclool has a wdl-equipped compute cente ard Grade 13 wee observed working at

ther conputers Theee are sufficienconputess for all learnes o be occupid if sone wok in
pairs The learnes wee paired accordgto languag graips The little discission tha took
place while tle learnes wee at theai conputers was in English. Tle teacher notetha she
was nd awae d learnes sgaking any laguage besides Englsdurng compute lessons.
The teacher spakonly English and tb conpute progranme was also English.

However durirg a sibsequenvisit to the sclool afte a participatoy workshop the conputer
teacher showeeme some wdk dore by the Grade 6darnersThe learnes hal used a graphics
progranme b male tilingual signs She recdled how the learnes hal hal fun while assisting
ead othe ard interacting in three laguagesThe lessa hal been a great sgess adhis a

goad exampe o catalytic validity refared to in chapte three.

At home

Of the famlies & ECPS wlo answerd the questionnaire291 families wee Englid speaking,
112 families spole Xhosa as theifirst language 35 families wee Afrikaars speakers an7
families indicatel tha they spole languages othe¢han the® three.

Many learnes & the sclool grev up n English/Afrikaars bilingud homes ard have memories
of the larguage tha were spoke in the home ahby whom:

My Maom and Dad spdaAfrikaans Mostly my Manmy | spe& English. | startel speaking
English when | was three (C2)

Anothe learner answeredh respons  the questionWhen you cane to school what
language dl you speak:

| spoke Afrikaans but now | spe&nglish”. (A4).
Accordirg to this child everyoe nov speaks Endish & home:
They speak iglish a hone ... Daddy speak English to me.

A learner fron an Afrikaans hore noted:
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| spek mosly Endish and somiimes Afrikaans With nmy sister | spela Afrikaans She
is four yeas old When | was four | only gooke Afrikaans bul learnad to spe& Endish
when | wert to pre-school(A4)

This learne has hal an eary switch b anothe language | spe& mosly English and
soméimes Afrikaans He is in his first year & this Englid school age six.
Lungisa al a sk year otl but aXhosa speakersad tha at home:
soméimes they speak oneghguagé in the day and th other (anguagé at night. | speak
Xhosa to Dad and alwag English to Mom(A5).
In the home, accordinto the data fron the questionnaireXhosa speakig mothes spak
more Englid to ther children than do fathers Lungisa recorded thawhen doing his
homewok and diting & tabke he spoke Enlgsh. Xhosa ard English ae spokend his cousins,
brothe ard sisters

Many d the Xhosa speakig children speak Englit as wdl as Xhosa at home Ore can
therefoe either referd a singé home laguage o learnes with two hone larguages thd are
usa inter-changeablyMandla a Xhosa speakig boy someimes sgeaks Englid in his home
when Xhosa friends cone o play On beng questioned whyéspokeXhosa o sone and
Endish to othes he repied:

Becaug that is what they want to do(A5)

An Afrikaans sgaking teacher wh has children & the sclool notel that:

Before they (her citdren) never hadXhos speaking frieds.. Bu now they pop n at
home They dl mix, whethe it be the playgound or & hone they are al friends
speaking English (D14).

A Xhosa parehshare the following arecdot abot her cousins party:

| have got a cush (Xhosa chld) in Grade 5 At hea parties she invites everyone and
they jus spe& English. ih the meantim thee are other clidren from the Transkei and
they al® speak Bglish The wtite children dont have a problemTha is a wonderful
atmospheréD14).
It shoudl be noted thiathe cousn in Grace 5 B olde than the childre in the curent resarch
but this extact ha be@ included to show thaonce agan Englidh is the preferrd language.
The chid celebrating tl pary is aXhosa speakig child and oe presume tha he friends
from the Transke are al® Xhosa speakig ard ye this “wonderfd atmospheg” prevailed

with evey one speakig English
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A final incidert was shard by anotheXhosa parehard indicates thaperhag socihclass is

rapidly becaming an importan facta in relation © languag practices:

| told you tha we are the onl Xhosa speakig peopé in our street They comed sdool
and mayberni a clas d thirty thete are only dur Xhosa speaking didren. Mainly they
are speakig Endish and mainy ther teache is also communiding with them in
English When they get back hamou neighbous are English and when they are
playing outside wth ther friends tha are speakig Engli' becaug then whe they
cone back hora and ve are speakig Xhosa they ter to speaka us in Endish. (F4).
The Xhosa teacher shatlehe understandhg thd the majorily of Xhosa learnes & this sclool
in fact spoke Endish & home Re®ard resuls indicatel tha the youngeréarnes sgak their
mothe tongue an Englidh bu as they get olde ard more confidem they speak moe Endish

at horre o family and friends.

It was fourd tha parents we¥ vey keen to provice Endish languag suppot for their

children:

Learner ...but somémes nmy mother usa to teat me had words d English befoe |
went to school(B2)

Teacher ...the lIttle boy stugglad to speak Bglish and e is fine now but tb support

was amazig.. she (the mothey writes the Afrikaans g that e can rela¢ o his

own language| alo e the phoni skees ste translates than fa him and he

is mping vey well (D10)
This is an excellent exampl d additive bilingualisn beng useé in the home.The
mothe of this child is ensurig tha he devebps understandg in his first languag ard then
transfes this n&v knowledge b the secod languageUnfortunatey na all mothess hawe the

time, expertie a will to provice ths type d support.

Findly, the impact d television in the hore slould be noted Seéctive television watchng
can have positivefiects on secord language acquisitivand & most learnarenjo television
it is useflito asertan whethe their viewng impacts positivey on ther language practices or
not A paren relates tha televisim has hal no impad¢ on he children becaoning more
proficiert in Afrikaans:

...at ou house we never spleaifrikaans so m children rever hear i othe than at
school They dort have Afrikaans frieds They won't watdh it on TV becaug they don't
undestand it. (D4)

A teacher elaborateon the negative attide b Afrikaars television Ske believes that
learnes pik up negatie attituds from their parens which makes the teaches task a far

more difficult one:
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...the whole dtitude @ hone is TV coms on there is Afrikaans swtch off tre TV That
sort of attitude get carried on into tle classroom e no matte how had the teacher
tries o instrud the larguage corectly there s a block conmg from tle home (D5)

Most learnes hae TV seks & home Afrikaars learnes choseprogranmes accordig to
appedrathe than language ahwhile progranmes on ‘Satdlit e dish rated highly, Afrikaans

progranmes wee nd favoured:

I don't have any Afrigans tedvisian programmeghat worls on satelte televisim dish.
(A10)

The above qua s a god exampé o how the power & English is beng enhanced due to
globalisation The Grade 3 watchd a mixtue o progranmes in dl language aml thee was

evidene that televisia was linked with learnng and not solej for pleasure:

My brother watches Afrdans becaug he hasd learn Afrikaans and | alwag want to
watd English.

Attitudes b languag as wé# as larguage practice ard language igpot in the hore hae a
major influence a young éarnes in ther initial year & “big sctool”.

Discussion of data

‘I n naturdistic cag stug resard theorisng emergesEmergenhtheory can bes be described
as the explanatia given b the issues thahawe been dealwith and tha give meamg o the
reeard question (Gillham 2000:96) The theoy is emergenin tha it is nd tried and tested
ard is therefoe pat knowledge only Ore cannobtheori® in the absete d eviderce bu in
ca® stuy resard the purpos s rathe to explan the findings As with the laguage
attitudes mentiond eatfier in the chaptera numbe of themes corcernng the larguage
practices in this sclool emergd but kecaus o the mas o data only sekcted topis are
discussed.

Socid class

Many Xhosa speakig learnes in this sclool are pat of the predoninantly Engli speaking
community ard sone are ‘the onl Xhosa speakig p@ple in the street’'The parernd o these
learnes ae professionamen and woma who live in the suburd suroundirg the sclool and
are praid o be associatk with this ‘English school: They are representedrothe S@ and,
although litte chang has take place n the scbhol to accommodat learnes from diverse
language backgroundshe parernt seen more than satisfie@ with the stata qua Garson
(1999) siggess thd parens sud as theseare prepareda pay dearly for educatin in ex
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Modd C schoo$ & they wart ther children to be taugh by white teachersChriste (in
Garsa 1999:32) bkeves tha “while race s stil a pimary corcem in schools class wil
increasingy dictae ... parentbchoices”. Thes middle clas parents arkeen ® suppat their

children’s educatian and hag high aspiratios for ther future.

Lucket (1999 predictel tha ‘additive multilingualismi would na work without the support
of the black Africam middle clas. Tk black middle clas parents wi participate in the
focus graip sessions werkeen fo ther children to lean thraugh the medim of English in
the initial stage o schooling than thraugh thei home larguage.For mary South Africans
Endish is regardd as a prestig larguage ad it is widely accepted sithe lingua franca. Data
in the curent reearch sho tha mary Xhosa aml Afrikaans seaking learnes sgak English
at home as wé. From the questionnaire it was fourd that 97% d Xhosa speakig learners
spoke En@ish when doing thai homework and thiathe majoriy of Xhosa aml Afrikaans
speakng families recorded thiathey spole Endish as wel as ther mothe tongue n the
home The® resuls ae smilar to Winkler’'s (1997) survg in which English emerge as the

dominart languag in 83% d the participantshomes.

Need to becom mulilingual

Stakeholdes believel thd it was in the interest d the learnes © becone mulilingual All
Endish and Afrikaas parents wer keen fo ther children to lean to speakXhosa ard some
teaches (as noté ealier) suggestd tha Xhosa aml Afrikaans sbuld boh be taugh as
secord languagesXhosa parerg believel tha it was in ther children’s interesta lean to
speak and dcone literake in English from the stat of sclool. Learnes also expressea desire
to becone mulilingud and multiliterate ard even fourd situatiors ou of the classrom in

which to practce other laguages.

While al class eaches ae Afrikaans/Englia biinguak am ae this abé t© suppot the
Afrikaans spakng learners only three teacher ae able ¢ offer assistace b the Xhosa
speaking learnersRamilez as citd in Laufer (2000:53) note tha the L2 learnes wio would
advance the quickesvould be those wi hal had tle mos$ opporunities o developtheir
home larguage In this contex sone o the learnes wip are nd mondingua English
speakes cone from hlingud badkgrounds ad cannd glibly be classifid L2 learners.
Howeve the findings d the resears in this sclwol shav tha there are insufficient
opportunities providel for mothe tongue instructio to enabé learnes o develop theihome
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language When deciding @ initial instruction for L2 learnes the contex in which language

learnng take plhce neeslio be carefuly considered.

The Xhosa ard Afrikaans speakig parens indicated thathey favoural Endish as the LoLT
ard it is understod tha the® stakeholder ae satisfiel with the stata quo The Afrikaans
speakng parerd notel tha they providedl mothe tomgue laguage sppot at hone while
sonme Xhosa speakig parers state tha the family someimes spole Endish & hone because
they were keen for ther children to improw ther English languag skills outsié o the

classioom.

Sone learnes indicated thathey had an establisheé first language whe they startel sclool
but ‘then | wert Endish’. A reasm for this remak could be that tle learner migh have
identified with the laiguage ®the sclool. Learnes like thege have becom proficiert and
academichy literate in a laguage thats nd ther hone larguage Sone d ther parens had
enrdled them & ECPS for the specific purpos d acquirng Englid skills ard it seens that
the learnes ae achieving the desired results.

ECPS coull provide tle ideal goportunity for learnes to beconme mulilingud by utilising the
human resouces thathey hawe at tle sclool. Generally, th stakeholder in this researe do
not make sufficien use o this asgct d the larguage avironment Secod and third
language ae taugh like foreigh language insead d providing opportunitis for interaction

to take plae in a naturbway 0 & 0 enhance laguage develpment.

Only two of the three A/EX bilingud teaches indicatel tha they usal language othe than
Endish when chting informdly to learnes a parents Thee are a numberfdearnes who
speak Afrikaas as a firslanguage ad dl teaches sgpak Afrikaans soticould be expected
tha Afrikaans woutl be spoken informaji & breakime arl befoe am afte sctool. However
this is na the case. Agasm for this @wuld be that sice EQPS lecane an ‘English school
only English is spoke & the sclool. If teaches wee as flueh in Xhosa as thg are in
Afrikaans then the implementatio of a multilingud school a proposd by Heugh (995b:85)
coud becone a reality However, ths would necessita¢ a change fothe stakeholders’
mindse from an ‘English schodlto becaning a ‘living sclool’. Versfed (1995:27) refersota
living sclool as ore that dos nd merey assmilate its stakeholder into its culture larguage
ard traditions btirathe encourage al languagescultures ard traditiors in boh the formal

ard informd curricula.
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In the curent reearch soma learnes wee identified &8 emergig bilinguak who eady
switched from ore larguage ¢ another Accordirg to Martin (1996:14) ths mixing of
languags is pat of the naturhdevelopmenof language as tle two systers “overlag while
they are establislig themselvesThis belid is supportd by tte Cummins CUP theoy of
language learng. Bake (1988:172) reninds us theunderlyng language leamg is a single
integrate@ origin of though ard tha all cognitive activity is connecté andorganisé by the

source d thought.

The isste d cognitive activily in relation b larguage learnig is a vey importart ore that has
been an aea d much research and subsequelebate Note was mae o the larguage that
learnes spole when doing jigsav puzzles Mog learnes chose partnsrwith whom they had
language n common.A reasa for this coutl be that thg fourd it easier & problan solve
using ther mothe tongue Othe reasos coutl be that it wa the ‘natural thing to do to speak
in ones hone larguage ad this woull be related @ ther seng o identity. Howeve those
who cho® © speak Enigsh while asseming the puzzé mace use © an opportunily to
facdlitate the devebpmert of ther secord language Extensie researe carried ot by
Cummins (986) Macdonad (1991) Ramirez et &(1991) Langhan (1993) Heugh (995a),
ard Versfeld (1995) conernng the be$ medium of instruction for yourg learnes suggests
tha competeng in ones first lalguage $ advantageauwhen learnng a secondit is bdieved
tha it is beter to develop higheorde learning skills d one’s first larguage ad then transfer
thes 0 a £cord or mayle a thid languageHoweve the ag at whit the secodh language is

learneds an importan facta to consider.

Anothe there that emerge from the dag is tha of codeswitching. Acordirg to Baker
(1993) man studies an teachng shav tha codeswitchig is an efective methal tha supports
the bilingud learner's éarnng and enhances ghteacher’'s dachng. The purpos of
codeswitchmg is © facilitate canmunication and understanalg between speaker (Eastman
1992) an it is an importan ard accepted classroo practice fa bilingud learners When
teaches codeswith the learnes understash tha teaches ae al® bilingud and ae able to
“move in and out blangua@ in a seamiss way (Martin 1996:14) The findings n the
current  schod was tha codeswitchmg was nd an accepted practe amog tho® teachers
who ale multiingud and was usel moie frequentf a the begnning o the year i learnes had

no knowlelge d English It seers tha orce a teacher feltha learnes hal developed
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sufficiert BICS, s/ke decidal it was nd necessar to codeswith and 8 teachng then took
place n English.

It seems thd there are diferent ‘languag rules for Xhosa am Afrikaars learners Xhosa
learnes ae free b speak Xhosa 0 assis othe learnes ard occasiondly to socidise whle
Afrikaans learnes belid that they may nd speak Afrikaars ard certainy nat “tell ead other
secret$ in Afrikaans The ‘telling o secrets; however, mg be an euphemism for ‘gossiping
about people’While no Afrikaars learnes complaind about tle dauble standarsl a possible
explanatio for this coutl be that thee are vey few Afrikaans spgakes in the scbol ard that

this peception has resulte from the shit from a pardel medium to an Endish school.

The seatig arangemerg ae an importanfacta to conside when working with learners
from multilingud backgrounds Differert reasos sut & boy/git pairs a accordig to
acadent ablity were given for choces @ seatirg but ro teacher mentiortethe benefis of
specifc seatig for learnerslanguage devebpment We are remindg in the NCCRD report
tha group work B only sea & an “enablhg environmeritif learnes ae given opportinities
to construtther own knowledge aunl negotia¢ meamg, am the substancefdhe groyp work
activity is meaningfu encaugh far worthwhle interaction or dialogue (NCCRD 2000:81).
Learnes lean a great dal thrauigh forma and informd socid interaction in ther mother
tongue Robb 1995) Larguage $ therefoe an important consideratiowhen graoiping
learnes ard comma language as weds mixed ability ard gende should dl be a considered.

ECPS ha nd drawn up an SLP bu by the findings d the researe sugges tha there is a tacit
SLP. In concludng tre discussio of data the fdlowing are identified elemestd the tacit
sclhool larguage pébcy.

Tacit SLP

 ECPS & a English school ahtho® wlo enrol slbuld confom to the norns amd values
of the Endish heritage Endish is sea & the larguage d powe ard sclool language
decisiors ae governed by #hrequiremerst o the high school ad tertiay education.

o All learnes must lecone fluert Endish spakes as soon s possité © enabé all
learnng o tale plce thraigh theLoL T of the sclool.

* Secord and thid language ae taugh like foreigh language as sulgcts Thee is little

evidene d multilingud education and language dewgmernt in the curriculum.
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Only English is spoke in assemblis whereas preously both Endish and Afrikaans
assemblis wee held In May 2000, tle new E®S scbol song which includes verse in

all three laguage o the sclool, was sury for the firg time.

Endish and Afrikaas ae used fo staf and parentsmeeting as wdlas informall in the
staffroom.

Only English is usel a sports ard othe extra murad while learnes use W three
languags in the playground.

There are o explict language ruls in this sclool. All learnes spel Endish, as b all

teaches armd the principal In the playgroud and whe thee is a needn the classsom,

learnes ae free b speak tle larguage dtherr choce.

Contrd and discipline n the classsom ae moe importan than languag needs.

Younge teaches ae moe open & change am the appication of the principles of
multilingud educatian than the moe matue teachersThee is a perceptio tha because
the sclool is Englid thee is little need fo teaches o becone mulilingual.

Before begnning Grade 1 lalearnes am ther parens nmeet with the principalDuring

this meetirg the competencefdhe learnersgnglish is establishedThe majoriy of L2

learnes acceptedni the scbol hawe a @od understandingfdenglish becaug they have

attendd a pre-schol in the area.

In spie d the mary change tha hawe taken pice at ECB it was observe tha teachers
still teach thei classe & if they were mondingual. It was sadl that ‘Teaches & this

school are colou blind and alllearnes ae treated th same’.

Conclusion

In this chapte the researc resuls hae be@ interpretd and discusskin the ligh of their

relevarce b the devebpmen of a sclool larguage pbcy tha meets te need o Foundation

Phag learners Attention was pad to the practices ah attitudes o all three stakeholders.

However ore need © be reminde tha this sclool, a former ModeC sclool, forms a very

smdl percentag d the mary primary schoos$ in the Easter Cape am in South Afrca.

The sclool in which ths researis took place has doa little © ensue that tle teachig corps

reflecs the racid mix of the sudert body Only orne Xhosa speakig teacher ha been

employal with the specific purp@asto teachXhosa larguage lessonsThe Xhosa speaking

parens ae quie hapy with the stata quo ard wart Engish speaking teaches o teach their
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children This was citd as ore d the reasos why they had decided to send thiechildren to

the sclool.

Ore o the goat d the curent resarch pragct wa © feed informatio bak to the
stakeholdes for the devebpmen of a sclool larguage piicy. Becaus ths is a ongoing,
time consummg armd lengthy praess, tb e resut will not be recordedn this dissertation.
However becaus d the participatoy natue o the researchthe feedback binformation that
has allead/ taken phce wasecordedm chaptethree.

All data are exmined in the ligh of drawing up a SLP thda will meet tre need o all

stakeholdes & the sclool. The impression gainel from the sclool is thd there s a lack of
suppot for the implementatio of the pdicy. This sclool sses itsdlas an

independensclhool ard is sceptichabou nationd and provincid educationd and pdicy-

making decisions Mary hasy decisiors hae be@ mac at nationklevel and the sclool

would rathe wait ard e what decisio othe sclools hae mae concermg the LIEP.

Becaug d this it has nd been eagto motivae mary of the stakeholderto becone involved
in the pdicy making praess.

In the find chapte the challenges foLiIEP implementatio ae addresel togethe with the
‘gaps between pactices ad attitudes ard the LIEP. Recanmendatios ae mae concermg
the steg tha coud be taken wite working towards a Savol Larguage Plicy as wdl as
suggestioa for further regarch.

CHAPTER FIVE

Conclusions

Thought is not merely expressed in words; it comes into existence through them.
(Vygotsky, in Gillham 2000 97)

I ntroduction
This stug sd out b gan an understandingf ohe larguage practices dmattitudes o various
stakeholdes in the Foundatio Phas in orde to use this information in the develpmen of a
School Larguage Plicy. To begn the chapter #himplementatio chdlenges d the LIEP in
the sclool are discussedThereafte identified ‘gaps between the stakeholdéngractices and
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attitudes © language ah the principless d LIEP ae highlighted and discussed. $his
followed by suggestios an how to drav up a SIP tha mees the requiremerst o the LIEP.
The chapter closewith idea for future research.

LiE P implementation chalenges

On a nationhkleve the implementatio of the LIEP ha be@ problematt ard reasos range
from poorly equppead ard dysfunctionhschools with unqualifiel teaches © learnes from
disadvantage homes The sclool in which the curert resarch ook place s fully functional
with wel-qudified teachers an abundance foresouce materials superia fadlities and
learnes from supportive homes The staf would conside themselve o be progressive and
visionary teachers However, besidenamng Englid as the LOLT, Afrikaars as te second
language ath Xhosa as a thul languagevely little progress lsbe@ mac in drawing up an
SLP. The following ae possible reassrfor this slav progress.

In the year 2000 thteaches man concern wa Outcomes BaseEducatio (OBE) and
Curriculum 2005. Tle LIEP is a documenof which they knav little ard ore o the reasons
given was thd they ‘had too mud on ther plates to thirk about a languag pdicy. All
energy and commitmeinseemd to have begespent o m eetirg the
requiremerdg o OBE.

The sclool has received o guidame from the Eastem Cage Provincid Departmen of
Education and m suppot or information ha be@& given ly way of staff trainhg or
workshops.There is ckearly a lack @ the understandin of the newLIiEP. This has Id to a
lack d awarenas d a number dimportarn issue containd in theLiEP documentExamples
of thee are the promotio of multilingualism resgect fa all language am cultures amd the
recagnition of the fluid relationship beteen language dnculture Additive bilingualisn was
a tem of which none dthe staf membes & ECPS ha head .

In the previos chaptera number bthe stakeholdeidanguage practice am dtitudes were
identified. Sore o these will be consideredni relatin to the ‘gap between thes attiudes
ard practices ad the principles 6the LIEP.

Identif ied ‘gaps between practices aml attitudes ard the LIEP
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Th e fird ‘gap that is identified corcerrs tre principle é additive bilingudism ard ‘choice of
language’ The Xhosa aml Afrikaars parents o behal of ther children exercisd their
parentaright ard chog EQPS lkecaug theLoLT is English To furthe suppot this larguage
choce mary parens enrdled ther children & English pre-scbols ard sone at tle Endish
after-care. Seveltgarens hal reloccated to te suburk suroundirg the sclool in orde to be

partt of the predoninantly Endish speaking communiy ensurg furthe language apport.

Learnirg exclusivey through the medim of Engish when 1 is one’s secah language is
contray to the principle @& additive bilingudism which suggess thd learnes ae intraduced
to a L2 “in addition b the continued educatiohase d ther primary languag as a laguage
of | earnng” (Heudh & d 1995:vii). Re®ard informs us tha competeng in ones L1 is
advantageous whelearnng a L2 However, may parens go o grea lengtrs to provide the
necessar suppot to enale ther children to be educatediia secod languageMakoni (1994)
warrs tha ore mus be careflinot to glibly categoris learnes as eithelL1l or L2 speakers.
He questions # adequag of Westen concept sud as additive bilingualisn ard notes that
they are often no suited to the African sdting whee maly learnes ae hblingud before the

stat of formal schooling.

In addition, wha considemg tre principle ¢ additive bilingualisn in South Afria ore is
reminded tha for this principk © be successfuall teaches will need b be proficiert in at
leag ore African languageln the curert resarch onj four teaches fet that they would be
confidert to suppot learnng in Xhosa Mog of the parert ard the learnes themselves were
satisfied with the stats qu ard war ther children to ke taugh in Englidh by English
speaking teachers.

The optimistic perception that young learners have of being bilingual and their desire to
become biliterate must be acknowledged. Every effort needs to be made to support them in
achieving this goal. As noted, many parents go to great lengths to provide the necessary

support for their children to be educated in English, their second language.

The secod ‘gap concerrs the elevatim of statls aml advancemenof indigenous®
languages Although n this contex Afrikaars am Xhosa are taughas secod and third
languagesteaches expressk corcem tha Xhosa arl Afrikaans earnes wee nd becaning

literate in ther primary language Parents, howevernither ques$ for ther children’s
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proficiengy in English showel little concen tha the indigenos language (hee Xhosg were
not beirg elevated and adveed n the scbol setting. Oa is remindel of Collegiate dinior
sclool (referr@l to in Chapte 2) where graps d enthusiast teaches bega a programme to
teachXhosa o al learners However, i was nd supportel by parerd ad has nov largely
colapsel becaug o lack d parentdsupport Parers in thecurrent regarch believe that it is
ther responsibiliy to ensue that tle pimary language $ maintaind and promotedni the
home Ntshangas (2000:41) poirgé ou tha if we wan parents @ understath the value of
African languagé8 we need d ensue that thg understad hov the® indigenos larguages
“can malk then more functiondand productie individuals”.

The LIEP suggess tha the LOLT should suppor the generhconceptud growth of the
learnes ard this is considere as the thid ‘gap’. Re®ard informs us thain initial stage of
sclooling educatio shoudl be in the fird language Howeve it is the belid of all

stakeholdes in the curert resarch thalearnes stould “go straigh for Endish” and “the
eatier the better’” In the scbol this gproach ens © be workig wel becaug o the
suppot structurs thd are providel by the parerd ard the sclool. Learnes ae hapy and
well adjustel and stakeholdsrae satisfied wih the results Ntshangas (2000:41) béeves
tha peopé ro longe make larguage choice because fosenimentd reasons Language
choices ae made ‘© shape prauctive adult(s) in orde to becone praluctive ard active
internationdly.

The fourh identified ‘gap’ corcerrs the principles o identity ard respect fodl languages as
part of building a nm racid Souh African nation. Oe o the ways o respecting the three
hone larguages o the majoriy of learnes is by acknowledgig ther existerce n the schol
setting. Resealcinforns us thathe ethe o an English ony classrom implies repction of
othe languags whid includes the learnes “most intens existentibexperiere” (Phillipson
cited in Auerbach 1993) In the research school tees little evidence bothe languages
being acknowledge beyond formhlanguage lessons. Tha is kecaus it is the teachers’
understandig tha Xhosa amd Afrikaars speakig parens hae chosen EES becaues they
wart an English @ucatian for ther children The parers ae satisfied wih the resultsthe
learnes al seen to be hapy ard wel adjustel while the teacher hae made few
modificatiors © ther teachig styles ard resouces A high school highegradce Endish
teacher wh teaches pasearnes from this sclool noted “by the time they g to me you

19 & 1° African ad indigenous languages this contexinclude Afrikaans
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cant tdl the difference between the firard sscord language speaker$hey [the Xhosa
ard Afrikaans spaking learnerfare doimg very well”. One is however, awar that ths quote
corcerrs acadent devebpmen ard na socid development.

Strongy linked to aspea o socid devebpmer is the isse d languag ard identity Many
of thee yourg learnes hae multipleidentities which suppors Baker’s beliethat all people
hawe different identities in different contexts 2000:7) It is possi@ that thes emerging
bilinguak hae nd yet developé a clear laguage identit becaus maly indicated thathey
‘went Endish’ at the stat of forma schooling. Whike in the scbol environmeni these
children seen kee to be identified 8 Englidh spaking pupls. Howeve it is importam that
opportunities ke createdd us all thee laguage in orde to affirm their personadentities.

The fifth ‘gap concerrs the asganilation of the Xhosa aml Afrikaars learnes into the

dominarnt culture o the sclool. Lucket's (1992:46) conem is tha the socia conditiors of

learnng ma “devalué the learnersculture which woul resul in a negatie impact a their

cognitive amd socid development Although canitive devebpmen does nd seem b be

affected n this séting, the socihaspet may be dfected The LIEP documehsuggess that
there slould be ro contradiction beteen respcting ctiond and communécultures amd the

forging of a multiculturd sociey which share comma culturd beliefs traits ard practices.
In this sclool thee is vey little evidence brespet in the fom of recagnition behg show to

the Xhosa aml Afrikaans culture/laguage Xhosa aml Afrikaans ae taugh as secod and

third languagse am limited to the confines © the subject lessonsHoweve stakeholders
seemd uncogerned thather children wee beng assénilated into the values aah cultue of

this Englid school becawesthey are more interestedhithe reward d an English ucation.

The find ‘gap’ identified was tha there is little a no suppor to enabé the grassroots
devebpmen of the SLP Ore o the provincidand nationarequiremers when drawng up a
SLP is tha all stakeholdes ae involved In the pas parentsteaches amd learnes did not
participat in the develpmen of an SLP am to matry it is sill an unfamiliar ard daunting
task.

Ore coutl sy tha this sclwol ha adoptd in pat the secod alternatie siggestd to
governmeh in the PE report “Acceptirg the growirg ue o Engish e a laguag of
instruction a all levels o the sclools systen ard promoting tle conditios requisie for
effective teachg arl learnng” (Vinjevold 1999:224) While it is understod tha tha this
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practice s uracceptald in terns o the LIEP, from the perspective faaccessthis sclool has
been swccesstul.

In concluding ths sectim it is worh noting th& Lucket (1995) bdieves thd the succes of
the LIEP woull deped largey on the sippot of the black middle clss. Tte black parestin
the curert reearch who are predminantly middé class seen more concerned about
effective teachng am learnng through the mediua of English than the principke o the LIEP

mentione above.

Working towards a school language policy
From the above discssion oneredises tha when devebping an SLP numeros factoss reed

to be consideredLanghan (1996) siggess thda ore adops a contextual @roach when
choosirg the LOLT ard tha ore analyse tte criticd conditions whit will ensue succes for
a particular sabol.

When devebping an SLP, it is often assume tha the identified problens will be solved and
that all the envisagel goas will be met Howeve it should be remembered thadicies only

creak the necessgrconditiors for the changed tale place. Th SLP ses the boundaries in
which the chang can tale place ad may sugges the mechaniss tha will bring about the
chang bu it is essentily the co-operatio between al stakeholdes thd finally detemines

the succes a failure o the pdicy. Pdicy developmenis nd a linear pra@ess btirathe a

cyclical pracedure Decisiors tha are mae ma/ be reversed and charsgeac at ay time

during its devebpment.

Steps ¢ take

 Ensue that thee is representatio of all stakeholdes in the pdicy making pracess
Alexande (1992) refes t this way of policy making & “planning from below”.

* The stakeholder reed © understath from the outsé tha pdicy formation & a very
lengthy praess ad tha it should be under constameview.

» Stakeholdes slould have a comma understandig o the norns ard values o the sclool
which ar often tadi ard reed b be made exit. Stakeholdes shoull examine their
personébias am any underlyig biss tha may be pat of the tact SLP.

» Stakeholdes slould be familiar with the Constitutin and any pertingnDepartmental
documens as wé as an understandig d the terminobgy usel in the documents.

* Itis importamtha the sclool has an accurag linguistc profle of all learnes ard staff.
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Factoss © conside are tle linguistt strength o teaches aml learners opportunities for
language learnig tha are providel by bot the form&and informd sclhool environment

and, vey importantly the socio-econanic conditiors d the sclool.

It is importah to remembe the centrh aim of the LIEP is o fadlitate learnng. All
decisiors regardig language choice shld be maden this light.

Suggestionsfor further research

Becaug ths researc was a smdlscale qualitative participatoy cae study the knowledge

ard understanding thdnas resultd is relevanto the locd context ard cannd be usedda make

generd claims However, arisig from this research arsafor further regarch have been
identified.

Most importantly & thre needior more n depth stud& on the implementatio of SLPsacrass

a broad rangefgrimary sclools in South Afrca. Thg information coutl be usedad benefit

sclools training institutiors ard departmerst of education Following ths ae siggestd areas

of researd tha could be useflito future larguage plannerar pdicy makers.

An investigatim into the implementatio of SLPs in a wide variet of primary schoo$ e.g.
urban rural inne city ard township scbols tha are linked to othe studies In these
sclools the constrairg amd implementationbchdlenges as wdlas the succes awl failures
of the pdicy could be researched.

Many yourg Xhosa learnes dterd pre-schod in orde to be able ® speak and understand
Endish befoe the/ beghn ‘big’ school. Re®arch inb the larguage practices and
strategis tha are usel by tle learnes aml teaches & pre-sclool would make a

worthwhile study.

Many yourg Xhosa speakig learnes in thecurrert resarch attend aftecare & the end
of the formd sclool day Re®ard into the suppot ard language devepmen of the
learnes wio attenl afte-care woutl be a valuable study.

With the openig up d all schools © al races a sudy o how multilingud and
multiculturd classpons hawe dfected tle identily of yourg learnes would be helpfu in
understandaig wha provision shoudl be avalable in the clessoom.
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* Aninvestigation of both preset and inset teacher training with regards to language issues.

* Research by Macdonald (1991), although undertaken in a very different context, suggests
that the use of both languages facilitates the gradual transition to English which is seen as
not additive. Further research into the gradual transition to English in different contextsis

recommended.

Concluding remarks

This dissertation has examined the language practices and attitudes of a selected group of
learners, parents and teachers in the Foundation Phase of schooling. It has also considered
their attitudes towards the SLP. A description of language practices and attitudes was
provided and this information was used to make suggestions in developing an SLP.

When developing an SLP, stakeholders need to understand that the LIEP is more than a
framework around which to develop their school policy. It is a document that moulds the
identities of all people and shapes the lives of young learners as they grow to become the
future citizens of the country. There is a need for all people to be able to communicate
effectively and for this reason it is important that learners understand and see the value of
being able to speak and being literate in languages other than English.

One of the goals of language policies in schools should be to empower all learners to
participate fully in society. If English remains the favoured medium of instruction it should be
taught in such a way that it does not undermine African languages but rather promotes their
value for both the learners and the nation. An SLP should be formulated within the
framework of educational transformation in order to meet the needs of learners at a micro

level and the reconstruction of society at the macro level.

One needs to bear in mind that the success of the LIEP depends to a large extent on the
improvement of the National Education system. Until such time that teachers feel confident
that wise decisions are being made both a national and provincial levels, little attention will

be given to many of the official documents.
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The findings d the researc suppot the findings d othe resarch thathe implementatio of
the LIEP ard the drawirg up d an SLP is fraugh with problems Teachersparens am to a
lesse exten learnes ae unsue o wha is expected é them Teaches ae unsue ard have
had o guidane an how to deal with multilingud classes Mog stakeholdes beliew that
Endish is tre mos$ valuabé LoLT.

The chdlenge fa the former ModeC sclool when formulatirg an SLP will be o harnes the
enthusias ard motivation of these young emerging bilnguak to becone mulilingual An
addel challenge w be t ensue a clasoom anl the wider scbol environmert tha provides
learnng opportunitie for two divere graips d learners Firstly, the Xhosa amd Afrikaans
speaking learnes stould be able ¢ acquie the desired Englls language sks to fadlitate
learnng while at tle sameiime develp ther hone larguage Secondly an environmen for
the Endish speaking learnes reeds © be provided the will enabé them to become
multilingud and not reman disadvantagkemondinguals The sclool ard the teaches reed to
find creative ways in which the huma resouces n this mulilingud school are recgnised
ard used to faditate tre devebpmer of all emergng bilinguals.

The findings d the stu¢y may be useflito sclool language plicy makes ard more especially
to this sclvol & the/ endeavou to hore ther sclool pdicy to meet tle need o all
stakeholders.

Appendix 1

THE HISTORY OF LANGUAGE, LANGUAGE POLICY AND
EDUCATIONAL LANGUAGE POLICIESIN SOUTH AFRICA.

White education1652 — 1948

During this peria of history, language pdicy initiatives wee alway tre responsiltit y of the
white authoritis ard developed @ a resul of “overal econamic, politicd and cultural
strategis tha were adoptd by the colonid imperialis power$ (Alexander 1989:12)As the
histoly of language pticy in South Afrca from the ime d the eary Dutch settles © thd of
the Afrikaars Nationalist Governmens ireviewed there is ro lack d eviderce that laguage

has een usd as a tod of oppressio and exploitatio as political powes saight hegemony.
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In the edrest years o European settlementtahe Cape, ta indigenos peopt were expected
to lean to speak Dutie bu the dficials macek ro effort to lean to speak th Khoi and San
indigenous laguagesHoweve no official restrains wee placed o the laguages spoke by
the indigenos people Alexande (1989:12) recorsl thd thee was newve ary “serious
attempt by the coloniss © lean the loch languages which to then soundd like “the
clucking o turkeys”. At the time d the Dutch EassIndia Compag (DEIC) there was no
formd language pbocy bu officials announed tha Dutch shoudl be the larguage o the
church A point worth noting $ thd the underlyng reasm of the drive for Dutch to be the
official language 6the Cape was thdahere was intens rivally between the Pougueg and
Dutch and tle DEIC was detemined to preveh Portugues from becaming the dficial
language It was also decid# that for the slaves iad the children of the slaves wb attended
the ealiest sclools in the Cape, Dutt wouldl be the medium of instruction (Mol).
Interestingly the sclools “were subjecteda numeros arl prolongel boycotts (Alexander
1989:14) Alexande points ou tha resistare D linguistc chauvinisn is in fad rootel in the
eafiest history of education in South Afrca. However in spie o sclool boycotts “For
slaves...a knowledgef @utch became an essentigpre-requisie for emancipatioh (Luckett
1992:7).

By the ertl of the 17" centuy mog of the inhabitarg of the Cape Coloy spole as a lingua
franca & eary form of what was © becone Afrikaars (Alexande 1989:15) By 1770 Dutch
had becone the ‘dominart language of the Cag settle society “Afrikaans-Hollands had
developé as a resulof the needa trade ad communicag between “the white dnbrowri in
Souh Africa (Alexander 1989:12)t slhould be noted theithe ‘new lamuage; Afrikaans-
Hollands cane abow as a resulof the assimilatio of all the differert language graps to
Dutch (Crawhal as cited in Lucket 1992:8).

The Secod British Occupatio of the Cag in 1806 s struggles for supremag betwea the
Endish and Dutb languagesStes wee taken periodially to compé the public use of
Endish (Alexande 1989:16) The British authorities understod the importace d the power
of language ard in 1822 Somersealeclared theEndish would be the officid languag o the
Cape Colog and & sut would be usedn the administratio and n the provisio of
education The firg institutiors © fed the pressuwr d this pdicy were the schols The
declaratiom me with opposition and raindependent netwhkrof sctools was establisldewith
Dutch & the Mol. Anothe resut of Somerses declaratio was thda Endish becare the
language bpublic discourse amanwhites while Dutch a Afrikaans was spoke in private
homes ard in church.
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Meanwhile in both the Boerepublics d the Transvaal ath the Orang Free State,
Dutch was stil the ony medium of instruction No education was providel for

Africars in theg province (Lucket 1992:8) English only becane the larguage of
powe orce the Britiei had taken ove the Cag from the Dutch and had latevon the
Anglo-Boe war. Tre Dutch however, vaied oppositia to an Endish only pdicy,

ard pdicies wee regulary relaxal or reverse throughotithe century Thee were
many proclamatiosn ard commssiors abot language durirg tha time. The English,
like the Dutch befa them did everythng in ther powe to ensue that theilanguage
would be the @icial language & Souh Africa.

Milner's larguage pbcy of 1903 followed a numberfoothe pdlicies tha were

formulated. Hs pdicy proclamed Endish as the Mol for al white educational
institutiors in the Orange Free Statedatine Trans\aal The rationa¢ behnd ths was
to andicise the ‘comuera colonies (Malherke 1925:315) Endish wes late to

becone theMol in dl schools ard it was hope tha in this way the Afrikaner would
be denationdised Dutch was permited to be used fo only three hous a week and
only in Bible histoy ard Religious instructio clesses. Th Dutch-speakig people
resistel this pdicy becaus the felt tha ther languag@ was beig ddiberately
negected Malherke 1925:321) Milner's pdicy howeve failed and ths was
attributed to a number bfactors ore d the mos$ pertinent beig thd the teachers,
who hal previousy taught Dutch did na hawe sufficiert commard of the larguage to
teach sacessfuly in Endish. Anothe pdicy was then formulatel whee pupls were

taugh in ther mothe torgue unil Standad 3 and the Engli$ becane theMol from

Standad 4. Rdigious Instruction and Bibé Educatian were agan taugtt in the mother

tongue.

The Afrikaner's dissatisiction with Milner’'s nev language plicy led to the
establishmetnof private sclools for Afrikaans-sgaking children The® sclools were
later cdled Christdike-Nationale Onderwys sclools whee the philosophy of
Christian Nationa Education was developd (Lucket 1992:9) The® independent
schools continud to exis until they canme under tk contrd of the governmeha the
time o Smus (Roberts 1997:32) In 1908Hertzog, SmutsMinister of Education,
instituted dua medium llingud policies to cate for Dutch and English Mother
tongue cou be used a a medim of instruction up to Standard 4 and thehree
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subjecs woutl ke taugh in Dutch and thee n English All pupils wee © lean both
Engdish and Dutch With the Union of Souh Africa n 1910, Artice 137 & the
Constitution recagnisal boh Dutch and Englis as dficial language d the country
(Malherke 1977:8).

In the 19208 boh the governmdnard sclools expeimentel with bilingualisn in an
attempt © estabsh equily in the two dfficial languages Three types bsecondary
sclools resultd from the expeimentation singke medium dud medium ad pardel

mediun sclools (Malherke 1997) The bilingud experimert was a falure ard ore of
the reasos thda were cited wa the shortag o bilingud teaches © teach n dual
mediun sclools Anothe reasm was the deficien standard o L2 instruction.
Howeve Lucket (1992:10) béeves the underlyng elemetn of socid conflict

betwea Endish and Afrikaas sgakes was tle oot caus d the problem.

Afrikaans as a natioidanguage wa ony finally recaynisal as an official language
of the unian of Souh Africa n 1925. h the 19308 the politicd goak d the Afrikaner
began to be redised as the church the Broederbond, t# Nationalis Party ad the
Federas van Afrikaanse Kultur Vereniginge were used to furtheheir cause.n 1943
a generhstrike d teaches was hal to protes against duamedium scbols and
demandng separa sclools for Endish and Afrikaas pupls A propose pdicy that
encourage separa devebpmen was formulatel and ths pdicy like dl the
regulatiors durirg apartheid, héithe blessiag o the church.

God ha wiled tha there shall be separate natisreat with its own
language and mother-tonge educatia is accordingly the will of
God The parenhshould hae ro choie in the case.

(Dr E Greyling cited in Malherbe,
1977:101)

Black edgation 1652 - 1948

Throughou this perial of histoty little o no referene s mae t© the educatia of the
indigenous peopl d Souh Africa. Kallaway (1984:3) observe thda a pictue of
indiffererce aml negéct s reveala in histoy texts regardig black educationThe
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educatimm of blacks wes let almost entirgt in the hand d the missionarie and
churches.

Many misionaris sétled in the Easter Cae after tie arrivd of the British and
German sdtlers Much criticism is level@ a the missionarie for a number breasons.
It is fel tha “the missionaris reared a tip English knowing kdck middle clas” and
a workirg class tha was trainel to be “a docile ad efficiert labour force which
would accep European rdéigious au politicd authority ard socia superiority”
(Alexande 1989:17) Moreover,Hartshore (1987) clamed tha the sole purpas of
the missiom schood was o ‘christianisé and ‘civilise’ indigenotws people So began
the ‘colonizng d the mind (Ngug wa Thiong'o 1993) whit was to becone one of
the mos effective took o colonid policy. The missionarise soorrealisa tha for the
purpo® d effective evangelisatia for the indigenos peopt it would be useflito be
able to canmunicae in the locélanguage This was tle stat of the importam role
played by the mssionaris in the develpmen of orthograghies in indigenous
languages It becane comma practice “to teach initid enliteratiori in the first
language ath for Endish to be taugh as a sibject thereafte(Luckett 1992:8).

After the formation of a Departmen of Education in the Cape Colgnin 1839,
mission schoat cane under thei jurisdiction and & sud received sta grants.
Mission schoos wee opend al races bu only a “minute fraction” d the indigenous
population were interested in

attendiry sclool (Molteno 1984:49) In very difficult circumstance sone o these
sclools continud to provide hip quality education to children of all races The
mixing o races prove to ke vel swccessflibut this practice wa eventuall legdly

prohibited and whie parerd wee forced to remo¥ ther children (Cae Argus 18

Februay 1909 citel in Laufer 2000).

By the begining o the 20" centuy a “practicé curriculum” based o the successful
American mode was introduced o Africars in state-aidé sclools C.T. Loram the
inspecta for native educatio in Natd at tha time was responsiélfor bringing this
idea fran America It was recanmendéd tha African language ke used a Mol
througho the pimary sctool. Howeve this recanmendatio was nd accepted by
the ‘missionay educatel Endish-speaking African elité (Luckett 1992:8) and was
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therefoe never socessfilly implemented Enliteration in the ean yeais d sclooling

continuel in the learnefshome larguage ad Endish was intraduced & a sibject in

the fird year d sclooling and a a Mol as som & possilé thereafter L(uckett

1992:8) Transition bilingualism was thus te preferrd metha for missionary
educatim (Alexande 1989) The British colonid language pdicy at this tme could

be summed up by stating thi toleratel primary sclooling in indigenos languages
ard promotedAnglocentrc values ad cultue © a smdlpercentag d mission elite

(Alexande 1989:30) When Dutch and Engh receivel equd language statsi in

1910, litle concen was show for the larguage neexld the great majorit of the

population (Lucket 1992:9).

In 1922 back sclooling cane under th contrd of the Departmenof Native dfairs
ard it became compulsoy for the appropria¢ indigenos larguage o be sudied by
black children The Mol was in the L1 unil the e of Standad 2, afte which dl
subjecs wee taugh in one @ the officia languagesThe Afrikaner Nationalis like
the British befoe then usel language & a tod of power The implicatiors for
African elucatian tha resultel from the rise in Afrikane Nationdism bega to be felt
from 1938. h theTrans\aal the officia langua@ d the area @@ mog cases this was
Afrikaang becamne a compulsor subpct d bladk sclools from the firs year of
sclool. The other dficial language was taght from Standadt 3. Afrikaars kecane a
compulsoy subpct n al African schoot ard training cdleges (Lucket 1992:11).
With this declaratio the positio of English bega to be erodedn both whie and
black sclvols Policy-makng wes in the hand o the peop in powe ard as sut was
an entirely top dow pracess. Noa d the people affectk by tre new language
policies hal any sayn pdicy formation However, peog like IsaacMdoda did
managed hawe hs voce head and exhorte Africans b becone educated.

Evely African in his sphee mus have himsedl educatd to the highes degree,
so0 as 1o be able © dead with the prejudicd competitor on th spot Therefore,
it is the duy of the African to develop a hily staé d intelligence superia to
his adversary’s, ral u® tha educatio for the meas d extricaing himself
from the hok in which ke is placed.

(lssac AMdoda (1943 as cited in Molteno

1984)

Eduwcation unde the Nationalists 1948 - 1977
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1948 sav the Nationd Party take contrb of governmeh ard furthe top-down
language planing becara ther responsibity . A vision of a segregated socjebased
on separa devebpmern of all races was intraduced 6 presere the hegemaonof the
Afrikaans spakng whites Mondingud sclools hal replaced k& white hlingual
sclools by 1957 Boshof as cited in Lucket 1992:11) This was a resubf legislation
tha separaté Souh Africars into groups o the bas o their ‘mother torgue’.
Language plicies wee set upd ensue that dl Souh Africans karnt Afrikaans at

sone sta@ o ther sclooling.

The Nationalis government righyl understod tha sclooling amd language had an
importart pat to play in ther ided of separa¢ devebpment Verwoerd, tle Minister
of Education in the followng quoe note the problens tha were caused by
oppressia of the Afrikaner ly the Engli$ durirg the firs haf of the century.

If there has ever been a reason for unrest in this country it
is the failure to grant people their language right...Nothing
is more calculated to violate one’s self esteem than the
suppression of one’s language rights...Language is the

essence of the nation.
(Verwoed cited in Gough 1991:13)

It is ironic that someom wiho 0 wdl understoa the implicatios o the suppression
of one’s larguage right perpetuatk the situation The only difference was thahe
alteral the role d languag pressio of the Dutch spakes by the English to
oppressia of the African by the Afrikaner.

The Nationalis government continueto intensiy the languag pdicy of the British
colonid rule bu with the substitutio of Afrikaans for Endish & the daminant
language Whee ths was nb possibé Engli and Afrikaans wer promoted n an
equd bass in al ares o everydy life (Alexander 1989:210Dnce tre Afrikaner had
secured I8 larguage withn white citizeny he turned 8 dtention to the black-white
divide. Many d the missim schoat wee either closg by the governmen or
contrdled by the Afrikaner Nationalisadministration Inferior education wes a means
by which the aparthei governmen domesttated tle blacks This is sea in
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Verwoerds infanous statemdrthat “thee s ro place fo the Bantl in the European
community abowe certan forms o manua labour’ (Verwoed quot& in Harrison
1981).

“Bantu Education; as it becane o be known bega & a resul of the Eisdin
Commssim of 1949. Tke canmissin recanmende tha there be separate education
systens for the diferert race graps an tha Banu educatio shoudl co$ less and
should be o a lower standard tmatha of Whites The function& value d black
sclools was for the devebpment ard transnission of “black culturé heritage” ard to
provide ‘hewes o wood and drawer o water’ (Christie & Collins 1984:160Q) In
1953 tle Bantl Educatio Act was passeé and a centtalepartmeticontrdled African
education The mother-togue principé impose on schoad promotd ethnc division
ard in so-doirg ensurd more political powe for the Nationalis government. Elck
sclools wee linguisticdly zoned accordig to the larguage pbcy of the Bantu
Education Act. Missionay sclools wee given three optionsto kecone self-funded,
to be taken oveby the staé a to close down By 1979 d remaining missio schools
were under stat contrd thus bringirg al bladk sclools unde the contrd of the state
(Lucket 1992:14)

A new langua@ pdicy was intraduced n 1959 whereby African languagigee o be
usal as aMol until Standad 6. Rupils wee permited to write the Standalr 6 public
exam in a vernacular languagather tha in English. t needs © be noted thain 1962
in respons O a questionnadr in the newy formed homeland bthe Transkej fewer
tha 18% d responderg wantel mother-tongueMol after Standard 2. A a resul of
this, ore d the fird legislative acs d the newTranskeé was o legdise Engli & the
Mol from Standad 3 Hartshore 1992:199).

In Souh Africa, a new laguage pbcy for Black sclools hal been drawn up
whereby afte Standard 6, hathe subject woul be taugh in English whié the other
half were © taugh in Afrikaans This becane known & tre infamows 5060 pdicy.

The larguage plannes insistal on this dud medium policy becaus the feared that
Endish would reman the deninart language lLuckett 1992:14) The pdicy was very
unpopula ard impracticd and it is esimated tha it was only implementd in 26% of
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African £conday schools This pdicy was se@ by Africans as disaninatory ard a
further denid of therr access b English.

The Nation& Education Pdicy Act of 1967 declared thathe hone larguage of
Endish or Afrikaans sgakng children would be the Mol throughou the sclool

child’s career This declaratio todk wha little power wa let in the hand o the
white parerd arl ther sclools awg from them. h blak primary schools the
differert indigenos larguags wee set a the oligatory Mol at primary level The
first official language 6the area was intiduced a a sibject n the firg year an the
secord official language as ausbjed six months laterin the fifth year ¢ schooling dl

tuition with the exceptio of Religious Elucation wes © take phce n eithe English
or Afrikaars dependig an the localiy of the sclool.

Year afte year mag political organisatios ard teacher associatisredtempteal to get
the ministe to reconsidethe 5050 language dwy. The ministe adoptel a hardine
starce aml only minor alteratiors ard syllabis changes wee mack untl 1974. A that
time a new secretarof Bantu Educatio insistel tha the 5060 pdicy be
implementéd in al black seconday schools aml this cecision led finally to the Soweto
uprisng in 1976 ([ucket 1992:14) The da afta the Soweb uprisig the
uncompranising depw ministe of Bantu Education Dr Andries Treurnich sad the

following in parliament

In the white area bSouh Africa whee the government provides
the buildings subsidies ard pays tle teachersit is surey our
right to decide whd the languag dispensatio should be.

Hartshore 1992:203)

From the above statemeit is clear thathe rights o the majorily of the peoplewere
somethig tha was nd considered This infanous pdicy was late abandoné and
parens am sclools wee sibsequentl permited to decice an the Mol for their
children from Standadt 5 upwardsBy 1978, 96% © pupils nationdly were beng
taugh through the medim of English (Hartshore 1992:203).

The De Lange Camissin of 1981 ecanmendd a les rigid stame D larguage
policy for the African with one @ the recanmendatios beng a gradulatransition to
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eitha English or Afrikaans The Departmenof Educatian and training ([ET) did not
adop this recanmendation The graduatransition to Englishwas agamn proposd by
the Threshal projet¢ in1991whe ther repot highlighted the dificulties o the
abrupt transitio to English in Standard 3 (fdcdonadl 1991).

In South Afrca, may people d European descent stitegad the African languages
as inferia to ther own Todg the® beliet ae regarded aa combinatio of racism
ard ignorarce Corsm 1997:78) Thee is ro lack d eviderce d the divisivenes of
previous laguage pbcies in South Afrca’s past It is therefoe understandable that
the African Nationa Congress (ANQ incorporate the sense founity rathe than
diversity in the newLiIEP (Appendk 2).

Appendix 2

DEPARTMENT OF EDUCATION

LANGUAGE IN EDUCATION POLICY

14 July 1997

The language in education policy documents which follow have been the
subject of discussions and debate with a wide range of education
stakeholders and role-players. They have also been the subject of formal
public comment following their publication on 9 May 1997 (Government Notice
No. 383, Vol. 17997).

Two policies are announced herewith, namely the LANGUAGE IN EDUCATION
POLICY IN TERM OF SECTION 3(4)(m) OF THE NATIONAL EDUCATION POLICY
ACT, 1996 (ACT 27 OF 1996), and the NORMS AND STANDARDS REGARDING
LANGUAGE POLICY PUBLISHED IN TERMS OF SECTION 6(1) OF THE SOUTH
AFRICAN SCHOOL ACT, 1996. While these two policies have different
objectives, they complement each other and should at all times be read
together rather than separately.

Section 4.4 of the Language in Education Policy relates to the current situation.

The new curriculum, which will be implemented from 1998, onwards, will
necessitate new measures which will be announced in due course.
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LANGUAGE IN EDUCATION POLICY IN TERMS OF SECTION 3(4)(m) OF THE
NATIONAL EDUCATION POLICY ACT, 1996 (ACT 27 OR 1996)

PREAMBLE

This Language-in-Educati on Policy Document should be seen as part of a
continuous pro cess by whic h policy for language in education is being
developed as part of a nati onal language plan encompa ssing all sectors of
society , includi ng the deaf co mmunity . As such, it operate s within the
followi ng paradigm:

1.

In terms of the new Constituti on of th e Republic o f South Africa, the
government , and thus th e Departmen t of Edu cation, recognizes that our
cultura | diversit y is a valuable nati onal asset and henc e is tasked,
amongst other things, to promot e multilingualism , the development of
the officia | languages , and resp ect for all language s used in the country,
includi ng Sout h Afri can sign language and th e language s referred to in
the South Afri can Constitution.

The inherite d language-in-education polic y in South Africa has been
fraught wit h tensions , contradiction s and sensitivities , and underpinned
by racial and linguisti ¢ discriminati on. A number of these
discriminator y policie s have affected eithe rthe access o f the learner s to
the educati on syste m or their su ccess within it.

The new languag e in education polic y is ¢ onceived of a s an integra | and
necessary aspect of th e new government’ s strategy o f building a non-
racial nation in Sout h Africa. It is meant to facilitat e communi cation
across th e barriers o f colour, languag e and region, whil e at the same
time creating an environment i n which respect fo r language s other than
one’s ow n would be encouraged.

This approac h is in line wit h the fact that bot h societa | and individual
multilingualis m are the global norm today, especially on the African
continent . As such, it assumes that the learning of mor e than one
language s houl d be general pr actice an d principl e in our society . That
is to say, being mult ilingual should be a defini ng char acteristi ¢ of being
South African. It is constructe d also to counte r any particularistic
ethnic chauvinism o r separatis m thr ough mutua | understanding.

A wid e spectru m of opinions exist s as to the locall y viabl e approaches
toward s multi lingua | educati on, ranging from ar gument s in favour o f the
cognitiv e benefits and cos t-effectiveness o f teaching thr ough one
medium (home language) and learning additiona | language(s) as
subjects to those drawing on comparativ e internati onal experience
demonstrati ng that , under appropriat e conditions , most learner s benefit
cognitivel y and emotionall y from the type of structure d bilingual
educati on found in dual-mediu m (also known a s two-way immersion)
programmes. Whicheve r rout e is followed , the underlyi ng principl e is to
maintai n hom e language(s ) whil e providi ng access t o and th e effective
acquisiti on of a dditiona | language(s) . Hence, the Department’ s position
that an additiv e approac h to bilingualis m is to be seen as the normal
orientati on of our la nguage-in-educati on policy . With regard to the
delivery system , polic y will pr ogressivel y be guided by th e results of
comparativ e research , both locally a nd internationally.

The right to choos e the language o f learning and teachi ng is veste d in
the individual . This right has, however, to be exercise d within the
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overall framewor k of the obligation on the educati on syste m to promote
multilingualism.

This paradig m also presuppose s a more flui d relationship betw een languages
and cultur e than is generally underst ood in the Eurocentri ¢ model whic h we
have inherite d in Sout h Afri ca. It accepts a priori that ther e is no contradiction
in a multiracial societ y between a core of common cultura | traits , beliefs,
practices, etc., and particula r sectional or communal cultures . Indeed, the
relationshi p betw een the tw o can and should be mutually reinforci ng and, if
properly managed, should give rise to and sustain genuine respect fo r the
variabilit y of the communitie s that constitut e our emergi ng nation.

AIMS

The main aims of the Ministr y of Educati on’s polic y for language i n education
are:

1. to promot e full participation i n society and the econom y through
equitabl e and meaningful access t o education;

2. to pursue the languag e policy most supportiv e of general conceptual
growth amongst learners, and hence to establis h additive
mult ilingualis m as an approach to language i n education;

3. to promot e and develop a Il th e officia | languages;

4. to suppor t the teaching and | earning of all othe r language s require d by
learners or used by communitie s in South Afri ca, incl uding languages
used for religious purposes , languages which are important for
internati onal trade and communi cation, and South African Sign
Language, as well as Alternative and Augmentativ. e Comm uni cation;

5. to counte r disadvantage s resulti ng fro m different kinds of mismatches
betw een hom e language s and language s of learning and te aching;

6. to develop progra mmes for the redress o f previously disadvantaged
languages.

POLICY : LANGUAGES AS SUBJECTS

All learner s shall offer at least one approve d languag e as a subject in Grade 1
and Grade 2.

THE PROTECTION OF INDIVIDUAL RIGHTS

The parent exercise s the minor | earner’ s languag e rights on behal f of th e minor
learner. Learners who com e of age, are hereafte r referre d to as the learner,
whic h concep t wil l include als o the paren tin the case o f minor | earners.

The learner must choose the language o f teaching upon applicati on for
admission to a particular sc hool.

Where a school use s the languag e of learning and te aching chose n by the
learner, and wher e there is a place available i n the relevan t grade, the school
must admit th e learner.

Where no school in a school distric t offer s the desired language as a medium

of learning and te aching, the learner may request the provincia | educati on
departmen t to mak e provisi on for instructi on in the chose n language , and
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section 5.3.2 must apply. The provincial education department must make
copies of the request available to all schools in the relevant school district.

THE RIGHTS AND DUTIES OF THE SCHOOL

Subject to any law dealing with language in education and the Constitutional
rights of learners, in determining the language policy of the school, the
governing body must stipulate how the school will promote multilingualism
through using more than one language of learning and teaching, and/or by
offering additional languages as fully-fledged subjects, and/or applying special
immersion or language maintenance programmes, or through other means
approved by the head of the provincial education department. (This does not
apply to learners who are seriously challenged with regard to language
development, intellectual development, as determined by the provincial
department of education.)

Where there are less than 40 requests in Grades 1 to 6, or less than 35
requests in Grades 7 to 12 for instruction in a language in a given grade not
already offered by a school in a particular school district, the head of the
provincial department of education will determine how the needs of those
learners will be met, taking into account:

1. the duty of the state and the right of the learners in terms of the
Constitution, including

2. the need to achieve equity

3. the need to redress the results of past racially discriminatory laws and
practices,

4. practicability, and

5. the advice of the governing bodies and principals of the public schools
concerned.

THE RIGHTS AND DUTIES OF THE PROVINCIAL EDUCATION DEPARTMENTS

The provincial education department must keep a register of requests by
learners for teaching in a language medium which cannot be accommodated
by schoaols.

In the case of a new school. The governing body of the school in consultation
with the relevant provincial authority determines the language policy of the
new school in accordance with the regulations promulgated in terms of section
6(1) of the South African Schools Act, 1996.

It is reasonably practicable to provide education in a particular language of
learning and teaching if at least 40 in Grades 1 to 6 or 35 in Grades 7 to 12 are
learners in a particular grade request it in a particular school.

The provincial department must explore ways and means of sharing scarce
human resources. It must also explore ways and means of providing
alternative language maintenance programmes in schools and or school
districts which cannot be provided with and or offer additional languages of
teaching in the home language(s) of learners.

FURTHER STEPS
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Any intereste d learner, or governi ng body tha t is dissatisfie d with any d ecision
by the head of the provincial departmen t of edu cation, may appeal to the MEC
withi n a peri od of 60 days.

Any intereste d learner, or governi ng body tha t is dissatisfie d with any d ecision
by the MEC, may approach th e Pan South African Languag e Board to give
advice on the constitutionalit y and/or lega lity of the decision taken, or may
dispute the MEC's decision by referring the matte r to the Arbitrati on
Foundati on of S outh Afri ca.

A dis pute referre d to the Arbitrati on Foundation of S outh Afri ca must b e finally

resolve d in accordanc e with the Rules o f the Arbitrati on Foundation of
Souther n Afri ca by an arbitrator o r arbitrators a ppointe d by th e Foundation.

Appendix 3

|EMISNUMBER [2]oJo[2]1]1] | [ |

2.5 Learners accordin g to hom e language : MAL E AND FEMALE
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Pre-
prim.
GrR(Gr
0)
Gr1l 6 79 40 125
Gr2 13 90 27 130
Gr3 12 91 27 1 131
Gr4 13 71 1 31 116
Grb5 10 74 33 3 1 121
Gr 6 12 69 21 1 103
Gr7 12 64 23 99
Gr8
Gr9
Gr 10
Grll
Gr 12
Special
Post
Matric
Total 78 538 1 202 |4 2 825
Preprimary = classes below Grade R
Special = full time classes for children with special learning needs

(include full-time

Post Matric

Remedial and bridging classes)
any other classes offered after matric

THE TOTAL FROM THIS TABLE SHOULD EQUAL THE TOTAL ENROLMENT
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Appendi x 4

SCHOOL LANGUAG E POLICY RESEARCH
PROJECT

Dear Principal

In the past the language policy for our schools was dictated by the government. Our new
government gives the School Governing body (SBG) the right to choose a suitable
language policy for their school community. This is something new.

We are part of a research team to help schools understand and develop their own school
policies. The members of our team are from Fort Hare and Rhodes University. We have
the approval of the Eastern Cape Department of Education.

We would like you to help us by completing this questionnaire. It should take you about
ten minutes. The questionnaire is presented in three languages. You can answer in
Xhosa, English or Afrikaans, whichever you prefer.

QUESTIONS

1a) A new language i n education policy, whic h empower s SGB's to decid e on a
schoo I's

language(s ) of learnin g was intro duced in 1997. Have you ever h eard about this
new policy?

|E| Yes |:| No

1b) If you already kno w about th e policy, wher e did you hear o r read about it?
Tick the boxes that apply. You can tick more than one box.

the media (TV, radio, newspaper s etc.)
wor ksh ops

from departmental officials

departmenta | circulars

info rmatio n leaflets

policy documents

formal cour ses (e.g. FDE, HDE, BEd etc.)

Ll O &I O
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2a)

2b)

3a)

b)

d)

|:| from your teachers union meetings

W other - please specify

Has the new language policy been discussed at your school?

[J YES [J NO

If you answered yes, who was the policy discussed by?

Tick the boxes that apply to you. You can tick more than one box.

|;I staff

] learners

I;I parents
|;| the SGB

|:| teachers union

Has your school decided on a new language policy yet?

Ld YES [J Nno

If you answered yes, please also answer b, ¢ and d.

When did your school decide on alanguage policy? 1999

How did your school make these decisions?

the principal decided

the staff voted } together
the staff and learners voted

the SGB voted

parents decided in a meeting

OO0 Oe gl

other - please specify

Please describe your policy or if it is written, attach a copy.

Due to the drop in the number of Afrikaans-speaking pupils

enrolling at E.C.P.S. we shall be

using English as our medium of tuition and English will be taught

on first lanqguage level:
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Afri kaans is taugh t as a secon d languag e and Xhosa as a third

language .

4) What Language(s) o r combinatio n of languag es are used in th e following

situati ons i n your

school. Please writ e down the lan guage or languages (e.g . Englis h only ;

Xhosa mixed with

English; English mixed with Xhosa; Afri kaans mixed wit h English;

English mixe d with

Afri kaans etc.

Assembly

English

Staff meetings

English and

Afrikaans

Informally i n th e staff room Eng“sh and
Afrikaans

Parent’ s meeti ngs Eng“sh and
Afrikaans

Sports English

In the playgro und (between | earners) EﬂgllSh/Afr i kaan
s/Xhosa

In the playgro und (betweent eachers and
learners)

English/Afrikaans/Xhosa

Extramura | activiti es e.g. Choir

English

Other — pl ease specify

5a) What languag es are taugh t as subject s in your sch ool?

Grade English Afrikaans Xhosa

Pre-primary

Grade 1 X X X
Grade 2 X X X
Grade 3 X X X
Grade 4 X X X
Grade 5 X X X
Grade 6 X X X
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| Grade 7 X X X

5b) What languages are used for learning and teaching at your school?

Grades
Pre-primary
Grade 1 EﬂglISh
Grade 2 English
Grade 3 English
Grade 4 English
Grade 5 English
Grade 6 English / Afrikaans
Grade 7 English / Afrikaans
6) What other questions or comments do you have on the new language policy?

If each selects own second or third languages, what happens to pupils who
move to provinces

that do not have Xhosa ( for example) as their second otr third lanquage?

Thank you very much for answering this questionnaire. Please also indicate
the name of your

school and your district.

School District East London

Please return this form as soon as possible by:
e posting it in the stamped and addressed envelope supplied to
you
« dropping it off at the district office
« faxing it to Sarah Murray at (046) 6223038
* or giving it back to the person who gave it to you

SCHOOL LANGUAGE POLICY RESEARCH PROJECT
Rhodes and Fort Hare Universities, in collaboration with Schools

ETHICAL STATEMENT/CONTRACT
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We wish to confirm our shared understanding and agreement with regard to
our research project on schools’ language policy. Our research entails
working with the school community — staff, learners and parents — to:

» establish the currentlanguag e practi ces in your school

» share info rmatio n of legislati ve requirements a nd po licy opti ons wit h regar d to
schools ' language po licy

» develop, in collaboration with th e Schoo | Governin g Body, a language policy

» share expertise o f team members an d stakeholders i n the schoo | in orde r to
make this research possible

» document an d evaluat e the research process an d outcom es

We will writ e a research repor t for the NRF, whic h funde d the project . We undert ake to
provid e your schoo | communit y with a copy of the report fo r your verificatio n and for
your ow n record . In carryin g out the research we promi se to acknowledge the hel p of
those wh o participate , and also to r espect thei r confidentia lity. You may wit hdraw from
the project at any point should you feel that we are not honori ng the terms o f this
agreement.

Signatures of the team members :

CONTRACT

We, (principa | of
)

and (chair of the School Governing

Body of

) agree to participat e and to allow
any other interested person in the schoo | communit y to participat e in this research
project on schools’ lan guage policy. We agree that th e researchers may observe
schoo | activities, conduc t interview s and surveys wit h the teachers, | earners and
parents.

Signatures :

Principal :
Date:

Signatures :

Principal :
Date:

Chair of the Schoo | Governin g Body : Date:

Appendix 6

SCHOOL LANGUAGE POLICY RESEARCH PROJECT
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GENERAL QUESTIONNAIRE ON LANGUAGE USE IN THE SCHOOL AND HOME
* To be completed by TEACHERS : Sections A to &
+ To be completed by PARENTS & LEARNERS: Section H
[Please make sufficient copies of this section, which is printed separately on the last page,
to be sent home to parents for completion.]

Thank you so much for participating in this project

TEACHER definition Code : R. 7011
(Please choose your own - you may use a number, initials, pseudonym etc. This is in case we
need to get back to you for any clarifications)

Class teacher for Grade Level: Grade 1

SECTION A: Teacher's profile

1. Which classes do you teach? Please state grade level and learning areas.

Grade 1. All learning areas.

2. What languages do your students speak? [If you are not sure, could you do a quick

survey?]

Afrikaans, English and Xhosa.

3. What language(s) do you use as a medium of instruction (MOI)/language of learning
and teaching (LOLT), and for which classes?
English

4. What is your home/ first language?  Afrikaans
5. What other languages do you know/ speak?
English

6. Are you in any way involved in learning any other languages? If so, please explain?
No
SECTION B: Resources and Classroom Environment

1. What language(s) are reflected in the materials that you use to support your every

day lessons? Please elaborate briefly.

English
2. What language(s) are reflected in the charts and teaching materials that are used

for displays in your classroom?

English
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3. If you keep magazines in your classroom, what variety is represented and what

languages do they use? [Can you give examples of these?]
N/A

4. If you have a book corner, what languages are evident in the books?

English
5. If you have a school library, what languages are represented in the books there?

[Can you give some sense of the proportions for different languages?] English,

Afrikaans

6. Have your textbooks changed over the past few years? If so, can you explain what
some of the considerations have been in making the changes?

N/A for Grade 1

7. Are there any differences in language in textbooks you now use? How so?

N/A

8. If you use work cards, have you altered these in any way to meet learners' needs?
If so, can you explain why and how?

Yes. The needs of the children (e.g. reading level) were considered.

9. Has language been a consideration in any way? If so, please explain.
No
10. Please briefly describe your seating arrangement in your classroom, and the reasons

you have chosen this arrangement?

Groups of 5-6 learners for group work.

SECTION C: Teacher to learner Language
1. How do you experience teaching in the learning and teaching (medium of
instruction) in you school?

No problem

2. In formal classroom teaching, do you use any other languages that you know,
other than the LOLT/MOI, to help learners understand difficult concepts?

Please explain.

Not as a rule. Sometimes to explain a concept

3. In the informal situation, before or after school, do you use language(s) other

than the LOLT/MOI? Please explain.
No

4. In which language(s) are teaching/ learning instructions given in your classroom?

English
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5. Do you ever find it necessary to code-switch (switch to another language) in your

lessons? If so, when does this occur, and why?

Only in the beginning of the year with children being taught in their second language

6. Are there any rules concerning the learners' use of language(s) in your

classroom? If so, please explain.

Yes. English only.

7. Is there any language support for learners who are not proficient in the
LOLT/MOL. Please explain.
Speech lessons
8. What techniques and strategies do you use to ensure that learners understand

what you are teaching?

Use of all senses.

Step-by-step learning

9. It is a fact that racial and linguistic backgrounds of learners in many schools

have changed. How has this affected you as a teacher?

Yes. Complicates planning of lesson because we accommodate them

SECTION D: Learner to Learner Language
1. What language(s) do the learners use during a lesson when answering or
asking each other questions?  English
(a) During groupwork for (i) discussion  English
(ii) report back English
2. What language(s) are used when learners are explaining a concept to each
other? English

3. What language(s) do learners use at break time in the playground?
English, Afrikaans, Xhosa

4. Are there restrictions as to what language is spoken in the playground?

Please Explain.

5. What language(s) do the learners use during sporting or cultural activities?

(Please indicate language and kind of activity, e.g. rugby, netball, choir etc.)

Mostly English. Sometimes they revert to their mother tongue

6. What language(s) do learners use during assembly if they have to make any

announcements?

English
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SECTION E: Learner to Teacher Language

134

English

English

English

What language(s) are used when a learner is answering or asking a

teacher during a lesson?

What language(s) are used by learners when they ask a teacher for

clarification while doing a task?

What language(s) do the learners use to communicate with the teacher

during sporting or cultural activities. [Please state type of activity.]

SECTION F: Learners to Other Adults [secretaries, cleaning staff. tuckshop helpers etc.]

English

English / Xhosa

1,

What language(s) are used by the learners when buying at the tuckshop?

What language(s) do they use when paying fees or making requests to
the secretary? English
What languages do the learners use when communicating with the

groundsmen or cleaning staff?

SECTION G: Teacher to Parent/ Parent to Teacher

English

English

English

1,

What language(s) are used during parent-teacher interviews?

What language(s) are used in letters, circulars and responses that are

sent to parents?

7
What language(s) are used when parents and teachers communicate over

the telephone?
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4. Are there any areas of language teaching that you feel the researchers

need to consider?

Appendix 7

SECTION H: Home language practices (to be completed by the
parents)

1. What is the home language? Xhosa

2. What other languages are spoken in the home?
English

3. What languages do you use to help your child/ren with

homework?

English & Xhosa

4. What languages are used for social activities?

ACTIVITY LANGUAGE
Church/Prayer Xhosa & English
Traditional events : e.g.
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Weddings Xhosa

Funerals Xhosa

Initiatio n ceremonies Xhosa

other?

Relaxation times (e.g. playing games) Xhosa & English
Mealtimes Xhosa

Sportin g activities Xhosa & English
Any other

5.  What language(s ) are preferred when

(a)watchin g TV English
(b)listenin g to th e radio Xhosa
(c)reading: newspapers English
135
magazin es English
books English

SECTION A: CLASSROOM OBSERVATION SCHEDULE

Please tape 30 minutes of one of your le ssons . After the lesson, liste n to the
tape. Place an X (Xhosa), an E (English) , or an A (Afri kaans) for each
‘'utterance' . Place it opposit e the descripti on which fit s the utterance . If the
utteranc e is longer than 2 or 3 sentences , place a circl e round the X , the A or
the E.

THE TEACHER: Languag e relati ng to the lesson TOTALS X A E

Input (Givi ng new knowledge) | | [

Reads aloud

Explain s concept
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Write s on board

Gives instructions

Drills | earners

Encourage s learners to participate

Facilitate s discussi on

Answer s learners ' questions

Accept s learners ' answers

Repeats learners' answers

Build s on | earners ' answers

Rejects learners ' answer s (wit h criticism)

Rejects learners ' answer s (no criticism)

Correct s learners ' answer s (wit h criticism)

Correct s learners ' answer s (no criticism)

Praise s learners

Interrupt s learners

THE TEACHER: Informa | language ( not relate d to th e lesson)

Greetings

Classroo m management

Exclamati ons

Jokes

Tells persona | information/ stories

Reprima nds o criticize s learner
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THE LEARNERS: La nguage relati ng to the lesson TOTALS X A E

Reads '

Writes

Makes a presentati on to the class

Makes a s pontaneous co mment

Responds t o repetitiv e drills

Attr acts teacher' s attenti on

Ask s a question

nn

Responds t o teacher' s question

Discusse s wit h teacher

Disagr ees wit h teacher

Repeats what th e teacher said

Group discussion

Peer discu ssion

THE LEARNERS: Informa | language ( not relate d to the lesson)

Greetings '

Remark s to othe r learners / teacher '

Attr acts teacher' s attenti on

Currie s favour with teacher

Chats wit h othe r learners TR I BT

Changes topic away fro m lesson
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Appendix 9

SUMMARY OF OBSERVATION AT ECPS

On Wednesday 20 September | visited 7 classes of the foundation phase at ECPS.

The co-ordinator had arranged a variety of lessons and all three grades. | spent half

an hour in each class. An example of the observation schedule had been left with

the principal on a previous visit.

All lessons, with the exception of the Xhosa lesson and the two Afrikaans
lessons, were in English. A great deal of English was spoken during the
Afrikaans lessons.

Both the formal language relating to the lesson and the informal language of all
lessons was predominantly in English.

The only exception was a Grade 2 teacher working with a Maths group on the
floor. She speaks Xhosa fluently and | heard her code switching as a form of
encouragement on a few occasions.

| did not observe any other group work lessons so | was unable to ascertain
whether Xhosa was spoken amongst the learners.

In most cases although learners were seated in groups they worked
individually and only occasionally passed the odd remark in English.

The only evidence of Afrikaans charts or posters were in the Grade 3 class in
the form of klanke charts and a poem. | saw no Xhosa language support
material in the learners desighated classrooms. However, in the designated
classroom for Xhosa teaching, the walls had a variety of freezes, charts and
posters and other language support material.

| observed a trilingual lesson in Grade 3. The Xhosa learners were teaching the
class teacher and the other learners, Xhosa words. They were having fun and
learning in this natural environment.

The highlight of the day was the Xhosa lesson. A Xhosa L1 teacher takes a
class at a time and the whole lesson is taught through the medium of Xhosa.
They sang Happy Birthday and asked permission to leave the room in Xhosa.
The learners are seated in diverse language groups with at least one L1 Xhosa

speaking learner as the leader.



Appendi x 10

Transitio n questi ons

(Pictur e of chil d playing wit h a pet)

QUESTIONS FOR FOCUS GROUPS FOR LANGUAGE PROJECT
Foundatio n Phase L earners:

Openin g questions
Round robin factua | question s to ‘identify ’ participant s and their
prefe rred language.

Introductor y questions

Who of y ou spe ak another language?

With whom d o you speak in anothe r language?
Tell me how you |l earnt that la nguage?

Are you proud to sp eak anothe r language?
What languag e does the pet understand?

Explai n Englis h dog s and Xhos a dogs.

Read from a selection of books in different languages. Hold up a series of ‘feeling
cards’ and ask the learners to indicate how they felt/responded emotionally to the
different languages.

Hand out the books o f variou s languages an d get childre n to ‘read’
the unfamiliar text. Once again with the cards, how do yo u feel if
you do not u nderstand the t ext?

If you wante d to understan d the text, what could you do to make
sense of the text?

Key questions

If ther e are lesson s or boo ks that yo u do not understa nd in school
what do you do?

How do you feel when you do no t understand?

(Childre n will divid e themselve s into groups and do a jig saw
puzzle)

Why did you choose the partner sthatyou did?

What languag e did you spea k when y ou di d the pu zzle?

Tell ne aboutthe language tha tis used at home?
When watchin g TV at hom e what progra mmes do yo u watch?



| understand that many of you prefer to read books in English. Why
do you choose English books in preference to Xhosa and Afrikaans
books?

If you could choose what language you would like to learn at school
what would you choose?

Why would you choose those languages?

What are the most important languages in South Africa? Why?

Ending questions Summary questions
Appendix 11

DAMIAN: In pre-school.

MARGIE: Did you go to an English pre-school?

DAMIAN: Yes. They only spoke English at that pre-school?

MARGIE: Were you happy at that pre-school?

DAMIAN: Yes.

MARGIE; From the beginning?

DAMIAN: Yes

MARGIE: You weren't feeling sad, why does nobody speak Afrikaans at this pre-school?

DAMIAN: No.

MARGIE: Sally tell me, a little bit about your language?

SALLY: | couldn't speak English. My Dad's Afrikaans, his Mum's Afrikaans and his Father's
Afrikaans. My Mum is English, and her Mum and Dad are Afrikaans. It is only me and my Mom that
speak English, the rest of my family speak Afrikaans.

MARGIE: So when you came to Gonubie, you were quite happy, you could speak English and you
weren't feeling strange?

SALLY: Yes.

CANDICE: When | came to school | was also Afrikaans, and | went English. Before | came to school, |
used to speak Afrikaans more than English When 1 started speaking English, | never quite knew what
| would have to say. People helped me, and then | used to start feeling much better.

MARGIE: Who were the people that helped you?

CANDICE: Teachers and my family.

MARGIE: When the teachers helped you, you didn't feel nervous, ooh | can't say everything, because
the teachers are going to he cross with me, or my teachers are going to laugh at me.

CAN DICE: No, | used to tell them what | thought, and then they used to help me by telling me the
words that were wrong.

MARGIE: That is the only way that we can learn. When | was speaking Xhosa, and the children said,
ooh those words are all mixed up, it doesn't matter, because that's the only way you learn, is by
speaking.

CHRISTINE: My Mom is Afrikaans, and | was sort of born English and Afrikaans. My real Dad is
English, and my Step dad is Afrikaans. My Granny and Grandpa are Afrikaans. | have combined
languages altogether. | started learning when | was three. | was born Afrikaans and English, but |
knew English more than Afrikaans. My Mum and Dad then got divorced, and she got married again,
and my Step Dad is Afrikaans, and his Mum and Dad are German.

MARGIE: Does anyone speak German at home?

CHRISTINE: Not really, but he knows German.

MARGIE: most of the children said "l was born Fnglish. or | was born Afrikaans," | am going to ask all
of you what do you think you were born? Damian what were you born?

DAMIAN: English.

MARGIE: Alright, but did you speak Afrikaans at home?

DAMIAN: No, only English at home.

MARGIE: Renata what were you born darling?

RENATA: Afrikaans.

ZIKHONA: Xhosa

MARAKATINKA: Romanian.

MARGIE: Marakatinka was born Romanian, I'm coming back to her.



CRESANTIA: English.

MARGIE: You were born English, but you speak good Afrikaans, and you speak Xhosa as well?
CRESANTIA: Yes.

MARGIE: OK I'm coming back to you.

CINTA: Born Afrikaans.

Appendix 12

DATA CATEGORIZATION
5-6 Feelings | Attitudes

A
B 7  Sayings (splashing)

C 8 Language support in school

D 9  Age | standard of acquiring a L2

E 10 Preschool

F 12  Language support at home and language spoken in the

Fi 14  After care
G 15  Multilingualism
Gi 17  Memories of growing up mono/bilingual
Gii 19  Dual medium schools
H 20 Literature preferences
J 22  Perception of books and learning a language
Ji 24  Perceptions of language learning
K 25 Choice of friends/ working partners in class
L 26  Choice of friends in the playground
M 27 Language in class
Mi 29  Language rules on the classroom
30 Language in the playground
32  Prohibited language
33  Seating arrangements
Language of the mind
35 Rejection of LI
36 The most importance language in South Africa
38 Perceptions of languages spoken by different races

=4 0w VO T O =2
w
N
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39 Understanding of language acquisition

40 Television

41  Language switch
43  Language problems
45  Language and Culture

46  Policy

ENROLMENT AS FROM 1978

YEAR AFRIKAANS
1966
1978 66
1979 64
1980 68
1981 69
1982 85
1983 82
1984 93
1985 93
1986 94
1987 113
1988 119
1989 125
1990 118
1991 116
1992 129
1993 150
1994 173
1995 183
1996 149
1997 102
1998 62
1999 37

ENGLISH

264
301
298
321
361
373
386
406
426
427
436
435
411
383
421
436
514
567
635
705
767

778
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TOTAL

91
330

365
366
390
436
455
479
499
520
540
555
560
529
499
550
586
687
750
784
807
829
815



2000 18 805 823
2001 --- 817 817

Appendix 14
SUMMARY OF LANGUAGE RESEARCH FINDINGS

Some Language statistics
The questionnaire that was filled in by parents and teachers yielded the following findings:
1. Learner Home Language patterns:

452 familis returnd the quetionnaires indicaing the fdlowing hone language

emphases:

¢« ENGLISH - 291 mainly (169 monolin gual emphasis, 93 E/ A bilin gual, 29 E/Other
bilin gual)

Of the biinguals in this group English wes the dominahlanguag used fohomework socid activities,
traditiond events relaxdion, sport, fo meda consumptio — rangd from 520% wlo usel languages
othe than Engli for the dowve activities.

¢  XHOSA - 112 hone language (wodlthe emphas hee be filingual or
multi-li ngual?)

English is the dominant other language used in the home in this group.
While approximately 3/3 use d English for homework an d reading, about ¥z r ecord that
Xhosa is used for traditional event s and mealtimes.

*  AFRIKAANS - 35

English is dominan t other language, bu t mostl y Afri kaans used for mealtimes, ¢ hurch
and traditiona | events. Othe r activiti es even spr ead of bilingua | languag e use.

e BILINGUAL E/A-7
¢ Other home language — 7{2 Zulu ; 2 Portuguese; 1 Setswana; 1 Romanian ; 1 Greek.

English is other language, and most use English for most other activities including homework
(4/7 — interesting that 3 use home language to help with homework), media, church (4/7)

{PIE CHART OF THIS TO SHON PERCENRGES/PROPORTIONS}
2. Teacher language statistics:
Total numbe r of teachers : 31
Home language
e 25 English hom e language

¢ 5 Afrikaans hom e language
¢ 1 Xhosa home language

Bilingual/Multilingual:



22 E/A bilingual

1 E/X bilingual

7 E/A/X multilingual

1 E/A/German multilingual

Appendix 15

RESEARCH ON LANGUAGE POLICY FOR ECPS

WEDNESDAY 25 APRIL 2001

After Margie Brookes had reported back on her findings at ECPS, a ‘brainstorm’ came up

with the following ways in which the teachers could promote multi-lingualism in our school.

© N o »

10.
11.
12.
13.

GREAT IDEAS

Magazines and ‘fun’ books in all 3 languages be made available in the classrooms for
children to use.

Children could bring their own books (irrespective of language) to share.

Notices in foyer and in classrooms to be written in 3 languages (English, Afrikaans
and Xhosa). This will increase self-esteem of minority groups.

Use ‘Cultural Evening’ as a fund-raising function. Have traditional Portuguese,
Greek, Xhosa, Afrikaans, etc foods on sale, as well as story-telling, dances or other
cultural activities. Invite parents/families to contribute.

Afrikaans & Xhosa paragraphs in the school newsletter that goes to parents.
Introduce a Xhosa and Afrikaans assembly.

Sing Afrikaans & Xhosa hymns and other songs, as well as English.

Seating arrangements in the classroom should vary to include same-language groups
as well as multi-language groups.

Xhosa-speaking parents need to support their own children culturally, so they know
that their traditions are still important.

Teachers need to encourage all children to maintain their own cultures.

CLS programme could introduce Xhosa cultural activities/stories.

Xhosa-speakers need to be extended in the Xhosa lessons.

Encourage children to take out Afrikaans & Xhosa library books.
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