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ABSTRACT

The aims of this research were to describe in phenomenological detail the recollected
childhood experiences described by three Southcadriadults of growing up with animals in the
context of a traditionally African cultural perspige in South Africa; as well as to document the
emotional, physical and social effects of interesge relationships as described by these partitspan
in order to explore and situate these experienteslation to broad international perspectives lon t
contribution of animals to human development. Thesgjon of how these described experiences
correlate with broad international perspectivestimn contribution of animals to human development
comprised the hermeneutic of the study. Here it fwaad that the experiences of these South African
individuals were generally in keeping with the tterfound in the literature. Participants attributed
their childhood relationships with animals a varief benefits. These benefits occur on a range of
levels, from the physical to the cognitive, and fh®y/chosocial. The emotional attachment of the
participants to animals with whom they had intezdctn childhood correlated with the nature of
interspecies relationships as anticipated by tieealiure. Cultural differences in the conceptusiisa
of inter-species relationships, between western t@aditionally African ideologies, appeared to
influence the moral and ethical positions assumetthé participants, while the subjective natur¢hef
described attachment between participants and &immains qualitatively similar across cultures,
when explored in relation to international researthe similarities between the experiences of the
participants and international research findingslleredence to Wilson’s hypothesis that all human
beings are potentially able to connect in deep @mofbund ways with their natural environment, and
that this connection contributes to the developnoésbcial and cognitive skills, as well as consiitg
emotional support and stability. The research aaded with an examination of its own limitations and

suggestions are made for further research.
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CHAPTER ONE

1) INTRODUCTION

In mental health research, and hence Counsellipgh®fgy, increasing significance has been
given to the human-animdlond. Beck and Glickman (in Beck & Katcher, 2008jte, “No future
study of human health should be considered compsahe if the animals with which they share their
lives are not included” (p. 80). In 2003 Beck anat¢her challenged researchers in the field of human
animal interactions to explore Wilson’s biophiligpothesis within this particular field of study. In
addition to this, these authors pointed to the lafckesearch within this field in terms of cultuneter-
species and the influence of animals on human dpuetnt. A dearth of information persists regarding
human-animal interaction and the psychologicallgraipeutic benefits of this relationship in South
Africa (Beckermann, 2004). Although a small numb&South Africans are working to expand this
field of research and therapy in South Africa, Berokann (2004) mentions that South Africa continues
to lag behind regarding such matters. South Afrscéargely influenced by Western psychological
theory, however, the lived experience or phenonanobf this particular relationship in South Africa
might be different to that suggested by Westesrdiure. As Beck and Katcher (2003) point outjs'it
important to understand the attributes of a pet &n@ most likely to positively impact the healtida
well-being of people of different cultural backgmuls and histories” (p. 85). Research thus far has
been more formal in application, such as Animaligtesl Therapy; however, to fully understand the
benefits or significance of inter-species contaetiBand Katcher (2003) suggest, “we need studias of
wide variety of contacts with animals” (p. 82). thearmore, Beck and Katcher (2003) emphasize that
the significance of human-animal contact has ndgrdveen focused on companion animals and not
other species of animals that humans come intoacontith. Thus, with this challenge in mind, this
research attempts to accept this challenge aratjdition to this, contribute to South African leéure
in this field as it originates largely from theembational sphere.

This research will begin with a review of literagusn the human-animal bond and introduce the
reader to the biophilia hypothesis. Thereafter sbeial, emotional and physical benefits of this
interspecies relationship will be highlighted anidenced detailing its therapeutic effect. Thisl i
followed by a critical overview of developmentalypBology with a particular focus on physical,
cognitive and psychosocial aspects of childhooceligament. Finally, literature will be reviewed on

the effect of animal interaction on developing difeh thereby combining the afore mentioned



literature and some comments will be made on ikig ©f research in South Africa and in so doing
delineate the research aims and the relevanceothiarthe South African context.

The review of the relevant literature will be falled by an explication of the methodology used
to conduct this research with a brief exploratidnttee philosophical underpinnings of qualitative
research from the phenomenological, hermeneutic gahomenological-hermeneutic perspectives.
The process of the conceptualisation of the rebeairas in relation to the literature, and the iaflae
of these on the choice of data gathering, anafysisinterpretation will also be presented.

Themes emerging from the data will be detailed elation to the data generated for this
research in order to provide a detailed, in-deptplaation of the subjective, phenomenological
experiences of the participants in their own terifiise emergent themes will then be explored in
relation to the literature and topical researcht thaplies. Participants’ experiences will be
contextualised within relevant literature, with arfcular focus on ways in which their cultural
identities resonate with mainstream westernisectrgtandings of the human-animal bond and ways in
which they differ. This will be followed by reflaohs and critiques of this research and
recommendations will be made for future research.

On a personal note, as this is my particular aféaterest, in 2005 | performed a small research
project exploring the relationship between domgstits and the aged in South Africa. What remains of
interest to me are the childhood reminiscences wftmen participants of growing up with a wide
variety of animals and the meaning or significatie®y gave to these experiences which they seem to
have carried throughout their lives. When reflegton South Africa as a broader context | do not,
however, want to limit these experiences to ‘pets’domestic animals’, which is why | refer to tlees

as inter-species interactions thereby taking istmant any significant contact with any species.



CHAPTER TWO

2) LITERATURE REVIEW

2.1) Chapter Introduction

This chapter will begin by providing the readethwan overview of the human-animal bond,
grounded in the theoretical perspective of the hilagp hypothesis where particular attention will be
paid to human development. As introduced by theplil@ hypothesis, the social, emotional and
physical effects of human interactions with animalgl then be explicated detailing influential
research on these spheres. These acknowledgedtbaiednimals has led to the implementation of
animals as therapeutic aids, a history of this gment will be provided and comments will be made
on its current status. As was introduced by thetni@a hypothesis, the reader will then be given a
more grounded description of human development faopsychological perspective with a particular
focus on physical, cognitive and psychosocial dgwalent. Some reference will be made to influential
developmental theorists and finally a critique vk provided of developmental psychology on a
whole. A review of literature on animals and chddd development will follow to provide the reader
with an understanding of the contributions madéhts field of study to date. Finally, comments will
be made on human-animal interaction in South Afwtere themes significant to this research will be
delineated and existing research in this fieldtoflg will be made known.

2.2) The Human-Animal Bond
2.2.1) TheHistory of the Bond

It has been well known for centuries that a sob@id exists between humans and animals -

30,000 year old cave paintings include images ahals; we cannot be isolated from them and they
are part of our heritage (Sheldrake, 1999). Initigache history of this bond, Davis and Valla (in
Brodie & Biley, 1998) point out that domesticateetphave played an important role in the lives of
humans for thousands of years and mentions thaemde Nightingale supported the importance of
animals within the healing environment. This, psyatalyst Masson (2004), attributes to the fact that
animals can, to a large extent, understand humanti@ms. He suggests that they share some of our
most complex emotions as well (2004). Sheldrake99)%%ccredits this to the fact that animals
unselfishly respond to and bond with those who stiem the greatest empathy, for example dogs and
cats. Graham (1999) advocates that our relationsfilp animals is innate due to a predisposition to

relate positively to certain species since thepégimake us aware of danger and assisted us indind
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food. This positive relationship has remained withuman beings as an instinct and has evolved into
the fond relationships we have with our domestits geday involving the companionship, comfort,
social support and distraction aspects of pet osimpr(Graham, 1999).

Odendaal (2000) argues that in advanced sociérgs “attention-need behaviour is clearly
identified” and is “a necessary ingredient for sssful social interaction” (p. 277). The positive
relationship between humans and animals fulfils #ttention-need for both the human and the animal
and the more social behaviour the animal displagsmore promising the bond will be, such as can be
seen in the relationship between man and dog (Gadén2000).

Nebbe (1991) argues that although this bond has Wwetely known and accepted for centuries,
the importance of the human-animal bond has onlyraméed study over the past two decades.
Odendaal (2002) mentions that this field of exgeronly became officially recognised in the eightie
when scientific research began on this topic algobe points out that in the 1950s, Konrad Lorenz
published two books on human-animal “on a contindrom no interaction, to negative interaction, to
positive interaction” (p. 1). However, although fivst record of human-animal interaction was 12000
years ago, evidence now exists that pets such gs were first domesticated 30000 years ago by
Native American Indians (Brodie & Biley, 1998). Natheless, the first location recorded in which
animals were utilized as a therapeutic aid wasngl&nd at the York Retreat where those deemed
insane were for the first time treated with compassand benevolence (Netting, Wilson, & New,
1987). Thus, as Kale (in Sable, 1995) concludemestic pets provide psychological, physiological
and social benefits to their owners no matter vheitr socio-economic status or physical appearance.
Nebbe (1991) and Serpell (1986) point out that petsso suitable within the therapeutic environment
because in addition to the companionship and cdrttiat pets provide, they fill other emotional need
such as substituting a human relationship, as aslexpanding social circles by encouraging more

social contacts, all of which enhance an indivittuglality of life.

2.2.2) The Biophilia Hypothesis

E. O. Wilson, an entomologist and the father ofigmology, proposed that the human-animal
bond and the human relationship with the naturalldvoan be traced back to our earliest ancestors
through the process of evolution (Gullone, 2000h#Kal1997; Penn, 2003; Wynn, 1997). Wilson
(1984) first proposed the biophilia hypothesis asitiman innate tendency to focus on life and kéeli
processes” (p. 1) as a result of evolutionary eepee that is genetically based since he says this
affiliation originated in the brain tens of thoudanof years ago. Wilson (1984) supports this

evolutionary suggestion with the notion that outura environment must have had some effect on our
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cognitions and emotions over time considering that species survived by hunting, gathering and
farming. Furthermore, Wilson added in 1993 thafigphilia, if it exists...is the innately emotional
affiliation of human beings to other living orgamis’ where he believes humans are instinctually
inclined towards other species and are driven tdsvéite aesthetics of the natural environment (Penn,
2003, p. 287). Although biophilia was more gengrdéfined by Erich Fromm as “the passionate love
of life and of all that is alive” (p. 38), Orr (189 points out that both Fromm and Wilson agree that
biophilia is innate and originates from the eatli@gsmankind which involved itself in nature. Wois
believes that this human tendency to affiliate pecses and nature is endured as it is necessary for
psychological, spiritual and physical well-being Y, 1997). Wilson describes the process of
biophilia’s evolution as biocultural where “hereadif learning principles have elaborated upon celtur
while the genes which prescribed the biophilic progties spread by natural selection in a cultural
context” (Gullone, 2000, p. 295). Wilson identifighis course of action as a “gene-culture
coevolution” where a particular “genotype makesehavioural response more likely” and “if this
response enhances survival and reproductive fitneeggenotype will spread through the population”
increasing the frequency of this behavioural respdi&ullone, 2000, p. 295).

In 1993 Wilson further expands the biophilia hypastis to include the human capacity to learn
through association and this capacity to learn dgegnaattributes to evolution and heredity (Gullone,
2000). Here Wilson refers to positive and negalivenan emotional experiences some of which are
learnt and others are inherited; “from attractian dversion, from awe to indifference, from
peacefulness to fear-driven anxiety” (Gullone, 2000295). Wilson essentially proposes that in all
natural settings there are associated rewards angeds which, through human evolution, those who
learned and adapted either by advance (biophilia)awidance (biophobia) to these settings
appropriately were preferred (Gullone, 2000). AsdP&nn (2003) points out, biophobic responses of
fear or dislike of possibly dangerous species whiohld only have been learned through negative
experiences also provides support for the oppegiiere we are attracted to positive aspects of eatur
(biophilia) due to learned positive experiences.

Wilson suggests that biophilia is instinctual ardtéo unconsciously present in our cognitions
and emotions, tending to emerge “in the predictédn¢asies and responses of individuals from early
childhood onwards. It cascades into repetitivegoast of culture across most or all societies” (bAls
1984, p. 9). Kahn (1997) reminds us that what madhkes hypothesis significant is the overarching
theoretical basis it gives a multitude of discipBnfor making sense of the human relationship with

nature.



Since the introduction of the biophilia hypothesislarge body of literature has surfaced
detailing studies in support of Wilson’s proposélbaophilic or positive relationships with nature
(Gullone, 2000). Ulrich (in Gullone, 2000) noteattthe human propensity to preserve contact wih th
natural world is evident throughout history mostatdy seen in the homes of the ancient Egyptians,
the Persians and Chinese alike where excavatiodspamtings reveal that these cultures kept
sophisticated and often ornate gardens to retasncttmnection. More recently this drive to maintain
contact with nature can be seen by the many naaserves and national parks found world-wide
which Ulrich (in Gullone, 2000) points out suppadtti® notion that the experience of nature cultivate
psychological well-being and reduces stress, pdatity necessary in our modern times. Much research
has been published detailing natures healing chpadiere it is proposed that humans respond
positively both physically and emotionally to leisuactivities in natural settings and even just som
natural features have been known to reduce stredsiecrease sympathetic nervous system activity
(Kaplan & Kaplan; Parsons; Sheets & Manzer; UlriohGullone, 2000). Kaplan and Kaplan (in Kahn,
1997, p. 7) write that, “viewed as an essentialdogtween humans and other living things, the aatur
environment has no substitutes”.

Kahn (1997) points out that investigating the humelationship with animals should offer
information in keeping with the biophilia hypothgsor conceivably even more so. Kellert (in Gullone
2000) draws attention to our affiliation with othgvecies where human survival was invested in the
collaboration and association with some if not nadker species serving to develop “our capacity for
bonding, altruism, and sharing” (p. 305). This i®stnnotably seen in human relationships with
companion animals — dogs most likely alerted udanger, as they still do, and the bond with such
animals is often so close that it is not unusualkiiem to be given relational positioning equivalen
that of other humans (Katcher & Wilkins; Newby, Gullone, 2000). It seems to be consistently
reported in research that the human-animal relglipnencourages emotional well-being and physical
fithess especially shown in clinical studies witied patients, autistic children and other people wh
suffer from a wide range of functional and orgadisorders (Katcher & Wilkins, in Kahn, 1997).
Research also suggests that animals increase sot@ahaction and social attractiveness amongst
humans not to mention the widely documented thertap@and physical benefits associated with the
human-animal relationship all of which will be etmbted on later (Anderson, Reid, & Jennings;
Francis, Turner, & Johnson; Friedman; Hart, Hart,B&rgin; Katcher & Wilkins; Lockwood, in
Gullone, 2000).

Melson (2000) recognises that biophilia has lardedgn limited to adults and so explores this

hypothesis in the context of developing childrerelddn (2000) focuses her exploration on hypotheses

6



extracted from biophilia and then considers thnemath developmental questions, which she later uses
as evidence for animal-assisted therapy (AAT) wlitdren.

First she considers the question, “Do animals dmunie to a child’s perceived security?”
(Melson, 2000, p. 376). Melson (2000) reviews ageanf developmental perspectives that agree that
the developing child seeks safety and security ftosnor her immediate environment and if this is
found to be so the child is confident enough tksmeé other secure relationships. Melson (2000 the
looks to the biophilia hypothesis where the surnvieh our species was dependent on us looking
towards animals to alert us to danger and someadsigven became linked to safety and relaxation.
So, Melson (2000) goes on, children would have eghin sense of reassurance and safety in the
presence of certain animal’s findings that are lletéoday. Melson (2000) concludes this question by
posing questions of her own where she challenge® mesearch to be conducted on the security-
enhancing properties of animals for children arkb &30 what extent can animals compensate for the
absence or ineffectiveness of human efforts tostgaschildren? By what process — physical presence,
holding, stroking, confiding, etc. — do animalstoes perceived security?” (p. 377).

Second, Melson (2000) considers the question, “@wemals significant categories of early
perceptual, cognitive, and language development?”3{(7). Melson (2000) points out that the
biophilia hypothesis posits that animals are onthefearliest categories that children obtain duthé
fact that their attention will be drawn to thewifig environment and they will begin to extract rgtha
characteristics from it. Thus, when a young chddfrequently exposed to “four-legged, furry, tail-
wagging creatures, and provided with an appropriabel” the child will categorise the animal
(Melson, 2000, p. 378). Additionally, “animals endlyahe key perceptual characteristics — movement,
aliveness, and contrast — that attract and ho&htdin” (Melson, 2000, p. 378). Shepard (in Melson,
2000) states, “Animals are the primordial groundtfas endeavour [of category making] because they
are the most nearly perfect set of distinct buaitesl entities, and perhaps because they are é&ve |
us” (p. 378). Melson (2000) finally looks to thecfdhat biophilia suggests humans have an emotional
pull towards animals, which she suggests, “shouddivate children’s drive to extract meaning from
the world around them” (p. 378). Kellert, (in Metsd@2000) Wilson’s co-editor, proposed that being
emotionally drawn by nature compels one to apphe“art of ordering and labelling so integral to
language development” (p. 378). Melson (2000) respthrat research shows infants are attentive to
movement soon after birth and from an early age pameive the difference between living and
inanimate and moderate their behaviour accordinglya study conducted by Ricard and Allard in
1992, 9-month-old babies were each given a dwdnibitaa wooden turtle toy that made noises and

moved and a young, unfamiliar woman to play witk &was found that the babies were most drawn
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to explore the live rabbit which again resonatethwhe biophilia hypothesis (Melson, 2000). Melson
(2000) points to another study of early semantiettigment by Nelson in 1973 where it was found
that words for different animals emerge amid thst /50 words said by toddlers in the United States
and animal category names appear more frequentgpexXormamaor daddy (or their equivalent).
Melson (2000), however, recognises that this rete# limited and children’s attention is often
directed to animals by parents themselves. Yetste(2000) points out that it is compelling that a
child’s attention is so readily held by an animadldhat children seem to have an innate preferace
living creatures.

Third, Melson (2000) considers the question, “Doineats play a role in emotional
intelligence?” (p. 379). Goleman (in Melson, 20@@Jines emotional intelligence as “recognising and
managing one’s own and others’ feelings and mestees” (p. 379) and the development of this is
usually limited to experiences with other humannfgsi Yet, Melson (2000) points out that the
biophilia hypothesis proposes that interaction waitiimals can influence the emotional intelligente o
developing children. When considering the biophhigpothesis and its influence on this facet of
development Melson (2000) explores two key featofemmotional development: “the development of
“theory of mind” ideas and the development of nobaé understanding” (p. 380). Melson (2000)
states thatheory of mindncludes the mental states of an individual and hlo@se relate to certain
feelings and actions. The theory goes that by 3syelsl most children can distinguish between dreams
or ideas (mental objects) and physical objectsciwitan be touched or held (Meltzoff, in Melson,
2000). By 4-years-old theory of mind ideas becapparent as more complicated where “actions
motivated by false beliefs will be consistent witftose beliefs, “real” feelings may be masked by
pretence, other minds are essentially unknowaé#iifen, in Melson, 2000, p. 380). Melson (2000)
points out that it is essential to develop a peediseory of mind where both our own and others
behaviour is known to us, to survive in our welllered social world. Melson (2000) argues that
biophilia proposes that children, as with other bus) perceive animals to have “intentions and égsir
whose actions are, at least potentially, intellgidrom their mental states” and “humans are
intrinsically motivated to decode the meaning oifneal behaviour” (p. 380). This process, Melson
(2000) points out, provokes humans into self-awessrof their own minds. Melson (2000) mentions
that animals are valuable in providing a way in abhchildren can develop theory of mind ideas, in
some ways animal behaviour is considered more atithas it is uncomplicated by human metaphor
and deception whereas in other ways animal minelsnare complex to decode as compared to human
minds and children may incorrectly attribute th@ivn feelings to animals. The way in which children

understand the minds of animals and the role tlagspin the theory of mind idea, Melson (2000)
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believes, warrants further study. Melson (2000)ntherns her attention to the development of
nonverbal skills, which she argues is another ingmbrfactor in emotional intelligence. Furthermore,
Goleman (in Melson, 2000) mentions, “the mode obtom is nonverbal’ (p. 381). The biophilia
hypothesis proposes that human affiliation withnzals lies fundamentally in our decoding of their
nonverbal behaviour (Melson, 2000). Melson (208@@ints out that this suggests that a child’s apilit
to decode verbal cues may better be developedtésattions with animals and this ability may algo b
generalised to understanding human nonverbal betmaviAdditionally, Melson (2000) points to
research suggesting that children who own pets dstraie more emotional understanding than non-
owners, findings that seem consistent with the Hilap hypothesis. Melson (2000) does, however,
acknowledge that the link she has identified betwaa@mals and the emotional intelligence of chidre
is not yet reliable enough and future researchlshexplore this further.

Due to the fact that biophilia advocates that atsnhave the ability to encourage feelings of
safety in children, are valuable perceptual andnitvg stimuli and assist in maintaining attention,
encoding memories and organising linguistic thosigig well as aiding children in becoming more
nonverbally sensitive, Melson (2000) believes thatbiophilia hypothesis can assist in directingTAA
with children. Additionally, Melson (2000) pointsiothat children are inherently interested in angna
which provides supporting evidence not only for th@philia hypothesis but also for the
implementation of animals in a therapeutic setaagvell.

Kellert (in Kahn, 1997), who expanded significantiy the biophilia hypothesis with his
examination of human attitudes and values towamtsira, suggests nine values that he proposes
“reflect a range of physical, emotional, and imrgelual expressions of the biophilic tendency to
associate with nature” (p. 9). These values aflipril) theutilitarian value or materials gained from
nature for human requirements, 2) tegativisticvalue or human fear or distaste for nature, 3) the
doministicvalue or want to control or suppress nature, 4nttaralisticvalue or positive experiences
gained from being in contact with wildlife and thatural world, 5) thecologistic-scientifioczalue or
the study of nature itself and its scientific fuont 6) theaestheticvalue or positive affective response
to the attractiveness of nature, 7) fiyenbolicvalue or the human inclination to use nature asp of
expressing thoughts and ideas, 8) llenanisticvalue or the human ability to bond intimately with
animals and 9) thenoralistic value or the proper and improper way of behaviraras the natural
world (Kellert, in Kahn, 1997).

Due to what seems to be a human craving for a dedfileation with nature in a modern world
where technology often threatens to overshadow thige and obscure natures original form

researchers have looked towards those commuratibsugh few and far between, which do still seem
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to value true biophilic ways of being (Nelson, iah6, 1997; Orr, 1994). Orr (1994) points out thigt |

as violence and poverty often works against crgainsense of community so does wealth and
prosperity and he proposes that biophilia floursshest in ‘good communities’. He goes on to deéine
sense of good community as being a place wheretbhethuman and natural worlds are connected by a
sense of mutual respect and responsibility whegaiyi and competence is fostered by our human
bond with the earth (Orr, 1994). In this vein obtdight Shepard (in Kahn, 1997) points us to wild
animals “the human species emerged enacting, dngarand thinking [wild] animals and cannot be
fully itself without them” (p. 9) so that in undéasding biophilia and the human-domestic animal
relationship he urges us not to overlook animath&ir wild forms as well.

Despite having received increasing support, thell@a hypothesis has been criticised for its
bold statements, which, as Kahn (1997) points ceisamewhat empirically and conceptually flawed.
The key concerns surrounding the hypothesis aregémetic focus of biophilia and the negative
association with nature within the model (Kahn, 299The concern regarding biophilia being
determined or shaped by genetics Wilson counterargying that human behaviour, which therefore
includes biophilic behaviour, is directed by gerethese genes have reproduced themselves from a
learnt pattern of behaviour that has tended towardsival, although there is no scientific way of
proving this he seems to maintain that this trdithought is logical considering the human aptitude
towards survival (Kahn, 1997). Herzog (2002) ackieolges that Wilson’s original hypothesis is
influential, however, finds it lacking in plausiity. Herzog’'s (2002) concern lies in the fact that
Wilson proposed humans have an affiliation foroélhature and all species yet he finds this diffitoi
believe considering species such as venomous srakésspiders. This concern that negative
affiliations with nature contradict biophilia hasdl to the separation by some of these responses int
what is termed biophobia (Kahn, 1997). More regeitliilson seems to have adapted his original
hypothesis by stating that humans have a rangeainfis towards life that are both positive and
negative and so maintains all affiliations fall endbiophilia and thus does not set up this distmct
between biophilia and biophobia (Kahn, 1997). “Biia is not a single instinct but a complex of
learning rules that can be teased apart and amhbilydevidually” (Wilson, in Herzog, 2002, p. 363).

Yet, in the face of the criticism that the biophiliypothesis has received, Kahn (1997) points
out that research continuously suggests that hubeimgs, who are biological by nature with an
irrefutable evolutionary past, have an affiliatianth nature whether it is positive or negative. In
essence, the success of the biophilia hypothesigriits ability to persuade natural and socisdrsme
investigations into our relationship with the natluworld (Herzog, 2002; Kahn, 1997).
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2.3) Acknowledged Benefits of Animals
2.3.1) Social Benefits of Animals

The positive health benefit of human social compaship has led to the development of

theoretical perspectives such as the social supipeoty (Beck & Katcher, 2003). This theory propose
that social support restores health by promotireirigs of self-acceptance and esteem through the
significant support of others (Simoni, Frick, & Hug 2006). Beck and Katcher (2003) point out that
support varies from having friends or confidantsatsuccessful marriage to being a member of an
organized religion. Animals too are a notable sewtsocial support as evidenced by the amount of
people who regard their pet as their confidant peion they talk to, loyal friend and member of the
family (Beck & Katcher, 2003).

Domestic pets are also beneficial due to theiradizong effects, as animals have been known to
improve social attractiveness and enhance recogndf the marginalized (Katz, 2003; Hart, 2003).
Perhaps best summed up in the statement “The ddgsmaiends for me”, (Hart, 2003, p. 166)
extracted from a Swedish study about the socigiafiect of dogs, Hart refers to a broad body of
research that concludes that animal ownership presnextraversion and increased social interaction
both at home and in the community. Not only do a&provide owners with companionship but also
in social settings they offer a point of referericen which enjoyable and relaxed conversation can
flow (Hart, 2003). Brodie and Biley (1998) propod®at domestic pets appear to disband barriers
encountered in social situations thus promoting firteraction. Hart (2003) points to the clearest
illustration of this in a study conducted with pawners with disabilities who report more social
interaction and acceptance than non-pet owners disi#bilities. The same is reported with disabled
children with service dogs on the playground (H2@)3). Brodie and Biley (1998) go on to mention
that they discovered that even pictures contairpets and other animals “were perceived more
positively and the people in the interaction weesatibed as friendlier, more relaxed and less
threatening” (p. 6) thus they conclude that thesgnee of animals promotes positive images which
assists social interaction.

Toray (2004) agrees with the above authors andgsexp“companion animals help keep people
involved with social contact, provide companionshassist in daily living tasks and provide
unconditional love and loyalty” (p. 1). It is alsmted that the social interactions between peopte a
animals posses very similar qualities to that omho-human interaction (Sheldrake, 1999; Toray,
2004). Hart (2003) mentions that playing with amdkihg to animals is particularly beneficial to

children as it may reveal “some of the subtletiesazial relationships” (p. 167). This came abaatrf
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research conducted with German adolescents whemagt discovered that pet owners were more

accomplished at deciphering human nonverbal faiptessions (Guttmann, Predovic, & Zemanek, in

Hart, 2003). Furthermore, Hart (2003) also stdtes pet owning children seem to rate themselves as
more socially competent and seem to more readikernaw friends than non-pet owners.

Sheldrake (1999) argues that animals posses aljuhéties of a good counsellor including
honesty, genuineness, empathy, non-judgmentalddtitconfidentiality and good listening skills,
which is reason enough for why many people admdotafiding in and talking to their pets. Children
also frequently report the benefit of having a gghaving someone to tell their secrets to thdtnei
give them away (Hart, 2003).

Although animals cannot substitute human relatigssbntirely, as Hart (2003) points out due
to their vast socialising effects animals can @ssigasing loneliness and isolation and help nts@a
the lives of a variety of different people by privig companionship and acting as social lubricants.
Netting et al. (1987) support this argument by pog out that animals make such appropriate
companions because they are non-judgmental andderowuch needed emotional support, which will

now be elaborated on.

2.3.2) Emotional Benefits of Animals

Sheldrake (1999) mentions that just as people twmeeto one another’s feelings, animals too
are sensitive to how we feel through sensory infdrom, such as our body language, but what is
significant here is the often empathic way in whibky respond. The emotional benefits of animals
are evidently far reaching for children and adalike if not only in giving an individual the expence
of “mattering to another” (Hart, 2003, p. 169). Gam (1999) points out that the views expressed in
most human-animal bond related theories reveal‘thpets offer constant, non-judgmental, and often
unconditional, love and respect to individuals @ihghets seem to have the capacity to make one feel
needed, which may be crucial to the developmerdekelopment and maintenance of the self-esteem”
(p- 47).

As Graham (1999) notes, animals play importanésoh the lives of all animal lovers although
much research has been conducted on this effeletalvitdren, mentally disabled people and the aged.
These bonds are so special because pets providendhadual with valuable purposes such as
companionship, physical stimulation, security and-judgmental emotional support (Graham, 1999).
Francis (in Brodie & Biley, 1998) conducted a stuaighlighting amongst 500 participants from
hospitals, prisons, nursing and residential hortiedt,a domestic pet was the most commonly yearned

for thing. Above all this demonstrates the affectitove and fondness that people feel for and gain
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from animals, and this could explain why 99% of @&stic pet owners regard their pet as a part of the
family (Voith, in Brodie & Biley, 1998). Hart (200Q3points to research conducted by Kidd and
Feldman in 1981 revealing that elderly pet owneesdumore positive adjectives to describe themselves
than non-owners. Research performed with hostilé aithdrawn children showed that animals
elicited laughter, animated conversation and emdlsus (Hart, 2003). Even persons suffering from life
threatening illnesses report that animals assestthy providing a distraction and helping them ®cu
on the present (Carmack, in Hart, 2003). Compaaimmals are also reported to be “buffers against
grief” (Hart, 2003, p. 171) where research shovet bereaved persons who own animals and share a
strong attachment to them report less depressian tton-animal owners who also reported more
despair and loneliness (Hart, 2003; Sheldrake, 199@licatively, some results show that animal
ownership decreases symptoms of anxiety and degnessrther contributing to the notion that
animals are emotionally and psychologically benefiSheldrake, 1999).

Yet for all animal owners the bond that developsdreficial largely due to an animal’s ability
to provide comfort, affection and unconditional éofsheldrake, 1999). Furthermore, Stewart (in Sable
1995) notes that pets behave as if they are depematheir owners for love and attention, thus
encouraging in the owners a sense of being neelded, Stewart (in Sable, 1995) suggests might
account for domestic pet owners’ inclination tol ¢akir animals their “baby” or “child”. Frank (in
Brodie & Biley, 1998) adds, “an animal can be a pamon, friend, admirer, confidante, toy, team-
mate, mirror, trustee, or defender” (p. 3). Animaésre many other simple roles important in the pet
owners’ life including “being an outlet for one’si@ent primate grooming urges” and “facilitating
humour and an excuse for idle play” (McCulloughaes, Rowan & Beck; Smith, in Brodie & Biley,
1998, p. 4). Toray (2004) concurs with this listaes pointing out that pets can be surrogatlcm,
companions and best friends as well as a form b in times of iliness or life changes.

Due to this close emotional bond, Weisman (in Tp2804) points out that the loss of an
animal after years of close companionship is agoaieal occasion for bereavement. Unfortunately, a
loss as great as this can lead to feelings of defme and anxiety since, as Anderson, Hart, Maddr a
Sife (in Toray, 2004) point out this loss is asnfigant and devastating as the loss of a human
relationship.

In summation, Sable (1995) points out “researdbeiginning to support what every pet owner
knows: Having a family pet enhances and enricheditguof life” (p. 1). This is due to mounting
evidence that companionship in the form of an ahidramatically reduces feelings of loneliness,
provides physical and emotional security and pr@sa sense of well-being throughout life (Cusak;
Muschel, in Sable, 1995; Peretti, 1990). Cusack@mith (in Nebbe, 1991) confirm that the effects of

13



pet ownership include an improved social life adl w& an enhanced positive attitude towards self an

others.

2.3.3) Physical Benefits of Animals

Graham (1999), Hart (2003) and Odendaal (2000; pahtion that much research was done
in the 80’s on the physiological effects of dogshamans performed largely by Erica Friedmann and
her colleagues. This research focused particutarlyhe survival rate of people treated for myocardi
infarction (heart attacks) and it was noted thatseterably more of those who survived these attacks
after a year’s follow-up, owned animals and showegroved health than non-animal owners. Hart
(2003) points out that while there is little eviderto say that stroking an animal can produce teng-
health benefits, numerous studies have revealddirteviduals suffering from hypertension benefit
from stroking an animal as shown by a drop in tédod pressure. Similarly in a study with child
participants, Friedmann (in Hart, 2003) noted thate individuals blood pressure dropped merely on
being in the presence of a dog. The significancenisfand other findings has led to numerous studie
relating to understanding the physiological besefit animals on humans. Odendaal (2002) draws
attention to recent work of Erica Friedmann whére imdicates that since the 80’s it has been recbrd
that pets, in addition to assisting in decreasilogd pressure, provide relief for anxiety and strigs
human beings. Odendaal (2002) further detailsHen an individual is repeatedly exposed to stress
without respite damage can occur to the cardiovas@ystem. Yet, animals have been shown to be
effective in reducing stress by helping “peopleatmid stress responses or decrease their impatt, an
they can help remove the stress hormones morelydpicencouraging people to exercise” (Odendaal,
2002, p. 80). It is not surprising then that Cai{2302), Graham (1999), and Odendaal (2000) nete th
it has been proven by scientific means that stigolin animal can reduce blood pressure, relievesstre
and increase a sense of overall well-being. Oden@&®2) also points to research performed by
Anderson, Reid and Jennings in 1992 and PatrondkGlitckman in 1993 that concludes that pet
owners in their study showed fewer risk factors dardiovascular disease even when taking factors
that add to this disease, such as hypertensionkisgjodiet, cholesterol, body weight, anxiety and
socioecomonics, into account. Roseberry and Marskovin (1999, p. 435) concur with these
suggestions and point out that petting a pet “sSatstone for immediate relaxation” while Nebbe
(1991) mention that domestic pets encourage feeliofy calmness and peace which is often
reciprocated onto the animal. Likewise, this semisealmness and relaxation when being touched or
stroked has been noted to decrease the animafsraéaand blood pressure too (Lynch & McCarthy,
in Hart, 2003). In fact, Odendaal (2002) points thwatt this calming effect on animals was first wote
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1929, quite some years prior to any recognitiorth&f same effect on the individual stroking the
animal.

Serpell (in Odendaal, 2002) researched the long-teffects of animal ownership on human
health and found that this relationship can havsitpe long-lasting effects on an owner’s health
shown by a decrease in small ilinesses, an incrieasaf-esteem and well-being and being physically
fit from doing more exercise. Mugford and McConyisRelafield, and Robb and Stegman (in Brodie
& Biley, 1998) mention that owning a pet helps induals maintain fithess and health by reducing
cardiovascular risk and increasing blood circulatimd decreasing tension in muscles. He suppasts th
with studies that conclude that pet owners devsigpificantly less minor health problems; get more
exercise, have lower depression levels and impreatidesteem. Hart (2003) mentions research by
Serpell in 1991 that shows that dog owners are nmeimed to take walks and also take notably lange
walks than non-owners thereby boosting the amotirexercise they get and aiding their physical
health. Siegel (in Sable, 1995) discovered thderg) pet owners visited physicians less than non-
owners and described a smaller amount of psychtdbglistress which could be attributed to the
calming effect of their pets and them feeling emagad to take small walks. Serpell (in Hart, 2003)
points out that in addition to the physical andgb®jogical benefits of pet companionship individual
who own animals also feel less scared of crimetdufe sense of security and safety some animals
bring them. Katcher and Friedmann (in Brodie & Bjld998) identify 9 issues pets can be helpful
with, these include “providing companionship andgsurable activity, facilitating exercise, play and
laughter, being something to care for and a soofcensistency, allowing feelings of security, lgean
comfort to touch and pleasurable to watch” (p. 3).

In 2000 Odendaal, a South African academic, pubtishn article titled Animal-assisted
therapy — magic or medicine®n his study of the physiological changes that tpkace during
interspecies interaction with results that can beher used in support of animal-assisted therapy
(Odendaal, 2000). In 2002 this research was phdadisn more detail in his booRets and our Mental
Health: the why, the what and the hg@dendaal, 2002). Again he recognizes what Frieshrand
Wilson conclude that “pets can decrease anxietysgntpathetic nervous system arousaphbyviding
a pleasant external focus for attentig@dendaal’'s emphasis), promoting feelings of yafatd
providing a sense of contact comfort” (Odendaal@®. 278). Odendaal’s experiment consisted of an
experimental group where dog lovers interacted wiblgs familiar to them (their own dogs) and a
control group where dog lovers interacted with dog&amiliar to them. In addition to these groups,
Odendaal (2002) also tested his participants, daogrthe same measures as with dogs, while they

were quietly reading a book. Odendaal (2002) measuriood pressure in both species while
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interacting together also with the focus on neueocicals (or metabolites) by performing blood
analysis on the participants — measures that hatebefore been recorded. From his research,
Odendaal (2002) concluded that shown by the residltss study there was a considerable drop in
blood pressure indicating that “other physiologietiects can be achieved between five and twenty-
four minutes of positive dog interaction” (p. 138)e also concluded “the dog experiences the same
physiological effects as the patient” (OdendaaRZ0p. 134). Finally, the use of the book-reading
intervention revealed that this relaxing activitypguced similar physiological advantages as pasitiv
dog interaction although, as Odendaal (2002) pants animal interaction has the added benefit of
“live interaction” and “the effects of bonding” (235). With these valuable results, Odendaal (2002)
could make useful recommendations for using dogbenapeutic settings suggesting that rather than
long contact sessions of more than an hour it wdoddmore beneficial to repeat shorter contact
sessions with the animal, particularly where themah is familiar. Odendaal’s (2000) results also
confirm the positive effects of human-animal intdi@n, in both species, and physiologically, pesiti
interactions with animals results in “a significateécrease in blood pressure” and other physiolbgica
changes “linked to a feeling of well-being” (p. 379

In conclusion, it can therefore be noted from thewe literature and the numerous studies
concerning the physiological benefits of pet owhgron humans that animals can promote healthy
living by decreasing the risk of cardiovascularedse and other sympathetic nervous system arousal
such as anxiety and stress while also decreasielings of sadness and loneliness by providing
companionship and support as well as a sense efysahd, with certain animals, motivation to
increase physical exercise (Friedmann, in Oden@a8r).

Hart (2003) does, however, point out that the aboeationed benefits are dependent on a
sense of affiliation with and attachment to the erigxanimal and where this is present positive etspe

of ownership outweigh negative ones.

2.3.4) Therapeutic Benefits of Animals

The acknowledgement of this human-animal bond dred docial, emotional and physical
benefits of human-animal interaction have led ®dbvelopment of the use of animals in a therapeuti
setting (Cusack & Smith, in Nebbe, 1991). SigmureLle was well aware of the benefits of pets in the
therapeutic environment as his pet Chow-Chow acemmed him in his therapy sessions and Freud
claimed that the dog helped to calm and reasswedtients (Coren, 1998). Regardless of Konrad
Lorenz’s contribution in the 1950s it was Boris ltmon, a New York psychiatrist's therapeutic

contribution to the field of human-animal interactiin the 70s that afforded him the status of ‘&ath

16



of this field of study as it is known today (Odealj@002). This was due to Levinson’s emphasis on
the emotional benefits of animal interaction in dven therapy setting with child patients who sugtér
from communication problems (Odendaal, 2002). ebrghree therapeutic terms exist to describe the
aid of animals in the therapy setting, namelyimal-Facilitated PsychotherapfAFP), where an
animal is introduced to an individual or group the therapeutic purpose of interaction for remedial
responses (an adaptation of Jules Cass’s Petdid@ili therapy where the term ‘animal’ is more
general),Animal-Assisted ActivitieAAA), developed by Burch, Bustad, Duncan, Fredsmk and
Tebay where “motivational, educational, recreatipaad/or therapeutic benefits to enhance quality o
life” are provided by animals and professionals andnal-Assisted TheragAAT), “a goal-directed
intervention in which an animal is used as an irglegart of the treatment process” also developed b
Burch, Bustad, Duncan, Fredrickson and Tebay (iar@ddal, 2002, p. 59).

Netting et al. (1987) mention that AFP and AAT hegabe used more widely in the 1960s and
since then literature on this phenomenon has gamamaentum. Cairns (2002) and Odendaal (2002),
however, state that animals were used therapeytiasifar back as the"&entury to support people
with disabilities. The most commonly used animalARP and AAT is the dog (Graham, 1999;
Odendaal, 2002). These authors point out that dath€'r roles of assistance include guiding thedplin
hearing for the deaf, providing support for the sbglly disabled and even playing nurse and
predicting seizures (Graham, 1999; Odendaal, 2@a@¢ndaal (2002) tracks the progress made since
the 1960s of the therapeutic aid of animals wheveas first acknowledged by Levinson that animals
could “break down certain psychological barrierst' his child clients and thereby aid therapy “based
on the abilities of pets to offer love and tactigmssurance” with the aim of “improving non-verbal
communication, self-confidence” and “reality origton” (p. 61-62). Katcher (in Odendaal, 2002)
proposed that animals could be psychologically beilaé to reduce symptoms of anxiety and
depression due to their ability to “relieve lonefss, fulfil a nurturing need, occupy people in aywa
that they remain active, used as attachment figtirascan be touched and pampered, to enjoy the
aesthetic value of pets, to experience a feelingadéty and security” (p. 63). Katcher (in Odendaal
2002) also noted that the therapeutic relationshipmore easily established as trustworthy and
unthreatening with an animal present in additiontiie animal providing a safe and interesting
discussion point for otherwise anxious patients.

Katz (2003) points out that the rationale for therapeutic use of animals is simple as the
emotional bond between people and animals is polverfough to ease loneliness and to assist in the
individual feeling loved. Odendaal (2000) goes @nnbentions that companion animals play a

particularly therapeutic role for individuals whiougygle for attention amidst healthy, active people
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Domestic animals are increasingly being recognasgduitable substitutes for humans due to their
innate ability to fill emotional holes and buildifsesteem due to their tolerant, accepting andumung
natures (Bauston, 1998; De Grave, 1999; Katz, 28@8pell, 1986). Sheldrake (1999) mentions that
many studies have been conducted revealing thailg@ex risk, for example the bereaved and the
elderly, feel less anxious, lonely, depressed ardrabetter physical health because of the patg th
keep — the secret, Sheldrake goes on, is unconditlove. Among these benefits of AFP and AAT,
Kalfon (in Brodie & Biley, 1998) mentions that dostie pets “can be used to stimulate awareness and
interaction and provide pleasure” (p. 2). FrantisBrodie & Biley, 1998) explains further that ardla
“improve social interaction, psychological functjdife satisfaction, social competence, psycholalgic
well-being and reduce depression” (p. 3). Cusacak @&mith (in Nebbe, 1991) recognise that animals
contribute to “positive attitude to self and otharsl enhance social life” (p. 1). These authorsar&m
that the human-animal relationship is simple anduse thus low in risk, and that an animals’
propensity towards displaying affection, honestyalty, acceptance and consistency can accomplish
human beings necessary desire to be loved anavetiwhile (Nebbe, 1991; Odendaal, 2000). Salotto
(1999) points out that therapy pets have recerggnbacknowledged for their capacity to encourage
people in rehabilitation; to change prison inmatés responsible people; to comfort the aged artg he
educate school children.

Yet, despite this alarming body of research repgrtihe therapeutic benefits of animals
Odendaal (2002) points out that since the 90s pipdication of animals in a therapeutic setting has
been marginal. With the awareness of the therapdainefits of animals in the 60s came scientific
criticism in the latter half of the 80s, which lemimore cautious research in the 90s and therédoke
of financial support in this field (Odendaal, 200@dendaal (2002), however, points to research that
highlights the significant underreporting of theeusf animals in health settings yet he goes orayo s
that it is clear that the phenomena of the humamalrbond and the health benefits of animals alle st
attracting great attention — the challenge is ésearchers to investigate and report on theirrgslin

this field to foster understanding and acceptarfi¢ki® therapeutic aid.

2.4) Developmental Theory
2.4.1) Developmental Psychology Defined
Muir and Slater (2003) describe developmental pshdy as the discipline that endeavors to

illustrate and understand changes that take plaeetone with regards to an individual’'s behaviour,
thought, reasoning and general functioning becafig@ological or genetic, individual, and external

environmental influences. Developmental psycholsgigry in perspectives but their study is usually

18



of the way individuals develop, from as early asaaption, and how this continues across human
lifespan to death (Muir & Slater, 2003; SigelmanR&der, 2006). Muir and Slater (2003) remind us
that in order for human development to take plhese are factors of maturation and experience that
continuously influence this process. The term ‘mation’ refers to the genetic or biological
components of development that are largely indepeindf environmental influences (Muir & Slater,
2003). Yet we are reminded that individuals aretiooiusly relating to an environment that assists i
determining its own unique development in additiorthe maturation process already occurring (Muir
& Slater, 2003).

Newman and Newman (2006) point out developmentleggrowth at every stage of one’s
life where individuals show an aptitude for adaiptathrough life challenges and different rolesttha
are taken on which results in increased capalsiliied changes in psychological, neurological and
behavioural functioning. Processes of continuity ahange also play a part in and are necessary for
understanding human development where certain clesistics remain stable within an individual
while others change but these two forces continyouseract (Newman & Newman, 2006).
Additionally, Newman and Newman (2006) argue thates humans operate in an integrated way it is
essential that the whole person is understood dimodu social, emotional, physical and cognitive
components of their development and how theseerédag¢ach other. Yet these components should only
be interpreted in relation to an individual’s coditer related setting and significant relationshdpe to
the fact that humans adapt and give meaning to soeial environment (Newman & Newman, 2006).
In a similar vein it is important to keep in mintdat individuals “contribute actively to their
development” by the expression of choice and peefee however, opportunity for this is sometimes
restricted by certain societal influences (NewmaN&vman, 2006, p. 5).

In broad terms, however, the changes that devedojmdividuals undergo fall into the
following three spheres: physical development, @ogndevelopment and psychosocial development
(Sigelman & Rider, 2006). Physical development nef® all physical changes an individual goes
through including growth and aging as well as otpbysiological changes influenced by genetics
(Sigelman & Rider, 2006). Cognitive developmenersfto the development of mental processes such
as language, perception, learning and memory (Bmel& Rider, 2006). Finally, psychosocial
development refers to changes in personality tragtationships, emotions, interpersonal skill$gesan
the family and society that constitutes both peataand interpersonal features of development
(Sigelman & Rider, 2006).

In traditional psychological research theoristsentacused on one of the particular domains of

development often to the exclusion of others. Copiarary developmental theory has tended to view
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these domains as part of a greater whole takingn thie into account as important aspects of overall
human development. Burman (1999), best known fodeeonstruction of developmental psychology,
urges her readers to consider a multitude of imtes and contexts when considering the development
of an individual. It is not possible to fully expdite the numerous and diverse theoretical views on
human development in psychology in order to conigide developmental psychology in South
Africa, so a brief exploration of a few dominantetinetical developmental perspectives will be
discussed.

2.4.2) Physical Development

Although no one explicit psychological theory egish terms of physical development, all
cognitive and psychosocial developmental theords@wledge the physically developing body of
human beings. Louw, van Ede and Louw (2004) mairttzat physical development includes both
growth of the body and organs as well as physicklgthanges or the development of the internal
structure and function of the body. Physical depelent usually occurs at a rapid rate in the prénata
stage and in adolescence and declines in adultioalty deteriorating in old age (Louw et al., 2004
Physiological systems that have significant psyegichl implications and are therefore paid attemtio
to in developmental psychology include the develepirof the senses, the nervous system, the sex
glands and the endocrine glands (Louw et al., 208d)individual’'s senses and nervous system are
intricately linked to most features of cognitivenfiioning and perception while the endocrine gland,
specifically the thyroid gland, plays a role in iadividuals energy levels and the sex glands play a
dramatic role throughout an individual’s life mosttably during puberty (Louw et al., 2004). Phykica
development includes motor development from a cleéining control over parts of his or her body
and learning to utilize his or her body effectivétylater decline in motor functions in adulthoatla
old age (Louw et al., 2004). Slater, Hocking anad4® (2003) mention that the development of motor
skills in infancy such as sitting, crawling and kag is a significant aspect of physical developtresn
it encourages a sense of accomplishment and indepeea, which has emotional and social
consequences. Additionally, other motor skills tlaa¢ integral to survival are developed during
infancy and childhood such as grasping, cryingkisig; coordination, looking and the understanding
of height, distance and space and these motos gdalhtinue to develop throughout life (Slater et al
2003). Thus, physical development is regarded asnvitable unfolding of maturational processes,
which are influenced by an individual's environmefnvironmental enrichment is considered
necessary for the development of physical pronasd,as previously mentioned; animals can provide

this environmental enrichment (Odendaal, 2002).
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2.4.3) Cognitive Development

Louw et al. (2004) propose that cognition is delires “the processes and products of our
minds” (p. 10). Furthermore, cognition is the waywhich we obtain information about the outside
world, convert this information into knowledge, rtdt and recover it to later guide our behaviour
(Louw et al., 2004). The alteration and maturatbdrcognitive processes and products is known as
cognitive development where developmental psychsiegeek to recognise, describe and explain
cognitive changes that transpire at various stafes individual's life (Louw et al., 2004). Cogne
processes include “paying attention, perceivinggembering, thinking, reasoning, planning, solving
problems, imagining, inferring, conceptualizing,asdifying, associating, relating, symbolising,
dreaming and fantasising” (Louw et al., 2004, p. I/ hile products of our minds include many things
such as “writing a book, solving a mathematicalopeo, creating a painting or inventing something”
(Louw, van Ede & Louw, 2004, p. 10). Louw et &004) mention the distinction between sensation,
the way in which our senses are stimulated by owirenment and thus gather information, and
perception, the way in which we give meaning toitifermation harvested by our senses — these are
two separate but complimentary processes. Cognitexelopment also includes the development of
language where initially communication is merelyaanonverbal level (facial expressions, crying,
touching) but gradually it becomes their mothemgtoa (Louw et al., 2004).

It is not possible to discuss cognitive developmeithout acknowledging the contribution of
Jean Piaget (1896-1980) an influential twentiethtwey Swiss psychologist (Louw et al., 2004).
According to Piaget, the child is an interactivarfeer in the shaping of his or her own development
and is seen as an explorer and independent th{Bkgelman & Rider, 2006). Piaget regards cognitive
functioning as “the interaction of individuals wittheir environment” and this occurs through proesss
of organisation and adaptation (Louw et al., 2004, p. 73). Organisation is therdmation and
integration of various cognitive structures thalowl individuals to carry out certain tasks and
adaptation is the way in which individuals evolvedaadapt to their environments as they come to
better understand the world (Louw et al., 2004ie8lat al., 2003). Piaget suggested that theréoare
key stages of cognitive development and that theraction between an individual’s developing brain,
or biological maturation, and their experiencewlst progresses an individual through each of these
stages (Sigelman & Rider, 2006). The first of thetages is theensorimotorstage (birth to age 2)
where Piaget proposes that “infants use their seasd motor actions to explore and understand the
world” and by the end of this stage “they are cépalf symbolic thought using images or words”

(Sigelman & Rider, 2006, p. 42). The changes také tplace during this stage are as a result of the
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infant’s environment and the objects and peopldiwiit (Slater et al., 2003). The second stagdes t
preoperationalstage (2 to 7 years) where children “use theiacayp for symbolic thought to develop
language, engage in pretend play and solve problBuotgheir thinking is not yet logical” (Sigelman
Rider, 2006, p. 42). During this stage thinkindp&sed on perception and intuition but not logic rehe
some basic acts of classification (of objects oé tame colour) can occur but not multiple
classification or hierarchical classification (Louet al., 2004). The third stage is tleencrete
operationsstage (7 to 11 years) where “children acquire cetedogical operations that allow them to
mentally classify, add, and otherwise act on caecobjects in their heads. They can solve practical
problems but have difficulty with abstract problér(Sigelman & Rider, 2006). A key characteristic of
this stage is that the child has developed thatyhd concentrate his or her attention on one task
(Slater et al., 2003). The fourth and final stagéheformal operationsstage (11 to 12 years or older)
where adolescents can understand abstract corexegtsse hypothetical thinking (Sigelman & Rider,
2006). In this final stage individuals are bettbteato understand reason, logic and are able to be
reflexive; as age and experience increase so ase ttognitive abilities tested and more readilyliagp
(Louw et al., 2004; Slater et al., 2003). Piagétlated the above-mentioned ages to the stages of
cognitive development as guidelines and furthernmoentioned that the stages form iawariant
sequencemeaning that children follow through the stagesorder without omission or regression
(Sigelman & Rider, 2006).

Piaget has been criticized for underestimatingdeéil’s cognitive abilities, for not focusing
enough on the role of emotion and motivation in deelopment of thought, for only focusing on
childhood development and finally he was challenf@dassuming that culture does not have an
influence on cognitive development (Sigelman & Rjd2006). Yet despite these criticisms, it is not
surprising that Piaget’s work remains influentiaithin the realm of developmental psychology
(Sigelman & Rider, 2006). Although developmentalistday allow more diversity when understanding
human development, most accept Piaget’'s perspetiatechildren are active participants in their own
development, along with their environment, whicloguces cognitive changes (Sigelman & Rider,
2006).

Another influential cognitive theorist, Lev Vygoigk(1962) born in the same year as Piaget,
asserted that we cannot take learning and cogrptiveesses into account out of context (Louw et al.
2004). His work, translated from Russian only aftex Cold War, has fast become as synonymous
with theories of cognitive development as is thfa®iaget who lived productively to the age of eight
four years old (Sigelman & Rider, 2006). Vygotskgdiat the age of thirty-eight and did not live to

see the international appreciation of his workhe late twentieth century (Sigelman & Rider, 2006).

22



This sociocultural cognitive theory, influenced jarxism, provided a broader, contextualised
perspective on cognitive development - which hadommnately been lacking from much early
theorising about the development, structure andtfons of cognitive processes (Louw et al., 2004).
Piaget’s cognitive theory placed the locus of lesgrwithin the individual, while Vygotsky (1978)
asserted “patterns of social interaction do notpgmassist, but actively construct the formations a
patterns of internal cognition” (p. 9). Vygotsky9@2) created the notion of a “Zone of Proximal
Development” (p. 45), locating learning within thmllars of an actual developmental level -
determined by independent problem solving, liketsteand exams; and the level of potential
development, as determined through problem soluimgder adult guidance, or in “collaboration with
more capable peers” (p. 46). Here, the social émibe of learning is of critical importance, thel@hi
performs as an active participant in the learningcess (Vygotsky, 1962). Important to Vygotsky
(1978) was the phenomenon of talking to oneselftiqudarly in young children, he came to the
conclusion that this private speech plays a cenddal in cognitive development. Here, the child gloe
not necessarily adjust his or her speech to theppetive of a particular listener, but egocenthcal
assumes the listener’s perspective will be the sasrtheir own. According to Vygotsky (1978), prevat
speech represents an important early transitidieaoming socially communicative, and is a precursor
to the development of inner speech, which he dsfasethe process of internalising social interastio
silent speech is used to consciously guide thoagttbehaviour. Vygotsky (1978) found that children
who frequently and confidently engage in privateesih appear to be more socially competent than
those who are encouraged to remain silent. A gadeesto practice the use of the newly acquired sign
and symbol system that represents human languagédps a secure basis from which to explore
social interactions (Louw et al., 2004; Vygotsk@¥78). Rather typically for a western psychologist,
Piaget conceptualised this kind of speech as “egwHc” and a-social in nature (Sigelman & Rider,
2006). Though criticised for its cultural specificithe work of Vygotsky provides a useful bridge
between cognitive and psychosocial developmentbries (Louw et al., 2004; Sigelman & Rider,
2006). While cognitive development is rigid andwansalisable, childhood environmental and social
experiences radically influence the actual striectand function of the individual cognitive domain
(Louw et al., 2004; Sigelman & Rider, 2006).

2.4.4) Psychosocial Development
Newman and Newman (2006) define psychosocial dewe¢ént as the constant interaction
between an individual's “psychological needs aniliteds” and “societal expectations and demands”

(p. 39). Louw et al. (2004) propose that when atersng psychosocial development it is important to
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consider an individual as a whole and one of thestniaclusive ways in which to do this is by
understanding personality. Personality is definedvalues, attitudes, habits, emotions, prejudaes
intentions that determine a person’s behaviountaraction with the environment” (Meyer, Moore &
Viljoen, in Louw et al., 2004, p. 12). Personalikyvelopment occurs across the lifespan and isriateg
for the formation of identity and self-esteem aelaites to the way in which individuals come tewi
themselves, others and society (Louw et al., 2008w et al. (2004) define social development &s th
relationships individuals have with other peopld aaciety and the influence of these on the indiaid
and resultant psychological changes that occutHerindividual throughout their life. A significant
aspect of social development is that of moral dgselent, which entails the individual’s belief ofint
and wrong, and the changes that occur in thesefgéliouw et al., 2004).

Moral development is considered both from a sokpespective, taking into consideration the
way in which society influences one’s moral judgmemd form an individual perspective, focusing on
an individual’s moral attitudes, values and reasgrand the way in which these may change over time
(Louw et al., 2004). Psychosocial theory acknolgés the fact that growth occurs in all areas of an
individual's life and that individuals have the ktyito add to their own development and that this
development is very often influenced by culture aodiety (Newman & Newman, 2006). It is not
possible to discuss development, and specificaltyas development without acknowledging the work
done by Kohlberg (Grant, 2002; Louw et al., 2004dphlberg was particularly concerned with the
moral development of the individual and he consedcmoral dilemmas, which he presented to
children from a range of specific age-groups amanftheir responses he judged the advancement of
their moral reasoning (Grant, 2002). Though intimgs his work is not generalisable, though it has
been taken as representative of westernised madeloggnent during the early and mid twentieth
century (Grant, 2002; Louw et al., 2004). Conductéth and by only males, his research is criticised
for it gender bias and the fact that the scenaaiws the interpretations of choices made rely on the
moral and ethical judgments of the researchersigments which are socially, geographically, and
temporally determined (Grant, 2002). It is for tresson that the content of the work of Kohlbergsdo
not feature in this particular exploration of clhitebd development, though moral and ethical congerns
and the cultural influences on these, are of Sicgniice.

Erik Erikson (1902-1994) an influential German pgsyanalyst is well known for his
contribution to developmental psychology and patédy for his emphasis on social influences and
culture in development (Sigelman & Rider, 2006;t&laet al., 2003). Erikson proposed that an
individual's personality evolves through a numbépsychosocial stages where crises occur and are

largely overcome as people are active in their aewelopment (Sigelman & Rider, 2006). Erikson
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maintained that stages of human development camtitroughout an individual’'s lifespan
characterised by developmental tasks and crisasw(led al., 2004; Sigelman & Rider, 2006). Erikson
identified eight key psychosocial stages that hieeved humans experience throughout their lives
(Louw et al., 2004; Sigelman & Rider, 2006). Erikssiated that if a certain crisis at a particutage

is not successfully managed the individual will rmanto the next stage by the demands of society and
maturation, however, the unresolved crisis fromphevious stage will effect each of the later ssage
(Sigelman & Rider, 2006). The first stagengst versus mistrugbirth to 1 year) where the challenge
is for the infant to “learn to trust their caregis¢o meet their needs” (Sigelman & Rider, 200633).
Here the child must develop feelings of trust amdroome feelings of mistrust as they gradually begi
to interact with their environment and motor angbal development progresses (Louw et al., 2004).
Erikson mentions that this stage takes couragdhernew child and is characterised by the word
‘hopé which is carried throughout the child’s life (Lauet al., 2004). The second stagaigonomy
versus shame and doulitto 3 years) where children must “learn to asswir wills and do things for
themselves” or they will begin to doubt their owniliéies (Sigelman & Rider, 2006, p. 32). Erikson
believes that during this stage children are comé@d with the task of developing a sense of
independence and defeating feelings of shame aumiok dloouw et al., 2004). During this stage children
are physically maturing rapidly and developing #&dresense of movement and self-control (walking
and control over excretory functions), which cdmites to their sense of autonomy but also brings
about failure and discipline, which is significdot moral development (Louw et al., 2004). Erikson
reflects on the significance of the role of caregsvin this stage where it is important that cleifdbe
allowed to assert their autonomy and that thelufas be dealt with sympathetically so as not torha
their self-confidence and so that they emerge ftlois1stage withwill-power (Louw et al., 2004). The
third stage isnitiative versus guilt(3 to 6 years) where children learn initiative lyevising and
carrying out bold plans, but they must learn noimpinge on the rights of others” (Sigelmn & Rider,
2006, p. 32). At this stage children begin to erplthe world and become interested in society and
other people yet this sometimes leads to inapprtgsocial behaviour, which can induce feelings of
guilt in the child that need to be overcome (Loutvaé, 2004). Erikson believes that the key
characteristic of this stage is for the child todeswvor to achieve their goals wiffurpose and
confidence, which will assist them in overcomingliiegs of guilt (Louw et al., 2004). The fourth g¢a

is industry versus inferiority6 to 12 years) where the child “must master imgartsocial and
academic skills and keep up with their peers” toideeling inferior (Sigelman & Rider, 2006, p. 3)
Feelings of success and mastery are importanisastage and the most likely opportunity to achieve

this is through education and this should lead tgease oftompetencewhich is carried with an
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individual throughout their life (Louw et al., 2004 he fifth stage isdentity versus role confusiqi?2

to 20 years) where “adolescents ask who they aterarst establish social and vocational identitiés”
not confusion will arise about their adult role d8man & Rider, 2006, p. 32). During this stage
Erikson believes individuals question their idgnbibth socially (which group do they belong to) and
personally (what are their values and ideals) Ugudtiven by the physical and psychological
transformations of puberty and sexual maturity (uaat al., 2004). Erikson believes that the beailtes
of this stage lies imeliability where an individual accepts his or her identity algb acknowledges
that there are other identities available thatddwdve been chosen (Louw et al., 2004). The sisifpes

is intimacy versus isolatio(20 to 40 years) where “adults seek to form a ghatentity with another”
but may also “fear intimacy and experience lona@and isolation” (Sigelman & Rider, 2006). Here
individuals seek to develop a common sense of iyenith a partner besides that of their own senfse
identity yet individuals also seek to protect thelmss against intimacy, which could lead to feeding
isolation (Louw et al., 2004). Erikson describes tteal of this stage deve where an individual
shares an intimate relationship with another tmatytes the positive development of the relatigmshi
(Louw et al.,, 2004). The seventh stagegenerativity versus stagnatio@0 to 65 years) where
“middle-aged adults must feel that they are progggomething that will outlive them” whether this
be in terms of work or children if not they may |fsgagnant, inert and pre-occupied (Sigelman &
Rider, 2006, p. 32). Erikson defined generativiyaabroad concept that includes all creativity afl w
as the passing on of one’s culture to another acatthg children (Louw et al., 2006). Here, Erikson
suggested that the focus for individuals isaame both at inspiring one’s own life and the lives of
others (Louw et al., 2004). The eighth and finalgst isintegrity versus despaii65 years and older)
where “older adults must come to view their livessmaeaningful to face death without worries and
regrets” (Sigelman & Rider, 2006, p. 32). Eriksoelidved that if individuals have successfully
managed the previous life stages they review thais with a feeling of contentment as they apphoac
death, if individuals feel dissatisfied with thdiie he believes they will feel despair (Louw et, al
2004). If an individual feels content and satisfigth their life at this stage, Erikson believesythave
achievedvisdom(Louw et al., 2004).

Erikson has, however, been criticised for payimgattention the cognitive development of
developing individuals and too little attention tmotional development (Louw et al., 2004).
Additionally, critics believe that Erikson does natovide a sufficient explanation of how human
personality develops although he does provide gpetimg description of it (Sigelman & Rider, 2006).

Yet, Erikson is hailed for providing a more incuisidevelopmental theory and for his emphasis on
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social influences and the adaptive nature of huimgings (Louw et al., 2004; Sigelman & Rider,
2006).

2.4.5) Critique of Developmental Psychology

Burman (1999) takes a critical view on developmiepsgchology and draws attention to what
she feels are the often-detrimental effects of plaidicular field of research. Burman’s (1999) cenmc
lies in the rigid application of developmental thee in society that “has a powerful impact on our
everyday lives and ways of thinking about oursél{ps2). Burman (1999) argues that developmental
theories should be considered with caution as #reylargely influenced by Westernised cultures not
taking into account the host of other cultures tinfftuence modern society today. While Burman
(1999) consents that contemporary developmentalhmdggy has begun to embrace a more culturally
and politically fair view of developing individualshe cautions us to critically evaluate historical
structures that current developmental psycholodased on today that informs the way in which both
home and schooling systems operate on. Burman (1888ts out that “inequality and differential
treatment on the basis of class, culture, gendg, and sexuality permeate the deep structure of
developmental psychological practice” (p. 188) ahé challenges her readers to be critical in their

application of developmental theory and to take extcount these concerns.

2.5) Animals and Childhood Development

Nebbe (1991) mention that in studies conductetherrelationship between humans and their
domestic pets, participants note how significamtae animals were to them during their upbringing.
The participants mentioned that they “learned resjmlity, empathy, sharing and companionship
from their pets” and mention that their pet alsovmted them with someone to talk to (p. 1). Rossber
and Morstein Rovir{1999) argue that most peoples’ fondest memorigg@iing up include those of
family pets. In keeping with this point, Beck andtiher (in Nebbe, 1991) propose that the nature of
the relationship between adults and their domestis is dependant on positive experiences of and
feelings for animals as a child, and they suggeshals seem to commonly provide positive influences
in childhood. In taking evidence from studies whanimals have been used in a therapeutic setting
(AFP or AAT) with children it has been shown thaey offer exceptional physical, emotional,
educational and social support to children of gkksa(Jalongo, Astorino & Bomboy, 2004). Fontaine
(in Jalongo et al., 2004) researched the positifets of AFP or AAT on children and concluded that
this therapeutic method “decreased feelings of lioess, feelings of increased physical and

psychological well-being, decreased need for meidics, enhanced quality of life, improved physical
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function, decreased stress and anxiety, and inedea®tivation” (p. 12). These authors maintain that
the alarming success rate of the therapeutic usmiofials with children is due to the fact that most
children are naturally inclined to respond posiine animals and open up to them as they feekegla
accepted in their presence (Jalongo et al., 2004¢. simple fact that children’s enthusiastic and
enchanted responses to animals, that have usualhyindted their paintings, fantasy games,
imaginations and stories, should be enough to waaaloser look at how animals can aid childhood
development (Jalongo et al., 2004). Endenburg. €2@02) researched the long-term effect of ‘nofmal
children interacting with animals and concluded tttaldren benefit from both the involvement with
the animal and attachment to the animal as thisamres a child’s self-esteem and induces more
positive emotions. They also found that animalsiategral in providing children with opportunitiés
develop relationship and communication skills wieethh be a donkey, pony, sheep, dog or even pig
(Endenburg et al., 2002). Their research indicttasthe psychosocial benefits of animals to chiid
include appearing to be more focused, better behane exhibiting more co-operative behaviour in
the presence of animals.

George (1999) in her article titledihe Role of Animals in the Emotional and Moral
Development of Childreproposes that introducing animals to developingddn can be a successful
way of assisting these individuals in developingltiey “self-esteems, self-control and responsiilit
(p. 381). She proposes that normally developindgdam will usually encounter stress and personal
obstacles, whether it be physical, emotional, dbgnor social, in their development and animals ca
aid them in learning to come to terms with difficamotions and relationships in a safe environment
(George, 1999). Even without unforeseen childhdoglssors, George (1999) reminds us that normal
childhood involves “developing self-esteem, achmevndependence, learning to relate to others speer
in particular, coping with a changing body, andniorg basic values” (p. 381). What is important in
managing these stages of development is how a chpeés in stressful circumstances and perceives
themselves (Louw et al., 2004). Developmentallynsoexperiences are managed with a sense of
achievement and accomplishment attributing to ddshisense of esteem and confidence, other
experiences may not be successfully managed letaliagense of failure, disappointment and feelings
of inadequacy (George, 1999; Louw et al.,, 2004)thWhe increasing demands of society, poor
socioeconomic conditions, increase in drug use\aolénce and broken homes it is becoming more
necessary to provide children with positive exteswpport to assist them in what can often be a
tenuous time in their lives to avoid the developtrahater psychological difficulties (George, 1999
Hart, 2003). George (1999) looks to Erik Eriksomsdel of the first 12 years of development and

proposes that animals can be used as a way td essBtsen in this process with particular focus on
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moral development. Briefly, from infancy to 12 yeaf age, Erikson proposes that individuals learn
trust that they are valued and will be taken cdreaotonomy and assertiveness, learn to explore and
discover purpose, industry and mastery in thegdifGeorge, 1999; Louw et al., 2004). George (1999)
sums up the values that children strive towardshayg approach adulthood: “self-esteem, integrity,
honesty, respect for others, courage, self-digaplicompassion, patience, courtesy, responsibility,
cooperation and a work ethic” (p. 382). Hart (20p®)poses that animals can greatly enhance a shild’
chance of successfully navigating their way throagtdhood due to an animal’s ability to aid a dhil

to better cope with stress and heighten their Seitgi Furthermore, she notes that animals enageira
children to realize their identity as animals h#fping out their personalities” and playing with an
animal encourages a child to focus on the realftyhe relationship while also serving to release
tension and anxiety (Hart, 2003, p. 169). Georg@99] also highlights the importance of the
development of empathy in children, which she psgsocan be cultivated through direct contact with
animals where an awareness is instilled of theirements and feelings of the animal that can be
related to other relationships. Looking after amreh can create for a child a sense of responsibili
achievement, self-esteem, nurturing, disciplingsttrmutual respect and love — all concepts thatea
transferred to other relationships throughout oniéés (George, 1999; Hart, 2003). Through their
relationship with animals, children also learn toerstand concepts of death and suffering, notions
that are important to comprehend conceptualizestalide to recognize when others are in need of care
when in pain or when experiencing loss (George,91%%art, 2003). George (1999) concludes by
mentioning that with the amount of adults who csesfeo having been helped through their childhood
by their pets the role of animals in the lives efeloping children is insurmountably significant.

Hart (2003) mentions that animals may be developafignbeneficial to children as they
provide a sense of security for a child endeavoriogexplore away from his or her mother.
Additionally, Hart (2003) points out that pets aegularly employed to combat feelings of loneliness
and unhappiness or provide emotional support tl@n. In a study conducted by Bryant in 1990 it
was revealed that children expressed empathic coradgout their “pet’s death, welfare, needs and
care” (Hart, 2003, p. 169). This supports the ithedt through caring for their pets, children letwn
care for others and develop empathy (George, 1888, 2003). In another study by Davis in 1987
65% of the 22 10-12-year-olds in the study believedt when a dog gave an enthusiastic and
affectionate response to them it was because thehdaight that they were a good person (Hart, 2003)
This seems to support the notion that animals eneficial in the development of positive self-estee
that is particularly necessary in adolescence whesding significant to another and receiving

consistent positive feedback is important (Geot@99; Hart, 2003; Louw et al., 2004).
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2.6) Human-Animal I nteraction in South Africa
2.6.1) The Cultural Significance of Animalsin South Africa

Culture is a concept that is used in a variety of difféerelays and as Lonner and Malpass

(1994) point out the fact that over 175 definitimisulture exist indicates how complex a concef i

to define. Lonner and Malpass (1994) come to theclosion that culture can be understood as the
multitude of different ways people of various backgds and contexts live in the world. At the very
least culture is an exploration of the differenbeswveen various groups of people but more soahis
understanding of these differences and the medhatgan be elicited from them (Lonner & Malpass,
1994). Matsumoto (1996) mentions that the teutture can be used to describe a persons ancestry,
taste in music, art, food or clothing, traditiofgritage or rituals and even physical or biological
characteristics. Due to the diverse and complewraaif this term, it is therefore important to teat

as to what one is including in the meaning of tbentculture when using it in research. For the
purpose of this research, the phraskurerefers to the ancestry, traditions and rituals bb¥a South
Africans.

Morris (1998) points out, Western culture ofteagals emphasis on animals as pets and food
sometimes overlooking the variety of other sigrifitand diverse roles that they could take asharot
cultures. Here, Morris (1998) is referring in pautar to the varied roles that animals perform in
traditional African culture where these people plamphasis on the healing properties of animals as
well as incorporating animals into their sociaknatctions and folk traditions. Morris (1998), altigh
fleetingly, mentions that in many African culturasimals hold great significance for their importanc
in dreams to the extent that in some cultures iddals will chose to keep more of certain animals
over others due to superstition and the belief tthigtaffiliates them with their ancestors. An diemd
example of how animals are incorporated into Afiisacial interaction is through the Xhosa tradition
of lobola. Richards (2004) describes the procesfbbla or “bride-price” as payment in the form of
cattle from the husband-to-be’s family as a “defjasi “ensure the good treatment of the wife” (p.
126). Thelobola ceremony has great importance attached to it anié Wwbth families sit on either side
of the kraal the cattle pass individually betweeant “animals which, it must be remembered, are like
members of the community” (Richards, 2004, p. 1¥#)at is significant about this transmission is the
“tremendous value and sentiment attached to thke't#tat speaks to the importance of the marriage
contract -Jobola cattle should not be sold and if any die within fingt year of marriage they should be
replaced (Richards, 2004, p. 126). Although thaiSance that animals hold to Xhosa culture has no

been well researched it is evident through ritgalsh agobolathat animals play an integral part in the
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lives of such communities. With the influence of $&n currency rituals such ladola may not be as
prevalent as they once were but it is neverthalgssesting to understand what significance animals
do still play in Xhosa culture for as the highlyspected South African sangoma Credo Mutwa (in
Hinz, 2003) wrote, “We considered ourselves as péarll life. It was believed that (four-legged)
animals, birds and fish exist in spiritual formatlit was a prime necessity that one remained rirtacd

with that form in order to give the human familyoating” (p. 20).

2.6.2) Research in the Field of Human-Animal Interaction in South Africa

As mentioned, a dearth of information persists ré¢igg human-animal interaction and Animal
Assisted Therapy in South Africa (Beckermann, 2084hough a small number of South Africans are
working to expand this field of research and thgrapSouth Africa, Beckermann (2004) mentions that
South Africa is still lagging in this discipline.his is made more noticeable when considering that
much of the information gathered for this studyb@&sed on Euro-American literature and research.
Beckermann (2004) argues that this scant amouavafable literature in South Africa could also be
due to the fact that the public possesses so kititeviedge of animal-assisted therapy and its besnef
little or no awareness exists. This may also batedl to the fact that there is a significant la¢k o
contextual research available in South Africa aspnt.

Much stress has been put upon this country for @o@ngrowth but this is impossible without
proper social development and, while our country ¢@me far in the last 13 years, social development
is impossible without a more compassionate andhmdggically aware society. In the 1980s the South
African Johannes Odendaal expressed his interetiteirfield of human-animal interaction and he
published the first South African paper on the saobjn 1981 entitledrhe Veterinarian, Pets and
Psychotherapy(Beckermann, 2004). Since the publishing of theeaech performed by Odendaal
awareness and support groups have been develope@dsithe “Human-Animal contact Study Group”
in Bloemfontein, “Pets as Therapy” (PAT) and “Pdas People” (group that visits old age homes in
Cape Town) (Beckermann, 2004; Cairns, 2002).

Due to the limited amount of research and pubhoivement in work relating to the human-
animal bond in South Africa and particularly thestean Cape, the benefits of this form of therapy ha
been limited and not enough practical applicatidénitcexists. Thus, a very necessary amount of
research still needs to be done in South Africaceamng this field of expertise so as to inform our
society of the benefits of our animals, beyond ¢hoslabour and food. In order to accomplish such a

task it is, therefore, imperative that human-aniregperiences are explored in the South African

31



context with a particular focus on the psycholobiefiect of these experiences within the culture

unique to its population and that this be comp#neskisting human-animal literature.

32



CHAPTER THREE

3) METHODOLOGY

3.1) Chapter Introduction

In this chapter the methodology used to conduct tesearch will be elucidated. A brief
exploration of the philosophical underpinnings aefabitative research from the phenomenological,
hermeneutic and phenomenological-hermeneutic petispe encapsulates the research design of this
study. This will be followed by the process of thenceptualisation of the research aims and
subsequent research question in relation to tamtitre. The way in which these processes infoen th
choice of data gathering, analysis and interpi@tain this research will also be presented. Finally
comments will be made on the ethical consideratiaken into account while conducting this research

and issues of validity and reliability.

3.2) Research Design

3.2.1) Qualitative and Quantitative Paradigmsin Psychology Resear ch

This research study is situated within the qualiéatresearch paradigm, and has followed
phenomenological-hermeneutic methodological priesip According to Kvale (1996) and Berg
(1989), the qualitative research paradigm is paldity applicable to this kind of study as it emiwa
the sensitive nature of the human situation ancgaup the use of compassionate dialogue while
radically situating individual participants in theunique contexts. Shank (2002) points out that
qualitative research is concerned with capturing lature of an experience rather than following a
strict set of directives with the intention of measg that experience or expressing it in matheraéti
and statistical terms, as is the aim of positikéstearch endeavors. Positivist researchers aregwtt
with accessing an objective and external realigt tean be neutrally and accurately described, and
from which broad generalizations can be made (SH2002). Quantitative research methods serve the
purposes of positivist research, as they accommotiaje numbers of participants from which
generalized inferences can be made, often a-camatiéx{Shank, 2002).

Researchers located within the social and humamnses have traditionally been criticized for
relying on quantitative research methods to explloeenature of subjective, context-bound experience
(Banister, Burman, Parker, Taylor & Tindall, 19®ickhard, 1992; Feyerabend, 1998; Kvale, 1996;
Popper, 1988; Silverman, 1993; Smith, 2003;). €lath has also been directed at claims that human

beings are able to conduct objective research gthizng, much less on humans (Banister et al., 1994)
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Qualitative researchers have embraced these sniti;iand responded by constructing research as a
collaborative knowledge generating enterprise betwnique individuals, which takes place within a
specific context (Parker, 2005; Smith, 2003). Iefpretivist and constructionist research, the
subjective role of the researcher is central todbese made of the research (Banister et al., 1994;
Parker, 2005). Language is viewed as approximadesaifting, as opposed to positivist beliefs that
language simply transmits accurate reflectionseafity (Smith, 2003). Interpretation is thus cehtoa

the qualitative research ventures, with researaherthe constructivist end of the spectrum exanginin
in detail the function and operation of languagd @metoric, while interpretivist researchers exelor
the experiential nature of subjectivity, often witlansformational intentions (Banister et al., 1994
Here the focus is not on accurate descriptionguagible events, but on critical, subjective andvact
engagement with and intervention in the procesde&nowledge production that constitute the
functions of research (Kvale, 1996).

In order to address the question of subjectivitytlms research, the phenomenological
perspective forms the ideological basis of the dadection procedure, while the hermeneutic
interpretivist approach is employed in the analydishe data. Phenomenology and hermeneutics are
brought together in the discussion, which consig critical and active engagement with the psces

of data interpretation in relation to the conteascribed in chapter two.

3.2.2) Phenomenology

Shank (2002) proposes that as human beings, gothe experience is direct but rather is
known to us through our consciousness, so we aaeeadf the effects but not the actual experience in
itself. Lye (1996) points out that reality is shcaterough common signs but no two persons’ reaity
actually the same in terms of the symbolic worldcérding to Heidegger (in Kruger, 1988), the nature
of subjective human experience is mediated by tmext of what he called “being-in the-world” (p.
29). In order to gain empathic access to the unlifersvorld of the individual, he argued that ingdh,
rich, detailed and contextually situated informatie required (Heidegger, in Kruger, 1988). In arde
to fully understand an individual one must expereems much as possible that person’s symbolic
world and true meanings (Lye, 1996).

The phenomenological perspective is concerned wiitherstanding, through description and
interpretation; conscious processes that medidbgestive experience (Shank, 2002). This includes
focusing on the lived world of the participant dmeing open to these experiences and descriptions so
as to discover the multitude of meanings behindnth&vale, 1996). Thus, phenomenology is

concerned with the ‘phenomenon’ or basic realityoaded in a web of meanings constructed by our
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personal world of experience (Smith, 2003). A psamof early phenomenology is that it would be
possible to accurately represent linguisticallye trature of our own specific lived experiences, and
those of others (Banister et al., 1994). This coinwn has been criticized for failing to acknowledg
the impossibility of objectivity on the part of tlseibjective and contextually embedded researcher,

which is embraced in later qualitative researc{8ar et al., 1994).

3.2.3) Hermeneutics

The hermeneutic perspective emphasizes the coateand interpretative nature of human
meaning making (Kvale, 1996). Shank (2002) dessribe hermeneutic approach to research as the
interpretation of texts by exploring contextualli/the possible and potential meanings with whicé t
researcher resonates in relation to the data. imdrgutics, the role of subjectivity in the proces
interpretation is central to the construction ofameg (Kvale, 1996). Thus, it is important when
considering hermeneutics to explore the multitudesneanings generated by experiences that are
mediated by specific contexts, which are histolycsituated within broader social webs of meanings
(Banister et al., 1994).

According to Habermas (1985), the process of alittmgagement with the world is informed
by what has come before. He argues that this psdsesot simply descriptive, but rather, is agemtic
the construction of the subsequent interpretatroade (Habermas, 1985). The reflexive nature of this
process is described as the “hermeneutic circletkBr, 1992, p. 32). This dialectical process ingsl
bringing context to bear on experience, as wellttes interpretation of context in relation to
individualised experience, while simultaneouslyleeting critically on the circularity and the

subjectivity of the interpretative enterprise (Beckl992; Habermas, 1985).

3.2.4) Phenomenological-her meneutics

According to Giorgi (1985), phenomenology searclmespsychological understanding behind
certain occurrences by investigating and interpgetparticipants’ lived-experiences. Lye (1996)
maintains that in order to understand one mustufaterstand” (p. 2) which means that in order to
understand one must be prepared to understandd#menstrating the principle of the hermeneutic
circle always remaining open to other informatibattmight better explain the experience (p. 2).

The hermeneutic component of this study involveguamg literature relevant to the topic, to
assist in gaining theoretical knowledge and insigibbut the data so as to inform the analysis and
interpretation (Habermas, 1985). Phenomenologieatkneutics entails treating our experiences and

perceptions of the world as if it were a multifaazbtext, open to being read and interpreted (Shank,
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2002). This process proceeds in a dialectical pattehereby the interpretation of the data is
continually referred back to the relevant literatand the literature is then explored in relatiorhte
data, thus facilitating better awareness of theeggpce being interpreted (Shank, 2002). This will
build up a thorough and highly developed dialogfienterpretation (Habermas, 1985). In order to
generate valid phenomenological data for hermea@xploration, participants should be interviewed
on a particular experience, the data transcribedisterpreted using relevant literature (Shank,200
These interpretations should be made availableatticppants, whose responses can be taken into

account in the process of critical assessmenteo¥#tidity of the researcher’s account (Shank, 2002

3.3) Aims of the Resear ch

Through a phenomenological-hermeneutic framewtbikresearcher attempts to fulfill the

following aims:

a) to describe in rich and phenomenological detailpheicipants’ recollected childhood
experiences of growing up with animals in the cenhté a traditionally African cultural
perspective in South Africa

b) to document the emotional, physical and socialctsfef inter-species relationships as
described by three South African adults who worthvainimals

C) to explore these experiences in relation to theveeit international literature.

3.4) Research Question

For the purpose of addressing these aims, theafimipresearch question has been formulated:

What is the nature of childhood experiences withmais among South Africans situated within a
traditionally African culture, and how does the @sglogical significance of these experiences
correlate with international developmental persipeston the role of animals in physical, psychaaloci

and cognitive human development?

3.5) Data Collection M ethods

3.5.1) Qualitative Interviews

The interview method is appropriate to this topid gparadigm as it yields in-depth, rich data
for qualitative analysis (Berg, 1989; Silverman93Q Taylor and Bogdan (1984) point out that in-
depth interviewing involves understanding the pgéint’'s point of view in their own words and based
on their lived-experiences. Phenomenological dada generated for this research by means of in-

depth, semi-structured interviews. Kelly (2006)msiout that semi-structured interviews are one of
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the most commonly used ways of conducting an iganand these are usually accompanied by an
interview guide drawn up by the researcher in adgarSemi-structured interviews were also
applicable to this particular method of researclthay allow for the experiences of the participaots
flow naturally as in normal conversation although,Kelly (2006) suggested, a rough guide to points
of interest concerning the research question wasmup before the interview and adhered to (Kvale,
1996). This interview guide can be found in Appendi. These interviews were dynamic and
accommodated the participants’ needs, for examplebaing able to concentrate for long periods of
time, bathroom breaks and lunch or tea breaksssestain the comfort of the participant (Taylor &
Bogdan, 1984).

3.5.2) Participants

Participants were selected by means of purposiweplsag, also referred to as judgmental
sampling, where the sample relies on the avaitgbili the participants, their readiness to partitgp
and those who are characteristic to the populatfastudy (Durrheim & Painter, 2006). This means of
sampling also involves having particular knowledgel understanding of a certain group in order to
obtain an accurate representation of that partiquigulation (Berg, 2004). Snowball sampling was
also utilized to assist in gathering further papants through the direction of a particular contac
(Durrheim & Painter, 2006). According to Smith (BYQhis defines the group more accurately and
remains true to the interest of the research questi

With regards to this particular research a spedaifitvidual, with knowledge of this research,
directed the researcher to an individual fitting ttlescription of a Xhosa South African woman,
working at kennels in Grahamstown who then becdraditst participant. As is true to the nature of
snowball sampling the researcher was again dirdoté@o other individuals fitting the profile of ¢h
sample and who met the selection criteria and theghree participants were approached to take part
in this study.

The three participants were selected based orotlosving criteria:
Inclusion Criteria:

a) Participants must be 21 years or older.

b) Participants must have some recollection of chitghanimal contact.

c) Participants must have had a non-western traditidfiecan upbringing.

d) Participants must be currently, and for the lagedrs, residing in South Africa.

Exclusion Criteria:
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a) Participants must not have had a predominantly ifsignt negative human-animal

interaction.

The three participant profiles have been tabulageftbllows:

GENDER PLACEOF  EMPLOYMENT
PARTICIPANT SENUER LANGUAGE RESIDENCE —————
First language - Farm worker
1 41 Female guag Grahamstown - Kennels assistant
Xhosa o
(current position)
- Farm worker
5 37 Female First language Grahamstown - Kennels_ assistant
Xhosa - Domestic worker
(current position)
- Student
First lanquage - Animal welfare
3 25 Male 9uagdel Grahamstown organisation
Xhosa :
assistant (current
position)

Table 1. Participant Profiles

3.6) Data Processing

Each of the three interviews were digitally taped aranscribed verbatim by the researcher
after the interviews for analytical purposes aresehtranscriptions appear in Appendix D, E andg-.
noted by Kelly (2006) the meaning elicited lateremtanalyzing the data is usually contextual se it i
imperative that the interviews are transcribed &gnb. Once the interviews were transcribed, as
advised by Kelly (2006), they were again read tgrowhile listening to the recorded data and careful
notes were made of nonlinguistic expressions sgchxalamations, sighs, laughs and pauses which

further enriches the content of the data.

3.7) Analysis and I nterpretation

The transcribed material was then analyzed by mefaosntent analysis. Berg (1989) proposes
that content analysis enables the researcherdatiemes within each data transcriptions that bhan t

be matched to each other in ways in which they apgenilar or different and eventually related he t
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relevant literature hermeneutically. These idestifthemes were colour-coded to provide quick and
easy visual access to them after which they weea ttategorized for exploration (Banister et al.,
1994). A guide to these colour-coded categorieea@pin Appendix C. These categories were then
explored hermeneutically, which means that thermédion gathered in each interview was interpreted
in relation to the other interviews, and in relatio relevant literature, to be explored in relatio the

participant’s lived-experiences (Kvale, 1996).

3.8) Ethics, Reliability & Validity; Credibility, Transferability & Dependability

The two fundamental roles of ethics in social scgeresearch are the protection of the research

participants by conducting research in such a we ts in the best interests of the participants
(Wassenaar, 2006), as well as to ensure that tieeesis of the broader project of research - the
transparent generation of dependable data for sisa#nd interpretation — are protected. In order to
ensure that strict codes of ethics were followedewtonducting this research, informed consent was
obtained from each participant prior to the comnmeement of the interviews (Kvale, 1996). The
informed consent agreement was developed accotdimgsearch ethics guidelines stipulated in the
South African Health Act (Wassenaar, 2006). Thiorimed consent agreement clearly states the
nature of the research, the qualifications of theearcher and the academic ends to which the
researcher intends to utilize the data collectetimfeframe of how long the participant is expedied
participate is also specified although it is mabacthat participation is voluntary, that they adiie
right to withdraw from the research at any poind &ime limits of disclosure are up to the participan
Finally it is made clear that the participant’s ndgy including all identifying information will be
protected and therefore this information has beuitted from all records. The participants who took
part in this research were briefed thoroughly rdigay their participation in this research and theye
invited to voice any concerns they may have taésearcher before proceeding. Informed consent was
discussed and obtained both verbally and in writohngnsure that the participants fully understdoa t
implications of the agreement, as their first laaggl was not English. This gave the researcher the
opportunity to expand on certain aspects of therméd consent agreement so that it was felt, bpth b
participant and researcher, that it was altogegh@sped. Thus ethical consideration was exercisdd a
the informed consent agreement appears in AppeddixAdditionally, objectivity as well as
considering the potential consequences of theviies and subsequent study were taken into account
while conducting this research (Berg, 1989). Thei@pants will, therefore, be welcome to view the
research after it has been completed to checkdouracy of interpretation and will be welcome to

change anything that is not consistent with theed experience.
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Issues of reliability, validity and generalisakyjilitn qualitative research are not as easy to
address as are those of ethical orientation. Theess are closely related to conceptualizationhef t
role of the researched within the research, witllitative researchers embracing participants as
collaborators in the research project, while quatitie research has traditionally positioned the
participants as “subjects” of objective and empiristudy (Silverman, 1993). Qualitative researchers
are generally skeptical of the quantitative notiohgeliability and validity, which rest on the kel
that universal and quantifiable truths can be rexk®y objective human observers and explorers
(Kvale, 1996). Silverman (1993) suggests that tpmiale researchers altogether abandon the terms
“validity”, “reliability” and “generalisability”, and create new and more appropriate ways of speaking
about, and assessing, the credibility of qualieatiesearch endeavors. These terms will be discuissed
relation to their applicability to this particulaesearch, followed by a description of ways in vahic
these issues were addressed in the process ofaorglthis research.

According to Wassenaar (2006) when the researcigrdesiethod and analysis are accurate,
reasonable and viable the research question wilarmwvered with what is traditionally known as
validity. Validity refers to issues of truth wheselthe information obtained should not rely on
generalizations but on known truths (Kvale, 1996)phenomenological data this refers to the lived
world experiences of as described by the particgpandepth, and in detail. Lincoln and Guba (1985)
suggest that we speak rather of the “credibility” §7) in qualitative research. This term encomgsss
the subjectivity of the researcher, who presentolzerent and detailed account of the process of
reflexive awareness on the part of the researdh@s@r her own subjectivity - an essential comgun
of honest qualitative research.

In quantitative research, reliability and replitiép are often mistakenly conflated. As a result,
many researchers believe that research is onlgbteliif it can be replicated exactly by another
researcher. Qualitative researchers believe thabigpossible to generate exactly the same findings
when research is conducted by various individualsarious individuals and population samples, due
to the subjective and contextual nature of knowdepigpduction, particularly within the social scieac
(Kvale, 1996). In qualitative research reliabildgn be described as ensuring that the researchiahate
is at all times consistent so as to eliminate mdswstandings and misinterpretation of the data
(Silverman, 1993). This can be done by using ttehrtgjue of inter-rater reliability, or “peer-
debriefing” which can be defined as “a processxpiosing oneself to a disinterested peer in a manner
paralleling an analytic session and for the purposexploring aspects of the enquiry that might
otherwise remain implicit within the enquirer's rdin(Lincoln & Guba, 1985, p. 301). The peer
debriefer for this study was a lecturer in the Dapant of the Psychology at Rhodes University vaith
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particular interest in the relationships betweemmans and other animals, with a particular
specialization in South African contexts.

The term “generalisiblity” in quantitative researdfers to the relevance of the study to broader
contexts than those within which it has been cotatudSilverman, 1993). Although qualitative
research does aim to generate relevant knowledgssot conducted in the hope of universalis&gili
the researcher must always be aware that the kdgele@roduced is rooted in the contextual and
subjective realities of the researchers and theareked. Lincoln and Guba (1985) suggest that the
term “transeferability” is more appropriate. Theptteand rich detail provided by qualitative reskarc
data collection methods; and the hermeneutic opisios adopted by the reflexive researcher who
describes in detail the process and procedure ef rdsearch conceptualization, analysis and
interpretations will enable others to criticallypéore ways in which the findings of particular raseh

endeavors can appropriately be applied to divetsat®ns (Silverman, 1993).
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CHAPTER FOUR

4) RESULTS OF DATA ANALYSIS

4.1) Chapter Introduction
This chapter will present the themes that emergaa the transcriptions of each participant’s

interview. Nine overlapping themes emerged thaabec sub-themes as they were then categorized
into three main themes. These three main themeghaneimergent nine sub-themes will be reported on
with an accompanying description of the implicatadreach individual theme within the context ofsthi
research. These descriptions will be linked toghsicipant data by relevant key quotations from th
participant’s transcriptions to provide supportiagidence of the above-mentioned themes. These
guotations are formatted in such a way that linenlbers have been given to each participant’s
transcription, allowing the reader easy accesdi¢ocontext from which these quotations have been
extracted, for example P. 2, L. 212-215 denotdhedranscript of Participant 2, lines 212 to 2it%s
important to note that these themes are not mytealtlusive so some repetition is inevitable bug th

serves to further enrich the data.

The emergent thematic categories and accompanymthemes have been tabulated as follows:

CATEGORY SUB-THEME

1. Psychosocial Development
1. Developmental Implications 2. Cognitive Development
3. Physical Development

4. Significant Attachment
2. Emotional Effect 5. Grief
6. Emotional Support

Familial Attitudes
Cultural Significance
Poverty

3. Contextual Influences

© oo N

Table 2. Emergent Themes
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4.2) Definition of Categories and Themes

4.2.1) Developmental I mplications

This category includes the Psychosocial Developm@ngnitive Development and Physical
Development sub-themes. These sub-themes are wynliticked by the fact that they speak of the
developmental implications of inter-species intéoaxs on the participants during childhood and
across their lifespan. At times the experiences ttiia participants tell of these interactions iefiage
more than one of these aforementioned sphereswaiaiement so they will be explored under this

broad category in the discussion of this research.

4.2.1.1) Psychosocial Development
This theme includes inter-species interactions #ratbelieved to impact on an individual's
psychosocial development. This incorporates agguehd values of the participant where animals have
shown to contribute to the development of the pigndint’s perception of their personality in relatim
their social environment. This theme identifies tiellenges that arise within individuals during
childhood and that continue to develop across difesgpan such as learning responsibility, courage,
sharing, trust, self-control, and to navigate fagdi of loneliness by seeking companionship or by
developing social skills contributing to a heal8gnse of esteem.
All three participants mention experiences thaeetthe above-mentioned attributes pertaining
to psychosocial development. Participant 1 states,
“When you go there, there was hills and hills ahdnt the water. | hear something crying,
crying...ooh, what's that what'’s that? And thernyati go alone on that road you are very scared
because its full of bush and everything but | tiedcheck and check and check but | found
there was a little animal in a trap...It's a baby lkut was crying and crying. There was a man
on the other side who said to me “Don’t touch, déouch!” But no, | can'’t listen to that cry! |
went straight and took my jersey and tried to takeut and wrap it with my jersey. | took it
straight to my farm and gave it to my owner thé&med every morning | went there to feed it,
because it was still a baby. And | feed and featd ey call that little buck Participant 1. But
then | was 9 years old when we got him” (L. 1269143
She continues,
“Oh, | was so worried; because | knew that everybwmdnts to eat this thing but I like it | don’t
want it to be dead. | tried my best to get it quickhe farm because the white man doesn't like

the animal to be dead but the blacks always waeatoSo | tried to do my best to go straight to
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the boss. So every morning he ask me to go feedbubk. Maybe he saw that I'm worried
about that, I like it, he knows me that | like amisi (L. 197-207).
Participant 2 recalls,
“At my work the madam had a cow and the cow haalaytbut the cow died after the baby
born. And my madam buy a bottle and every mornigigite | go to clean the house | go to feed
the baby cow. Yes, | feed every morning” (L. 30831
Similarly, Participant 3 mentions,
“And then in my school holidays | ask permissioonir my parents to come stay here so that |
can keep close to my animals. They give that peionisto me, they say, “No, you can go”.
And then | came here and then on the weekends ldwmlp, do some kennels cleaning and
everything and then even if it's mid-week | juste®here and help and just do stuff until now”
(L. 198-201).
Participant 1 responds to being asked whetherterads assisted her socially with, “Yes yes, yotl no
so alone, even mine I'm sleeping with them on my hew” (L. 329) and reflects on her childhood,
“We had a black cat at home...I'm so scared of ttike Icat it's better when it is big. But from
that day | must take it because she follow me evieeye she follow me, so | had a friend” (L.
335-341).
Similarly, Participant 2 states, “Because with mgnkey we used to play but my friends stay far so
only used come play on the weekend but | useday Ipts with my monkey, lots” (L. 407-408).
This theme includes the way in which the participgrerceive animals in assisting them in promoting
feelings of safety and security. Participant 2 @dboth mention this function of human-animal
interaction,
“[T]he animals is good — especially the dog becahsg guard me. They guard me, yes. Even
the cat, because the cat — if there is somethingigiot inside the house he tells me, | know.
Like a dog, if he is outside and sees if sometligngot right he barks, yes, because they have
brain man. Like a cat, even a dog they make arfgriyes, so you know something is wrong.
And sometimes a dog will come and fetch you andvsymau what is wrong” (P. 2, L. 381-390)
and “The puppy grew up to be big, yoo, he was algtmg and he was a good guarding dog, a
good guard dog!” (P. 3, L. 191-192).
Additionally, learning respect, both for oneselidasthers and empathy, or to nurture and care for
oneself and others, constitutes moral developmamtjntegral part of psychosocial development.
Although already implicit in the above-mentionedperxences, moral development is further

highlighted by the following words of the particiga. Participant 1 states, “Yes, and if you've got
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respect for the animals it's easy to got respectife peoples” (L. 299) and “Because if you want to
talk bad to somebody then you must try learn thatan say this to a dog “voetsak” how much can |
say to a person?” (L. 375-376). She goes on tectfl

“They [animals] made me a better person.” “I've got neighbours in my house, I'm staying in

a two bedroom little house and the neighbours i&keethe animals they love me and | love

them. If they’'ve got a problem I'm the first persaho will help them, they take me as their

family they always looking after me and I'm lookiaffer them so the animals teach me a lot so

that | must know to help other people” (L. 512-518)

Participant 2 recalls nurturing her monkey andasaa child,

“And then one day, the following day | go to schaold my mother say, “Bongi doesn’t eat”

and | ask my mother why, | say, “Give Bongi foodhe say, “I did”. | take Bongi food | give

Bongi, Bongi’s eating. In the morning before, | waBongi, | take tooth...toothbrush | wash

Bongi’'s teeth and | wash Bongi. | take my, my sté@apvash Bongi and my towel to wash

Bongi. And then one day...what | want to say...Bongsick. | take the towel; | put Bongi on

my back and then Bongi sleeping on my back. Thexké panado pill, | chop it up for Bongi,

chop, chop, chop for Bongi and then | put wategdd him and | just hope Bongi’s nice now.

Yooo, | was feeling bad, | can’t eat even becafiseyi animal is sick I'm also sick!” (L. 49-

65).

And,

“I sleep with my cat. If my cat is asleep | take w8t | put my cat slowly back on the bed. |

broke my T-shirt — | look at my cat, how my catkee| cut it round for the neck and then after

that | look how to put it through the arms and laegsl | make holes there. For when it's cold |

make my cat warm” (L. 133-143)

She points out “Well, the animals they teach ydwfahings — how to care and love, lots of love” (
347). “l tell them they must talk to their animalsftly; you mustn’t hurt your animals. Must not sho
the animals, don’t do anything wrong to the aninbesause the animals are brave” (L. 372-374).
Participant 3 mentions,

“[W]hen | was at school | like to convince my fris and talk about animals. Some of them
they say they do not like dogs and cats and othdfssso | say, “No, you must take care of your
animals as part of your family”. And then, ja...enefdre | came to work at the animal welfare
organisation, eeh, there’s some boys they make sowedty, sort of cruelty...like ja. | did form a tea
called ****xx *rxkixk - And that name | took because of some boys that use the donkey-cart and then

they, you know, they overload and they beat thekdgs. And then some of the other boys they were
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dog fighters. And then | tried to stop them. | edlthem in and convince them “No man, what are you
doing? This is not good” (L. 20-35).
Furthermore, Participant 3 continues,
“First | can say, like to take your animals as pariyour family is good first - just because if
you can take them away from you it means there bglla gap between you and pet, which
means you will never take care of them. Just fetaince, | can’t take my sister in the rainy
weather and just close the door — close her outsidee house, you see? What I'm trying to
say is, she will cry because it is cold, you sebats why | said | take my animals as part of
my family, you see, because | must apply what Il el then what they are feeling, you see?”
(L. 238-245).
Participant 3 states,

“[T]o work here at the animal welfare organisatidrmakes me proud. So to me, its like | work
for the parliament, I'm proud to work here and igsod for me to work for the animal welfare
organisation so that | can have power or whatewviertd help the people to see how to look aftarryo
dogs” (L. 131-137)

This speaks to the way in which animals have assisim in feeling proud of himself and developing a

healthy sense of self-esteem.

Aspects of psychosocial development are highlgyktghin this theme and will be explored in
relation to relevant literature in the discussiathvemphasis on the effects of animals on theseifes

of development as reported by the participants.

4.2.1.2) Cognitive Development

This theme incorporates inter-species interactibaswould influence an individual’s cognitive
development. This includes cognitive processeshbgin in early childhood and continue to develop
throughout ones lifespan through fields of sensatperception, language and intelligence, which are
stimulated by our environment. Examples of thesgnitive processes include imaginary thinking,
dreaming, classifying, symbolic thinking, associgtireasoning, paying attention, planning, problem
solving and remembering.

Participant 1 and 2 in particular made referen@eshe cognitive processes of dreaming,
imagining and fantasising, for example Participhmbhentioned, “| was very happy to be do that [work
on a farm] because my wishes was to be one daydimg to work as a farmer or I'm going to have

my farm” (L. 34-35) and again she mentions thatnemew “At night when I'm dreaming, I'm
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dreaming of the dogs and cats and even the toftqlsel05-106). Participant 2 also mentions “I Wwis
when | finish school to stay on the farm — my owmi. And all the animals | would put there” (L.
466-468). Again, Participant 2's experience with im@nkey reveals imaginary thinking and fantasy as
well as cognitive processes of relating, perceinand paying attention,
“I want to play with, with monkey. And I'm going the kennel, | said to Bongi, “Bongi, you
must scratch my hair”. | take Bongi’'s hand into enand | scratch like this. And Bongi scratch
like me also. After this | say, “Bongi, stand ughd Bongi stands. | say, “Bongi, dance”. And
he dance like me! (L. 8-15).
An important aspect of cognitive development is degelopment of language and communication on
both non-verbal and verbal levels. ParticipantéXperience with her animals also speaks to cognitiv
processes of language development both verballynamdverbally, “I say, “Bongi, what's wrong?”
“Hmmmm, Hmmm, Hmmm” he won't talk but he can’t basa he’s not a person (laughs) (L. 46-47),
and “Yes she’s not moving but standing looking fiee — | say, “What are you looking, cat?” You
know the animals don’t talk but they look, animdt:’t talk but you still feel what... I: You feel as
though they are still talking to you in a way? R@s, yes” (L. 162-165), and later when she recalls
pretending to be sick so that she could stay atehimnibe with her cat,
“l say, “Yes, | need chance to talk to my cat Marhia, not sick really!” I hear my mama
talking outside saying, “Yoo, my child, she likeetanimals very much! She say to me she’s
sick but she’s not sick she wants to talk to hemati (L. 176-178).
Participant 1 also mentioned that as a child “ediko play with the dogs everyday” (L. 193) which
would have stimulated her senses thus enhancingédreeption in addition to involving cognitive
processes of fantasy and developing her verbahaneserbal communication.
Participant 1 and 3 point to experiences where itiwgnprocesses of classifying, associating,
paying attention and remembering were utilized,
“So from then | started working on the farm andared helping my brother collect the sheep’s
and cattle’s in the afternoon and the calf's anerlthey come and meet the cows and take them
straight to the boss” (P. 1, L. 17-19).
And,
“[Flrom the animal welfare organisation to the matgonservation it was 6 years so | was 6
years old, ja 6 years old. It was my first timese® some animals like rhinoceros and buffaloes
so it was difficult to understand them. And theerthwas some classes there where some
teachers teach about wild animals. So what happehmk | was 8 or 10 years at that time, |

saw the cobra! And then | decided “No, I'm not jgsing to take these animals far away from
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me”. And then my father teach me very well abouimats and how to handle with other

animals. “Don’t be scared about this and this amd’t some of them are dangerous, like

buffalo are too dangerous and then rhino and otls®rs.ever since then | say, “Okay, no, I'm

not scared of wild animals”. (P. 3, L. 148-180).

Furthermore he states,

“No, I didn’t grow up knowing that this is wild dhis is a domestic animal — no | didn’t, but as

a child when my father transferred to nature coregein | could see, “Oh, now this is the wild

animals!”(P. 3, L. 263-264).

Now, Participant 1 states, “I'm always looking atmlinting. I'm always the first person to see small
babies when it's the time to have babies. (L. 318}3gain pointing to cognitive processes of paying
attention, remembering, perceiving and classifying.

Participant 1 mentions experiences where cogniix@cesses of reasoning, planning and
problem solving come into play both as a childwént straight and took my jersey and tried to take
[the buck] out and wrap it with my jersey. | todkstraight to my farm and gave it to my owner there
(L. 134-135).

And later,

“So when you go there [to the dam] you must, sordgboust tie a rope to a tree and fetch but

she [the farmers wife] couldn’t go down there. Sqickly called my big brother, let's go there

straight and | was holding and my brother pulleg ltaby [cow] and it was fine. [W]e were still
young but | can’t remember how old we were at tiae but around 9. The problem was it
came with the legs first not he face” (P. 1, L. 22b).

More recently as an adult Participant 1 mentions,

“I make a plan. I'm using a pipe to clean the dagd then for the cats. | was there to try to

sprinkle the dogs so that the fire doesn’t cometerdogs on the roof because it is no use now

it is dry - it is easy to burn. But when | wentasght to my sister the dogs are barking again,
maybe someone is burning now...I come back againtHayt were okay, there was no fire,
because of that water | saved them so they wergwett wet, everything was wet down there.

And even the fire was down here until 2 0’ clockhe morning” (L. 153-169).

Participant 3 also demonstrates these cognitivegsses as well as processes of communication,

“[W]hen | was at school | like to convince my frigs and talk about animals. Some of them

they say they do not like dogs and cats and othéissso | say, “No, you must take care of

your animals as part of your family” (L. 20-22).

48



This theme thus seeks to highlight the productsaginitive development and the effects of
animals in this domain as perceived both impliciéigd explicitly by the researcher through the

participants’ experiences, which will be exploradelation to relevant literature in the discussion

4.2.1.3) Physical Development

This theme includes inter-species interactions thaitild effect and support an individual’s
physical development. Here the focus is on waywthith the participants perceive animals to have
aided their central nervous systems by inducingxadion and decreasing anxiety, as Participant®2 an
3 point out “As | say you just think of nothing whgou with your animals, you relax. And when you
playing with them, after that you tired and youegie(P. 2, L. 475-477) and,

“[L]ike stroking the dog it can make you feel vanyuch relaxed — maybe you can sit more than
two hours just brush your dog or do whatever, biyalr dog and play with them, you see? Then you
are not wasting lot of energy you are just sittdayvn and brushing dog and relaxing, yes” (P. 3, L.
633-636).

Additionally, this theme incorporates any effedttinimals may have on the participants in terms of
the development of physical fithess across thepd@ and the perception that animals have an effect
on their physical health. Participant 1 notes,

“[Elven when I'm working here [at the kennels] Ivee be sick here, so when I'm here

everything feels right — even if | feel a littlet lsick in the morning | feel better here around

them [the animals]” (L. 489-490).

Similarly, Participant 3 mentions,
“Yes, | can say they keep me healthy just becdugsui believe in something, which is going to
help you in your health, it can. What I'm tryinggay is, | believe in my dogs, even if I'm sick
you see, if | see my dogs | just go and play wiign then | just forget about that I'm sick, you
see?” (L. 603-605). “And when there is a sick degeh go and play with them because | know
it's also going to make them well, you see?” (L94810). “For instance | do have one pit bull
who loves to walk very much... So | like to run anliké to take him too and run with him —
run, run, run do lots of running. And then wherohme back | take another one and play with
another one in the yard, so | do only have a liittee to rest! So they keep me strong you see?”

(L. 621-628).

This theme also includes processes of physical na&n that interactions with animals may assist in
developing such as the senses and motor functiBasticipant 1 mentions working with animals on a

farm that would have developed her senses and riwtotions,
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“[B]ut we were the poor people in that farm so waJe the school early, so | have std 5, leave
the school because my father passed away... So fremltstarted working on the farm and |
started helping my brother collect the sheep’s eattle’s in the afternoon and the calf's and
later they come and meet the cows and take thagistrto the boss. We grow and grow and
grow and when | was 17 the farmer take me as aevahere, proper worker there. | work there
for 12 years worked in the bush; | did everythingaivthe guys doing” (L. 14-22).

These aspects that assist where the participap&sierce animals to have assisted them in
their physical development will be further elabedhbn and explored in the discussion with reference

to relevant literature pertaining to this topic.

4.2.2) Emotional Effect

This category includes the Significant Attachmeatief and Emotional Support sub-themes.
These sub-themes are interconnected in that thegflct on the way in which animals of different
species have had/have an emotional impact or imflieon the participant. The way in which this
emotional effect is made more tangible and canxXpéoeed through the participant’s experiences of
attributing relational status to their animals,ithygief at the loss or death of an animal andvifags in
which they experience their animals to be emotigralipportive. It can therefore be seen that these
particular sub-themes often merge into a similaadrexperience as will be more fully examined m th

discussion.

4.2.2.1) Significant Attachment

This theme comprises of the way in which the pgodicts chose to describe their relationship
with their animals. This includes references maartimals as part of the family where for example
Participant 1 points out that her animals, “Theawitg to me” (L. 258) and Participant 3 states,dbk
my animals as part of my family” (L. 117-118). Thilso includes references made by the participants
where they consider their animals as children (ddeets), “Because | love like my child” (P. 2, L.
67)..."He know who is his mother, | am his mother” (P.L2,272) and as siblings (co-dependents),
“Just take the dog or the cat as your brother arrysister” (P. 3, L. 114-115) as well as referentces
animals as friends (equals), “They are my friend@s"1, L. 251), “domestic animals, they are heredo
friends of mine” (P. 3, L. 392-393). Additionallyhis theme incorporates instances where the
participants have attributed their own names tir ti@mals such as Participant 2, “My cats name is
Participant 2...that's my name” (L. 100-102) and Stloall that little buck Participant 1” (P. 1, L. 83
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Here the focus is on the nature of the relationghip effect it has/had on the participant and the
perceived meaning elicited from this often emotldmand will be further explored and discussed in

relation to relevant literature in the discussion.

4.2.2.2) Grief
This theme includes both the participants’ sulbjecexperience of grieving for the loss of or
death of an animal and the way in which the pgréicts perceive animals to have assisted themiin the
grief for others.
When Participant 1 was asked to reflect on het §ignificant experience of the death of an
animal she recalled that
“Everyday I've got a happiness inside of me that joing to see it [her buck] again, every
morning when | get up the first thing | must days and check but when | woke up and he was gone”
(L. 447-448), “I was so wrong that day!” (L. 455).
She goes on to recall how the death of her animi@lanced her experience of the death of her
grandmother;
“I had a grandmother at that time | used to stay \Wwer sometimes. | was very happy when my
grandmother died because we are going to eat@af fotod but when the days goes on so that
we are going to bury her on the Saturday I've getrmaries for that buck now, | was crying for
the buck. Why | must not cry for my granny becalisegoing to eat a lot of food? | feel so
wrong inside. | said to myself my granny was logkafter me for so many years and she was
the only help my mother had with us. So they wepgaéto me the buck and my grandmother —
was same size in my heart” (L. 470-478).
Participant 2 similarly reflected her grief at theath of her first animal when she stated,
“Oh!! Bongi is dead! Yoo, | was crying crying crghYoo, | didn’t eat about two days. And |
say to my brother we must take a cup and make e dmad put Bongi in. And then | pray for
Bongi that He must take Bongi with Him. No man, yknow | love Bongi! Even now and |
miss him. And | take a stick in the bush and | m#ie..what is it? (Signs a cross with her
fingers) | make a cross and I, I, and | take aloaadd and | write here, “Bongi, Rest in Peace”
(L. 74-88).
Participant 3 recalls his grief at having his dpgsdown,
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“Yooo0, it was very terrible, it was not good for mecried! But then that guy got new dogs and
it was difficult to understand them because I'mduseRover and Blake and the other dogs, you
see.” (L. 295-296).

“...it's like you lose someone you love. Like, yowstpfor instance, your parents, your father
passed away — you get that feeling. And maybe yewgaing to take 6 months or a year to be
right again. But what I'm going to say is when nggd were put down | felt sad for maybe 6
months just because...l took my dogs at that timen&wow, as my brothers” (L. 570-573).
As with Participant 1, Participant 3 also refleots the way in which animals have helped him cope
with the death of loved ones “...because they clbsespace between my sister and me because my
sister passed away” (L. 442-443).

The psychological effect that the loss of or dedtlan animal had on the participants will be
explored in relation to relevant literature in ttiecussion and comments will be made on how these
experiences may have informed the participantdddren of the concept of death and the impact this
may have had on their development. Furthermors,tii@me will also explore the supportive role that

animals have played for the participants in copiify the deaths of their own loved ones.

4.2.2.3) Emotional Support

This theme features ways in which the participg@sceive animals as having been actively
emotionally supportive. Emotional support includeses when the participants feel animals have
assisted them in dealing with difficult emotionglsas sadness or loneliness,

“[E]Jlven when | feel sad they jumping over me sotthenust laugh — they know that there is
something so they try to make me happy” “They knmoe, they know me, they know when I'm not
right” “If I've got my problem at home then | comleere [to the kennels] and everything is
disappeared” (P. 1, L. 349-356).

Or anger,

“They make me happy just because even if I'm likgrg, maybe my father made me upset or
my mother or my little brother, you see? So thd &g is to just go outside and then | can be with
dogs so that | can forget what happened, you seel?tiden | feel okay so | can just go back. Even if
I’'m wrong, | did something wrong, and then they what me and | become angry, then | just go and
play with my animals and in that time I'm playingtivmy animals | realise, “Oh, | did something
wrong” so | can go back and say, “I'm sorry”, yae8” (P. 3, L. 639-649).
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This theme also includes times when the particgparperience animals as evoking positive emotions
in them such as happiness or love as describedabycipant 2, “If I'm coming back my dog is
looking, he’s jumping” “So animal is good to me. dAthey make me happy! Very, very happy” (L.
264 & 390).

Here the meaning of the participants experiencé lvéil elaborated on in relation to relevant
literature in the discussion as well as the kinfl®motional support that they report animals have

provided for them.

4.2.3) Contextual Influences

This category is comprised of the Familial Attitgdé€ultural Significance and Poverty sub-
themes. These sub-themes are interrelated in hlegt dll suggest some contextual influence on the
participants experience whether if be of a famiti@htext, cultural context or political context. #g
these sub-themes occasionally overlap and therefale for better exploration in relation to each

other as will be realised in the discussion.

4.2.3.1) Familial Attitudes

This theme focuses on the familial attitudes of plhaeticipants towards animals of a variety of
different species. Familial attitudes vary from iffetent or opposite to that of the participant
concerned, or were in keeping with the participaatstude towards animals. Participant 1 reflects,
“My mother, she was feeding the pigs there on #imnfso she loves animals — we were worried even
when she had to slaughter one pig for money becawsas difficult for her” (L. 381-383) and “My
brother, he was a shepherd there [on the farm]hentikes the animals too much” (L. 181). When
asked about her families’ attitude towards aninfdsticipant 2 mentions, “My home had 4 cats” (L.
300) “I want to take my mom to the salon to sayksafor growing me up with animals” (L. 484-485).
Similarly, Participant 3 responded,

“My father grew up in a family who likes animalse lused to tell me stories of animals — he

always love animals very well. | can say all of faynily, from my mum, my dad, cousins,

sisters — we all love animals, all'” (L. 449-451).
This theme also includes instances where family beesmhave encouraged participants to engage with
animals or the participants have themselves engedréamily members to engage with animals as is

described by Participant 1, “I've got, um my fitstfn working here [at the kennels] and he loves the
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animals so much” “I like them to grow up with anisiéecause it’s right to grow with animals” (L.
370-373).

Here attention will be paid to the potential megnand significance to the participants of the
emergent attitudes within their familial contextdathis will be explored in relation to relevant

literature.

4.2.3.2) Cultural Significance
This theme incorporates the ways in which the gigdints perceive animals to be culturally
significant both to them and to the Xhosa cultureaavhole. This theme, therefore, aims to explbee t
various Xhosa traditional practices of which thetipgants report animals play a significant rafe i
their definition. Participant 1 and 3 in particufaint out the various ways in which animals aredus
in Xhosa rituals for example at the birth of a dhil
“And then there are some or other things from thié&bood, maybe you are two days or three
days old and they slaughter a goat — they cathiieleko, if | can say, ja, it's the day of birth
which means you MUST if you don’t then there wi# bome wrong things - maybe you pee

when you sleeping or you doing something wrong"3H.. 501-505)

“Because sometimes when the baby grows its finefimedand fine but when you find that in
18 years he’s stealing somebody’s things and thHaut-when you slaughter a goat to make a
culture for him it sometimes get a little bit bett® the animals are very important” (P. 1, L.
402-404).
Participant 1 also mentions the healing power @haits in the Xhosa culture;
“It is also the muti for us” (L. 406), “Like whenoy are going to the Sangoma if my Sangoma
says he need the skin of the lion you must go &edlcfor the lion somewhere...Must go into
the bush and check for the gemsbok or the springhoist for the skin. To be healthy! If your
dream says you must get this kinds of animals yastreo that you will be healthy and fine”
(L. 422-432).
Participant 1 and 3 also mention the significantaromals, dogs in particular, with regards to thei
ancestors, “Like in my culture when you dreaminguwthba dog you must not tell everybody because
it's my ancestors visiting me” (P. 1, L. 501-502da
“l can say they put more...emphasis, ja, on them bastuse the Xhosa, ja — first the Xhosa,

we do believe dogs they are part of our cultuke, lfor instance, if you dream about a dog they
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say don't tell anyone...Just because that is youestocs telling you something” (P. 3, L. 455-
459).
Participant 3 also refers to the significance ofraats in the Xhosa tradition of becoming a man,
“The goat in Xhosa we do lot of, especially in theditional works in Xhosa like we — when we
go to the bush to be a man at 16 or 18 years,fe&ire we go there we must slaughter a goat
and then we must eat from the neck, which is haifed— half cooked. They must eat and then
they make a sort of necklace from that stuff, tkie,sand then you can go to the bush. And
then, maybe two weeks or three weeks before yobhagt home you must slaughter another
goat so that you are telling the ancestors yowaieg back home now” (L. 490-497),
and their inclusion in funerals,
“And when someone passed away you have to slaughgeat or a cattle. If it is a man, then
you have to slaughter a male cattle or if it ie@éle then you have to slaughter a female cattle.
So you must do that stuff. And then animals in Xhas in our culture, they help us very well
just because we believe in animals. For instaneeb@&lieve in dogs, we believe in cattle’s, we
believe | goat, you see. So that's why it makesdimsa, to be proud of animals” (L. 508-512).
All three participants make reference to the Xhoghwral tradition of lobola where animals play a
significant role in the negotiation of marriage tants; Participant 1 and 3 speak of lobola in aemo
traditional sense,
“The cows for lobola. When you are going to marry parents are going to say we need 8
cows or 5 cows and 3 horses and then when they wothéhose cows and horses a goat must
be slaughtered” (P. 1, L. 414-416)
and “lobola, ja you see, like in old generatioasljut you see we are still doing it now. But yee &
you are going to marry in Xhosa, you can marry fimst you must do ilobola.” (P. 3, L. 531-532),
while Participant 2 referred to lobola in a moretemmporary way where animals play a lesser role or
none at all “My husband take me and then he projuis®a. He use money” (L. 499).
As was found to be true to the participants expess, and is therefore difficult to delineate
here from culture, this theme also includes thesaiaywhich the participants experience animalsgo b
significant to them spiritually. The distinction tmn this theme lies in the way in which the
participants seem to experience Xhosa traditiomattices as more community orientated whereas
their spiritual experiences seem to be more indaidParticipant 2 reflects, “God made the animals.
And first | want to thank God because he gave me like for the animals” (L. 487-488) while

Participant 3 comments,
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“I can say they [animals] have been helpful spaiiy because like, if we can go to the bible
first. | know, God before the human being was, weass created by God. First He created the
animals. And then He said to Himself, “No thersasneone or there is something | missed just
because these things can't look after themselvesvigat can | do? | must create a thing that
can look after them” and then He started to crsateeone, Adam and Eve. And then they look
after the animals; they look after everything oa darth at that time, you see? So | can say they
help spiritually because | am here to look aftentHike God had created me for — to look after
the animals” (L. 655-661).

The ways in which animals are culturally significém the participants both in terms of Xhosa
cultural practices and in a spiritual sense will &eplored more thoroughly in the discussion.
Additionally, the ways in which non-western Soutfridan cultural experiences of animals differs or i
congruent to those of Western South African expegs will be highlighted and commented on for

further discussion.

4.2.3.3) Poverty
This theme includes the ways in which the participahave experienced the influence of
poverty both while growing up and now. The focusehé& how poverty, as perceived by the
participants, has restricted their access to nandeanimals and appropriate ways in which to éare
their animals, as Participant 2 recalls, “My momegine money for eat at school, | didn’t eat at stho
| buy the milk...I know the milk is good for the cqt’. 113-115) and “I don’'t have the money to buy it
[shampoo], | took it at work and then | wash thg'd@.. 244). Some comments will also be made on
the way in which participants, in the face of payeseek out what they experience as aesthetically
pleasing and beneficial as found in nature andcttrapany of animals, for example Participant 2
mentions,
“At the location it's not nice but at the farm ittsce! Because at the location you hear the
people screaming...everything’s bad but at the faismice because if you don’t have nothing
to do you go to the bush and it's peace, you takel& with your friends or alone and you're
looking there at the animals — even the birds binds sometimes are singing nicely!” (L. 451-
454).

Similarly, Participant 1mentions that she is
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“Very happy to be here [at the kennels] — even heztve got Zebras its like a reserve a little

game reserve. Yes, everyday, in the bushes. I'my@viooking and counting. I'm always the

first person to see small babies when it’s the timeave babies” (L. 316-319).
This theme also includes reflections of the pgrtiots on how poverty and poor education restriws t
financially disadvantaged in their access to atatiomship with animals as Participant 3 points, out

“If I can for instance to the township and can geportunities like to go and teach the people
how to treat your dog...just because sometimes yeutlse dog in a bad state” (L. 61-63) “I know
other people are going to complain, “No we don¥éaoney to buy good food for my dogs”...like |
do try to help other people like just where | sbecause | stay in the poor area, like it's not adgo
areas — we are staying like in the mud houses6{E70) “I can say in the rural areas there ard aflo
problems — there is a lack of facilities like veAsid, for instance, those villages like ****,...thdyave
dogs there and some of them bring their dogs her very terrible state...sometimes we can’t do
anything” (L. 558-565).

The way in which the participants political contettects them will be further explored in the

discussion of this research in relation to theipesiences and some conclusions will be drawn

highlighting the contextual disparities between ¥Wesand non-western interspecies interactions.
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CHAPTER FIVE

5) DISCUSSION

5.1) Chapter Introduction

This chapter will discuss the themes that emergeth fthe data collected from the three
participants, as described and evidenced in chapter relation to relevant literature that hasrbee
presented in chapter 2. This chapter, therefordearours to reflect on and explore where the
experiences as told by the participants are in ikgepith the literature and where they differ and t
make interpretations as to what this could possibBan as the researcher attempts to answer the
research question. As overlapping occurs, the élsewill be discussed in relation to each other and
will be presented here under the broad near encesimgacategory headings as detailed in chapter 4.

Finally, the notion of biophilia will be explorea irelation to the themes that emerged in this
study as a broad theoretical perspective that dhewkal its contribution to the research questiod a
better understanding of the human-animal bond witharticular focus on developmental aspects and

the cultural significance of animals.

5.2) Developmental | mplications

This category and its accompanying sub-themes apdetms have been tabulated as follows:

CATEGORY SUB-THEME

1. Psychosocial Development
- Responsibility
- Courage
- Social skills
- Self-esteem
- Moral development
2. Cognitive Development
- Imaginary thinking
1. Developmental Implication - Classifying
- Problem solving
- Reason
- Development of language

3. Physical Development
- Central nervous system
- Fitness
- Senses
- Motor function

Table 3. Overview of Developmental Implications
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Nebbe (1991) reflects that adults often mention lagnificant their childhood pets were to
them during their upbringing, particularly in assig with the certain developmental aspects such as
learning responsibility, empathy and to share. &kected by George (1999) any normal development
is sometimes met with physical, emotional, cogeitand social difficulties that can be stressful &nd
not correctly managed, lead to even greater dities1 Yet, Nebbe (1991) and George (1999) seem to
agree that animals can assist children to coperbeith these developmental obstacles through their
capacity to show unconditional love and provide pamonship thus affording children a safe and
collaborative environment. Even without unforesebidhood stressors, Erikson proposes aspects
encapsulated in what is known in developmental ipsipgy as psychosocial development, that a child
should accomplish (Louw et al., 2004; Sigelman &ldRj 2006). Erikson’s stages of psychosocial
development point in particular to developmentaksathat must be achieved and crises that must be
overcome in order for an individual to develop sssfully (Louw et al., 2004; Sigelman & Rider,
2006). At various defined stages Erikson pointstbat individuals must develop feelings of trust by
taking courage in their environment, develop a seoisindependence, take initiative, endeavor to
achieve goals with confidence and a sense of nyastarder to feel competent, form a set of values
and morals, form a reliable sense of identity aa® &s though they are being productive in theedi
(Louw et al., 2004; Sigelman & Rider, 2006).

Each of the participants mentioned experiences filo@r childhood that highlight the many
ways in which animals have assisted them in thayclposocial development. Participant 1's
experience, when she was nine years old, of findimg) saving a buck caught in a poachers trap and
taking it back to the farm where she worked revealsumber of characteristics of psychosocial
development that it can be assumed she had altssglyn developing while working with animals at
the farm. Yet, this experience in particular hights her courage and moral responsibility towards
others. As she was then given the responsibilitieefling the buck at the farm every morning until i
died she would have felt proud of herself for sgvihe buck and feelings of success and mastery
which, Erikson points out, leads to a sense of adamnxe which is carried with her throughout hes. lif
Similarly, Participant 2 and 3 highlight in thekperiences of being given the responsibility ofdieg
a baby cow every morning and helping at the kenmklsng the holidays, respectively, the
psychosocial developmental aspects of sharingpresipility, self-control and relating to others.

As suggested by the literature, animals can assisteveloping the essential psychosocial
aspect of morality, where in addition to providingildren with a chance to develop healthy self-
esteems, self-control and responsibility, they alsavide children with the ability to develop empat

(George, 1991; Hart, 2003; Newman & Newman, 20@)ming into contact with animals often
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enhances this important aspect of development wiherehild is made aware of the needs of animals
that they can often relate to (George, 1999). Wdnehild can relate to an animal they will soon begi
to nurture, care for, love and respect it and asdtpsychosocial characteristics are refined tliroloig
human-animal relationship so too can these chaistits be conveyed to other human relationships
(George, 1999; Hart, 2003).

As already mentioned and implicit in the above-nmergd participant experiences, moral
development is highlighted particularly in Partamp 2’'s experience where she recalls taking care of
Bongi, her monkey, when he fell ill. Evident henethe despair she felt at him being ill and therff
she took to help get him well is the deep empatig felt for him, this experience also reveals her
ability to care for and nurture someone else. Tlobsgacteristics are again evident in her expegienc
with her cat where she took one of her own T-sharid made it into a jacket for him to keep him
warm. This participant herself points out that aasntaught her to love and care, concepts that she
feels animals assist her in teaching her own adildioday. Participant 1 best sums up the central
psychosocial value of respect when she reportsdifve got respect for the animals it's easy td go
respect for the peoples” (L. 299) and “Becauseoif want to talk bad to somebody then you must try
learn that if | can say this to a dog “voetsak” howch can | say to a person?” (L. 375-376).

Additionally Participant 3 highlights the theme odspect and moral values through his
experience where he speaks of convincing friendglabol to take care of their animals and take them
as part of their family. This experience revealspathy as well as courage, responsibility and
confidence, which would have contributed to himealeping a healthy self-esteem. This latter concept
is realized through reflecting on his experiencevofking at his current place of employment where i
is clear that he feels proud of himself as he kkeno working in parliament.

Another integral part of psychosocial developmaghlighted by Erikson is the development
of feelings of trust, which should be facilitated & safe and secure environment (Louw et al., 2004;
Sigelman & Rider, 2006). As reflected in the litewra, animals can also be helpful companions as the
promote feelings of safety and security in theirneve (Katcher & Friedmann, in Brodie & Biley,
1998; Serpell, in Hart, 2003). Participants 2 8nd particular, perceive animals in assisting theam
promoting feelings of safety and security. Althoutitey refer to this benefit of human-animal
interaction in current terms, it can be elicitednfr the fact that the participants grew up with aaign
they would have experienced these feelings of ggcaind safety that promote the development of a
sense of trust during childhood.

Additionally, the literature points out that pet® aegularly employed to combat feelings of

loneliness and unhappiness as they provide emdsopport to children and are beneficial due tarthe
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socializing effects (Hart, 2003; Katz, 2003). Animare suggested to be beneficial in promotingadoci
interaction as they posses similar qualities to &msnyet are usually always supportive, show
unconditional love, promote extraversion and prevadsafe environment in which to practice social
skills (Hart, 2003; Katz, 2003; Sheldrake, 1999ralo 2004). Social skills are also developed by
children when they play with and talk to their anlmmand it is reflected in the literature that pet
owning children seem to rate themselves as monalgocompetent and seem to more readily make
new friends than non-pet owners (Hart, 2003; Sh&klr 1999). This is emphasized by the fact that
animals posses all the qualities of a good coumseicluding honesty, genuineness, empathy, non-
judgmental attitude, confidentiality and good Iistey skills (Sheldrake, 1999).

As anticipated by the review of the literature, gaeticipants agree that animals assisted them
as children and continue to assist them with feslirof loneliness by providing them with
companionship. Participant 2 recalls that her figetived far from her and could only visit on the
weekends so her monkey provided her with good coiopahip. Participant 1's experience reflects,
“They [animals] made me a better person” (L. 512) & seems as if the qualities that she most
appreciates in her animals, that they love and hetpher neighbours recognize in her and canrhede t
she is a helpful and kind person so she recalls $twavis the first person they go to when they need
help. This, as the literature mentions, supporsidiea that through caring for their pets, childesarn

to care for others and develop empathy.

Cognition is the way in which we obtain informatiabout the outside world, convert this
information into knowledge, store it and recovetaitlater guide our behaviour (Louw et al., 2004).
The alteration and maturation of cognitive procesaed products is known as cognitive development
(Louw et al., 2004). Cognitive processes includayipg attention, perceiving, remembering, thinking,
reasoning, planning, solving problems, imaginimdeliring, conceptualizing, classifying, associating
relating, symbolising, dreaming and fantasisingd(lv et al., 2004, p. 10).

Cognitive development also includes the development language where initially
communication is merely at a nonverbal level (faetgpressions, crying, touching) but gradually it
becomes their mother tongue (Louw et al., 20049g&t theorized that children are centrally located
within their own learning whereas Vygotsky propodedt learning takes place as an interaction
between the child and the social and physical enment. Vygotsky's conceptualisation of cognitive
development seems more fitting to the experientebeoparticipants as he proposed that learning is
enhanced when it is participatory in nature. Thiotlte supportive and non-judgemental presence of

an animal the participants reveal experiences fitoeir childhoods where they were provided with a
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safe space for play in which to explore skills caldo social and cognitive development. The
relationship with an animal is often experiencedcaBaborative so is motivating and encouraging
which develops a positive self-esteem for the child

Participant 1 and 2 in particular made referen@eghe cognitive processes of dreaming,
imagining and fantasising when they recall dreanohgecoming farmers and owning their own farms
as children. Participant 2's experience of playwmth her monkey is an excellent example of play
where cognitive processes such as fantasy and mawggithinking are employed, however, these
processes are bridged by the social interactidrenfnonkey thus developing social skills as well.

In addition to play as revealed in Participant @igvious experience, an important aspect of
cognitive development is the development of languagd communication on both non-verbal and
verbal levels. Participant 2's experience with haimals where she actually recalls speaking to her
animals and imagining them speaking back would Haeditated cognitive processes of language
development both verbally and non-verbally. Pgstiat 1 also mentioned that as a child “I liked to
play with the dogs everyday” (L. 193) which wouldvie stimulated her senses thus enhancing her
perception in addition to involving cognitive preses of fantasy and developing her verbal and non-
verbal communication.

All three of the participants pointed to experieneghere cognitive processes of classifying,
associating, paying attention, remembering, reagpniplanning and problem solving were
demonstrated. Participant 1 recalled working onfénm where she helped herd sheep and cattle from
a young age, which would have aided her developroéntlassifying, associating and reasoning
cognitive processes. Similarly, Participant 3 namdithat from as young as 6 years old he was legrni
to distinguish between domestic and wild animald being educated about various characteristics of
them also assisting in the development of cogniirkecesses such as classifying, associating, paying
attention, remembering and reasoning. When Paatitifi recalls her experience of saving the buck
from the trap she would have employed and perhagiker developed cognitive processes such as
planning and problem solving, again reflected in éveperience of helping the cow stuck in the dam
give birth. From these experiences it is revedbed through her contact with interspecies and ¢j\on
a farm she would have been exposed to a variegxpériences that served to enhance her cognitive
development as demonstrated by her successfullpgmagmto deal unassisted with a fire at the kennels
where she works a few years ago and save all iheaén

Thus, the participants’ experiences seem in keepwigh developmental literature
demonstrating that their interspecies interactamghildren and now assisted in their developmént o

various cognitive processes.
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The literature reviewed maintained that physicalefl@oment includes both growth of the body
and organs as well as physiological changes odelielopment of the internal structure and functbn
the body and that these changes have significayghp¥ogical implications and are therefore paid
attention to in developmental psychology (Louw ét 2004; Slater et al.,, 2003). Physical
development includes the development of the serteespervous system, the sex glands and the
endocrine glands as well as motor development (Leual., 2004; Slater et al., 2003). Cairns (2002),
Graham (1999), and Odendaal (2000) note that iblkas proven by scientific means that stroking an
animal can reduce blood pressure, relieve stregsnanease a sense of overall well-being, thusgidi
important aspects of physical development. Thedlitee also reflects that pet owners are usuallgemo
inclined to exercise which research has proven thieis physical health (Hart, 2003; Odendaal, 2002)
Odendaal (2002) has proven that in addition to atgninducing relaxation effects on humans by
positive interaction such as stroking, so can stgknduce the same physiological effect on the
animal.

Thus, physical development is regarded as the taigei unfolding of maturational processes,
which are influenced by an individual’'s environmenvironmental enrichment is considered
necessary for the development of physical pronasd,as previously mentioned; animals can provide
this environmental enrichment (Cairns, 2002; GrahbH989; Hart, 2003; Odendaal, 2002).

Here the focus is on ways in which the participgreceive animals to have aided their central
nervous systems by inducing relaxation and deargaanxiety. All three participants’ experiences’
confirm that stroking an animal produces feelingsetaxation as pointed out by Hart (2003), Cairns
(2002), Odendaal (2002) and Graham (1999). Aduhlly, the effect that animals have on the
participants’ physical health is also noted in itleiperiences and concurs with the literature.

Participant experiences with animals where proces$ehysical maturation may have been
developed, such as the senses and motor functiomsyore implicit. However, Participant 1 mentions
working with animals on a farm as a child that vebbhve developed her senses and motor functions.
This experience elicits information that indicatbst the participant was young when she began
working with the animals on the farm and therefoauld have still been developing physically. Her
duties on the farm, such as collecting sheep atilt @@ould have aided the development of her senses
in addition to assisting her with the developmehtmmtor control and physical fithess, important
aspects of physical development (Louw et al., 2004)

Thus, the participants’ experiences revealed thair interspecies interactions as children

assisted in the maturity of important physical depmental characteristics and these interactions
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continue to provide physical support for the pgsaats in terms of stress reduction and an increase

a general sense of physical fitness and well being.

5.3) Emotional Effect

This category and its accompanying sub-themes apdetms have been tabulated as follows:

CATEGORY SUB-THEME

4. Significant Attachment
- Animals as dependents
- Animals as co-dependents
- Animals as equals

5. Grief

2. Emotional Effect - Effect of loss of an animal
- Support in loss

- Impact on development

6. Emotional Support
- Assisting with difficult emotions
- Evoking positive emotions

Table 4. Overview of Emotional Effect

Much research has been conducted on the humand{abnond with a particular focus on the
emotional effect of this relationship. As Massor®(2) points out what is significant about this
relationship is that animals can, to a large extenderstand human emotions. Sheldrake (1999)
mentions that just as people are attune to oneharistfeelings, animals too are sensitive to how we
feel through sensory information, such as our badguage, but what is significant here is the often
empathic way in which they respond. Yet for alinaal owners the bond that develops is beneficial
largely due to an animal’s ability to provide comtfaaffection and unconditional love (Sheldrake,
1999). This demonstrates the affection, love amdifess that people feel for and gain from animals,
and this could explains why domestic pet owneranédheir pet as a part of the family (Voith, in
Brodie & Biley, 1998). Furthermore, Stewart (in #ahb1995) notes that pets behave as if they are
dependant on their owners for love and attentibogs tencouraging in the owners a sense of being

needed.
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The strong emotional attachment that many feetHeir animals as suggested by the literature
is in keeping with the reported experiences ofttiree research participants. As demonstrated by the
supporting quotations found in chapter 4, theségyaants all described the bond they share widirth
animals in fond relational terms. The participam®r to their animals as being part of the famély,
children, as siblings and even as friends. Thus,nture of the participants relationship with thei
animals can be explored in a hierarchical senseenBarticipant 2 considers her animals as children
(dependents), demonstrating what Stewart (in Sal¥85) mentions encourages the owner to feel
needed. Participant 3 emphasises that he regaslselationship with animals as siblings (co-
dependents), as well as friends (equals). Thisagyaaks to the emotional significance this paudiot
attributes to his relationship with his animalsttha clearly feels is reciprocated enough to aittalihe
status equivalent to siblings and friends. Pardictpl also refers to her animals as friends, hieee s
speaks of how much she values her animal friengsit@a ability to understand her emotions and
respond in an empathic way (P. 1, L. 343-350; Shkk] 1999). Participant 1 and 2 both refer to
instances where their own name has been given itnanreflecting fondness and love for these
animals and revealing the significant emotionahattment of these interspecies relationships on the

participants for the reader.

Due to the significant emotional benefits that geogften experience from their relationship
with animals Weisman (in Toray, 2004) points outtthe loss of an animal has a great emotional
impact not unlike bereavement. Unfortunately, & las great as this can lead to feelings of deessi
and anxiety since, as Anderson, Hart, Mader and 8if Toray, 2004) point out this loss is as
significant and devastating as the loss of a hurektionship.

This experience reflected in the literature washtbto be true for all of the participants who
report on their experiences of the death of theimals in a similar way, as one would expect them t
experience the death of a loved one. In fact, €paint 1 mentions that the loss she felt at théhdef
her pet buck was equivalent for her to the deathesfgrandmother. It is clear from Participant 2's
extract of when her monkey died that she expereizis as a significant loss and as expressedein th
literature, possibly experienced feelings of degimsas she recalled not being able to eat fordas.
The devastation of this loss is also revealed tjmothis participant’s recollection of burying her
monkey and she expressed still missing him todagtipg to the significance of the relationship that
they had. Similarly, Participant 3's experiencegoif at having his dogs put down again resonates
with the literature where this participant equdtessexperience to that of the death of a parengreat

was his bereavement.

65



Companion animals are also reported to be “buffgyanst grief” where research shows that
bereaved persons who own animals and share a sittaghment to them report less depression than
non-animal owners who also reported more despalrlaneliness (Sheldrake, 1999; Hart, 2003, p.
171). Indicatively, some results show that animainership decreases symptoms of anxiety and
depression further contributing to the notion tlatimals are emotionally and psychologically
beneficial (Sheldrake, 1999).

Participant 3 reflects on the way in which animaése helped him cope with the death of loved
ones best captured by “...because they close thes dpeteveen my sister and me because my sister
passed away” (L. 442-443). Here Participant 3emfl on the way in which is animals provided him
with emotional support in overcoming his grief fus sister. As the literature reflects, this regaabt
only the strong emotional bond this participant Wab his animals but also the way in which animals
are emotionally and psychologically beneficial (lBiheke, 1999; Hart, 2003).

Participant 1 recalls how the death of her animéiuénced her experience of the death of her
grandmother. This participant recalls feeling oveelined with feelings of sadness at memories of her
dead buck at her grandmother’s funeral, which siperenced as confusing at the time. Here it can be
noted how the death of this participant’s anim#&bimed her concept of death as a child which has
important developmental implications. At the timk fer grandmother’'s death she may not have
experienced much death in her life and so it wgsistant to her that she recall the most recent
significant loss — that of her buck. As George @9faintains through a child’s relationship with
animals, they learn to understand concepts of daath suffering, notions that are important to
comprehend and conceptualise to be able to recegvtien others are in need of care when, in pain or

when experiencing loss.

The emotional benefits of animals are evidenttyréaching for children and adults alike if notynl

in giving an individual the experience of “mattegito another” (Hart, 2003, p. 169). As revealethim
literature, animals have been shown to signifigahfit one’s mood and many pet owners report that
their animals help them to feel happier even winery feel very sad (Brodie & Biley, 1998; Sheldrake,
1999; Toray, 2004). In summation, animals have shtmbe emotionally beneficial due to their ability
to decrease feelings of anxiety and depressionrtwiging comfort, affection and unconditional love,
which enhances an individual’'s quality of life (HH&003; Sable, 1995; Sheldrake, 1999).

All of the participants reported times when tliegl animals have assisted them in dealing with
difficult emotions such as sadness, lonelinessarmger as well as experiences where animals have

evoked positive emotions in them such as happioeks/e. As revealed by the participants’ words in
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chapter 4, they report that animals have been emalty beneficial to them when they have been
feeling sad or angry because animals make thenhJdagl happy or feel calm. Thus, as revealed by
the literature and in keeping with the experienoéshe participants’ animals can evoke positive
emotions and assist in the alleviation of negaginetions thus providing significant emotional suppo
and the enhancement of quality of life. The litaratreveals that it is in keeping with the experen

of the participants where they report ways in wrilody feel animals have been emotionally supportive

to them.

5.4) Contextual | nfluences

This category and its accompanying sub-themes apdetms have been tabulated as follows:

CATEGORY SUB-THEME

7. Familial Attitudes
- Effect on participants
- Participants own familial attitude

8. Cultural Significance
3. Contextual Influences - Traditional Xhosa practices

- Spiritual significance

- Western and non-western disparities
9. Poverty

- Financial restrictions

- Western and non-western disparities

Table 5. Overview of Contextual Influences

Roseberry and Morstein Rovi(l999) point out that most peoples’ fondest mensoié
growing up include those of family pets. In keepimith this point, Beck and Katcher (in Nebbe, 1991)
propose that the nature of the relationship betwadudts and their domestic pets is dependant on
positive experiences of and feelings for animalsaashild, often mediated by our parents or other
influential caregivers. Newman and Newman (2006)nt{pout that individuals are active in their
development and are readily influenced by theiriagdoenvironment. Developmental theory places
emphasis on the role of the caregiver in childhdedelopment and the way in which children learn

from their parent’s important emotional and behaxabresponses (Louw et al., 2004).
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Participant 1's reflections on her family’s attisutbwards animals reveals that the environment
she grew up in is in keeping with her positivetatte towards animals indicating that she would have
been encouraged to develop this attitude as a tlyiltder familial context. Participant 1's positive
attitude towards animals, although revealed througimer interview, is well expressed at the end of
the interview when she adds, “I want to say thathe animals need is only love and care — if you
don’t like animals you don't like nobody and th@pk after you if you look after them — all they dee
is love and care that’s all” (L. 524-525).

Similarly, Participant 2’'s experience also refledter acknowledgement of her mother
particularly for allowing her the opportunity toagr up with animals and this gratitude reflects the
benefits that she feels growing up with animalsraféd her. Although it is noted that this participa
mother at times seemed a little exasperated byl&eghters enthusiasm for animals it can be elicited
from the data that this was out of financial concand anxiety that Participant 2 was playing wign h
animals rather than attending to her school worgmsed to lack of encouragement.

Participant 3's experience is also in keeping whithse echoed by Participant 1 and 2 but what
seems particularly pertinent to his childhood eigeres is that he was encouraged to engage with
animals and to learn about animals which has haefflect of encouraging him to educate others about
animals and to work with animals.

Furthermore, just as the participants grew up milias that encouraged them to engage with
animals, so the do participants also described sktms as encouraging their own family members
and children in particular to engage with animalsstacknowledging the importance that growing up

with animals holds for them.

In South African Xhosa culture animals are congdesignificant in a number of diverse ways.
These differ from Western views were emphasisrigelg placed on animals as pets or food (Morris,
1998). Morris (1998) referring in particular to tharied roles that animals perform in traditional
African culture where these people place emphasishe healing properties of animals as well as
incorporating animals into their social interacBoand folk traditions. Additionally, in traditional
Xhosa culture, animals are believed to have raligior spiritual significance where it is believbdit
by dreaming of certain animals, dogs in particutare is being communicated to by your ancestors
(Morris, 1998).

It is clear through the experiences, detailed iapthr 4, of Participant 1 and 3 in particular that
animals play a significant role in traditional Xlaosulture. Participant 1 and 3 point out the vasiou

ways in which animals are used in Xhosa ritualseicemple at the birth of a child these participants
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detail this ritual calledmbelekowhere on the day a child is born the parents nlasghter a goat for
the ancestors to ensure that the child will growtaipe healthy. They also mention the significaote
dogs in particular and narrate that in Xhosa caliione dreams of a dog this should be kept aesecr
until the meaning of the dream is known to youtasignifies that your ancestors are communicating
with you. Participant 1 highlights the healing posvef animals in the Xhosa culture where she
mentions that animal skins are sometimes requéstes@ngomas for the sick as muti to help them get
well again. Participant 3 also refers to the sigaiice of slaughtering goats in the Xhosa traditbn
becoming a man, and at funerals. He recounts thahwoys, at the age of 16-18, are about to go into
the bush to become a man they slaughter a goataom their ancestors of this and wear a piecéef t
goats sin around their necks. Similarly, when they about to return from the bush as a man they
again slaughter a goat to inform their ancestoth@f approaching return. Goats are also sigmfiea
funerals, Participant 3 details that if a man hasl @ male goat must be slaughtered and offeréueto
ancestors and if a woman has died a female goat beuslaughtered. Participant 3 emphasizes the
significance of animals in his culture with, “anilman Xhosa, or in our culture, they help us vermllw
just because we believe in animals. For instaneeh@lieve in dogs, we believe in cattle’s, we halie
goat, you see. So that's why it makes us, Xhoshetproud of animals” (L. 510-512).

Morris (1998) mentions that an excellent examplbaa# animals are incorporated into African
social interaction is through the Xhosa traditidriadola. All three participants make reference to the
Xhosa cultural tradition of lobola where animalayph significant role in the negotiation of mareag
contracts. Participant 1 and 3 speak of lobola imose traditional sense, although Participant 8reef
to it as an old tradition though he states it il s$ed, while Participant 2 referred to lobolaanmore
contemporary way where she reports that her bride-gvas paid with money.

As Richards (2004) points out what is significarioat the tradition of lobola is the
“tremendous value and sentiment attached to th&et#p. 126) that speaks to the importance of the
marriage contract and the importance of animalsiwithis tradition as echoed by the participants’
experiences. Although the significance that anirhalsl to Xhosa culture has not been well researched
it is evident through rituals such &sbola and the experiences expressed by the participhats t
animals play an integral part in the lives of saommunities. With the influence of Western currency
rituals such adobola may not be as prevalent as they once were, as rgvideParticipant 2’s
experience, but it is nevertheless clear that alsimha still play an influential role in traditionlhosa
culture yet one must wonder how much the impadtvettern culture will have on these traditions in
years to come as it should be noted that the gaatits reflected on these traditions in a somewhat

retrospective way. Whereas in the past, as revelajedangoma, Credo Mutwa’s, words it was
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considered a necessity to remain in contact wiimals, yet with South Africa’s poor economy and
unemployment rates it is possibly near impossibtdriditions such as these to be kept up as abtpin
game for muti is expensive as is cattle for tradsi such as imbeleko, lobola, becoming a man aand th
slaughters performed at funerals.

Yet Western influence does seem in conflict withatvRarticipant 3 refers to as, “the wrath of
the ancestors” (L. 525) where he describes the storse get angry if one does not perform the
traditional slaughters or rituals and bad luck w#fall you which suggests strong motivation togkee
these traditions going. Participant 1 points oulifficulty she feels is experienced when performing
these traditional slaughters, “The problem is tdeg’t like us to do the slaughter and to kill theBuoit
we supposed to do something like that” (L. 438-440)is also highlights the conflict experienced
between western and non-western cultures. Pamitipalso mentions a subjective conflict where she
states, “It's not easy for me when they are gomgld a thing like a slaughter, | must not be there
that time. (L. 395-396). Although Participant 1 ackWledges the significance of animals within her
culture and the important role they play in Xhasalitions such as slaughters she also experiehtes t
as personally emotionally difficult.

As is difficult to delineate from culture, the gaipants also reported animals to be significant
to them spiritually. The distinction within thiseime lies in the way in which the participants seéem
experience Xhosa traditional practices as more coniyn orientated whereas their spiritual
experiences seem to be more individual. In padigciWarticipant 2 and 3 reflect on the ways in Wwhic
they feel animals benefit them spiritually. Thesetigipants’ experiences reveal that they feel that
animals help them feel closer to God. Participaak@resses her gratitude to God for creating asimal
and her love of animals while Participant 3's expace details that he believes God created animals
for mankind to look after which reveals this pagant’s vocational motivation.

This category includes the ways in which the pgrdists have experienced the influence of
poverty both while growing up and now. The partits all highlight ways in which poverty has
restricted their access to nature and animals ppdbpriate ways in which to care for their animals.
The experience recalled by Participant 2 who usednioney her mother gave her to buy lunch at
school to buy her cat milk and then again whentakes dog food and shampoo from work to take care
of her dog reveals the way in which financial rastts were significant in this participant’s exeece.
However, what is significant about this participargxperience is the way in which she demonstrates
such empathy for her animals to go hungry herself@erseverance to gain access to the materials she

needs in order to take care of her animals as dlestcan. The influence of poverty is also gleaned
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through the participants’ comparisons of the towmsir location, where they emphasise the fact that
these poor areas have difficulties that negatiwalyact animal ownership, with farmland where they
experience peace and have better access to arandhlsature. Yet Participant 3's experience reflects
that even in farming areas conditions are not aakegior animals and he suggests that more vetgrinar
clinics should be based in rural farming areasdcommodate small villages that cannot afford to
travel far to bring their sick animals into biggewns. Thus, from the participants’ experiencesan

be elicited that often in the face of poverty thawe sought out what they experience as aestHgtical
pleasing, by working with animals, and beneficialfaund in nature and the company of animals.
These experiences highlighted by the participaifferdquite significantly to Western interspecies
interactions where access to adequate veterinagyisaften without difficulties and neither areeth
particular financial constraints mentioned paréeifs due to the political context from which they

reported their experiences.

5.5) The Biophilia Hypothesis
Despite the criticisms that have been lodged dsMiis biophilia hypothesis it remains as an

interesting theoretical perspective with which tecdss the human-animal bond. Although already
discussed in the literature review, see 2.2.2,gbiion reflects in particular on the participaited
experiences while linking these to the biophiligpbthesis where applicable. As Kahn (1997) reminds
us, what makes this hypothesis significant is therarching theoretical basis it gives a multitude o
disciplines, such as psychology, for making serisgeeohuman relationship with nature.

To summarize Wilson’s (1984) argument, he hypotseskihat biophilia, or the human affinity
towards animals and our natural environment in ggneriginated thousands of years ago through an
evolutionary drive for survival, which in turn hash effect on human cognitions and emotions. The
participants’ experiences reflected in this redeaseem in keeping with Wilson’s hypothesis
particularly those categorised under Emotional &ffélere the participants’ experiences reveal their
affiliation towards animals and this is illustratbg the way in which they describe their relatiapsh
with their animals, the emotional impact of the tleaf an animal and the ways they experience
animals to be emotionally supportive.

Additionally, Wilson asserted that this human catioe with animals and our natural
environment is maintained due to its positive dffat our spiritual, physical and psychological well
being (Wynn, 1997). These notions are reflectedhleyparticipants’ experiences where they attribute
great cultural significance to animals in variousoXa traditions and the way the experience aniasals

assisting them in feeling more attuned to God. fdwicipants’ experiences also placed great emphasi
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on the way in which animals assist them in thealtieand in promoting feelings of general well-lgein
as explored under the theme of Physical Development

It is also suggested that biophilia is instinctwald often unconsciously present in our
cognitions and emotions in the form of childhoodtésies (Wilson, 1984). This instinct, Wilson
(1984) believes, occurs across most cultures actss. This seems consistent with the experiences
reported by the participants where they recall miiag of animals as children and as is evidenced by
the research conducted in this exploration; thimia affiliation with nature is very evident withtine
particular cultural context of the research pgohcits.

Demonstrated by Melson’s (2000) exploration of thiephilia hypothesis and developing
children, she believes Wilson’s hypothesis can bassistance in guiding AAT with children. Her
conclusions, based on valuable facts about biapliile. that animals promote feelings of safety in
children, provide stimuli, maintain attention, edeanemories, organise linguistic thought and dgvelo
nonverbal sensitivity) provide evidence for theréipeeutic value of animals for children as well las t
biophilia hypothesis (Melson, 2000).

From Melson’s (2000) application of the biophiliayplothesis to aspects of childhood
development highlighted in this research, suchhasdevelopment of a trust as encouraged by a safe
and secure environment, the development of cognfirocesses and empathy, it can be deduced that
this hypothesis is similarly applicable here prawidevidence for the application of AAT in the
particular cultural context of the participantdtas usually referred to in a strictly Western sen

As reflected in the literature, we live in a modevarld where technology often makes a true
affiliation with nature difficult (Orr, 1994). Rearchers have discovered that it is often in comitresi
where mutual respect and responsibility for botiman and natural life is promoted that biophilia
thrives, as opposed to violence and poverty or ewegith and prosperity (Nelson, in Kahn, 1997; Orr,
1994). Additionally, when understanding the bioghthypothesis, the literature urges us to consider
animals not only domestic but wild as well to fulippreciate our affiliation and evolutionary past
(Shepard, in Kahn, 1997). Finally, these commemtsns relevant and fitting to the experiences
expressed by the participants explored in thisatefewhere they point out their longing to be inreno
natural areas where they feel closer to animalk] wi domesticated, and nature as opposed to the
township or location which is dominated by poveatyd does not provide a good community for them

to feel connected to nature.
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CHAPTER SIX

6) CONCL USION

The aims of this research were to describe in plsBnomenological detail the participants’
recollected childhood experiences of growing ughvaihimals in the context of a traditionally African
cultural perspective in South Africa; as well agltwument the emotional, physical and social effect
of inter-species relationships as described byett8euth African adults who work with animals, in
order to explore and situate these experienceglation to broad international perspectives on the
contribution of animals to human development.

The research question posed to address these aasis“What is the nature of childhood
experiences with animals among South Africans wthiavithin a traditionally African culture, and
how does the psychological significance of thesepegrnces correlate with international
developmental perspectives on the role of animalphysical, psychosocial and cognitive human
development?”

The aim of collecting rich and detailed phenomeglal data for analysis was addressed
through the utilisation of in-depth semi-structuigahlitative interviews, which were conducted with
three participants who were purposively selectebm@ing to the cultural orientation of their farasi
As the researcher is situated in the Eastern dapes appropriate, though not intentional, tha th
participants were Xhosa speakers who had grownnughe Eastern Cape. The interviews were
dynamic, and participant-directed, though a semiestired interview schedule provided an access
point for participants, as well as focus for theeacher. The transcription of the interviews was
verbatim, which meant that participants’ descripsiof their lived experiences remained true to the
words and phrases with which they expressed theeselhe aim of collecting rich phenomenological
data regarding the emotional, physical and sodiacts of childhood interspecies relationships as
recalled by three African people was therefore sssfuilly fulfilled.

The question of how these described experienceselate with broad international
perspectives on the contribution of animals to hurdavelopment comprised the hermeneutic of the
study. Here it was found that the experiences eséhSouth African individuals were generally in
keeping with the trends found in the literaturertiégants attributed to their childhood relationsh
with animals a variety of benefits. These benadtsur on a range of levels, from the physical ® th

cognitive, and the psychosocial. The emotionalchtteent of the participants to animals with whom
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they had interacted in childhood correlated wité tiature of interspecies relationships as antiegat
by the literature.

Cultural differences in the conceptualisation dérrspecies relationships, between western and
traditionally African ideologies, appeared to idhce the moral and ethical positions assumed by the
participants, while the subjective nature of theadbed attachment between participants and animals
remains qualitatively similar across cultures, wiegplored in relation to international researche Th
similarities between the experiences of the paaicis and international research findings lend
credence to Wilson’s hypothesis that all human deeiare potentially able to connect in deep and
profound ways with their natural environment, ahdttthis connection contributes to the development
of social and cognitive skills, as well as consiitg emotional support and stability.

Limitations of this study include the limited numbef participants interviewed. This is a
limitation in that it curtails the prospect of bcbgeneralisations. However, the small sample akkbwe
the researcher to contribute to the generatiorcbfand detailed phenomenological data for analysis

Furthermore, the interviews were conduced in Bhghvhich, due to the criteria for participant
selection, was not the first language of any of plaeticipants. Future research should address this
concern, and interviews conducted in participarfisst language will serve to enhance the
phenomenological depth of the data.

Each theme identified in the data constitutestargtl direction in which future researchers on
the nature of interspecies relationships in chitwthwithin South Africa can choose to follow, in erd

to contribute to the currently scarce literaturéhis area.

As reflected in the opening lines of this researental health research has been denoting
increasing significance to the human-anifahd although more practical application of thib seeds
to be applied in South Africa. The experiences ata by the participants who took part in this
research serve to reinforce the notion that fusitglies in human health cannot be thought to be
complete if the animals, with which people shareirtives, and the psychological benefits of this

relationship, are not taken into account.
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APPENDIX A

RHODES UNIVERSITY
DEPARTMENT OF PSYCHOLOGY
AGREEMENT
BETWEEN STUDENT RESEACHER AND RESEARCH
PARTICIPANT

agree to participate in the research project of

on reflective accounts of childhood inter-spe@rperiences.

| understand that:

1.

The researcher is a student conducting the researgart of the requirements for a Master’'s

degree at Rhodes University.

. The researcher is interested in the reflectionSafith Africans situated within one or more

non-western traditional African cultures on théirldghood interspecies interactions.

3. My participation will involve a 90-minute interview

4. | will be asked to reflect on some personal aspeatd can choose not to answer any questions
about aspects of my life, which | am not willingdsclose.

5. | am invited to voice to the researcher any coreédmave about my participation in the study
and to have these addressed to my satisfaction.

6. | am free to withdraw from the study at any timehewever | commit myself to full
participation unless some unusual circumstancesurocr | have concerns about my
participation, which I did not originally anticipat

7. The report on the project may contain informatibowt my personal experiences and accounts,
but that the report will be designed in such a et it will not be possible to be identified by
the general reader.

8. | have the right to review the research after & baen completed to check for accuracy of
interpretation and will be welcome to change amghihat is not consistent with my lived
experience.

Signed on; Researcher:
Participant: Witness:
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APPENDIX B

SEMI-STRUCTURED INTERVIEW QUESTIONS

Explain interview procedure: semi-structured so | will be guiding the intervidwt it should be as
conversational and comfortable as possible. We véllgoing as in-depth as is comfortable for you —
take breaks when necessary and we can stop thei@weat any time. The aim of the interview is for
you to tell me about your experiences of growingaiih animals as a child; this includes any kind of
animal and any experiences that you feel are sogmif to you personally.

What is the earliest memory you have of animals® dial were you? Tell me about it.

What effect if any did this encounter have on you?

What other childhood experiences/interactions w&rithmals can you remember?

Do you feel that you had a relationship with thémeals you grew up with? What was this
relationship?

Did you grow up distinguishing between pets anctodnimals?

How do you think growing up with animals has betsefiyou — both then and now? In what
way and why?

Do you think growing up with animals helped you éley as a child in any way? How? What
do you think you learnt?

Do you think that growing up with animals had aipes effect on you socially? How?

Do you think growing up with animals helped you elep better than if you had not grown up
with animals?

Do you think growing up with animals has not betaefiyou in any way?
What is/was your parents attitude towards animals?

What, in your opinion, is the cultural significanaanimals?

Culturally, what do you feel is the significanceabiildhood interactions with animals?
How do you think your encounters with animals diffem other South African’s encounters?

Was the death of an animal significant to you? @antell me about what you remember, how
it affected you and what you may have learnt from &xperience if anything?

Can you think of a situation where animals havenlgsaticularly beneficial to your health both
emotionally and physically? Spiritually?

Do you think that growing up with animals has erdehyour quality of life? In what way?
How did your childhood experiences with animalspghthe way you see yourself, the world
and others?
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APPENDIX C

GUIDE TO CODED TRANSCRIPTIONS

COLOUR CODES

1) Psychosocial Development
2) Cognitive Development

3) Physical Development

4) Significant Attachment
5) Grief
6) Emotional Support

7) Familial Attitudes
8) Cultural Significance

9) Poverty

__Red underline
Yellow underline

Green underline

Blue urlde
aBk underline
Pink undedi

Tuaise underline
Orange urider

Bmownderline
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APPENDIX D

INTERVIEW WITH PARTICIPANT 1
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OCoO~NOOUIE WNPE

I: There we go - lets get this going (digital resen)

P: Okay

I: Okay, if you could just ignore it and try to he comfortable as you possibly can

P: Okay

I: 'm just going to refer to this (interview guiflevery now and again...

P: Okay

I: ...just to focus us a little bit but be free tdktabout whatever you feel comes up, okay?

P: Okay

I: So basically | just wanted to start with, | wandvhat your first memory of an animal experience
was? When you were younger, when you were a chltdf can you remember?

P: Okay, when | was a child | was living on thenfanear 7 fountains and there were cows and sheep
there...

I: Oh okay

P: ...and my mother had chickens, but we were the pooplpen that farm so we leave the school
early, so | have std 5, leave the school becaustathgr passed away...

I: Okay

P: ...

I: Okay

P: We grow and grow and grow and when | was 17fdneer take me as a worker there, proper
worker there. | work there for 12 years workedha bush; | did everything what the guys doing.

I: Yes, wow...

P: I went to the bush to catching the sheep, wet weethe mountain to check the goats it was...l was
very happy to do that because | said one day | @mggo be having one of the animals, even a cow,
but luckily I have 2 dogs now.

I: Oh lovely!

P: 2 little dogs, 2 jack russles

I: Oh lovely...

P: So | grew and grew and grew and grew and mybigger brother go to the bush to change to be a
man.

I: Yes

P: Yes, | was working for - the farmer asked médwe that job. | was driving a tractor, collect the
little goats and put in the trailer...so | was vegphy to be do that because my wishes was to be one
day I'm going to work as a farmer or I'm going tave my farm

I: Ja, Ja

P: (Sigh) my mother died, unfortunately. So she ®atildren, | was the"4one...

I: Okay...

P: ...she tried to grow those children, take thersdimool. We were working there at that time it was
me and my big brother...

I: Ja

P: ...my big sister married quickly after my mothexsped away, my sister married...doesn’t care
about us who grew and grew all of who have Stdtlién when she’s got Std 10 work, go and check
for work.

I: Ja

P: And then my brother, that follows me...

I: Ja

P: ...went to Port Elizabeth to look for a job be@aal of us were working there in the farm. Andrthe
the farmer said to them he’s going to come withdhirades there and going to do something with the
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farm. Then we were not comfortable then, then watwe look for another place and | found another
place on another farm where there were sheep’goats.

I: Okay

P: We stayed there alright until 1995 and we lodked place in P.E. and my family stay there now.

I: Okay, the rest of your family lives there now?

P: Yes, they stay in P.E. And then we find out fa#tter is not our father.

I: Okay...

P: My mother was married with me and my brothere-were two and then married another man, so
we thought that that guy was really our father. Alnen my step-sister from my other father went to
Port Elizabeth, | was working there for at a credltea family - | was really happy because they had
dogs and things so | was busy doing everything. #eth my step-sister comes from Grahamstown to
ask me if | would come and look after my fathePiort Elizabeth and says | can go because | have no
job now and then | came here in Grahamstown to kftdr my father for 2 years — after 2 years he
passed away.

I: Oh no...

P: But, | was selling sweets and vetkoek at scharanaybe one and a half year and then my stepsiste
was working here at the house and said to me ther@b here but | don’t think you will be fine for
that job. | said, “What is that job?” She told rhattit's with the animals. | said | would be veryppy
because you know that on the farm | was very gaahimals.

I: Yes...

P: 1998 then...

I: Okay

P: September | came here.

I: And did you say it was 12 years here?

P: No, not 12 years, 1998 since now.

I: Oh okay

P: It's 12 years on that farm.

I: Oh okay | see.

P: Yes on that farm, | was dipping the cattle’s aadeverything there, even when it was time for
cutting the wool.

I: Ja, you were there

P: Uh-ha

I: Okay, | see

P: And then if the farmer goes to cattle she askaieok after the dogs and cats and everythinggrwh
she comes back all the dogs are clean...

(Laughter)

P: So, it was my aim to be working with animals.

I: Ja, wow. Two things have come up for me, it stauas though throughout your life you've always
been near to animals, even when you went to P.E...

P: Yes, yes!

I: ...you were even looking after animals, and now’'ye come here and this sounds like a place
you've always wanted to be at...

P: Yes, yes, yes...

I: And you seem very happy?

P: Oh yes, I'm very happy to be here, yes very hapmd then here, and | can’t speak English
properly and | wonder how am | going to be...btitdd, since now I'm here with my broken English!

I: Well, | think you speak very well

P: (Laughs) No, not very well (sigh). So workingdaéor 3 days. But there were 3 men working here
with me. The first thing, the dogs doesn't like then...if they see the men they growling and then the
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boss find out no there’s something happened herey these dogs barking but they very happy to see
me”, then he take me as full time worker

I: Oh, wow. So that’s actually the other thing Isagoing to mention, it sounds like you seem to have
natural way with animals?

P: Yes, yes!

I: They really respond to you?

P: Yes, yes. So | like to be here, I like this jalb.night when I’'m dreaming, I'm dreaming of theg#o
and cats and even the tortoise!

(Laughter)

I: Oh wow...

P: Oh, we have everything here, even the birds too.

I: Oh that'’s lovely. It sounds like as much as @éimémals work for you, like they did on the farm whe
you were little, you were also working for them?

P: Yes, yes.

I: So there was a kind of bond going on?

P: Yes, yes.

I: Okay. Do you feel as though you have got a spdxmnd with animals?

P: Yes, yes, yes!

I: It sounds like they’'ve always been there for yoyour life?

P: Yes, yes, that's true!

I: Can you think of, um, any one experience fromewlyou were little, and maybe tell me how old you
were then, where it's especially significant to yeany experience you had with an animal like maybe
a dog that you found or a cow that you rescueaorething that sticks out for you?

P: Okay. The shop in that farm, it was about 5 knmfthe place we were staying

I: Ok, is this when you were on the farm?

P: Yes, but it's not the shop for our owner it'steop for another farm...

I: Okay yes...

P: When you go there, there was hills and hills déimeh the water. |1 hear something crying,
crying...ooh, what's that what's that? And thenydu go alone on that road you are very scared
because its full of bush and everything but | tiee¢heck and check and check but | found thereavas
little animal in a trap...

I: Oh no...

P: It's a baby buck.

I: Oh, from the poachers?

P: Yes, yes. It was crying and crying. There wasaa on the other side who said to me “Don’t touch,
don’t touch!” But no, | can't listen to that cry!

And every

morning | went there to feed it, because it wdkathaby.

I: Oh shame...

P: And | feed and feed\nd they call that little buck Participant 1.

I: Oh wow!

P: We were crying when that buck died because the® a dog, the farmer’s dog, he was very
naughty and he catch him and he died after 5 yBatshen | was 9 years old when we got him.
I: 9 years old when you saved the buck?

P: Yes, yes, | was 9 years old.

I: Wow...

P: And here again, in 2000, there was a huge ére.h

I: Okay...
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P: My owners are working in town — the wife at *#ie owner at ****** My sister is working in the
kitchen down there. And | was standing outside utige tree and there was a big fire coming straight
I: Shew!

P: Oh, I don’'t know what to do now! Because thees\animals here, it was full cats and dogs, | was
alone, there was nobody. My sister is there irkitehen; she can’'t go out because of the fire.

I: Ja? Oh no...

P: Oh...I make a plan. I'm using a pipe to cleandbgs and then for the cats. | was there to try to
sprinkle the dogs so that the fire doesn’t comeherdogs on the roof because it is no use nosvdty

- it is easy to burn.

I: Ja...

P: 1 hear my sister down there, she is crying,ngyshe don’t know what to do. She doesn’t knowneve
the phone number now to ask for my boss to come.

I: Oh no!

P: | can't stay; | hear the voices, maybe she Imgrriopen all the cages and put straight the oéhat

| can put the sprinkler on the animals.

I: Oh wow...

P: I went down then to save my sister. Now | thimkas risky for me to do that, what if | had byrnt
what am | going to do?

I: Ja...

P: But when | went straight to my sister the dogskaarking again, maybe someone is burning now...|
come back again, but they were okay, there wasrapldecause of that water | saved them so they
were wet, wet, wet, everything was wet down théred even the fire was down here until 2 o’ clock
in the morning

I: Shew! And you saved them all?

P: Yes!

I: That's incredible!

P: Yes, all of them.

I: Wow, and all by yourself?

P: Yes!

I: From the two stories you've told me now it soarlike you were so brave, even when you were 9
that when you hear an animal calling you have atiriat to go and rescue them whereas some people
may not have done the same?

P: Yes, yes, or they would kill them and eat them.

I: Ja, ja. So it sounds like there’s somethinglyesdecial there?

P: Yes. My brother, he was a shepherd there ani#deethe animals too much and he was worried that
when a sheep died he feel guilty that a sheep tikd.he was worried that it died.

I: Okay, so he also seems to care about animas/bk do?

P: Yes, yes.

I: And when one of them died it sounds like it hpahade his heart sore?

P: Yes!

I: Okay. And are there any other memories that gaxu remember of when you were little of animals?
Did you like to have them near you? Did you playimthem?

P: Yes, yes!

I: Tell me about that...

P: It was dogs and cats only on that farm; my motves working at the dairy...

I: Okay...

P: And then | was always next to her and | likedblay with the dogs everydagnd then one day |
thought that |1 was rough and he bite me here (shogber arm)

I: Aah, was that a dog?
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P: It was a dog, but it was not bad, the owner cquiekly and helped.

I: Ok, okay. Um, remember the buck that you saved@nder, how did that make you feel, first of all
when you heard the buck calling and then when gsaued the buck, how did you feel then?

P: Oh, | was so worried; because | knew that evatylwants to eat this thing but | like it | don'ewt

it to be dead.

I: Ja...

P: I tried my best to get it quick to the farm bes®a the white man doesn'’t like the animal to beddea
but the blacks always want to eat.

I: Okay.

P: So I tried to do my best to go straight to thesh So every morning he ask me to go feed the. buck
I: And why do you think he asked you to do that?

P: Maybe he saw that I'm worried about that, | ikédhe knows me that | like animals.

I: Yes, it sounds like he saw that you had a spéaad with this buck that you had saved?

P: Yes. Even when the cow died | was feeding theesawith the teat. Even at one o’ clock, the s¢hoo
was not far away from the bosses house and at’arieak | would go out of school and he asked me
from the teacher that at one o’ clock | must gadhend feed the covAnd do you know what he gave
me”?

I: What?

P: Sugar!

I: Okay, sugar?

P: Yes, he paid me with sugar to look after theesal | didn’t ever worry because | was poor at that
time but it was fine for me because | liked thenzais.

I: Ja, ja, so you would have done it for less?

P: Yes, yes.

I: Wow that sounds great. And are there any othx@ergences you can think of when you were
younger?

P: Hmmm, let me think...

I: Maybe births of animals...

P: Yes, yes. There was one cow, she had a problencalf doesn’t want to go out so | go straighd an
call the madam because she was willing to helpdtieess and cows when the babies doesn’'t want to
come out.

I: Oh | see...

P: But the problem was the madam was old she cttuddme quickly and it was down there next to
the water.

[: Ja?

P:

I: And it was fine, wow!
P:

I: Oh okay, and did you feel scared?

P: Yes. He asked me to hold the legs and thend aotl then look this side to look to see that she’s
still alive...shew!

I: Wow, so it sounds like you were quite scared tha baby might die?

P: Yes, yes | really wanted him to be okay but las fine.

I: Okay, and did you feel proud of yourself?

P: Yes, yes | did. Even with this job, when | anhaime at night I'm very proud

I: Absolutely!
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P: Because everywhere, everybody here in Grahamstaowws me because I'm working here.
Everybody’s happy when they come to collect thesdog

I: And it sounds like they can see that you redthylook after them so well.

P: Yes yes, even when they come in with their ogjniley come in the gate and come jump straight to
me so every time they're happy!

I: Aah, wow. And do you feel as though you hadlatrenship with the animals that you grew up with?
P: Yes, yes, they are my friends.

I: Okay, and can you tell me a bit more about that?

P: Its like...(Pause) | don’t care about you...morenttiee animals.

I: Okay, so you feel more for animals than somepjed

P: Yes yes! Because they're always waiting for smmeeto do something wrong for them so I'm
always on their side.

I: That's wonderful; it sounds to me like you prcitéhem?

P: Yes yes, and they family to me.

I: Ok ok, and what would your life be like withoamimals?

P: Whew! | can’t stay without them!

I: You can't live without them?

P: Yes yes, even when | was on maternity | wasnigoii couldn’t wait to see them animals, | must see
the animals. And even ******* when | meet her, wheshe goes away she leaves her dogs for me to
look after.

I: So it sounds like other people also see youe limr animals and trust you to take care of them?

P: Yes, yes.

I: And as much as you do things for the animaksoiinds like they also give you a lot? In terms of
love and companionship?

P: Oh yes, yes!

I: And when you were growing up on the farm wage¢hany difference for you between animals and
pets or were they all just animals to you?

P: There was no difference but the difference Wwadarmer was feeding the dogs with meat and bones
so our dogs we were feeding with porridge and milk.

I: Oh okay, so you'd feed them differently?

P: Yes, yes.

I: And how do you think that growing up with aniraas opposed to some people getting animals only
later in life has benefited you? Do you think iislped you in any way?

P: I think it is nice to grow up with animals, Irees when I'm big like this if | had come without
knowing animals, you must know them and they know well. Even now I'm stinking like dogs I'm
not stinking like a people.

I: Okay, it seems like you’ve taken on some pathefanimal you're so close to them?

P: Yes, yes.

I: So it sounds like growing up with animals taugbti about them more than any other people who
maybe had not grown up with animals?

P: Yes, yes.

I: And that has helped you especially now in ycaneer with animals

P: Yes, yes.

I: So if you didn’t have that experience of whemuygere younger of being around animals and saving
animals and having them near you do you think yaghtmot be in the same position as you are now?
P: I may be because if you feel in your heart thatish” ...

I: It sounds like it's much more than a job for You

P: Yes, yes!
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I: Okay okay. And you know when children are littleey learn things, they’'ve got to learn how to
walk and love, trust, feel in your heart for someafse, how to be brave like with the buck, respect

P: Yes...

I: Do you think that animals have helped you leang things like these?

P: Yes, yes!

I: Okay, what kind of things?

P: Yes, and if you've got respect for the anim#$saasy to got respect for the peoples.

I: Absolutely, okay ja. Do you think that they hakielped you love — by you showing love to an
animal?

P: Yes, oh yes, even when I’'m going down there (mints) they’re very happy to see me, everybody
wants to come to see me, even my boss doesn’tegge the dogs are barking like mad, they don't
know him.

I: Ja, so the animals really know you and theylydal’e you?

P: Yes, yes.

I: And you feel the same way towards them?

P: Yes!

I: And it sounds like that you would have developedm when you were little, that kind of
relationship with an animal?

P: Yes yes, so | thought | was going to school fsendng something to do and then after that | wanted
to be a farmer but that wasn’t possible.

I: Okay, so your dream was to become a farmer?

P: Yes.

I: And how do you feel about being here now?

P: Very happy to be here — even here we've gota&eits like a reserve a little game reserve

I: Oh wow!

P: Yes, everyday, in the bushes. I'm always lookind anunting. I'm always the first person to see
small babies when it’'s the time to have babies

I: Oh wow...you’ve got such an interest!

P: Yes, yes.

I: Okay, um and do you think that, because someareb has shown that children who grow up with
animals have...it helps them to socialise, you knewabise its important for you to learn to play and
communicate with others so you learn these thingsnayou're little — do you understand?

P: Yes...

I: Do you think that animals helped you in that ®ay

P: Yes, yes!

I: To learn social skills?

P: Yes yes, you not so alone, even mine I'm slegpith them on my bed now.

I: Oh okay, so they really keep you company. Andydo feel they kept you company like that when
you were little?

P: Yes, yes.

I: Can you remember specifically anything aboutriheeeping you company when you were little and
how that made you feel?

P: We had a black cat at home; it was for my |gikter. But the first time the cat it was not mgrid,
proper friend, because | was so scared because yoliego to it, it follows you that little kitten.
(Laughter)

P: One day | go to the shop and it follow me amdbisn’t want to go back, I try to take it back;ulh

its coming, I'm so scared of the little cat it'sttee when it is big.

I: Okay...

P: But from that day | must take it because shieviome everywhere she follow me, so | had a friend.
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I: Do you feel that the animals you grew up withrevgour friends?

P: Yes!

I: Did you have lots of animal friends?

P: 1 had my neighbour but she was like me shelidsd animals

I: Okay, so you had both animal and people friends.

P: Yes, yes.

I: And do you think that they both gave you the sdimd of happiness?

P: No, not the people friends. The animals moegen when | feel sad they jumping over me so that |
must laugh — they know that there is somethindheg try to make me happy.

I: Oh wow, its amazing how animals can pick up owlyou feeling?

P: Yes, yes!

I: When you feeling sad?

P: They know me, they know me, they know when l‘oh mght.

I: Okay. And do they help bring you out of your sads?

P Yes yes, if I've got my problem at home thenmedhere and everything is disappeared

I: Wow, that’'s amazing. Okay, um do you think thaving grown up with animals helped you develop
more as a person than if you hadn’t grown up witimals?

P: No, it is right to grow up with animals.

I: Okay, so you feel as though they have helpeddexelop?

P: Yes, they have helped me develop.

I: And do you think that there is anything bad abauelationship with an animal? Can you think of
anything negative that growing up with animals das for you?

P: No, nothing!

I: Okay, do you think it's better for children toayv up with animals?

P: Yes.

I: Okay, do you have any children of your own?

P: Yes.

I: Have they grown up with animals?

P: Yes. I've got, um my first-born is working hexed he loves the animals so much.

I: Okay, do you think that its better for your chin to have grown up around animals than if they
hadn’t?

P: Oh yes, I like them to grow with animals becaitiseight to grow with animals.

I: Okay.

P: Because if you want to talk bad to somebody ff@mnmust try learn that if | can say this to a dog
“voetsak” how much can | say to a person?

I: Ja...So you feel that if you are brought up welspeak nicely to animals then you are more likely
speak well to other people?

P: Yes yes, respect.

I: That's wonderful. Ja. Um how did your parentslfgbout animals?

P: My mother, | didn’t grow up with my father, sivas feeing the pigs there on the farm so she loves
animals — we were worried even when she had taktau one pig for money because it was difficult
for her.

I: Yes, yes...

P: But we were very poor.

I: Okay, so there’s also that toss up between mgenioney and having animals that you know can
give you money but also feeling that you love tharal...

P: Yes, yes.

I: Okay, okay. And | wonder if we can talk aboubecause I'm specifically studying South Africans in
an African culture — | wonder if we could talk #l& bit about culture now?
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P: Okay.

I:  wonder if you feel there is a cultural sige#ince to animals — | know about cattle herders...

P: And slaughter.

I: Yes, | wonder if you could tell me a little akidhat?

P: It's not easy for me when they are going to dbiag like a slaughter, | must not be there at tha
time.

I: Ja, you don't like seeing that?

P: 1 don’'t want to see...

I: And do you think that for other black South Afins animals play an important role in their ca@®ur

P: Yes!

I: In the slaughtering of animals?

P: Yes, because sometimes when the baby growisétsihd fine and fine but when you find that in 18
years he’s stealing somebody’s things and thatt-when you slaughter a goat to make a culture for
him it sometimes get a little bit better so thenaels are very important.

I: Okay, so you're saying that if a child startsading...

P: Yes and doing something wrong — it is also thsi for us

I: Oh okay so when you slaughter the goat theastsignificance and helps the child get betterrand

to do that?

P: Yes, so they're very important but it's not nigleen you see them cut their neck.

I: Ja ok, so although they really do have an ingoartole in your culture it's also not nice for ytu
see?

P: Yes, yes.

I: And are there any other ceremonies where thghtmise animals?

P: Yes, yes, the cows for lobola. When you are ggdinmarry my parents are going to say we need 8
cows or 5 cows and 3 horses and then when they eathethose cows and horses a goat must be
slaughtered.

I: Ok okay, so it sounds like a really big handowgr ceremony?

P: Yes, yes, oh the animals are very important.

I: Okay so it sounds like they really are quite bghc?

P: Yes, yes.

I: Are there any other cultural things?

P: Like when you are going to the Sangoma if mygBama says he need the skin of the lion you must
go and check for the lion somewhere...just exampbabse you can't find a lion somewhere!
(Laughter)

P: Must go into the bush and check for the gemslndke springbok — just for the skin.

I: What does the skin give you?

P: To be healthy!

I: Oh okay...

P: Or if you dreaming that | want the skin of a limsck | must go to the game reserve to buy some
bushbuck but it's not easy.

I: No I'm sure...

P: If your dream says you must get this kinds @fnats you must so that you will be healthy and fine

I: Okay, so there’s health, payment (lobola), askiray for help when you slaughter so animals mean
so much more, it seems, than just a pet or meat?

P: Yes, yes!

I: 1 wonder if you can think how your cultural expnce differs from a white South African’s
experience?

P: The problem is they don't like us to do the glaer and to kill them.

I: Okay...
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P: But we supposed to do something like that.

I: Ja, ja, and these ceremonies go back for maagyrgears...

P: Yes, yes.

I: It sounds like it’s for very special occasionglalso to celebrate?

P: Yes, yes.

I: Okay. Now you were talking about some of thetdsaof animals that you have experienced, the
buck and that, and | wonder how you felt aboutelesmals dying?

P: Everyday I've got a happiness inside of me thatgoing to see it again, every morning when | get
up the first thing | must do is go and check buewhwoke up and he was gone

I: Okay, and how did this feel?

P: Oh, I didn’t even eat that meat because the &sisshe small boys to take ad eat it | did nottwan
see even any of it.

I: Ja, ja...

P: It was lot of blood.

I: Did it make you feel very sad?

P: Oh yes, | was so wrong that day!

I: Ja, and did you cry?

P: Yes!

I: And were you angry?

P: I was angry but it was not my dog, | can’t - dnel dog doesn’'t know he do something now but two
minutes he’s waiting for me to feed or play withhie forget about the buck.

I: Ja, ja...

P: It was my favourite friend.

I: It sounds like as you go through life you expade life and death and as a child you experietiged
and the feelings that come with losing somethingartant to you.

P: Yes, yes.

I: And sometimes they say that learning this exgere with an animal makes it a little easier to
understand when a human person dies?

P: Yes, yes | feel this.

I: Can you tell me more about this understanding?

P: I had a grandmother at that time | used to stdly her sometimes. | was very happy when my
grandmother died because we are going to eat@f foiod but when the days goes on so that we are
going to bury her on the Saturday I've got memofeghat buck now, | was crying for the buck. Why

| must not cry for my granny because I'm going &b & lot of food?

I: Hmmm...

P: I feel so wrong inside. | said to myself my granwas looking after me for so many years and she
was the only help my mother had with us.

I: Ja...

P: So they were equal to me the buck and my gratitkne was same size in my heart.

I: Hmm, so it sounds like when each of them died lgad the same feeling in your heart again?

P: Yes, yes but I'm happy because I'm going toneptroesterkoek and too much coffee but the buck |
did not even want to see even the body.

I: Ja, ja. Okay, and we’ve spoken about how aniroasteach you lots of things when you are growing
up — how they can teach you to love and be stranthlee brave and many people say that having
animals around you and having relationships witimafs can help you physically as well. So you keep
fit because you are around the animals all the ame you look after them so you walk them so you
get fresh air then and also patting an animal ealtyrrelax you so it lowers your heart rate.

P: Yes, yes...

I: Do you find that experience with animals as ®ell
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P: Yes, yes, even when I'm working here | nevesio& here, so when I'm here everything feels right
—even if | feel a little bit sick in the morninddel better here around them.

I: So there’s some aspect that you find about baregnd animals that makes you physically feel well
P: Yes, yes!

I: And do you think that they help you emotionadly well? | know that you already mentioned that
when you go near them they make you feel happy wherfeel sad — so just to clarify, do you feel as
though they do benefit you in an emotional way afv

P: Yes, yes they help me.

I: Ok. And spiritually?

P: Yes, | think that they are going to help mehait way even when | am dying because they know
that this person very special for them.

I: Ja, ja...

P: It's not inside my mouth, inside my heart! Likemy culture when you dreaming about a dog you
must not tell everybody because it's my ancestmiing me.

I: Oh okay...

P: And they maybe try to tell me something.

I: Oh wow, okay. Do you think that growing up wiimimals enhanced your quality of life? Do you
think they made your life better?

P: Yes, yes because other people they don't evem seame piece of hair on them | don’t mind, | like
it.

I: Okay. How do you think the experiences you hath wanimals when you were growing up how do
you think they have shaped the way that you seesgtfunow? Helped you become the person that you
are now?

P: They made me a better person.

I: Yes okay. And how do you think growing up withimals have helped you in the way that you see
other people? In your relationships with other pe@p

P: Yes, I've got my neighbours in my house, I'mysig in a two bedroom little house and the
neighbours are like the animals they love me alayé them. If they've got a problem I'm the first
person who will help them, they take me as thaimifiathey always looking after me and I'm looking
after them so the animals teach me a lot so timitst know to help other people.

I: So it sounds like growing up with animals ha$pkd you become someone who looks after others
and it sounds like people see you as this kindeségn and they know to come to you with their
problems because they know you will look after tRem

P: Yes, yes.

I: And is there anything else that you would likeadd?

P:

I: Absolutely, thank you so much Participant 1 kil appreciate you sharing your time and
experiences with me | really appreciate it so thgmk
P: Thank you.
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I: Okay, I'm just going to turn the volume up...theve go. Okay, so Participant 2 maybe we can start
by...maybe you can think back to what your earliestmary of an animal was? Can you think back to
when you first can remember meeting an animal?

P: First time | meet an animal | saw a little monke

I: Okay...

P: 1, 1, I like monkey very much. The monkey hismeawas...what’s the name? It was Bongi!

I: Bongi, okay.

P: Yes and Bongi, sometimes I'm not go to schoslay my head is sore, | want to play with, with
monkey.

I: Ja...

P: After my sister and brothers is going to scHuoolfine.

I: Ja...

P: And I'm going to the kennel, | said to Bongiofig)i, you must scratch my hair”. | take Bongi’s Han
into mine and | scratch like this. And Bongi schatike me also. After this | say, “Bongi, stand up”
And Bongi stands. | say, “Bongi, dance”. And he dahke me!

I: Aah...

P: | say, “Bongi, sit down”. And he sits and, “I'timned let’s sleep”, and he sleeps.

I: Wow...

P: And then | go to the house...

I: Ja...

P: After that I'm coming back again. | say, “Bonggike me down”, you understand what | say?

I: Yes, you want him to put you down?

P: Yes, and then after that Bongi he’s standing dancing.

I: Oh wow!

P: As | say before, | say, “Bongi my name is Pagrtat 2.

I: Ja...

P: And other people he don’'t answer to.

I: He didn’t know? He didn’t recognise?

P: Yes, yes, like me.

I: Ja, it sounds like he knew you as someone gpiéeial?

P: Yes, yes, yes!

P: And then | say “Bongi”, (clears throat) | todkpok a food from my house. If you give him food h
won’t want it he want my food.

I: Aah.

P: Not your food.

I: Ja...

P: Even if | give you a food to give Bongi, Bongomt!

I: He'll only take food from you?

P: Mmmm, from me. And | take Bongi out of the kelshéwalk him around the house | take Bongi to
my sister, my junior sister, | say, “Bongi, shemy junior sister” and he shake his head — shaklkeit
this (shows me)

(Laughter)

P: Okay, | take Bongi back to the kennels, | sitvBongi and he’s sleeping and then I'm sleeping an
snoring and he’s (makes tapping noises)

I: He tapped you?

P: Yes, ves, | wake up, | say, “Bongi, what's wrahtHmmmm, Hmmm, Hmmm” he won't talk but
he can’t because he’s not a person (laughs)

I: Ja...
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P: And then one day, the following day | go to sahand my mother say, “Bongi doesn’t eat” and |
ask my mother why, | say, “Give Bongi food”, she,sd did”. | take Bongi food | give Bongi, Bongi’'s
eating. In the morning before, | wash Bongi, | taeth...toothbrush | wash Bongi’s teeth and | wash
Bongi. | take my, my soap to wash Bongi and my folwewash Bongi. And then one day...what |
want to say...Bongi is sick.

I: Ja...

P: Bongi doesn'’t eat, doesn’t need anything, ddgsay...

I: There’s something different about him?

P: Unmmm, ummm. | take the towel; | put Bongi on fyack and then Bongi sleeping on my back.
Then | take panado pill, | chop it up for Bongioph chop, chop for Bongi and then | put water dfee
him and | just hope Bongi’s nice now. | take soulknyou now sour milk?

I: Amasi?

P: Yes, amasi. And | cook mieliemeal and | give @ioand he eats it with spoon, not eating like
monkey he is eating like me, as | eat. He is eadimd | also eat. If | put my spoon down he put his
down.

I: Wow. How did you feel when he was sick like that

P: Yooo, | was feeling bad, | can’t eat even beeaiisy animal is sick I'm also sick!

I: Ja...

P: Because | love like my child.

I: Yes. How old were you when you had Bongi?

P: l1was...grade 5, 147?

I: Okay, and it sounds like you were really close?

P: Yes. One day | go to school and I'm back frorhost and take off my uniform and check the
kennel. My animal, what’s wrong with him, is heegdng? | go back to the house and help my mom
with supper and after that | do my homework. Atteait | go back to the kennels, “No man, Bongi’s
still sleeping, wake up Bongi!” Oh!! Bongi is deadbo, | was crying crying crying!

I: And how did you feel then?

P: Yoo, | didn’t eat about two days. And | say tg brother we must take a cup and make a hole and
put Bongi in. And then | pray for Bongi that He mteske Bongi with Him. No man, you know | love
Bongi!

I: Ja...

P: I still love Bongi.

I: Ja.

P: Even now and | miss him.

I: It sounds like you remember him so well as well?

P: Yes, yes. After that | said to my brother he nimeke the kennels - | didn’t want to see it anyeno

I: Because it reminded you of him?

P: Yes, yes and | take a stick in the bush andKentlae...what is it? (Signs a cross with her fingers)

I: A cross?

P: Yes, | make a cross and |, |, and | take a acadband | write here, “Bongi, Rest in Peace”.

I: Aah that sounds beautiful.

P: And then after that on the farm there is lotbugh, I'm walking | saw the cat, nice cat. The isat
the colour of the cat is, is brown and white, lotdair, even the tail, lots, lots of hair. Then, Il took

it. “Oh, 1, I love you!”

I: Ja...

P: “I love you come with me, | give you somethirigei.

I: Ja...
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P: And then it is quiet. | take it home and my msay, “Hey Participant 2, where did you find thi$?”
say, “Mama, | found it in the bush”. She says, “Yhdn’t steal on the houses?” | say, “No, no, Irfdu
in the bush”. | say to mama, “This is my cat, heeislacing Bongi”.

I: Ja...

P: Uh-ha,_so my cats name is Participant 2.

I: Oh...

P: That's my name.

I: Yes...

P: But, so | take the boxes, the castle boxes] antlthe sand and | put under the table. | takstlaar
cardboard again and | put blanket in and | put ynbed

I: Oh, okay.

P: Not on the ground.

I: So the cat’s bed was on your bed and the litegr was on the ground?

P: Yes, yes. My mama said, “Put this cat in thenkds because it's going to wee on your bed”. | say,
“That’s fine | wipe, wash the blanket”. “Where dydu find money to buy a soap?” | say, “From you
mama”.

I: It sounds like you wanted your cat close to you?

P: Yes. Okay, | buy a milk, my mom give me moneydat at school, | didn’t eat at school | buy the
milk, every time | go to the shop | buy the milkddn’t have the proper food for the cat; | don’bkn
what the cat eat. | know the milk is good for tla @nd | give my cat milk and | cook porridge — you
know that porridge? | put milk in, | give my catyroat is eating.

I: Ja...

P: If my mom by a meat, | take a piece of meat lacitbp, chop, chop and give my cat — he’s eating!
Then | take my soap, | wash my cat and | take atbamnd shampoo, shampoo that is for the hair.

I: Yes...

(Laughter)

P: But | wash my cat! And then | go to, my mom @ng to town to shopping | said, “Mama give me
money | want to buy something”. She say, “What yant?” | say, “Give me money | want to buy
something”. | buy dip — you know what’s dip?

I: Yes, for fleas.

P: No, but | know nothing at that time, | buy Jaiytsd!

I: Oh, Jay’s fluid!

P: Yes, | wash my cat for — | don’t want gogga’s.

I: Oh!

P: And I mix in water, sometimes | buy detol orlsav— | wash my cat and | brush my cat and put her
under my bed.

I: You didn’t want her to be dirty?

P: Yes, I sleep with my cat. If my cat is asleépkie my cat | put my cat slowly back on the bed.

I: So she doesn’t wake up?

P: Yes. And | cover with blanket.

I: I hear that you really cared for your cat, evaking the money that you didn’t really have?

P: Yes, yes.

I: You spent that money on your cat.

P: Yes, you see | even sewed the jersey for my babke it...

I: You broke your jersey?

P: 1 broke my T-shirt — | look at my cat, how my é@ok — | cut it round for the neck and then after
that | look how to put it through the arms and legd | make holes there. For when its cold | make m
cat warm.

I: So you took your own T-shirt and made a spgeialey for your cat?
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P: Yes, for my cat. And then every morning my aaming, mioaaw (makes stretching and yawning
movements)...

I: Stretching and yawning?

P: Yes! And he’s washing.

I: He’s licking?

P: Yes, yes and he’s looking and looking and logkand | take a, a little bowl | take warm water &nd
take my face cloth | wipe my cat (wipes around dngs)

I: Around his eyes?

P: Yes, | don’'t know anything at that time! Andake the matches and then | put a lap on it anddrcl
my cat there in the ears...

I: Aah...

P: Yes, yes, | know and | clean inside the noseltolean, I clean it. And | open the mouth andKe a
brush, I have a lot of brushes, spare toothbrushes.

I: Ja...

P: And | take Colgate and | brush my cat’s teetrerf time | wash my cat my cat is looking goodl If
didn’t brush her he is looking for me!

I: Oh...

P: Yes she’s not moving but standing looking for mksay, “What are you looking cat?” You know
the animals don't talk but they look, animals ddalk but you still feel what...

I: You feel as though they are still talking to yioua way?

P: Yes, yesAnd then | go to school and I'm back from schoodl & say, “Mama, yoo I'm tired today”

- 1 do same thing | do with Bongi!

I: Yes...

P: After school | say, “Mama my head is sore | wangjo to bed” — Mama say, “You must lie down”.
And then | took cat and lie down with it under.

I: So your cats under the blanket with you?

P: Yes, yes. My mom say, “Participant 2 you sickywbu talking under that blanket?” | say, “Mama,
I’'m talking to my cat, I'm still sick Mama”. She ga'Yoo, you are lying Participant 2!”

(Laughter)

P: “You are a liar you need chance to play withryanimal”.

I: Yes...

P: | say, “Yes, | need chance to talk to my cat Maim not sick really!” | hear my mama talking
outside saying, “Yoo, my child, she like the anisnaéry much! She say to me she’s sick but she’s not
sick she wants to talk to her animal”.

I: Yes...

P: Yes. Tonight my cat isn’t sleeping — he’s playand | play with my cat.

I: Ja...

P: Yoo, my cat is big, he’s big, big, big and hbe&avy! One day my teacher ask, “Participant 2 you
have a...who has a cat or dog?” | put up hand. Aed thy teacher ask me, “Participant 2 are you do
your work?” | say, “I do my work” and... She saypdn’t say and, | know you not doing your work
you looking your animal”. My mom write a letter oy teacher saying Participant 2 isn’t reading her
books at home, she busy with the animals!

(Laughter)
P: Yoo, | say, “Sorry, | like my animals very muth!
I: Ja...

P: After than, about 6months, | think 6 months, eayis sick again like Bongi. He’s vomiting and the
stomach is loose.

I: Aah...

P: 1 wonder what is wrong with my cat, who feed cay poison?
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I: Ja.

P: My mom say, “No | don’t know | saw your cat tgdand he’s not right”. And my cat is, is dead on
my bed!

I: Oh, Participant 2, how did that make you feel?

P: After that | say, “I don’t want animals anymare”

I: Ja...

P: 1 was crying, crying, crying.

I: It sounds like you were very sad?

P: Yoo, very sad.

I: And you say you didn’t want any more animalsaswhat because you were just so heart sore?

P: Oh yes! | was crying, crying, crying for a lotige. Crying, crying, crying, crying, crying! Andgo

to doctor too.

I: Did you go to the doctor?

P: Mmm, my head is sore and my back is sore, sotergy face is red!

I: Ja, it really affected you?

P: Yes!

I: Ja...

P: The doctor says its stress. The doctor says,atWtwrong with you?” | say to doctor, “No my
animal is dead”.

I: Yes.

P: “That’s why I'm sick”. Yoo, | was very, very ang

I: Ja.

P: But, even now I'm still needing animals.

I: Ja. I've heard that you do like having animaisusd you?

P: Yes, yes!

I: Can you tell me about that?

P: Yes, listen last year my sisters child is deadN@vember — he had, his head was sore, and only
three day he died.

I: Oh shame...that's terrible!

P: He had a dog.

I: Ok?

P: Yes, the dogs name is Cola...

I: Cola?

P: Yes, Cola, the colour of Cola is brown and blackl he has a piece of white hair on his chest.

I: Okay...

P: After my sister’s child is dead Cola comes to Imwase every night. | just hear a noise outside the
door (makes scratching sounds)

I: Scratching?

P: Scratching yes, on the door (makes whining seuhday, “What's that?” | open the window to the
outside and | see it’s a dog but its dark and enrtforning | go outside to check where’s this dog.

I: Ja...

P: | see but this is Cola! Cola is lying by theetreext to my house. I tell my sister, “Okay, yoan's
dog is to my house”. She say, “We looking Cola vea'ttknow where he’s been”. | say, “No he’s
here”. Hey, Cola doesn’t go, he’s staying by mys®eu went to my work at the kennels and | took dog
food, without even boss permission. | put it in pocket yes, in my pocket.

I: Okay...

P: In my overall pocket for my dog — one o’ clocfive my dog food — well my sisters dog...

I: Okay

P: Well, he’s eating and he’s drinking. | took shpm, dog shampoo, | wash the dog.
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I: Aah...

P: It's not mine, | don’t have the money to buy took it at work and then | wash the dog, | wisé
dog.

I: Yes.

P: Every morning if | go to work the dog follow nmdy boss ask me, “What'’s that dog for?” - And the
farmers doesn’t like another dog.

I: Okay

P: At all! But | tell them they must leave this dogcause I’'m moving him to stay at home with me. So
| say, “Please boss don’t shot him!”

I: Aah, yes and how did that make you feel thaivaeted to shoot your dog?

P: Yoo, because that’s not right! That is not rightwant to shoot and kill the animals is not right
Even the birds, even the ants, its not right!

I: Ja, did it make you feel sad or angry or upset?

P: Umm, umm, upset, upset!

I: Ja, Ja...

P: So | take my dog inside my house and | say talog; “If you want to wee go outside, if you want
to poo go outside” — he doesn’t understand butjist saying. Okay, I’'m coming to the location to
stay in December.

I: Yes...

P: Why, not nice people here. So if | want to gavtwk I, I, | put a rope around him to a tree.

I: You tied him to a tree.

P: Yes, yes. If I'm coming back my doq is lookimg’s jumping, jumping, jumping!!

I: So excited to see you!

P: Yes! | say, “Cola, Cola, Cola yay, yay!"” My sany first-born he is 14 years...

I: Yes...

P: He take my dog out and take my dog to me — yoodog is jumping, jumping! And licking and
scratching me! | say, “Yoo, my dog like me, thiggde not yours, he is mine”. | say, “Look why this
dog is playing with me, because it's mine”.

I: Ja, ja.

P: He know who is his mother | am his motHaget inside the house; my dog is standing withhead
like this...(points to her lap)

I: On your lap?

P: Yes, | love my dog he is looking up for me. y $a my husband and children, “This dog is asking
me: “Who is this, who is this, who is this?” an@thl answer my dog, “This is my husband, this is my
son, this is my other son”.

(Laughter)

P: And then | say, “Cola sit down”, and then he edmck — he wants to sit on me!

(Laughter)

P: | say, “Look my child, this is my baby!”

I: Aah...

P: If I'm going to the shop or to my friend, Colaying, when I'm coming back Cola’s waiting for me.
I: Aah...

P: Yes, and dancing. One day the person stayingmede say, “Please Mama you must give me this
dog because this dog is a big one he can catchsthinl say, “no”.

I: Ja...

P: 1 go to work, after I'm back from work that mhas took my dog!

I: He took your dog?

P: Yes, to Mtatha!

I: Oh no!
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P: Yoo, | was sick to have no Cola! Even now | Boynething for Cola.

I: Yes

P: And | send for him. | say if | have a house, mn house | take Cola back because I love that dog.
I: Ja

P: I really love him. So now | don’t have nothimgthe house.

I: It sounds like you'd like to have animals if yoauld?

P: Yes, ummm. Yoo | like animals really, really.

I: Ja. Did your parents like animals?

P: Yes, yes. My home had 4 cats.

I: Wow, 4 cats?

P: Yes, 4 cats.

I: And you grew up on a farm, am | right?

P: Yes, yes.

I: Okay and what other animals were on the farm?

P: There were cow — cattle, goat, sheep and chicken

I: Okay, okay.

P: At my work the madam had a cow and the cow haabg but the cow died after the baby born.

I: Oh no.

P: Yes it died. And my madam buy a bottle and eveoyning before | go to clean the house | go to
feed the baby cow.

I: Oh wow!

P: Yes, | feed every mornindbout 5 days, yoo, the cow — if 'm coming dowre tbow is coming to
me — “Waaaa, waaa!!”

(Laughter)

P: The cow is standing at the door! And then | ®athe madam, “What is the little cows name?” She
say, “l don’t know, why you ask me?” | say, “| wantgive the cow a name”. | say, “It's Clover!!”
(Laughter)

P: Because it knows me, every morning “Waaa, waass now it's Clover!

I: Oh, that’s funny!

P: And | feed it until it's big and then they mow¢o, to Port Alfred and they sell it.

I: It sounds like you have a very caring and sdemanection with animals. Is that right?

P: It's right, it’s right yes.

I: Would you say that you have relationships witimaals?

P: Yes, yes.

I: And it sounds like you have had relationshipthwihe ones that you have described...

P: Yes, (laughs) yes.

I: To me now, with the monkey Bongi, and Participanhe cat and Cola the dog and even the cow?
P: Yes, yes.

I: What kind of relationship would you say you hatdh these animals? What kind of relationship did
you have?

P: 1 don't like friends — | don’t have friends besa friends sometimes say bad things or push ytou in
bad things. My friends are the church, my childrey,husband and the animals.

I: Okay, okay...

P: Uhmmm.

I: Okay. And how do you think that you growing uptlwanimals have helped you develop as a
person?

P: Mmmmmmmmm, what do you mean?

I: How do you think that growing up with animalsshi@elped you become the person that you are now?
P: Ummm, | want to speak but | can’t the wordsgommg. Let me have some tea.
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I: That's okay, okay.

(Pause)

P: Ask again?

I: How do you think that growing up with animalsshiaelped you become the person you are today?
I’'m wondering how your experiences growing up watiimals has affected you and made you into the
person that you are today — if they have at all?

P: Yes, yes, okay. Well, the animals they teach lppwf things — how to care and love, lots of love
And they teach me to teach my children — like vaithanimal, | show my children, “This is hot” | say,
“No, this is wrong” and also she or he know thislagerous. If my child want to touch on that jug |
say, “No Peli, don’t touch there - if you touch taé is broken”. | teach everything...like an animal

I: Ja...

P: I teach the animals, “don’t eat this, this isgobd for you, don’t go here, don’t go there”...

I: Do you think that it's better for children toayw up with animals than for then to not grow uphwit
animals?

P: No, I think it's better together.

I: For children to grow up with animals?

P: Yes, yes.

I: Why do you think it's better?

P: Because...you know the children’s likes the ansiridlhen they the age of 3, 5 — | talking about me,
my children — the children didn’t want to eat, kgahe children bread, | say, “Why you wont eagyth
say, “I don’t want this bread I'm full” | say, “Younust take this bread and eat”. My children go
outside and calling Cola — that bread they givEdta!

(Laughter)

P: I was looking out the windows! So, the childl&es the animals.

I: Ja...

P: Yes, also they like to play with the animals, yess.

I: Do you think that for children growing up witmianals — it teaches them, um respect? Respecting
animals and also people?

P: Umm, umm, | think so, yes because children anichas are always close together if they grow up
together. If you teach the children the animalgsstening they will listen too.

I: They learn together...how do you feel about peeyie are cruel to animals — who hurt animals?

P: Yoo, | don't like it! | shout at them! | tell &m they must talk to their animals softly; you nmiist
hurt your animals. Must not shout the animals, ol anything wrong to the animals because the
animals are brave.

I: Ja, Ja...

P: And the animals look after you — so you musipkélee animals and not hurt the animals otherwise
one day the animals bite you! You must respectthmals and they respect you.

I: So do you feel that growing up with animals basefited you?

P: Yes, yes.

I: And | know we’ve been talking about many diffetevays but can you tell me again how?

P: Um, the animals is good — especially the dogibse they guard me.

I: Yes...

P: They guard me, yes. Even the cat, because theitthere is something not right inside the h®ous
he tells me, | know.

I: Yes...

P: Like a dog, if he is outside and sees if sometlis not right he barks, yes, because they hasia br
man. Like a cat, even a dog they make a “grrrrr”

I: Oh they growl?
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P: Yes, so you know something is wrong. And somesiia dog will come and fetch you and show you
what is wrongSo animal is good to me. And they make me hapgyyWery happy.

I: Oh yes, | can hear that.

(Laughter)

I: Can you think of any other reasons why theyged for you?

P: Oh, and the old age people like them.

I: Old people?

P: Yes, they like them because you can see thpeagle looking like a child

I: Yes?

P: There is something the animals help them fargetit the bad — yoo, English is going!

I: Are you meaning that the animals help the oldgbe because they are good company because they
are lonely and they make them feel better?

P: Yes, yes, thank you!

I: Okay

(Laughter)

P: You understand me, yes, yes.

I: Umm, do you think that animals are good for yfou helping you to make friends when you were
little?

P: Ummmhmm, yes, yes. Because with my monkey wd tselay but my friends stay far so only
used come play on the weekend but | used to playwih my monkey, lotsBut some of my friends
were scared of my monkey.

I: Okay, okay. Do you think that there is anythivgd or negative about growing up with animals or
having animals?

P: No, no, |, | still need the animals!

I: Ok, so you can’t think of anything?

P: No. Like at my work now, I'm working on MondaWednesday, Friday on ******* gtreet they
have two cats. The one is white and the otherag/brand black.

I: Ja...

P: | say, “Please cat come, | like you cat”.

I: Oh Ja...

P: The other day | take the cats dishes to théesgudnd | wash the dishes and put the food back.

I: Ja, Ja, it sounds like even though you don’teham animals of your own anymore you still enjoy
being around animals and find ways of being arahec?

P: Yes, yes. Like even, | clean the cats dishlli&ean my dish | put milk and food for the catciean
dishes.

I: Ja...

P: Not dirty dishes! Because what if the animatsitan infection? Yooo!

I: It sounds like you really have such deep cakkraspect for animals...

P: Yes, yes. Like that cat at my work, he was steepn a blanket — every Friday | clean the beds an
the blankets.

I: Ja...

P: | clean that beds because this is a person!

I: Ja, Ja...

P: Every Friday, because sometimes they go roflidetin the grass and sand so the beds is dirty.

I: Ja, Ja, so you make sure they are sleepingeandbeds.

P: Yes, yes, yoo | really like the animals.

I: What do you think is the cultural significanceamimals?

P: Sorry?

I: What do you think is the importance of animaiglturally, to black South Africans?
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P: 1 don’t know what that mean...culture?

I: In black tradition?

P: Yooo, this English is difficult now.

I: Ummm, do you know lobola?

P: What's lobola? This is difficult man! Like a s®t coach?

I: Um, no.

P: Must come back to this question.

I: Okay, lets come back to that one. Um, how do §onk that its different for people growing up it

a farm with animals compared to people living itoan?

P: I think its better to grow with more animalsafarm than just a cat and dog.

I: Yes, okay...

P: Because you learn lots of different things s,ltits, lots!

I: Okay...

P: Like, at the location it's not nice but at tlaenh it's nice! Because at the location you hearpheple
screaming...everything’s bad but at the farm it'sserbhecause if you don’t have nothing to do you go to
the bush and it's peace, you take a walk with yioends or alone and you’re looking there at the
animals — even the birds, the birds sometimesiaging nicely!

I: Ja, Ja

P: Or you go to the dam and you see the birdstaétdg and the skilpad — you know skilpad?

I: Um, tortoise?

P: Yes! And you sitting, you not standing because fgeling relaxed.

I: Yes...

P: Yoo, sometimes you sit there and you dreaming thesemething in the bush, the animals.
Sometimes if you not happy you see Zebra and Imaatheverything and it makes you happy and
elephant — you can’t think nothing, you can’t thiv&d things.

I: Yes, yes, that’'s wonderful.

P: So you just rejoice!

I: That's really wonderful and so peaceful.

P: Yes! | wish when | finish school to stay on faem — my own farm.

I: Yes, yes...

P: And all the animals | would put there.

I: That would be wonderful, hey?

P: Yes, oh yes.

I: Um, Participant 2 do you think that animals hawer helped you when you have been sick before?
Do you think that animals are good for your health?

P: I think so, yes I think so.

I: Okay.

P: As | say you just think of nothing when you wytbur animals, you relax.

I: Yes, yes...

P: And when you playing with them, after that yoad and you sleep.

I: Yes, they keep you fit? And they keep your hstiang?

P: Strong! Yes, yes just like that, just like that.

I: Okay, okay. Um, and also emotionally — | know'weealready spoken a bit about this but do you feel
that animals keep you emotionally well? They mase gappy...

P: Yes, yes and they love you and you love thes -y® | like animals.

I: Okay, okay.

P: Like when | have money | want to take my month&® salon to say thanks for growing me up with
animals.

I: Do you think that animals help you spiritually?

106



487
488
489
490
491
492
493
494
495
496
497
498
499
500
501
502
503
504
505
506
507
508
509
510
511
512

P: Well, God made the animals. And first | wantthank God because he gave me this like for the
animals.

I: Yes, yes...

P: 1 want to say, “Thanks God, thank you, thank,ybank you”.

I: ...Um, we’re back at the culture question...

P: Oh, we're back!

(Laughter)

I: Do you understand any Afrikaans?

P: Oh, no | can speak it!

I: Okay, um you don’t know anything about lobola?

P: Lobola, lobola — oh when we marry?

I: Yes! I'm asking about when animals are usedlatk African ceremonies and traditions?

P: Oh! I'm married. My husband take me and thepiopose lobola.

I: Okay, did he use animals?

P: No he use money.

I: Oh okay. Can you tell me about any other blaékcan traditions where animals are used?

P: Yoo, this question is difficult!

I: Okay. Do you think that animals are importantbiack people because they are used for some
ceremonies and lobola?

P: I think its true but not all black people likeimals the same as me.

I: Okay, okay, yes | understand that.

P: Yes, yes.

I: Well, 1 think that's about all. | really apprete the time you've taken to talk to me and all the
wonderful things that you've shared with me.

P: 1 want to thank you, its nice to use my brake lihis to talk!

I: Oh, thank you Participant 2, it's been lovelikiag to you.
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I: Okay, so Participant 3...

P: Ja, so | grew up here in the animal welfare misgdion. | was born in 1982 and then my father was
working here...

I: At the animal welfare organisation?

P: At the animal welfare organisation, yes. Andnthé grew up here and then my father took a job
working at the ****** **+x* Nature Conservation, eeeh, it was 1988 at that time.

I: Okay...

P: He worked there at the nature conservation fge&s and then he came back again here to the
animal welfare organisation. So my life was withnaals very well. Eehh, and then | used to stay with
animals each and every time; | like to stay withnth

I: Yes...

P: And then from now...l do have 4 dogs and 3 puppies

I: Wow!

P: And last year | stayed with the animal welfargamisation and then, eh, but it doesn’t mean ever
since | worked with the animal welfare organisatidmve animals, from only last year — no, its fram
long time ago because | grew up with animals. Wedus have some dogs, like 4 dogs here at the
animal welfare organisation and then | would coraeehjust to visit the dogs and do stuffs with the
dogs and then also go to the nature conservatittf****** nature conservation.

I: Yes...

P:

And then, ja...em, before |
came to work at the animal welfare organisatiot, éeere’s some boys they make some cruelty, sort
of cruelty...like ja. | did form a team called ****# xkkkkikkk
I: Called? Sorry?

P- *kkkkkk kkkkkkkkkk

I- kkkkkkk kkkkkkkkkk)

P: Yes. And that name | took because of some Hwsuse the donkey-cart and then they, you know,
they overload and they beat the donkeys.

I: Ja...

P: And then some of the other boys they were dglitdérs. They, eeh, have pit bulls, if you know that
dog?

I: Yes, yes...

P: And then | tried to stop them. | called themaimd convince them “No man, what are you doing?
This is not good”

I: Ja, ja...

P: Like...”Yes, it's good when you watch the fighttlhomorrow it's very painful for the dog”.

I: Yes...

P: Just because...you see? And then | formed thait tea

I: Wow.

P: And then, yes, some of them go back again tthdbstuff but I'm still battling to stop that just
because someone needs to support me.

I: Ja...

P: And then | took one dog to them called MishKa,a pit-bull.

I: Uh-ha...

P: A female one who broke her leg last year. Amthtbhe was in a terrible state at that time.

I: Aah, shame...

P: And she didn’t want to see any dog, you know?

I: Yes...
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P: And then, as the person who knows how to ttest tog, you know, I try to change the mind of my
dog and now she is very good.

I: You still have her?

P: Yes, I still have her. And then, what | am tgyito say is even if | can get the opportunity tarkvo
for the animal welfare organisation — | did appdy & position to work for the police but | said “Né
don’t want to leave animals, animals is my life.

I: Yes...

P: And | like animals very much...even — you can ganty home you will see what I'm telling you.
Even of my friends you can ask, | am always withanymals, when | walk, | walk with my dogs even
in the township.

I: Yes...

P: And, what can | say? If we can go for instarcéhe township and we can get opportunities like to
go and just teach the people how to treat youratogow to, you know, just because sometimes you
see the dog in a bad state or...

I: Ja...

P: So, which means if | can help those peopledotd;, to treat their animals very well | can... bl t
problem is | don’'t have someone who can supportooteit doesn’t mean | can't, if | can have the
opportunity to just show them this thing is nothtigthis thing is not good — just try. | know other
people are going to complain, “No we don’t have soto buy good food for my dogs” or whatever.
You see so, like 1 do try to help other people ikt where | stay because | stay in the poor dilea,

it's not a good area - we are staying like in thednhouseseeeh, but we are still waiting for the RDP
houses.

I: Okay...

P: Ja, so okay. So I'm trying always when | seeemma, “No come what is it?” “This is right and this
is not right”, you see? And then some of them they no, I'm mad. No, I’'m not mad; | know what I'm
doing! Before | was in the animal welfare orgari@matwhen | was in school, | convinced some people,
“No, this and this and this, whatever” you know? kwstance, a month ago me and my father we
caught these boys who tried to stab this dog, & av&riday night and they tried to fight with us.\8Be
say, “No guys, we are not fighting but what you doéng is wrong”. You see so...and then we call the
lady, *******x and then she came and we tried texplain what is going on. But the following day,
because the boys at that time were under alcobahesfollowing day I call them and | say, “No guys
what you did yesterday, | didn't like it and the® Wy to convince you and you want to fight with us
which is not right. But we are not fighting at thishe, we are trying to stop you because what yeu a
trying to do is not right, you see?” and then tlsay, “Okay, we do understand” and they try to
apologise to me. And | say, “No, its good, if yoancsee in yourselves you are guilty just okay, but
please don’t do this”. And then | think last wealemf my friends, but I’'m not going to mention...

I: Names, ja...

(Laughter)

P: Ja, one of my friends he went to ****** to ddé pit bull fighting. And then he didn’t go because
said, “No my friend what are you going to do? Yoe going to take your dog and fight with them and
then you are going to come back to me and you wenanimal welfare organisation to help you just
because, (sighs), it's not an accident”...

I: Ja, ja...

P: Just because you take the dog and then...

I: The dog gets hurt?

P: Ja, ja! So, what I'm trying to say is animalsyuysee is...first we are human beings; we are created
so we can look after the animals. What I'm tryingsay now is if we are the human beings destroying
the animals then that mean Jesus or Lord therefeerd to create us or whatever you see, so what I'm
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trying to say is animals, shew, I, I, I'm not jysetending or whatever, it's something in my hgan
see? (Pats his heart)

I: Yes, yes...

P: In my heart. So what I'm trying to say, ja, Inked here because | love animals and then from what
| feel for animals before | come here.

I: Yes, yes...

P: So, if | can get support for instance for me amg dad and get some opportunity to go to the
township just because there’s some bad things mampen the township so we don’t have the
opportunity to just go there and just tell them wikaight and what is wrong, you see?

I: Ja...

P: So if we can get just a little opportunity so gan go to the township to tell those people, “Guys
what you are doing is not right, what you are damgight” and then, “Please just try to do what is
good for your animal” you see? And then maybe | say we can just get the number of cruelties is
decreased.

I: Ja, ja...

P: So, for instance this week or | think next waakare going to the schools so we can just edtlcate
children so that they can just grow up with a minat can just take the dog or the cat as your broth
or your sister.

I: Yes, yes...

P: Because to my father and my mother they arebioiomy sister passed away in 2002. But | took my
animals as part of my family so my animals theselap that space that make me feel like | don’ehav
a sister — | do have a sister because | have nmyasieveryday so...

I: They really have become your family?

P: Jal They are, they are part of the family foicsilong. | bought 3 puppies, pit bulls, | like pitlls. |
bought 3 puppies they were R3600.

I: Shew!

P: All three. | keep them inside my room, inside rmagm everyday, everyday and night they stay there
you see. So what I'm trying to say is | want to whibhose people who fight them how to look after
them - your animals.

I: Yes...

P: So...ja. And, what I'm trying to say...like, ja,dVe animals, | love animals.

I: Ja, and it sounds like you have such a greaipagor them as well. You've really been on thede
and helped them...

P: Yes, for instance | told **** |ast year, ja, teork here at the animal welfare organisation, ikesa
me proud. You see, just because this place, yousseee people — especially blacks, they think this
place is not good because they think dogs is ligeeee of something.

I: Ummm...

P: So to me, its like | work for the parliamentmlproud to work here and it's good for me to wask f
the animal welfare organisation so that | can haweer or whatever it is to help the people to see h
to look after your dogs.

I: So this place has given you that opportunity?

P: Ja, just because it helps to show them.

I: Yes...

P: Ja, ja.

I: They're lucky to have you here!

P: I think they're lucky, just because | did applythe police and then an answer come back and they
say | can come and | say, “No”, no | don’t thin&aln leave this place.
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I: Ja, ja. Um, | wonder if you can tell me a littieore about when you were growing up — maybe you
can start by telling me when you first met an animaour life. Can you remember that? And tell me
how old you were then.

P: Okay, from the animal welfare organisation ® tiature conservation it was 6 years so | was &yea
old, ja 6 years old. Ja, my first time I'm goingtil you about nature, nature conservation, ****x*
*kkk*k

I: Uh-ha?

P: Ja, it was my first time to see some animals hinoceros and buffaloes so it was difficult to
understand them. And then fortunately there walireorthat was called Harry - he was very gentle,
with big horn!

I: Ja!

(Laughter)

P: He was very friendly, very friendly. And then s@w a warthog, | was then very close to him to his
head, ja, | still remember, and then the guy wdled®r...ummm...***** and then there was another
guy, | forgot his name but he took this huge snagasnm, pythons!

I: Ohhh!

P: Ja, it was my first time to catch a snake ohdag, my first time!

I: Wow! And how old were you?

P: At that time | was 6 and a half years at thatti

I: Shew, so you were young?

P: 1 was little and it wasn’t so scary.

I: Wow...

P: And then there was ******** Centre, at the bigath. And then there was some classes there where
some teachers teach about wild animals. So whatemep | think | was 8 or 10 years at that timegw s
the cobra!

I: Ohl

P: The cobra! (Laughs) | was me and my dad noag me and my mum, my dad was at work at that
time. And then | took a stick so big (gestures vhith hands) and then did like this (shows me how he
picked up the snake with the stick). It was thstfirme | catch a snake that day.

I: Wow!

P: And then, after that | was like, “No, animals &ke human beings”.

I: Ja?

P: And then | decided “No, I'm not just going tkéathese animals far away from me”. And then my
father teach me very well about animals and hoWwatadle with other animals. “Don’t be scared about
this and this and this”, some of them are dangerndwesbuffalo are too dangerous and then rhino and
others. So...ever since then | say, “Okay, no, I'nh swared of wild animals'The domestic animals,
because | grew up here at the animal welfare osgéion, at that time Mr **** **xkkkx yqag
managing. Ja, and then | was staying here andttteza was four dogs, it was Rover, em, Blake, Fox
and another one was Hero. This dog Hero | musytellabout. This other dog was put down but must
have had a puppy.

I: Ja?

P: And there is a place here to bury some dead.dogs

I: Ja...

P: Right, they buried this dog and it was aboutd®&tock in the evening and there was sort of kke
building of stone. What happened was that puppydida’'t know that puppy was not dead you see,
but that puppy the following morning was sittingfiant of my door. And then we took that puppy and
we gave that puppy the name Hero. The puppy grete be big, yoo, he was a good dog and he was a
good guarding dog, a good guard dog!

I: Ja?
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P: And then my father, hit my cat with his car.

I: Aah, no!

P: It was very terrible for me. And then he cameehend ask Mr ******** {g close that space. And
then in 1995, ja, that time we were staying inltdoation, but my father was still working here and
animals stay here. And then in my school holidagsKk permission from my parents to come stay here
so that | can keep close to my animals. They dinag¢ permission to me, they say, “No, you can go”.
And then | came here and then on the weekends lddmlp, do some kennels cleaning and everything
and then even if it's mid-week | just come here balp and just do stuff until now.

I: Wow. So from a young age it sounds like youeeb around animals?

P: From a young age, ja! As | said before | owrogsdand 3 puppies, | got 7 dogs!

(Laughter)

I: Jal

P: 1 got 7 dogs! | always spend my time with my slog

I: Ja...

P: 1 can say if | can give percentage, | give 70%ni dogs and 30% just to everything else.

I: Ja...

(Laughter)

P: They very important to me, just because evdmaih the first one to say, “Okay this dog is sick”
because | know, | know, because | can see, “Okateyaay he is very friendly, if he’s friendly he’s
friendly and today he is quiet he is not the same’s

I: Ja...

P: So each and every time | spend...even my frighéy,complain but | say, “No, if my dogs are here,
I’'m okay” (pats his heart).

I: Yes...

P: I'm okay! And | did have an album, in Grade 56grall of them was my dogs and my cats, you
know? All of the time!

I: Aah...

P: And then one of my dogs passed away then aadld gust take out my album...

I: Okay, okay...and what do you think that the effeicgrowing up with these animals had on you? Do
you think they changed you in any way?

P: Yes, | can say that. But | can also say thadifl not grow up in the nature reserve and thenahi
welfare organisation, maybe | was born with thaureof wanting to be with animals anyway, | can
say...ja, ja.

I: It was a feeling you already had?

P: Yes, it was a feeling, a feeling you know just#&use, as | said before, we created to look after
animals you see so that’'s why | had that feelikg, lIfNo, | must look after animals” you see?

I: Ja, ja.

P: Whether it is a wild animal or a domestic animadt because we are here for the purpose ofolo lo
after animals, ja.

I: Yes. And it sounds like that realisation andttfeeling in your heart happened for you when you
were very little?

P: Yes, yes.

I: Okay, um, you spoke a little about your animadsng part of your family — maybe you can tell me a
little more about your relationship with animals@wido you see them?

P: First | can say, like to take your animals ag payour family is good first - just because dcan
take them away from you it means there will be p gatween you and pet, which means you will
never take care of them. Just for instance, | daké® my sister in the rainy weather and just cthge
door — close her outside of the house, you see?

I: Uh-ha...
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P: What I'm trying to say is, she will cry becausés cold, you see? That's why | said | take my
animals as part of my family, you see, becausedtrapply what | feel and then what they are feeling
you see?

I: Yes.

P: Ja, so what I'm trying to say is, if | get hahust go outside.

I: Yes...

P: If they are getting hot | must put them outsidéhe shade so if they are getting cold | musttham
inside the house.

I: Yes...

P: So | take them as part of my family.

I: Yes.

P: Each and everything | am doing, they are payai see?

I: Yes, you really take care of them?

P: Yes, yes.

I: It's really as if your animals are your family?

P: Yes, yes, yes — like my sister or my brother yee just because | must take care of them!

I: Yes.

P: Ja, to take care of them and to see what isgvaod what is right — ja.

I: Wow, okay. And, ja, you mentioned about pets aild animals — so did you grow up knowing that
there was a difference?

P: No, | didn’t grow up knowing that this is wild ¢his is a domestic animal — no | didn’t, but as a
child when my father transferred to nature condeud could see, “Oh, now this is the wild animals

I: Oh, okay because he was working on a natureve3e

P: Ja, on a nature reserve so | could see thatattlgeyot the same thing. And | was here and | sgs d
and cats and donkeys and other things. Now I'mature and I'm seeing rhinoceros, buffalo, kudu’'s
and impalas and alles, you see?

I: Yes...

P: So right, | saw these are the wild animals bdbesn’t mean | must be away from them — if | can
get the opportunity like, okay | can go to ********* g see Harry, but okay | can't just play with
him but | like to be close and watch. And then taylve get two metres, three metres closer to him.
And then also we went to ****** emmm, Buck resex?

I: Yes?

P: We went there and then we saw some hippos aaffesi and other animals!

I: Wow!

P: It was my first time I'm seeing those! And theém thinking, “Okay | didn’t now about these
animals!” So then | was with my friend’s dad, halso with the ***¥**x* Jkxkkkxkkx - gn the same
team, and | ask him what’s this name? We call Xihmsa ‘Imvumbu’...l say, “What is this?” he say,
“This is Imvumbu” he say, “No, it stays inside thvater”. | say, “Oh, how?” - because this is a huge
thing to see!

I: Yes!

P: And then he starts to laugh at me. And thenw tbee giraffe, tall things! And say, “What is this?
and we call it a ‘Indlula Mthi’ in Xhosa. He sayNo, Indlula Mthi”. “What is he eating?” “No he’s
eating the leaves” “Oh!” And then we go and watome sort of movie about the animals like leopards
and lions and they were eating, like, kudus — Is@ne of the stories were not good but they must ea
and also otherwise they are going to like, overpeteuand get too many.

I: Ja, yes, yes...

P: And so, then | can say, “Okay these are wildnaitgé and these are domestic animals”.

I: And that's how you came to understand the dififere?

114



201
292
293
294
295
296
297
298
299
300
301
302
303
304
305
306
307
308
309
310
311
312
313
314
315
316
317
318
319
320
321
322
323
324
325
326
327
328
329
330
331
332
333
334
335
336
337
338
339

P: Ja, but when | was little I didn't like it besmiwe couldn’t take my dogs to the nature resdrve.
couldn’t take into the bush because they were gitings and the guy eventually decided to put my
dogs down.

I: Aah...

P: Yooo, it was very terrible, it was not good foe, | cried! But then that guy got new dogs anaas
difficult to understand them because I'm used tevdR@nd Blake and the other dogs, you 82¢.no, |
understand them and then | stay here again andvibestay in the township and then one of my dogs
was hit by a car...

I: Aahh...

P: And then | picked up a little puppy but likés ia township — it was full of mange!

I: Oh...

P: So, | have someone who can help me, **** my éath

I: Yes...

P: And then I've got a beautiful dog!

I: Aah...

P: And I think she died in 2002, ja — she liveddahough.

I: Okay...

P: And then I, in 2002, got another dog called Ramed | put him down this year, 3 weeks back
because he got cancer and I put him down.

I: Aah...

P: But now | have some pit-bull dogs, good dogsy geod dogs.

I: Ja...wow. Okay, um, how do you think that growungwith animals benefited you? If at all?

P: Ja, they helped me very much. For instancedifih’'t grow up here maybe | will have a negative
feeling about animals, you see?

I: Yes?

P: And to grow up here, it gave me that positiveifg about animals just because each and evegy tim
| was staying here | used to play with this chitdtbat used to stay here — it was the childrerhef t
owner — and they teach me about animals, somesthidigin't know.

I: Yes...

P: They say just take the dog as your friend oycas family and | knew they were telling me a good
thing, you see?

I: Yes.

P: And | learn and learn and learn and now | anmd@yyo teach other people to do the same, you see?
I: Ja...

P: So, some of my friends they understand, you gewl’they...some, for instance those boys who
were the dog fighters, four of them, | convinceednth Now they are not fighting anymore.

I: Oh, wow!

P: They are not fighting anymore.

I: You did a good job!

P: 1 did a good job! And then others who were ughngdonkey-cart — ja, | know there are no jobs in
Grahamstown, | know that and they are working wlhigir donkey-cart. But you can’t use it today and
tomorrow and the next day, you see?

I: Ja...

P: Just because they are over using, the donkgsttisg tired! And if you make it run too much, yoo
And then they must know they must skip maybe twygsda give the donkey rest, you see?

I: Yes, yes...

P: And then some of them, really, they are notgisie donkey-cart as much. And then | formed that
football club, ****xxk *ixkkixkix yoy see? And it’ s still going.

I: Oh, it's a football club?
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P: Yes, it's a football club. You see, it's nottjéisr the animals, other people they were housdiensa
you see? And | sit down and | say no, first theystrkinow that crime doesn’t pay but some of them do
not know this so first | must go to them and shbent that they are doing the wrong thing. So | calle
them and | said, “Guys what you are doing is thengrthing. For instance, you are stealing a
television and maybe it will cost about R5000 bati will only get R150 so that means nothing and
you are going to go to jail for that which meansl ywe going to waste more than 5 years and when you
come back there is a gap between you and yourdifielnd they say, “Yes, yes”. And they ask,
“What can we do?” And | think it would be good salcihing to form a football club and really my
father bought me a football and then | take thera pwractice and we practice — really we teach! And
now my team is number one, it’s a good team!

I: Wow, that's really great...amazing.

P: It's a good team, but we are still needing kgtjbecause | do not have money to buy some and the
it’s just difficult but | did try to get some spamship but | failed but it doesn’t like mean, nmust go
back to what | did before! No, | want to do thichese | say, “No guys, we never know what is going
to happen tomorrow”.

I: Yes, yes.

P: Maybe someone say, “Come guys, here’s somerkitdu” and then ja...

I: Yes, and so it sounds like with this club yowéahe opportunity to talk to them about crime &lisb
about how to treat their animals?

P: Yes, yes. | teach them, you know, “Guys we nkmtw that we come from a different time” —
other’s they are house-breakers, other’s they agefidghter’s, other’s they use donkey-carts verglpa
and other’s they are smoking this stuff, daggas@ef So they are using drugs. “So we must talktabou
all these things that confine us and put it toge#ral just share our views - what do you thinkwabo
breaking house? What do you think about fightings®3 And most of them they say to fight the dogs
it is not good because they like to say to thossslveho fight the dogs, “Okay, you get money but the
dog gets pains and how do you think that dog agint then?”, you see?

I: Yes, it sounds like you’re making a difference?

P: Ja, a difference. Because last year, no noyéast year before last, ja. We went to ******* tglay

a tournament there and then, as the founder oflthe | gave some letters and put the club stamp on
so they could give to their parents. Their pares#ig, “No, we can’t give you this money”, they dan’
give them the money they must call me first anch thexplain what this is about and then their ptisen
they trust me very well because they know thaokttheir children from the bad things to good thsing
you see?

I: Yes.

P: 1, I, I teach them the right things, you see?

I: Yes, wow. Do you think it's better to grow uptianimals as a child than not to grow up with
animals as a child?

P: | can say, yes, it's better to grow up with aalsnas a child just because you grow up under that
atmosphere of animals, you see? For instanceoi gip knowing how to treat a dog or a cat that
influence can change you just because your fathgoing to teach you “Look, don’t handle this dog
like this” and then you are going to say, “Oh” ahdn you are going to know you must feed your dog
three times a day or whatever. But to grow up with@ dog, ja, it can affect you just because it is
going to take you much time to get that feelindawe dogs just because some people they grew up
without dogs and they leave their dogs outside évi€s raining or whatever, you see?

I: Ja...

P: But if they can get someone, someone who cdrtgash them maybe they can understand how to
treat their dog.

I: Yes, yes. Okay, do you think that growing uphwéinimals as a chid — the dogs and the cats and the
wild animals — do you think they helped you devedspa child in any way?
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P: Yes, they helped me very well to develop asila.chcan say just because, eemm, if for instance
didn’t grow up with animals | don’t know, but toayv up with both domestic and wild animals they
helped me very well because | know, for instanceultn’t go to the veld to hunt, you see? Just
because | can kill something but they are thelevéotoo. And here, domestic animals, they are bere
be friends of mine and then to be friends of th8myou see, they helped me very well | can say) bot
of them, both of them.

I: It sounds like they taught you how to respeet?i

P: Yes! And to care for them, to care for them. s,Yand this is important to learn as a child, very
important.

I: Oh, yes!

P: For instance, | like to say to my friends, iluyget that opportunity just use that opportunitgenese
you will never get it again. What I'm trying to saf/for instance | say, “No, don’t do this to tdeg”
maybe other people they will never stop them, yeej fust because they don’t care about animals. So
if 1 can help by saying, “Stop it, just stop it"yeu see, what I'm trying to say is, if they get the
opportunity for somebody to give them a chanceocoeducate them they can understand — they can
learn something.

I: Yes, yes, and things that are really importaritriow...

P: Yes, ummm!

I: Okay, and do you think that growing up with aalsihad a positive effect on you socially? In terms
of the animals helping you make friends and thenais also being your friends? Do you think they
helped you learn to interact better?

P: Yes, it helped me positively just because |saynto socialise with animals is a very good thugg
because — even the animals, they know someone wogend like them, they have that feeling, okay
this guy or this lady is not good for me. For im&t@, you can ask **** there was a dog here called
Danger, he was a bull dog, this dog the owner dmh#tis dog to the animal welfare organisation
because this dog bite the small child — it wascaous dog. And then if you want to go into the kelnn
you must have pole, | told my father, “No look,dncgo into that kennel without a pole” just becaluse
had that feeling if the dog bites, if you love & till see. They say, “No, no, no” — “Okay, give me
three days”.

I: Ja?

P: It was on Thursday on that day and | took soreadand | gave that dog some piece of bread and
then on Friday — because it's not good to justeclbe dog in like this — | said, “Just leave it Igoing

to open for that dog”. He said, “No China” — heledlme China — “No, no, no” — okay, | open the gate
and | stand straight and he go and he come bacietoroo, | was scared because | didn’t know what
he do to me! Then | tried to brush him and he junpme and then | brush him. On Wednesday that
dog must go to the vet. So | say, “No, | want @yswith this dog in the kennels bakkie” - our kelsne
bakkie it look like this (gestures size of bakkie).

I: It's very small in the back?

P: Yes, and it's a big dog! So, | go with him angut him in the back with me and | close the door.
Yoo, the other’s, they didn’t believe it! They ditibelieve it! Okay right, we go to the vet, thete

vet must give that dog a tranquilliser becausaltigewants to attack the vet!

I: But he didn't attack you?

P: Nothing! | sit with that dog in the same kennelgou see, if you show that you love this thing he
will see that you love it because, you see, thelitethey feel it (pats his heart).

I: They can feel the love?

P: Yes, they feel it. You see, they influence me/vauch to grow up with animals — they help me so
much!

I: Ja, okay, umm, do you think that there is any waat animals have not benefited you — have not
helped you in any way?
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P: No I don’t think so, no | don’t think so!

(Laughter)

P: Just because | gain something from them, justuse they love me and | love them — dogs they are
very friendly, they like the humans and they nemekltoo! So, if | can say, no there is no way they
have not benefited me even if | can again say lscthey close the space between my sister and me
because my sister passed away.

I: Yes...

P: So that space has been closed up. So | can’heayo — | benefit from them because they aré par
of my family they are part of my sister, you sée\tare my sisters.

I: Yes, yes. It sounds like your father had a pesiattitude towards animals — did both your pdsent
feel this way?

P: Yes, yes — my father grew up in a family whaes$ilkanimals, he used to tell me stories of animals —
Ja, he always love animals very well. | can sayoéliny family, from my mum, my dad, cousins,
sisters — we all love animals, all!

I: Okay. Um, | wanted to talk a bit about the ctdiusignificance of animals...

P: Culture?

I: Yes...what, in your culture, do you think is thgrsficance of animals?

P: Oh, | can say they put more...emphasis, ja, om flast because the Xhosa, ja — first the Xhosa, we
do believe dogs they are part of our culture, Ifke,instance, if you dream about a dog they saytdo
tell anyone...

I: Yes...

P: Just because that is your ancestors tellingspowething.

I: Uh-ha

P: So what I'm trying to say, that is why | takegdoas my friends just because | can’t take my
ancestors away from me.

I: Yes...

P: You see what I'm trying to say?

I: Yes...

P: Ja, that's why | take dogs close to me, yes.iigiance, | did dream about two months back — and
then | tried to explain to my mum it was me and mym in my dream on a river, see, and then we are
singing our cultural songs. And then a blanket canoterom the water and then in Xhosa we must take
tobacco and put on the piece of paper or whatewttl@n put on the blanket, yes?

I: Uh-ha...

P: Okay, so mum did that and then put this thinghenblanket and then the blankets go back again to
the water, it sinks. And then this blanket cameklsgain with a dog, a pure white dog.

I: Ja?

P: With, emm, sort of orange on the ears. And theas trying to run but then | was like, “No don’t
run” - just because this is trying to tell me sonmed, you see?

I: Yes...

P: And then | wake up and | wonder, “What is goor®” So | went to tell my mum the following
morning and she say, “No, okay your dream tells s@mething” - just because you must know that.

I: Yes...

P: If you dream a dog or whatever you must know thgour ancestors — so that’s why | say to my
culture it put more emphasis because dogs thegpaatef my culture.

I: Yes, yes.

P: They are part of my culture, ja, ja, | can saatt

I: Okay, okay. And culturally, what significance gou think there is for children growing up with
animals?

P: Culturally?
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I: Yes.

P: Ja, you see, | can say those children who gmwith animals they know how to handle and look
after animals you see, because our grandfathee\s tiil us first about the dogs and what does this
mean you see? So — especially if | can talk aboeitgpat. You see, the goat in Xhosa we do lot of,
especially in the traditional works in Xhosa like w when we go to the bush to be a man at 16 or 18
years, first before we go there we must slaughtgoa and then we must eat from the neck, which is
half-done — half cooked.

I: Uh-ha...

P: Yes, they must eat and then they make a santaklace from that stuff, the skin, and then yon ca
go to the bush. And then, maybe two weeks or thveeks before you go back home you must
slaughter another goat so that you are tellingtieestors you are going back home now...

I: Okay...

P: You see. And then...

I: So when you first slaughter the first goat aoe yelling the ancestors that you are going tdotingh?

P: Yes, that you are going to the bush, ja. And tih@t you are going back home now. And then there
are some or other things from the childhood, maytwe are two days or three days old and they
slaughter a goat — they call it imbeleko, if | cay, ja, it's the day of birth which means you MUST
you don’t then there will be some wrong things -yb® you pee when you sleeping or you doing
something wrong, you see?

I: Okay, so when a child is born then you needdaghter a goat to ask for the child to be headthgt

for things to go well for the child?

P: Ja, things to go well, yes. And when someonsgzhaway you have to slaughter a goat or a cHittle.
it is a man, then you have to slaughter a maldecattif it is a female then you have to slaugtger
female cattle. So you must do that stuff. And taeimals in Xhosa, or in our culture, they help asyv
well just because we believe in animals. For instanve believe in dogs, we believe in cattle’s, we
believe | goat, you see. So that's why it makes<issa, to be proud of animals, you see?

I: Ja, ja.

P: That's why, because they do lots of things far u

I: Yes, so it sounds like they're very significant?

P: Ja, they're very significant, in culture, yegstlbecause, if even things are not going well, beay
I’'m married and things with my wife are not goinght or there is some conflict between me and my
wife or we don’t have babies, you see?

I: Uh-ha?

P: Say, “No, must slaughter a cattle and must ajsdoto our ancestors”, say, “No man, if we did
something wrong we are saying sorry to you”. Orneidd am working but | don’t see my money or
whatever or | always fight with my employer. Didwseee that story about — they called it the W-R-A-
T-H of the ancestors?

I: Oh, the wrath?

P: Yes, the wrath of the ancestors. Those peopledidn’t do all the right things and they didnkd

the slaughter of the cattle’s and then the anceshay become angry! And then they realised noj; the
must do all these things!

I: Yes...

P: Really, it works, that’'s why | say in our cukuthey put more emphasis on the animals.

I: Yes. And can you tell me about lobola?

P: Lobola! Yes, lobola, ja you see, like in old gations ja, but you see we are still doing it n8uwt
you see if you are going to marry in Xhosa, you ganry but first you must do ilobola. It goes like
this — I'm going to marry my girlfriend. First | rstt know that my girlfriend didn’t have any baby
outside, before | marry her, just because it goingffect the lobola. If she’s got a baby to anotingy

the lobola is going to be lower, you see?
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I: Yes...

P: But if didn’t get baby or she is still a virgitm sorry to call that name — then the lobolaighh you
see?

I: Yes, okay...

P: So, if she doesn’t have any babies then theyoiag to say, “We want twenty cattle’s for her and
R50 000".

I: Shew!

P: It's a lot! It's a lot of money, but we must dlojust because we want our marriage to go well
because if we don’t do that we will go through tadbtroubles in our marriage, you see? So you must
do it.

I: Okay, yes...

P: And then, even if | make someone pregnant, ge® s

I: Yes...

P: I must pay it! | MUST pay it, you see? Ten @étlor 5 cattle’s - whatever they say - and R6G®0 s
that | can demand that that child is mine now.

I: Yes...

P: If 1 do not do that, then it is not mine - itnst my child. Yes, biologically it is mine but Ate no
rights to that child — so that’s why lobola is vémportant to us, you see?

I: Yes, | can see it's very important.

P: It's very important, very important, very impant.

I: Okay, okay. Um, and how do you think that nonsteen South African’s encounters with animals
differ from Western South African’s?

P: You see, | can say in the rural areas thereado¢ of problem’s — there is a lack of facilitikise
vets, just because you see, the animal welfaren@maion here in Grahamstown is close to town and
then is far to the farmers. So that, you see, ifcewe have some sort of, maybe 4 days a week we are
going to go to ***** farms and farms near theresfbecause most of the animals there are dying on
farms and most people there don’t know what toAtad, for instance, those villages like **** if we
could go there — they have dogs there and somieeaf bring their dogs here in a very terrible state,
they are so sick and sometimes we can’'t do anyihikeyfor distemper. So if we can have sort o€lik

a vet clinic or something for the rural areas.

I: Ja, ja...

P: Not big but to open on Monday, Wednesday andilyrit would help a lot to those animals there

I: Yes, yes. Okay, and you mentioned before abonnesof the deaths of animals in your life — can you
tell me a bit more about how these deaths affepbe@

P: Ja, like | can say, it's like you lose someoaqe lpve. Like, you lost, for instance, your parentsur
father passed away — you get that feeling. And maydu are going to take 6 months or a year to be
right again. But what I’'m going to say is when nogd were put down | felt sad for maybe 6 months
just because...l took my dogs at that time, even r@wmy brothers.

I: Ja...

P: You see, so now, | was lonely at that age | asly, my grandmother was in **** Township and
my sister had passed away so | was lonely, | ngdohad friends to play with. But after 6 months |
realised no, they will never come back again sasiforget about them. But when my father hit my
cat with the car, yoo, it was very sad, it happeineflont of me, | saw everything what happened and
her eyes were outside!

I: Ooh, no...

P: But he really didn’t see, just because he gthéncar and didn’t see her there. Yoo, but | ctieat
whole day and then the following day | didn’t tatkhim just because | was angry but | knew it wasn’
his fault. And then he helped me bury her, but, ja...

I: Oh, shew. Do you think there was anything yarié from the experience of your pets’ deaths?
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585 P: Yes, yes, | learnt experience, you see, adllszfore, to lose your friends — I'm calling my ety

586 friends — it makes me feel bad. Like on that dayfatlger hit my cat with the car, | cried the whdkey

587 and | didn’t want to talk. And then he came herd ae ask to give me a dog and it close the gap
588 between me and the cat that | lost. And then omaytlogs was shot by another guy because this guy
589 took my dog and my fathers to go hunt with him &oth our dogs were dead and he brought our dogs
590 on his bakkie and | was so upset that day, | wasgrto pick up the dogs and | was full of blooéitth
591 time, full of blood. It was my first time to seemsething so terrible. And then the guy explainedntp
592 father that it was another guy who shot the dogktensaid he would really pay it back, really pay i
593 Dback.

594 [ Ja...

595 P: And then, we got another dogs and | named theweiRand Fox again. So...it was my first time to
596 see my pets dead and then it affect me very musthbcause to see something, to see something you
597 love is dead, no...it's not good.

598 I: Yes, absolutely, ja.

599 P:It's not good, it's not good.

600 I: Um, can you think of any way that you think amisymight be helpful for your health?

601 P: For my health?

602 I:Yes...

603 P: Yes, | can say they keep me healthy just bechyse believe in something, which is going to el
604 you in your health, it can. What I'm trying to siy | believe in my dogs, even if I'm sick you séd,

605 see my dogs | just go and play with them thent foiget about that I'm sick, you see?

606 I: Yes...

607 P: So, again I'm well! Ja, they make me happy aach well, you see?

608 I Yes, yes...

609 P: And when there is a sick dog here | go and pldly them because | know it's also going to make
610 them well, you see?

611 I: Yes.

612 P: So | said to myself, because | was sick oneathalythen my dog came to me because my door was
613 open and they came to my room and they lick on atgfyou see and | forget that | am sick and |
614 wake up and | play with them and then the followtlay, I'm okay.

615 I: Yes...

616 P:You see, so | believe that they can help yob yaiur health.

617 I: Yes, yes. And some people say that they alsp kee healthy because they keep you fit and keep
618 your heart strong because you take them for walks?

619 P: Walks! Yes!

620 I: Animals keep you quite active?

621 P: Yes! For instance | do have one pit bull whee®two walk very much...

622 |:Yes?

623 P: So | like to run and | like to take him too ameh with him — run, run, run do lots of running. d\n
624 then when | come back | take another one and pidy another one in the yard, so | do only have a
625 little time to rest!

626 (Laughter)

627 |: Yes!
628 P: So they keep me strong you see?
629 I: Yes.

630 P: You understand what I'm trying to say?
631 I: Yes, yes! And um, they also say that animals lbawvery relaxing and that's why they also say they
632 can be helpful.  wonder if you agree with that?
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P: Yes, yes, yes — like stroking the dog it can engtu feel very much relaxed — maybe you can sit
more than two hours just brush your dog or do wheatebrush your dog and play with them, you see?

I: Yes...

P: Then you are not wasting lot of energy you ase $itting down and brushing dog and relaxing, yes
I: Yes, yes. Okay, um and can you think of how algrmay have been good for you emotionally?
When they make you feel happy, like you said béfore

P: Yes, yes, they make me happy just because éVamlike angry, maybe my father made me upset
or my mother or my little brother, you see?

I: Yes...

P: Okay, most of the time if I'm angry | don't like stay just because it make me more angry, ye@ se
I: Yes?

P: So the best way is to just go outside and theanl be with my dogs so that | can forget what
happened, you see?

I: Yes...

P: And then | feel okay so | can just go back. ENdim wrong, | did something wrong, and then they
shout at me and | become angry, then | just gopdand with my animals and in that time I'm playing
with my animals | realise, “Oh, | did something wg3 so | can go back and say, “I'm sorry”, you see?
I: Yes.

P: And then, you know, | say, “I know | did a wrotigng and I'm sorry”, you know?

I: Yes, yes.

P: They make me relax, you see?

I: Yes, yes. And can you think of any way that aalisrhave been helpful for you spiritually?

P: Yes, yes, yes, ja, | can say they have beerubalpiritually because like, if we can go to thélé
first. | know, God before the human being was, wees created by God. First He created the animals.
And then He said to Himself, “No there is someon¢here is something | missed just because these
things can’t look after themselves. So what can? dmust create a thing that can look after thand
then He started to create someone, Adam and EwkthAm they look after the animals; they look after
everything on the earth at that time, you see? &mlsay they help spiritually because | am here to
look after them like God had created me for — tiklafter the animals. Ja, | can say it does!

I: Yes yes. Um, and do you think that growing upghwanimals has enhanced your quality of life —
made your life better?

P: Yes, they have made it very much better, yourséfe you must deal with different things. Ithn

say there was no dog and | just grew with the hub®angs which means you can’t each and every day
teach someone. It's better to teach something thdtat. | mean is if you teach a dog to sit he will si
You see, what I'm trying to say is ja, ja, ja, thragke my life better.

I: Okay, and how do you think that your childhoogeriences growing up with animals has shaped
the way that you see yourself now?

P: Oh, okay, it changed me very well having aninjaés because it gave me that thought okay, now
I’'m a human being, okay? And | must look after thasimals and then...okay!

I: Okay!

(Laughter)

I: That's great. Okay and how do you think thatvgreg up with animals has changed the way you see
the world and other people?

P: Ummm, yes | can say animals they changed th&lwast because...what I'm trying to say is that,
you see, the most, ummm.... that’s a difficult oneauge)

I: That's okay, that's a difficult question we ckeave that one if you want. | think you’ve answeited
already in some of the other things you’ve said.

(Laughter)

P: Okay, thank you.
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682 I: Participant 3 thank you so much...
683 P: Okay my friend.

684 I. ...for chatting to me | really appreciate everyihiyou’ve said and it's been wonderful hearing abou
685 your experiences!
686 P: Okay

687 I: So thank you.

688 P: Okay and can | say thank you because to chattammals is very good just because...so that |
689 cannot to kill something inside, so that other gedlpey can see what is my feelings about animals y
690 see?

691 I: Yes!

692 P:So, |, I, I don’'t want to just keep my feelingside you see, | want each and everyone to knay ok
693 there is someone who care about animals you see?

694 |: Yes!

695 P: So | want to say thank you very much!
696 I: Yes, that's wonderful, thank you, thank you.
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