
LEADERSHIP DEVELOPMENT WITHIN A LEARNER 

REPRESENTATIVE COUNCIL: A NAMIBIAN PRIMARY
SCHOOL CASE STUDY

A thesis submitted in fulfilment of the requirements for the degree of

Master of Education

(Educational Leadership and Management)

of
RHODES UNIVERSITY

by

JAQUELINE TJIHURO

February 2018



Abstract

Learners in Namibian primary schools are seemingly not brave enough to stand and raise 

their voice on issues that concern them. This is what Shekupakela-Nelulu (2008) wrote after a 

study she conducted on the Learners’ Representative Council (LRC) of a school in Namibia. 

She refers to a time when “the involvement of students in school affairs was seen by the 

regime as a political act and attempts by student leaders to involve themselves in educational 

issues were often quashed” (ibid., p. i). This situation will be all too familiar to South African 

readers, where a public holiday, Youth Day, was declared to mark the apartheid regime’s 

brutal treatment of learner protestors on June 16, 1976. While Namibia has not experienced 

events of such magnitude, the notion of learner voice is equally problematic and worthy of 

investigation. The absence of leadership development opportunities for learners has led to 

this research study which seeks to answer the central research question: How can learner 

leadership be developed in a LRC?

I used an interpretive paradigm, adopting a qualitative approach in the study. Concurrently, 

the study was framed and guided by the second generation of Cultural Historical Activity 

Theory (CHAT) as an analytical tool to achieve my research goal. The following questions 

guided the study in two phases. Phase one: What were the perceived causes for the non­

sustainability of the learner leadership (LL) club at the school? Phase two: How is the notion 

of learner leadership understood in the school? How is leadership developed on the LRC? 

What enables and constrains leadership development of learners on the LRC?

The research participants were thirty LRC members from grades 6 and 7 and15 teachers who 

teach the LRC members. The principal and three HOD’s were also research participants 

being part of the Senior Management team. One of the HOD’s also fulfils the role of the 

guardian teacher to the LRC. A school board chairperson also participated in the Change 

Laboratory Workshop. Data was generated through multiple data sources such as 

questionnaires, individual interviews, a focus group interview and observation.

The findings from phase one of the study revealed that the learner leadership club’s 

intervention was a success during the 2014 academic year, but the absence of the learner
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leadership club as an extra-mural activity affected the sustainability of the club into the next 

academic year 2015.

Findings from phase two revealed that leadership opportunities did exist at the school for 

learner leadership development. However, a few challenges emerged relating to traditional 

views of leadership and constraining factors that could affect learner leadership development 

at the school. Thus, Change Laboratory workshops were held to find solutions to the 

challenges, in order to promote and enhance learner leadership development, hopefully for 

the future of the Namibian child.
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CHAPTER ONE

INTRODUCTION

1.1 Introduction

This chapter aims to introduce the research study that plans to investigate how learner 

leadership can be developed within a Learner Representative Council (LRC) of a primary 

school in Namibia.

Thus, in this introduction chapter, I will first present the context and historical background 

for this study on learner leadership. I will then provide the rationale of the study, followed by 

the goal and research questions. Then I will briefly discuss the methodology and finally a 

brief outline of how the thesis is structured will be provided.

1.2 Context and background of the study

Please note the term ‘student’ is used when referring to international literature, however the 

term ‘learner’ will be used in the study referring to school-going children who are the focus 

of my study. Learner involvement in leadership activities is not a new phenomenon. 

Therefore, learners fighting for their voice to be heard and to have a share in leadership (such 

as the Soweto riots in 1976) are part of the apartheid history of South Africa. Namibia is no 

exception. South Africa was given the mandate by the United Nations to rule Namibia from 

1920 through to its independence in 1990. As a result, events such as the Soweto riots 

inspired widespread student strikes in Namibia (Harber, 1993). The strikes started with an 

end-of-examination boycott at Martin Luther High School in Omaruru and after a few weeks, 

other students joined the boycott countrywide (Harber, 1993). Their involvement was to join 

the fight for social transformation of the apartheid system under the colonial South African 

Bantu Act of 1953 (Mabuku, 2009). According to Harber (1993), the Bantu Education 

system, which included an irrelevant curriculum together with other forms of discrimination, 

produced resistance amongst students countrywide. Furthermore, the system was organised 

based on race and ethnicity which left the elite white population exposed to compulsory
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education, while for the black community, education was limited for vocational utility 

(Namibia. Ministry of Education and Culture [MEC], 1993). As a result, a student movement, 

the Namibian National Student Organisation (NANSO) was formed to spearhead the 

boycotting of classes in schools. Perhaps one might argue that the movement came about to 

fight against the Bantu Education system which privileged the elite few.

Subsequent to the infamous 1976 riots, boycotting classes became one of the alternative ways 

in which learners could raise their voice regarding the issues affecting them. This is 

reminiscent of 1986 when I, as a learner, was taken out of class to join others in solidarity to 

boycott classes. Learners taking part in boycotts did not have any rights or channels through 

which to raise their voice on issues affecting them, such as cleaning their environment or 

coming up with projects for the best of their schools (Tjihuro, 2014). To break the chain of 

silence, learners had to boycott to ensure that their voice would be heard. The recent student 

riots and demonstrations in South Africa (#feesmustfall) was a stark reminder of what can 

happen when learners feel they have no avenue to express their unhappiness and want to see 

some reaction.

A turning point came when Namibian political independence led to the implementation of 

policies such as the Namibian Education Act o f 2001 and Language Policy for Namibian 

Schools o f2003, and therefore the transformation of the education system. The Education Act 

o f 2001 introduced the implementation of the LRC in schools, and even though the policy 

was meant for secondary schools, many primary schools also implemented it and now have 

functioning LRCs. The LRC became the legitimate representative body of learners in schools, 

replacing the prefect and Student Representative Council (SRC) bodies. Therefore, the LRC, 

being the highest body of elected learners, was to exercise its mandated functions and liaise 

between learners and the school management (Namibia. Ministry of Education [MoE], 2001). 

In other words, the LRC body became the voice for learners and furthered the enhancement 

of democratic processes which were lacking in our schools.

Furthermore, the motivation for the establishment of the LRC was to promote the best 

interest and welfare of the learners (Namibia. MoE, 2001) and to give them an opportunity to 

make their voice heard. The policy also stipulates how learners are expected to 

democratically choose or elect their fellow learner leaders (Namibia. MoE, 2001, p. 18). As
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democratically elected leaders, these learners would then be able to raise their voice in their 

home languages in accordance with the Language Policy for Namibian Schools o f 2003. In 

this way the language policy also plays a role in the promotion of the silent learner voice, 

emphasising that “a person’s identity is contained in the language and the culture you have 

inherited from your forefathers” (Namibia. Ministry of Basic Education Sport and Culture, 

2003, p. 2). In a way the above-mentioned policies play an important role in addressing the 

lack of learner involvement in school leadership.

Thus, it is against this background that I chose to engage in this research to investigate how 

leadership can be developed within the LRC of the case study school. With this investigation 

one hopes for the concept of learner leadership to be introduced in schools to allow learner 

voice to be heard, within the established LRC structure. Learners still have very little voice 

regarding leadership and decision-making, moreover, learner voice is a new concept in the 

Namibian context and needs to be practiced effectively within the LRCs to prepare them to be 

contributing citizens within society (Mitra & Gross, 2009). In this regard, Mitra and Gross 

(2009) developed a hierarchy of learner leadership stages, where being heard is the most 

basic form of learner voice. In developing the learner leadership stages, Mitra and Gross 

(2009) argue that it allows learners to be heard, creating a feeling of belonging and learner 

ownership of their schools.

Furthermore, once the LRCs are heard, wider leadership opportunities might open up for 

effective leadership at the schools and leadership activities might not only lie with teachers 

but could be distributed down to the learners. Moreover, the leadership opportunities could 

contribute to a distributed leadership perspective of working in a collective social context 

(Timperley, 2007) as distributed leadership engages many people in leadership activities 

(Harris, 2004). Thus, distributed leadership might be useful to my study as the study revolves 

around individuals. Harris and Spillane (2008) are helpful when they say that in distributed 

leadership, activities are widely shared within and between organisations. Harris and Spillane 

(2008) further state that a “distributed perspective on leadership acknowledges the work of all 

involved in the leading and managing of the school”. It is not enough to only think that 

leadership starts and ends in the principal’s office and to ignore the development of 

leadership throughout the school -  to achieve success in an educational organisation, 

leadership must be distributed (Spillane, 2006).
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To summarise, this study will be informed by the notion of learner ‘voice’ -  being able to 

give voice to the voiceless in the context of distributed leadership among the formal 

leadership of the school (principal, Head of Departments (HODs), the LRC and the school 

board). It is set against a background of discrimination and social inequity, and so is also 

transformational in its purpose.

1.3 Rationale of the study

During the 2014 Rhodes University Bachelor of Education Honours (BEd honours) course, 

students were required to establish learner leadership clubs at schools through the ELM 

elective. I was one of the students at that time and I established an intervention club with 

Grade 6 learners at the school in which I taught. The purpose of establishing clubs was to 

focus on leadership development of learners -  specifically on the concept of learner voice -  

hearing and treating learners as people whose ideas matter (Grant, 2015). The club focused 

on the physical environment of the school by carrying out a litter campaign which was 

categorised as one of the focus areas the Namibian BEd honours students implemented in the 

2014 academic year as reported by Grant (2015). After 2014, the established club failed to 

sustain itself into 2015, which triggered my interest in conducting this research. Furthermore, 

my interest was triggered further when Grant (2015) reported that the take-up of learner 

leadership club initiatives was problematic at other schools too. These were schools where 

other BEd honours students established their clubs as well.

As well as the above, my encounters with these learners in the 2014 learner leadership club 

intervention who had leadership potential, but lacked the support to develop their leadership 

abilities, motivated my research topic. Moreover, personally working with these learners as a 

teacher and a researcher at the time, I believed that once they were given the necessary 

guidance and support they might develop into visionary leaders. Even more, should these 

learners be given the opportunity to raise their voice, the school environment could change 

and improve their learning (Flutter, 2006). With this in mind, I hoped the current research 

would unpack the learners’ leadership potential.

Furthermore, I am an African parent and Namibian by birth and grew up in a culture where 

children did not speak before their elders. This became another point of interest for my study.
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According to Chinsamy (1995) the concept of immaturity in children, traditionally denies 

them the right to exercise their responsibilities. In this case study, where young learners are 

the focus, they might well lack the confidence to exercise the responsibility of raising their 

voice. Therefore, culture might limit learners’ opportunities to platforms where they can raise 

their voice on issues that matter to them and as a result, parents or teachers might speak on 

their behalf at times (Fielding, 2001). Furthermore, there might not be platforms were 

learners can help make decisions in the school system, thus contributing to poor leadership 

development.

It is therefore important that school leadership is enlightened on learner leadership concepts, 

ensuring that learners become involved in school leadership and decisions. As a result, 

collaboration and collective activities might be practiced and through this study, leadership 

opportunities might be available to all, including learners, as all can lead (Williams, 2011).

It is for the above reasons that I decided to embark on the journey of this research and 

investigate how leadership can be developed within the LRC of a primary school. Thus, I 

believe by the end of the investigation, perhaps learner voice and effective leadership might 

be developed at schools through a range of leadership structures such as the LRC and after­

school clubs. Hence, social justice, democracy and equity might be developed within learners 

(Grant & Nekondo, 2016).

Next, I will present the goal and questions of the research.

1.4 Research goal and questions

The goal of this study is to investigate how to develop leadership within the LRC of Marula 

Primary School in Namibia. The investigation was done in two phases: firstly, to reflect on 

the 2014 learner leadership club, focusing on why it ultimately did not sustain itself, 

secondly, to investigate the development of learner leadership in the LRC of 2016, drawing 

on lessons learned in the 2014 project. As a result, phase one gathered data about the 

experiences of the 2014 club members and phase two tracked the activities of the 2016 LRC 

and engaged them on the question of leadership development.

To address the goal the following questions guided my study in these two phases.
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Phase one:

1. What were the perceived causes for the non-sustainability of the learner leadership 

club at the school?

Phase two:

2. How is the notion of learner leadership currently understood in the school?

3. How is leadership developed in the current LRC?

4. What enables and constrains leadership development of learners on the LRC?

Method and tools used in the research will be presented next.

1.5 Methodology

The study adopted a qualitative case study method. According to Merriam (2009) a case 

study “is an in-depth description and analysis of a bounded system” (p. 40). Furthermore, a 

case study might contribute to the general understanding of the phenomenon. To understand 

the phenomenon further, Cultural Historical Activity Theory (CHAT) was used to frame the 

study. CHAT is a theory that helps position individuals to contribute to meaningful changes 

(Stetsenko & Arievitch, 2004). Hence, two Change Laboratory workshops were held over 

two days. The reason for two workshops with different participants was that a combined 

workshop -  where learners and adults were present -  could have been inhibiting for the 

learners, who were after all only 12 or 13 years old. Sannino (2008) explains that “Change 

Laboratory is an interventionist method developed and used within the framework of activity 

theory to promote change in the work place” (p. 237). Therefore, my study explored the 

phenomenon of learner leadership, to understand how it could be developed within the LRC 

at one case study school. The study is situated within the interpretive paradigm. The 

interpretive paradigm aims to discover how individuals think and form ideas about the world 

and how the world is constructed socially (Thomas, 2009). Furthermore, as a researcher using 

an interpretative paradigm I had to understand how the participants interpreted and 

constructed their experiences on learner leadership development. Using the CHAT lens, 

human life and development were viewed as well.
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I used various tools to collect my data, namely, two individual interviews, a focus group 

interview, questionnaires and observation. The research participants included thirty LRC 

members, 15 teachers, the principal, three HOD members (one was the guardian teacher) and 

the chairperson of the school board. Concurrently, second generation of CHAT was used as 

an analytical tool.

As a researcher I had to consider ethical issues around the research for validity. Before the 

commencement of the study, consent agreements were finalised with the participants and 

permission to conduct the research at the school was gained. Since the study involved minors 

-  the learners -  permission was sought from their parents. Silverman (2000) urges that 

learners are not competent to agree. Validity measures were strengthened as data collected 

from the various sources were triangulated. Triangulating data helps to confirm emerging 

findings (Merriam, 2009). To have an overall idea of the thesis its outline will now be 

presented.

1.6 Thesis outline

Chapter one presented an overview of the study. I discussed the context and background of 

the study, the research goal and questions, a brief note on the methodology and finally a 

structural summary of the thesis outline.

Chapter Two presents an overview of the literature that is relevant to the study topic. The 

literature presented relates to the concept of leadership, developing leadership in the 

contemporary view rather than the traditional view. CHAT as the theoretical framework 

underpinning the study will also be presented in this chapter.

Chapter Three gives an outline of the research methods and paradigm. The research site is 

briefly highlighted, and I provide the process of how the participants were sampled. I further 

provide an outline on the data collected and how it was analysed. Finally, ethical and validity 

issues are highlighted in this chapter.

Chapter Four will present raw data collected from interviews, questionnaires, the focus group 

interview and observations. Data presented are grouped into themes that emerged. Chapter
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Five discusses the data presented in Chapter Four in relation to the literature and relevant 

theories.

Chapter six concludes the thesis. I present the summary findings and the significance of the 

study. Recommendations to the practice and for further research are given. Limitations of the 

study are spelt out in this chapter. Finally, a conclusion to the study is given.
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CHAPTER TWO

LITERATURE REVIEW

2.1. Introduction

Education is the basis of every individual’s development for personal change. If we therefore 

want to see these changes in future generations, we need to invest in their education, teaching 

them in their schools and social settings. Doing this might lead to the expansion of learner 

leadership in schools, ultimately leading to changes in society and the world.

In this chapter, I will first draw on the background of leadership and management to open an 

understanding of the origin of educational leadership and then move on to its definition. This 

will be followed by a discussion on the relationship between the two terms of leadership and 

management, as the concepts overlap and coexist in our schools today. The distinction of 

leadership and management in the study is vital. Leadership is a concept which informs us on 

learner leadership. Management on the other hand is often used, as people do not know the 

difference between the two concepts and tend to use management when they actually mean 

leadership.

Next, I will present the evolution of leadership looking at the past as it informs the present, as 

well as the future. I will then move on to discuss the concept learner leadership. Focus will 

turn to how learners can be developed in leadership aspects in their social context, being the 

school. Furthermore, contemporary views will be presented as they inform distributed 

leadership which provides a framework for understanding learner leadership. The next 

section will discuss distributed leadership that informs learner leadership practices. Having 

understood learner leadership in the distributed leadership framework, a theoretical 

framework underpinning the study -  CHAT -  will be discussed next. Hence, second 

generation of CHAT will be used as an analytical tool to understand human actions in 

distributed leadership practices.

I will now explore the terms leadership and management in the following sections.
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2.2. Leadership and management

As I mentioned above, the concepts of leadership and management overlap; therefore, giving 

some background to these terms, as well as defining and distinguishing them, might give a 

better understanding of the study.

2.2.1. Background on leadership and management

As both concepts draw from the field of Educational Leadership and Management (ELM), 

this prompted me to briefly look at their background, to gain an understanding as to how their 

origins inform us on leadership development in schools. Bush (2003) begins to enlighten us 

on the origin and development of educational management as a distinct discipline chronicled 

by different authors. According to Moloi and Ngcobo (2008), the field was established 

notably in the United Kingdom (UK) and the United States of America. In addition, it is 

further argued that educational management was first applied to industry and not schools 

(Bush, 2008). Hence, by looking at the origin of the field, effective leadership development in 

schools was absent and a need arose for a “leadership development framework” (Moorosi & 

Bush, 2011, p. 61).

Furthermore, the need for leadership development led to the setting up of the National 

College for School Leadership (NCSL) in the UK in the year 2000 (Bush, 2003). Similarly, 

Moorosi and Bush (2011) note the same need for commonwealth countries, of which 

Namibia and South Africa are members. Moorosi and Bush (2011) urge for proper leadership 

programmes to raise leaders’ confidence and enhance leadership learning. Likewise, 

Nikodemus (2013) sees the same need in Namibia where he wrote a provocative book with 

secret keys to “unlocking the leadership potential abilities in our schools” (p. viii). 

Concurring with the above view, Harris (2003) notes that “school leaders are viewed as 

holding the key to resolving a number of problems currently facing schools” (p. 10). Thus, 

with this background, leadership development might give birth to learner leadership 

development, that could contribute to school effectiveness.

The transition of the discipline from management to leadership moves us to define both 

concepts.
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2.2.2. Definition of leadership and management

An attempt to define the concept of leadership and management has become challenging as 

there are no fixed definitions and different definitions have been merged from varying 

literatures because of their common usage. Thus, Bush (2003) concurs that there is no agreed 

definition of leadership. However, in exploration, Christie (2010) begins by defining 

leadership as “being understood as a relationship of influence, directed towards a goal or 

outcomes”. Christie (2010) further frames “leadership in terms of social relationships” (p. 

695). With this in mind, I feel that a LRC as a social group, could influence change in schools 

through their leadership. In brief, Bush (2008) alludes to the fact that most definitions of 

leadership “reflect the assumption that it involves a social influences process” (p. 2).

Therefore, to strengthen the social influence, leadership is about “learning together and 

constructing meaning and knowledge collectively and collaboratively” (Harris & Lambert, 

2003, p. 17). For the aim of this study I might agree with the above view, as the study is to 

develop leadership among learners and this could be achieved if collaboration is enhanced 

through leadership which is carried out in teams (Bush, 2003). Furthermore, leadership is the 

ability to “guide a school through various challenges by achieving a vision based on shared 

values” (Naidu, Joubert, Mestry, Mosoge & Ngcobo, 2008). The above definitions will help 

to more fully understand leadership in a school context.

Management on the other hand, is defined as “an organisational concept” (Christie, 2010, 

p. 695). Furthermore, Astin and Astin (2000) define the term management as a process of 

preservation and maintenance of an organisation. Hence, in the school context, as an 

organisation it would be the school management who would be concerned with the “internal 

operation of educational institutions and executive function carrying out agreed policy” 

(Bolam, 1999 as cited in Bush, 2008, p. 1). Furthermore, it means that management will be 

involved in dealing with systems, structures and the culture of the school and day-to-day 

operations (Naidu et al., 2008). Drawing from both definitions I will argue that management 

activities have less significance to my study of learner leadership development.

Having explored the different definitions of leadership and management, I now move on to 

the distinctions between the two concepts that show they are not the same and how this might 

influence my study of interest.
11



2.2.3 The relationship between leadership and management

Leadership and management are carried out in organisations concurrently, thus confusion 

arises when to manage or when to lead, as both activities might be carried out by one person; 

for example, the principal in the school context. In agreement, Bush (2007) argues that while 

managing well, one often exhibits leadership skills. This section would like to try unpack the 

confusion.

Both concepts are necessary for the effectiveness of a school, hence making a clear 

distinction might be difficult. Moreover, Christie (2010) points out that management and 

leadership are used next to each other without clear distinction. Therefore, Bush (2008) 

begins by “linking leadership with change while management is seen as maintenance of 

activity” (p. 272). In addition, Lunenburg (2011) further distinguishes the two concepts by 

saying “leaders are concerned with understanding people’s beliefs and gaining their 

commitment whereas managers carry out responsibilities, exercise authority and worry how 

about things get accomplished” (p. 1).

As a result, Lunenburg (2011, p. 1) presents a table with clearer distinctions measured with 

operational categories suited for the school context.

Table 2.1 Distinctions between leadership and management

Categories Leadership Management

Thinking process Focus on people. Focus on things.
Goal setting Articulates a vision; 

Creates the future
Executes plan; 
Improves the present.

Employee relations Empowers colleagues; 
Trust and develop.

Controls subordinates; 
Directs and co-ordinates.

Operations Creates change. Manages change.
Governance Uses influence. Uses authority.

Even though the distinctions are unpacked, and leadership might have an influence on my 

study, both leadership and management are important to balance and maintain schools. 

Hence, leaders are needed to challenge the status quo and inspire others, whereas managers
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are also needed in developing and maintaining the smooth running of schools (Lunenburg, 

2011).

Having discussed leadership and management, next I turn to leadership theories, exploring 

how the reactions of traditional views became the origin of contemporary views of 

leadership. These views inform my research, as it is evolving in a contemporary era.

2.3. Evolution of leadership theories

This section discusses leadership theories to raise awareness of the evolution of leadership 

that informs learner leadership. This section will draw on how traditional views of leadership 

evolved and how leadership development was experienced through different phases and how 

these developments might best inform us on the current leadership theory that the study is 

trying to unpack.

2.3.1. Traditional views o f leadership

Leadership has evolved over the years through different eras, with theories such as: 

personality/trait, behaviour and contingency, up to the transformational era. Discussing the 

evolution might enlighten us on some lessons from the past that focused on individuals as 

leaders. In contrast, present leadership is about developing and influencing others to lead in a 

distributed view of leadership. The journey begins with the discussion of trait theories.

2.3.1.1. Trait theory

Early theories focused on what made leaders effective by measuring leadership with 

personality. Hence, the reasoning was that a successful leader was to be placed in a formal 

position of leadership because of personality that was examined (Horner, 1997). Furthermore, 

the leaders inherited personalities made them strong leaders (Kings, 1990). This conflicts 

with current leadership theory which does not focus on a leader’s personality but on the 

interaction of leaders with followers. Current leadership theory focuses on leadership where 

multiple individuals take up the responsibilities (Spillane, 2006). Moreover, a leader’s 

personality might not guarantee good leadership, as no clear answer regarding traits 

associated with great leadership, was found (Horner, 1997).

The trait theory further suggested that leaders were special people, born with innate qualities 

(Rajan, 2009). Similarly, Coleman (2005) explains there existed theories which suggested
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that leaders were “not made but born” (p. 9). Coleman (2005) points out an obvious weakness 

of the view, that there could be no effective leadership training if leaders are seen as being 

born with innate qualities. If leadership is seen as an interaction with others, training might 

increase leadership qualities and promote better understanding of effective leadership.

Furthermore, in line with the great men theory, trait theory measured leadership against a list 

of characteristics or traits. As a result, the identified traits were able to differentiate leaders 

from non-leaders, Rajan (2009) emphasises. This notion of trait thinking is still alive in our 

schools currently, as I observed from my BEd Honours intervention, when the LRC was 

selected by teachers who looked at certain traits for effective leadership (Tjihuro, 2014). On 

this note, I concur that identifying personality traits for effective leadership will not motivate 

leadership development in schools. Hence, Kings (1990) points out that “no single trait or 

groups of characteristics was associated with good leadership” (p. 45). For instance, 

personality traits that emerged from my study of learners considering themselves to be strong 

and confident, might not guarantee good leadership, as the LRC needs collaboration and 

teamwork for effective leadership.

Furthermore, Kings (1990) points out that the era of the theory of personality proved to be 

too simplistic. This meant that there needed to be another explanation to explain the concept 

of leadership and behavioural theory seemed to fill this need. This moves us into the next 

step of understanding the evolution of leadership development.

2.3.I.2. Behavioural era

In the hope of addressing better leadership styles to match the contemporary leadership view, 

the advancement took a different direction from trait theory. Instead of studying personality 

traits, the theory focused on developing behaviour traits (Kings, 1990). Based on that, the 

right behaviour a leader exhibits outwardly was enough to establish effective leadership 

(Horner, 1997). Therefore, for effective leadership, identified behaviours could be taught to 

people to become leaders (Horner, 1997). This view is in agreement with Lambert (2003), 

who says that everyone is born to lead and in the same way born to learn. Looking at 

contemporary leadership views, identified behaviour would not be enough to achieve a 

leadership goal. It would take interaction and collective leadership practices, to promote 

effective leadership.
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In the search for an improvement in leadership within individual leaders, during the 

behavioural period two important behaviours of leaders were identified at the Ohio State and 

Michigan University. Rajan (2009) notes that the two behaviours were initiating structure, 

which meant that “leaders emphasis is on accomplishing tasks” and “consideration for 

individuals (people orientation)” (p. 27). These identified behaviours are still operational in 

our schools where school leaders are to complete a ministerial document called the National 

Standard and Performance Indicators for Schools in Namibia to measure tasks completed by 

the teachers. This process may push teachers to work individually to complete tasks faster, 

neglecting collective activities that might increase job satisfaction, as Hatcher (2005) implies.

However, although the theory highlights the consideration of people and tasks, it fails to 

consider the environment a leader needs to operate within to be effective. As leadership 

evolved, contingency theory seemed to answer or fill that gap.

2.3.I.3. Situational and contingency theory

Contingency theory extended from the behavioural theory as the third trend and its 

advancement was made in the form of the Fiedler model (Rajan, 2009). Contingency is a 

theory that states that the success of a leader is dependent on the situation he finds himself in. 

Therefore, Kings (1990) further clarifies the “Fiedler contingency theory” (p. 47), by 

emphasising that leaders need to be placed in situations that suit them to be effective. 

Therefore, Knott-Craig (2007) notes “different situations require different kinds of 

leadership” (p. 27).

According to Uushona (2012), “in contingency theory organisational success is hardly 

achieved through a single variable namely leadership” (p. 14). Thus, two variables defining 

effectiveness of a leader are considered to be leadership style and the leader’s situation 

(Horner, 1997). This meant that leaders had to change situations to suit their leadership 

(Knott-Craig, 2007). The above view is in line with Bush (2003), who fully concurs that 

leadership works best in this era if leaders read the situation they find themselves in and 

evaluate how to adapt their behaviour to it; this means that they will change their attitude to 

accord to the needs of particular individuals (Coleman, 2005). Thus, if leadership is 

introduced in a collaborative form, individuals might not try or might have to adapt their 

behaviour to suit a situation.
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Furthermore, seeing the importance of individuals within the contingency era, a path-goal 

theory was developed. Kings (1990) elaborates that the theory was more about providing 

enabling conditions for followers’ success. On this note, Coleman (2005) argues that leaders 

might vary their behaviour towards individuals by exhibiting possible behaviours of 

delegating, directing, and supporting. The notion of this theory was that an individual leader 

would encourage followers to develop behaviours that would enable their desired goals; this 

might be seen as an act to transform followers solely by the leader. Currently, the view on 

leadership views has shifted and leaders and followers interact collectively to achieve their 

desired goals. Hence, transformational leadership is our next exploration of the evolution.

2.3.1.4 Transformational leadership

The evolution of leadership now moves us into understanding how a leader is concerned with 

transforming individuals for organisational goals. Transformational leadership looked to be a 

promising phase in the evolution of leadership development. Foster (1989) points out that its 

promise lay in the fact that leaders have the ability to inspire and transform individual 

followers. Furthermore, Rajan (2009) notes that the leader builds trust and develops followers 

into leaders. The process of transformational leadership is defined by Bass and Stogdill (cited 

in Knott-Craig, 2007, p. 29) as:

Transformational leadership occurs when leaders broaden and elevate the interest of 
their employees, when they generate awareness and acceptance of the purpose and 
mission of the group and when they stir their employees to look beyond their own 
self-interest for the good of the group.

Transformational leadership could have been a promising leadership form for my study, but 

my study is in the era where leadership has moved to where leaders transform followers using 

a shared, distributive leadership. According to Kings (1990), transformational leaders have 

the ability to be visionary to generate goals for an organisation and the ability to transform 

followers to see the vision or goal. Moreover, Foster (1989) points out that transformational 

leadership is the ability to communicate this vision to followers. In my study context, it might 

not be the leaders who communicate the vision of the school. There should be no limit on 

who should be in leadership, as learners’ views can also be considered, and they can be seen 

as contributors (Woods, Bennett, Harvey & Wise, 2004).
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To this end, transformational leadership has four critical and independent social processes 

(Carlitz, Fuglestad & Lillejord, 2002), which transformational leaders exhibit.

Coleman (2005) highlights them clearly:

• Idealised influence -  Transformational leaders are seen as role models by their 
followers; leaders consider others or their followers’ needs.

• Inspirational motivation -  Followers are inspired by their leaders, they are involved 
in envisioning an attractive future for their schools or organisations.

• Intellectual stimulation -  Innovation, creativity and questioning are encouraged by 
leaders, thus promoting a positive and supportive environment.

• Individualised consideration -  Special attention, support and encouragement of 
followers are fostered by the leaders.

The above process could have been of value to my study if the focus was not on an individual 

leader who uses these processes on his followers, to achieve his vision. According to Harris 

(2003) the transformational action explores the leader-follower dichotomies where leaders are 

superior to followers and followers depend on leaders. Hence in my study, the focus will be 

on an interactive process of teachers and learners being involved collectively.

Transformational leadership looked promising as an era that drew and blended many aspects 

of previous eras (Kings, 1990). Kings (1990) further concludes that the era has not endured 

the rigours of empirical testing well. With this notion in mind, it seemed that a review of 

leadership theory was needed that might reveal a new direction for future leadership 

practices. Perhaps contemporary views of leadership might inform us on the new direction 

that learner leadership should be taking.

2.4. Learner leadership

Slow development of learner leadership at my school stimulated my interest in exploring the 

views of literature, on how learner leadership is understood and developed. This is of course 

the focus of my study. The discussion will move on to the factors that hinder leadership 

development, followed by the motivational aspects of learner leadership development.

For this purpose, learner leadership is understood as leadership that has moved away from the 

traditional thinking of leadership into a contemporary view of leadership. It can be argued
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that it is leadership that is not limited by formal authority and thus can be undertaken by 

individuals and groups other than the principal (Grant & Nekondo, 2016). Further, it is 

leadership that can encourage collective participation in sharing in the school’s decisions by 

raising the learners’ voice to shape their lives and the lives of their peers (Mitra & Gross, 

2009).

According to Whitehead (2009), learners raising their voice will be an essential opportunity 

for leadership development at an adolescent level and they might then have the potential to 

enrich their schools (Uushona, 2012). Hence, for learner leaders to be developed, the first 

thing that needs to be emphasised is that they need to be heard, before they can have an active 

role in school decision making. On this note, learner voice that drives learner leadership will 

be discussed in the next section.

2.4.1. Learner voice

Before we continue, please note learner voice will be used in this study instead of student 

voice which is an international concept. Learner voice is a strong theme in the literature on 

learner leadership and through practice might prepare learners to be engaged and contributing 

citizens (Mitra & Gross, 2009). If learners are brought into school discussions, perhaps the 

concept of learner voice might be accepted in schools (Mitra, 2006). The acceptance of 

learner voice was realised at the dawning of democracy both in Namibia in 1990 and in South 

Africa in 1994. Hence, at the dawning of both democracies, the Namibian education system 

established LRCs in schools, whereas the South African education system embarked on a 

democratisation process of providing a voice for learners to express themselves (Mabovula, 

2009). In addition, Mabovula (2009) further acknowledges that the recognition of learner 

voice helps to give voice to the voiceless, who are the learners in this case. Furthermore, 

putting learner leadership into practice might create a space for leadership where young 

people can speak up on what they regard as important and valuable (Smyth, 2006).

According to Mitra and Gross (2009), promoting learner voice might create many 

opportunities for learners to raise issues and speak up. As a result, having such opportunities 

might enable learners to bring about changes in schools. Mitra and Gross (2009) further 

suggest that when students are heard, they learn more about their experiences in schools. 

Moreover, allowing learners to be heard, creates a feeling of belonging and student ownership 

towards their schools (Mitra & Gross, 2009). Most importantly, if they are allowed to be part
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of drafting important policy documents, such as the constitution on school governance, this 

may spark their interest in participating in school governance (Shekupakela-Nelulu, 2008).

Learners being involved in decision making at schools, broadens the concept of distributed 

leadership (Elmore, 2000; Lashway, 2003 as cited in Mitra, 2006, p. 315). Learners and 

teachers share roles collectively and in addition, staff members learn from their learners 

(Fielding, 2001). Moreover, teachers and school leaders move to meet the learners and 

engage them in relevant and interesting school experiences (Angus, 2006). Shield (2004) 

concurs that equally, this strong relationship provides socially just and deeply democratic 

opportunities for the learners (as cited in Grant, 2015, p. 95). I will discuss more on the views 

of the distributed leadership perspective, later in the chapter.

Having such opportunities might increase the learners’ potential to participate in school 

activities. According to Uushona (2012), participation in school programmes will help to 

identify learners’ qualities. Hence, the next section will look at learner participation.

2.4.2 Learner participation

Leadership can be practised through active participation; if schools engage learners in 

participatory activities they might inspire learners by putting them in the driving seat (Flutter, 

2006). In agreement with the above view, learner participation in leadership activities could 

increase their attachment to their school as well (Mitra & Gross, 2009). Flutter (2006) also 

highlights that learners’ attachment might benefit schools and explains that there are many 

benefits of learner participation. Hence, I may agree with Flutter (2006) who states that “the 

participatory approach develops new skills and ideas for learners and teachers” (p. 187).

Furthermore, participatory approaches contribute to effective strategies that improve the 

learning environment (Flutter, 2006). Similarly, Thomson and Gunter (2006) posit that 

students should not only be involved in decisions about their own learning, but about their 

classes or school as a whole. On this note, using learner voice as a tool for action might 

contribute to learner leadership through participation in school activities to achieve common 

goals (Archard, 2013).

Even though learner leadership encourages students to participate in school activities and 

encourages them to act as a voice for others, “schools tend to fall short on preparing youth to
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develop and lead such activities” (Mitra & Gross, 2009, p. 522). Accordingly, I will now 

discuss the factors that hinder learner leadership development.

2.4.1. Challenges inhibiting learner leadership

Even though there is a vast amount of literature that has been written on how learner 

leadership is to be practiced and developed, there are still limitations that inhibit leadership 

development. Hence, a few of these challenges will be discussed below.

2.4.2. The poor implementation of policies

According to Grant and Nekondo (2016), there are many educational policies in place 

however, they are silent on issues of learners’ leading (e.g. policies such as Towards 

Education for All and Education and Training Sector Improvement Programme (ETSIP)). 

This is why Shekupakela-Nelulu (2008) supports this view by saying that emerging 

guidelines to educational reform do not mention the role of students in school governance. 

This is also the case in South Africa, where the RCL Guides give minimal and conditional 

roles to members (Mabovula, 2009).

Furthermore, the exclusion of primary school learners as leaders in policy could hinder 

leadership development, which my study plans to explore. This is evident from the Education 

Act (Subsection 60 (1), p. 33) which stipulates that:

Every state secondary school must establish a body of learners to be known as the 
Learners’ Representative Council in accordance with the prescribed guidelines 
which must determine the composition and duties and functions of such a council.

According to Mabovula (2009) this is a similar case to South Africa, where secondary 

learners have a right to be heard through their participation in the liberation of the country.

Policies that are powerless to bring about changes to learner leadership, might raise hostility 

amongst learners. Contributing to this view, Smyth (2006) argues that learners may develop 

hostility towards schools because their lives and experiences are ignored by schools and 

curricula. This would be extremely unfortunate as learners are indeed the majority 

stakeholders in schools (Uushona, 2012). Hence, Grant and Nekondo (2016) urge that 

learners be treated as people whose ideas matter. The discussion will now move into how the
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exclusion of learners from decision making, might further hinder their leadership 

development.

2.4.2.2. Absence of learners in decision making

Traditional backgrounds contribute to a poor level of decision making among learners in 

schools. Traditionally, children are not allowed to raise their voice before their elders, 

perhaps because they are regarded as immature (Chinsamy, 1995). For instance, when I was 

growing up, I was not allowed to raise my voice in front of my parents as it would have been 

disrespectful, and I was only a ‘child’. As a result, teachers and parents generally end up 

speaking readily on behalf of young people (Fielding, 2001). This is of course unfortunate, as 

learner voice is a key tool that could be used in different ways by sharing in decision making 

in schools (Grant, 2015). However, Angus (2006) argues that this voice is most likely to be 

disillusioned, ignored and even denigrated by schooling systems. Moreover, Mabovula 

(2009) further claims that learners might be given a voice which is then often used as a mere 

“stamp of approval” (p. 220). Unfortunately, as this is likely the case in most schools, this 

might hinder learner leadership development, especially in primary schools.

Furthermore, this hindrance might create less opportunities for students to have a democratic 

voice (Westheirmer & Kahne, 2003 as cited in Mitra & Gross, 2009). In addition, the 

hindrances might lead to learners’ frustration and could have a negative impact on education, 

as democratic participation of learners might be alienated (Mabovula, 2009). This claim is 

affirmed by Smyth (2006) who says that students develop a feeling that schooling is simply 

not worth it, as they are not seriously involved.

Could it be that the absence of learners in decision making roles is due to the lack of effective 

learners’ training in schools? This will be our next discussion.

2.4.2.3. Lack of effective training

The Namibian Education Act o f2001 as mentioned earlier (Section 2.4.2.1) established LRC 

structures in secondary schools, however there is no reference to learners’ training 

(Shekupakela- Nelulu, 2008). In the context of Namibia, Shekupakela-Nelulu (2008) notes 

that “there seemed to be no regional or national training programmes in place or any other 

form of induction to prepare learners for their new responsibilities” (p. 56). In favour of this 

view Uushona (2012) concurs that absence of LRC support programmes may suggest that
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each school can use its own discretion and is at liberty to train their own LRC. Does this 

perhaps resonate with the view that these learners have leadership abilities and training is not 

needed?

On this note, the notion of heritable traits that “leaders are not made but born” should not be 

administered in schools to avoid effective leadership training (Coleman, 2005, p. 9). Surely, 

training enhances schools’ effectiveness and improves job performance. (Brungardt, 1996 as 

cited in Collins & Holton, 2004, p. 218). On this reflective note one may urge schools to 

carry out LRC training if they are not functional, for the growth and expansion of knowledge 

of learners’ leadership potential and performance (ibid.)

Even though there are challenges that learner leadership might experience, there should be a 

way forward and a motivation towards learner leadership. This is expanded on below.

2.4.2 Motivation o f learner leadership towards democratic citizenship

For a democratic society to function, people should work together as a group with the aim of 

achieving a goal (Mabovula, 2009). In this case it would be the teachers and learners working 

together in the school context to enhance learner leadership. In the same line, Angus (2006) 

encourages schools to be promoted as social institutions with democracy. Moreover, if we are 

to develop learner leadership in a democratic society we might consider the key principle of 

democratic school governance, decisions that are to be based on collaboration and 

participation of all that are affected in the school (Sithole, 1995 as cited in Mabovula, 2009, 

pp. 219-220). With this principle in mind, schools will be required to be more concerned with 

developing learners with the individual freedom to voluntarily participate with others in their 

communities (Starratt, 2007).

Therefore, initiating learner leadership clubs in schools might contribute to a more 

democratic society. Moreover, if platforms are given to learners to express themselves on 

what matters to them most, this might develop a voice amongst learners (Grant & Nekondo, 

2016). For example, during the 2014 project of my Rhodes University BEd honours course, 

the club at my school established that litter was the problem that mattered the most to them 

(see Chapter One). Concurring, Grant (2015) reveals that learner leadership clubs offer a 

leadership space or platform from which learners can speak up and discuss what they 

consider important. Furthermore, the purpose of leadership clubs is also to develop leadership
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using a multifaceted- approach, which includes experiential development or developing 

leadership within the context (Whitehead, 2009). In my view, this purpose will evoke 

leadership development in schools and learners might then have the opportunity to develop 

their voice and they might be heard. This system of personal opinion might then be 

encouraged (Mabovula, 2009).

It is with this in mind that exploring the pyramid of learner voice by Mitra and Gross (2009, 

pp. 523-524) might increase learner voice in schools further.

Level one of the pyramid is being heard -  considered the most basic form of learner voice. At 

this level, learners’ accountability and learners’ achievements are visible. The ability to 

increase engagement is high because the learners are being heard and learner leadership is 

able to be developed. Hence, at this level as a teacher and Honours student at that time, I 

listened to the learners as they came up with different thoughts on what mattered most to 

them at the school. As a result, through the process of categorising what mattered from the 

questionnaires that were completed by other learners, I listened and guided the learners as 

they determined that ‘litter’ was of most concern to them at the school at that time.

Level two of the pyramid develops the learners into responsible citizens in their 

communities. This is where the learners work with adults to make changes in the school. 

Working with adults will also develop learners into authentic leaders (Whitehead, 2009). In 

developing the learners and to help shape their leadership skills, I collaborated with the club 

members as an adult, to assist with the planning on how to address the identified concern of 

litter and how learners could drive the intervention.

Level three develops the building capacity; the learner voice can extend to other young 

people in solving problems in their schools. At this level, by solving the problems of others, 

club members are enabled to “share in the leadership of the learners’ voice initiative “(Mitra 

& Gross, 2009, p. 524). The involvement allowed learners to question and criticise each 

other’s suggestions and ideas on litter at the school.

Learner leadership is a form of leadership process that moves and develops in this 

contemporary era. That will be the next focus.
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2.5 A contemporary view of leadership: a distributed perspective

The shift to a contemporary view of leadership was to replace the notion of traditional views 

of leadership which has been the focus of most literature on leadership up to now (Harris, 

2004). The shift was from an organisational leadership to a more social practice of leadership, 

in which learner leadership practice is the focus as it occurs in a social context. Due to this, 

the shift is likely to address the need for distributed leadership in our schools, which is a form 

of leadership that is not dominated by one person, but resides in a group (Williams, 2011).

In addition, Woods (2005 as cited in Williams, 2011, p. 191) regards distributed leadership as 

“collective action towards a common goal”. Learners, who belong to a group carrying out 

leadership activities, will experience in the act of collaboration, a sense of contributing to 

new positive goals for their school. On this note, I explore the significance of distributed 

leadership as a contemporary view of leadership that will inform my topic area of learner 

leadership development. The discussion unfolds as I begin to define distributed leadership for 

more clarity.

2.5.1 Definition o f distributed leadership

Hartley (2007) indicates that distributed leadership is a concept that is in vogue; as a result, 

numerous authors have defined the concept albeit broadly. According to Harris (2004), 

distributed leadership has become a discourse in school leadership and in line with this 

thinking, distributed leadership might be ideal in schools as it engages many people in 

leadership activities (Harris, 2004). Supporting this view, Muijis and Harris (2003, p. 440) 

further imply that distributed leadership is:

A social distribution of leadership where the leadership function is stretched over 
the work of a number of individuals and where the leadership task is accomplished 
through the interaction of multiple leaders.

This might imply that teachers and learners in schools would have to share roles and 

functions and work in a collective social context as interactions are distributed across 

(Timperley, 2007). Hartley (2007) therefore points out that this action might result in 

leadership turning into something of a social movement. Indeed, the social movement might 

create leadership opportunities for all, including learners who are the focus of this study.
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L u m b y  (2 0 1 3 )  a rg u e s  in  th e  sa m e  lin e , th a t  d is tr ib u te d  le a d e rsh ip  is  o p e n in g  u p  le a d e rs h ip  to  

all w h o  m ig h t h a v e  re le v a n t  e x p e rtise .

F u r th e rm o re , so c ia l le a d e rs h ip  c re a te s  “ so c ia l d y n a m ic s ” (W illiam s , 2 0 1 1 , p. 191) o f  p e o p le  

s ta r tin g  to  p a r ta k e  in  d e c is io n  m ak in g . L ik e ly  th e  so c ia l d y n a m ic  w ill  e x p a n d  as  le a d e rsh ip  

ta k e s  p la c e  in  a  g ro u p , w h e re  p e o p le  c a n  p a r t ic ip a te  (G ra n t, G a rd n e r, K a je e , M o o le y  &  

S o m a ro o , 2 0 1 0 ). M o re o v e r , b e in g  a  d is tr ib u te d  le a d e rs h ip  fo rm , v o ic e s  m ig h t b e  r a is e d  an d  

“ p u s h  fo r  sch o o l c h a n g e ” (M itra , 2 0 0 6 , p. 3 1 6 ). In  b r ie f , i f  w e  lo o k  a t th e  d e f in itio n  o f  

d is tr ib u te d  le a d e rsh ip , i t  is  a  le a d e rs h ip  p ra c tic e  th a t  in f lu e n c e s  o rg a n isa tio n a l im p ro v e m e n t 

(H a rr is  &  S p illa n e , 2 0 0 4 ) . N o w  th e  d isc u s s io n  w ill  tu rn  to  e x p lo r in g  h o w  d is tr ib u te d  

le a d e rsh ip  m ig h t b e  p rac tic e d .

2.5.2. Distributed leadership practices

In v e s tig a tin g  sc h o o l le a d e rs h ip  p ra c tic e s  m ig h t h e lp  u s  to  u n d e rs ta n d  h o w  le a d e rs h ip  is  b e in g  

d is tr ib u te d . M o re o v e r , d is tr ib u te d  le a d e rs h ip  m a k e s  a  p o s it iv e  d iffe re n c e  a t sc h o o ls  th u s  

in v e s t ig a tio n  is  e s se n tia l  to  see  i f  d is tr ib u te d  le a d e rsh ip  is  w e ll p ra c tic e d . A s  a  re su lt, to  

u n d e rs ta n d  d is tr ib u te d  le a d e rs h ip  p e rs p e c tiv e s , a  h a b it  o f  c o lla b o ra tio n  a m o n g  th e  

p a r t ic ip a n ts  sh o u ld  b e  e m b ra c e d . A c c o rd in g  to  S p illa n e  (2 0 0 6 ), d is tr ib u te d  le a d e rs h ip  is  a 

“ c o lle c tiv e  in te ra c tio n  a m o n g  le a d e rs , fo llo w e rs  a n d  th e  s itu a tio n ” (p. 4 ). E v e n  m o re  so, 

u n d e rs ta n d in g  th e  p e rs p e c tiv e  o f  d is tr ib u te d  le a d e rs h ip  m ig h t h e lp  u s  to  re f le c t  a n d  a n a ly se  

th is  le a d e rsh ip  p ra c tic e  (S p illa n e , H a lv e rs o n  &  D ia m o n d , 2 0 0 4 ) . H e n c e , in  a n a ly s in g  th is  

le a d e rsh ip  p ra c tic e , th e  th re e  e le m e n ts , as sh o w n  in  F ig u re  2 .1  a re  im p o rta n t.

Figure 2.1 Leadership practice from a distributed perspective (S p illa n e , 2 0 0 6 , p. 3 )
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From the above diagram, Spillane (2006, p. 4) notes that distributed leadership is a product of 

joint interactions of these three elements:

• Leadership practice is the central and anchoring concern;

• Leadership practice is generated in the interaction of each element;

• The situation both defines leadership practice and is defined through leadership 

practice.

Moreover, the interactions of the three elements might show us how leadership practice is 

stretched over the social and situational context of the school (Spillane et al., 2004). The idea 

of stretching leadership might well develop learner leadership, as roles and responsibilities 

are distributed across. Therefore, distributed leadership is “moving beyond the principal or 

head teacher to include other potential leaders” (Spillane, 2006, p. 3). Moreover, these 

potential leaders will jointly interact as team members, therefore Harris and Spillane (2008) 

concur that distributed leadership focuses on teams rather than individuals. Working in teams 

might enhance leadership to the extent that the members will work collectively towards new 

goals (Hatcher, 2005).

Furthermore, learner leaders being involved in collective interactions might start sharing in 

decision making in schools and this could enable learner voice in the process. As a result, 

Mitra and Gross (2009) highlight that “learner voice can help to increase the tension and 

focus on pressing issues when needed” (p. 522). According to Shuttle (2007), “learner voice 

is about true democracy within an institution” (p. 33). That means that if distributed 

leadership is to be stretched in the social dynamic, democracy needs to be sustained by 

“developing thoughtful citizens who can make wise choices” (Noddings, 2005, p. 11).

Harris (2004) posits that learners’ participating in collective interactions might contribute to 

a distributed approach that could enhance leadership and directly influence decisions taken. 

In support of this approach, participation will involve multiple sources of guidance and 

direction (Harris, 2004). Understanding how leadership actions are stretched or distributed 

might solve the lack of leadership support that learners receive from their teachers, as they 

will be involved in a collaborative and collective action of guidance and direction of leading 

as “all can lead and must lead” (Williams, 2011, p. 192).
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In brief, distributed leadership might have positive outcomes for learners, once it is stretched 

over multiple individuals, in improving leadership practices and empowering everybody 

within the school community.

However, Harris (2004) alerts us to critiques of this leadership practice, and this will be 

discussed below.

2.5.3 Distributed leadership critiques

Leadership practice that has been critiqued, need not always be viewed in a negative way. 

Critiques are necessary to reshape ideas and theories and perhaps these critiques might help 

to reshape distributed leadership systems in schools. Concurring with the above view, 

Foucault (2000d as cited in Gillies, 2013) argues that criticism is essential for transformation 

and change (p. 35). Harris (2004) starts by alerting us to a few criticisms of distributed 

leadership that might hinder it in being implemented effectively. To begin with, school 

structures and cultures cannot be ignored on the list of critiques.

For example, schools might have fixed organogram structures that indicate who does what in 

the school or “demarcation of positions” (Harris, 2004, p. 20). Harris (2004) implies that 

those that are in traditional leadership positions, for example principals, HODs and phase 

heads, might not easily respond to a distributed leadership approach as this could threaten the 

status quo. Hence, these fixed structures can prevent individuals from taking up leadership 

roles and responsibilities collectively.

Furthermore, this might contribute to another challenge within the top-down hierarchy 

leadership approach that must now conform to the requirements of distributed leadership 

where there is a need for a “redistribution of power” (Lumby, 2013, p. 583). MacBeath (2004 

as cited in Lumby, 2013, p. 583) emphasises the notion of “relinquishing power and ceding 

control to others” as well. I will draw on this point as a hindrance to distributed leadership 

development as those in appointed positions or vulnerable positions (Harris, 2004) might find 

it hard to give up power due to the accountability for school performance or improvement 

that is laid upon their shoulders. It might also be the case that principals possess authority and 

are accountable to their schools as a result of official policies (Grant, 2006).
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The challenges are not only experienced with those in top positions at schools. The 

demarcation of departments and the subjects within those departments, present significant 

barriers to the implementation of distributed leadership (Harris, 2004). This implies a 

hindrance to collaborative activities as perhaps no one might be willing to work within a 

department that they are not assigned to. Therefore, Lumby (2013) posits that there are 

colleagues “who do not feel like they are part of what is going on” (p. 588). Taking this view 

into account, LRC members who are demarcated or assigned to specific roles might also 

neglect the view of collective leadership, as each member will only be concerned with 

accomplishing their assigned tasks.

Another challenge that I want to highlight which we sometimes overlook, is the followers 

who function within groups collectively. Critique suggests that since they operate in groups 

collectively, not all will contribute to distributed goals effectively, knowing that the task will 

be completed without their input. Concurring with the above argument, Lumby (2013) notes 

that it becomes a choice not to think critically, to become comfortable and move along with 

the choices of the majority. This indeed might affect distributed leadership roles of learner 

leaders, as they might start neglecting their roles because of being in a group.

Furthermore, even though followers are empowered and have control of their activities 

through distributed leadership there is no “evidence of its work in practice” (Hartley, 2007, p. 

203). Therefore, Williams (2011) notes that distributed leadership is implemented as a 

“misguided delegation and in worse cases as coercion” (p. 197). The last critique might 

hinder positive strategies on how distributed leadership can be practiced effectively. Hence, 

the next section will explore how poor distributed leadership might affect social justice in 

schools as a community.

2.5.4 Distributed leadership through social injustice

Due to power relations, those in formal positions might want recognition from their followers 

which could hinder effective collective distributed leadership, thus contributing to social 

injustice in our schools (Blankstein & Houston, 2011). Moreover, recognition of those in 

formal positions could be expected from these learner leaders as they have to respect their 

elders, a habit that arises from their cultural backgrounds as they are regarded immature in 

most cases (Chinsamy, 1995). As a result, social injustice could be experienced, since
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distributed leadership has not helped in opening up leadership roles to those in none formal 

positions such as learners (Lumby, 2013). Moreover, this is what Foucault (2000d as cited in 

Gillies, 2013) notes as “having skewed power relations in social groups” (p. 61). In addition, 

power constructs society “like money circulating in the community” (Lumby, 2013, p. 584). 

Those in formal positions hold on to power and therefore will not distribute leadership evenly 

(ibid.). Thus, change in leadership practice to include others of varying ages, gender and 

experience will be hard to consider (Lumby, 2013).

In particular, with regards to gender, “leadership is unequally open” (Lumby, 2013, p. 589). 

In line with this view, Williams (2011) concurs that even though women are in the majority in 

the teaching profession, they are under-represented in senior leadership positions. Looking 

back in our society, most top leadership posts, such as principals, are filled by men. Williams 

(2011) further regards it as being a case that “women teach and men manage” (p. 195). 

Hence, this further leads to a misunderstanding of women or girls’ capacity to and capability 

of leading, according to Blankstein and Houston (2011).

According to Gronn (2000), this section has alerted us to the monopoly of power that can 

contribute to social injustice. Hence, on this note, the ability to determine effective leadership 

framed by a distributed leadership perspective as an analytical tool, might be considered 

useful (Spillane et al., 2004). According to Spillane et al. (2004), distributed cognition on 

how leaders, followers and the situation interact, can be explored to better understand 

leadership practice.

Another important aspect of my research, is to explore and understand how CHAT frames 

this study. CHAT forms the conceptual underpinning of distributed leadership, so it is closely 

related and offers a language of description as well as an explanatory framework for a 

leadership study such as this. Therefore, CHAT offers a perspective of understanding human 

action and moreover a theoretical foundation framing distributed leadership practice (Spillane 

et al., 2004) will be our next journey.
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2.6 Theoretical framework

This section will try to unpack why Cultural Historical Activity Theory (CHAT) will be used 

as a framework for my study. The theory seeks to analyse how individuals develop within 

practical social activities (Sannino, Daniels & Gutierrez, 2009). It is a theory that generates or

creates new forms of life (Sannino et al., 2009). Hence, using CHAT will help me to analyse 

and understand how the current individuals under examination, the LRC, can create a new 

life through their leadership development.

2.6.1 Development o f CHAT

This study will use CHAT as a “potent framework for understanding and changing the world” 

(Engestrom, 1987, p. xiv). CHAT, a historically evolving collective activity system as a prime 

unit of analysis was initially formulated by Vygotsky, Leontiev and their collaborators in the 

1920s and 1930s. This was to view human life and development (Stetsenko & Arievitich, 

2004). CHAT evolves in three generations: the first generation, second generation and the 

third generation (Engestrom, 1987, p. xiv). Even though the study will be framed in the 

second generation, I found it useful to discuss the first generation and the third generation as 

they form part of CHAT evolution.

2.6.1.1 First generation of CHAT

Vygotsky began formulating the first generation of CHAT around the concept of mediation 

being the centre of human consciousness development (Yamagata-Lynch, 2010). 

Furthermore, mediation as a concept enables human consciousness development by 

interacting with artefacts and tools. Vygotsky proposes the idea that “relations between the 

subject and object is mediated by culturally available tools” (Mbelani, 2014, p. 1). Hence, 

this idea was used to understand the process of how the human mind is formed (Daniels, 

2008). Moreover, the mediation action was influenced by Marxist theory -  understanding 

individuals’ social relations in which they exist (Wertsch, 1991). Vygotsky shows how 

mediating artefacts influence human behaviour by studying the basic mediated action triangle 

as shown in Figure 2.2.

Mediating artifact

Subject Object

Figure 2.2 First generation activity system (Adapted from Engestrom, 2001)
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According to Yamagata-Lynch (2010) the subject is the individual engaged in the activity. 

The mediating artefact tools can include artefacts, social others and prior knowledge. The 

object is the goal of the activity which is triggered by motives. Furthermore, in the first 

generation of CHAT the individual can no longer be understood without his or her cultural 

means and society can no longer be understood without individuals who use and produce 

artefacts (Engestrom, 2001, p. 134).

The limitation of the first generation of CHAT, is that it focuses on an individual rather than 

on groups. Thus, the first generation ignores the importance of other elements -  rules, 

community and the division of labour -  interrelated in the activity system. As a result, the 

first generation was overtaken by the development of the second generation of CHAT which 

was modelled on a “collective activity system” (Engestrom, 1987, p. 5).

2.6.1.2 Second generation of CHAT

Leontiev developed the second generation of CHAT on a different perception of activity 

systems, using his famous example of a “primeval collective hunt” (Engestrom, 2001, p. 

134). The story illustrates how participants can be involved in a collective activity 

distributing roles effectively. In the story the one group chases the animals away towards the 

other group who kills it (Engestrom & Sannino, 2010). The two groups carry out a collective 

activity which is the focus of the second generation of CHAT, where individuals and group 

actions are collaborative by nature (Engestrom, 2001). According to Bakhurst (2009), 

Leontiev differentiates between action and activity; action is conducted by an individual or a 

group, whereas an activity is undertaken by a community collectively.

Moreover, in the second generation, activities are linked with the object, trying to understand 

how the participant’s mind develops while working on the object. As there might be 

possibilities of working with people at the school to investigate issues, share ideas and 

resolve problems collectively, this might be realised within the second generation of CHAT. 

(Agbedahin, 2012). As a result, Engestrom adds three other elements to expand the basic 

Vygotskian triangle: the rules, community and the division of labour, to show the importance 

of analysing the participants’ interactions within an activity system.
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Rules

Mediating artefacts

Figure 2.3 Second generation of CHAT activity system (Engestrom, 1987)

Extending from the first triangle (Figure 2.2) in this study, rules would be the government 

and school policies that guide the LRC, community would be the teachers, parents, learners 

and me as the researcher. The third element would be the division of labour relating to 

different allocated roles and tasks the LRC carries out. Finally, the outcome would be the 

results of the object that has gone through multiple transformations to finish up as learner 

leadership development at the school.

However, the second generation could not answer questions of diversity and dialogue 

between different traditions and this became a limitation. Therefore, the third generation of 

CHAT was proposed by Engestrom and colleagues (Daniel, 2004).

2.6.1.3 Third generation of CHAT

The rationale of the third generation helped in furthering the analyses of the LRC activities in 

the second generation, which was most suitable for my study, thus the inclusion of the third- 

generation concepts. According to Daniels (2004), the third generation of the activity system 

was proposed by Engestrom, who intended to develop conceptual tools to understand 

dialogues, multiple perspectives and a network of interacting activity systems. The 

perspective of dialogicality is when the learning process involves many views and parties 

(Mbelani, 2014). Furthermore, third generation of CHAT is when a minimum of two or more 

activity systems interact and are used as a basic unit of analysis.
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Mediating Artefact Mediating artefact

Figure 2.4 Third generation, two interacting activity systems (Engestrom, 2001)

Thus, the principle of third generation summarised in Figure 2.4 helps us to understand the 

central activity system of the LRC in the second generation and how it interacts with other 

elements (such as teachers and parent) working together towards the potential shared object 

of developing leadership.

2.6.2 CHAT principles

CHAT is characterised by five principles (Engestrom, 2001, pp. 136-137):

• The first principle is that a collective, artefact-mediated and object-oriented activity 

system, seen in its network relations to other activity systems, is taken as the prime 

unit of analysis. The notion of this principle is that the LRC as the unit of analysis 

participates in activities that develop leadership and will be understood well if  they 

are in relation to other elements.

• The second principle is the multi-voicedness of activity systems. An activity system is 

always a community of multiple points of view, traditions and interests. The division 

in an activity creates different positions for the participants, the participants carry their 

own diverse histories, and the activity system itself carries multiple layers and strands 

of history engraved in its artefacts, rules and conventions. The study ensures that 

actions and ideas on learner leadership development are informed by many views and 

voices as they interact.

• The third principle is historicity. Activity systems take shape and get transformed over 

lengthy periods of time. Their problems and potentials can only be understood against
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their own history. The LRC needs to be analysed by looking at the history of the 

school which shapes the way they understand learner leadership.

• The fourth principle is the central role of contradictions as sources of change and 

development. Furthermore, individuals interacting collectively in an activity system 

can contribute to the surfacing of internal tensions and contradictions, which become 

an important focus of the second generation. As a result, participants become aware of 

the contradictions within the activity system and they start developing new activities 

for the future (Sannino, 2009). Moreover, adapting these contradictions becomes the 

driving force of change and development (Engestrom & Sannino, 2010). Therefore, 

contradictions are not problems or conflicts but rather historically accumulating 

structural tensions within activity systems. The identification of contradictions in an 

activity system will help me focus on the root cause of problems within the LRC 

structure. The focus will be on what is the fundamental issue that causes the non­

development of learner leadership at the school. Historical contradictions were 

analysed within the second generation of the activity system. The types of 

contradictions are noted below, according to Daniels (2008, p. 125). However, given 

that the study is framed by the second generation of CHAT, the primary and 

secondary contradictions will be summarised in more detail. Primary contradictions 

are within an element of the central activity. This could be when the LRC themselves 

lack discipline and this affects their leadership development -  primary contradictions 

are within the subjects of the activity system. Likewise, secondary contradictions are 

between the elements of the central activity. This could be when teachers fail to 

support the LRC in carrying out their duties effectively -  secondary contradictions are 

between the subjects and the community.

• Finally, the fifth principle proclaims the possibility of expansive transformations in 
activity systems. Activity systems move through relatively long cycles of qualitative 
transformations, which is the next focus.

2.6.3 Expansive learning

Expansive learning is a process where the analysing, experimenting with and the 

reconceptualising of the object, in this case leadership development, in the activity take place 

(Sannino, Engestrom & Lahikainen, 2016). The learning process focuses on the subject 

(LRC) and on how they acquire identifiable knowledge and skills that will change their 

behaviour towards effective leadership. Hence, the people (LRC) and the school as an
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organisation will learn something “that is not stable, not even defined or understood ahead of 

time” (Engestrom, 2001, p. 137).

Moreover, within and between the elements, expansive learning will be involved to create 

new knowledge and new practices for the emerging activity of leadership development -  

where learning will be embedded and constitutive of qualitative transformation in the entire 

activity system (Daniels, 2008). Hence, expansive learning as a qualitative transformation 

requires the participants to move away from old given actions of leadership and take new 

initiatives of leadership in order to transform the activity system (school environment). 

According to Daniels (2008), such transformation will be triggered by the introduction of 

new technology or sets of regulations. The transformation in the expansive cycle begins with 

the subject questioning the accepted practice and gradually expanding into a collective 

movement, where the teachers and parents will start constructing a new form of collaborative 

practice (Engestrom, 1987). With this collaborative practice they “seek to address new and 

emerging problems, creating new knowledge and building local flexibility” (Knott-Craig,

2016, p. 106).

The full cycle of expansive learning is to understand a collective journey, seeing the 

participants struggle through development transformations in the activity system, moving 

across collective Zones of Proximal Development (ZPD) (Engestrom & Sannino, 2010). 

Vygotsky redefined the concept to deal with learning and development at the level of 

collective activities (Engestrom & Sannino, 2010). Furthermore, ZPD is redefined as the 

space for expansive transformation from action to activity; participants will search for 

solutions to contradictions (Masilela, 2017). Hence, participants solving the contradictions, 

construct a new motive and a new long-term engagement in their activity system as part of 

the expansive learning cycle. Engestrom acknowledges the importance of this learning as he 

draws on Bateson’s theory of learning.
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Table 2 .2  B a te so n ’s leve ls  o f  lea rn in g  (Adapted from Daniels, 2008, p. 126)

Description Example

Level I Conditioning through the 

acquisition of responses 

deemed correct within a 

given context.

Learning the correct answer 

and behaviour in a 

classroom.

Level II Acquisition of the deeper- 

seated rules and patterns of 

behaviour characteristic to 

the context itself.

Learning the hidden 

curriculum of what it means 

to be a student.

Level III Radical questioning of the 

sense and the meaning of the 

context and the construction 

of a wider alternative 

context.

Learning leading to change 

in organisational practices.

Engestrom draws our attention to learning level III, where the subject will be involved in the 

form of learning that questions the sense of their leadership, reformulating problems and 

starting to construct new tools and knowledge that they will use as they engage with the 

leadership problems.

The above constructed knowledge and the development of the activity system as the object of 

expansive learning is fully completed over two to three years (Mukute, 2010), but due to the 

time constraints of my study, the expanded cycle is limited to the first three stages of 

expansive learning cycle (ibid.). However, the outline of the expansive learning process that 

the study carried out is explained below:

• Stage 1: Questioning: Participants were encouraged to question, criticise or reject 
some aspect of the current, accepted leadership practices at the school.

• Stage 2: Analysis: The practice was analysed in two ways:
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a) Historical analysis -  they seek to explain the situation by tracing the learner 

leadership origins and evolution.

b) Actual -  empirical analysis -  they further seek to explain the situation by 

constructing a picture of its inner systemic relations.

• Stage 3: The participants were involved in constructing a simplified model of new 

ideas that explained and offered a solution to the problem of learner leadership 

development.

Having elaborated on expansive learning theory, the focus will now turn to Change 

Laboratory as it aims at supporting expansive learning (Engestrom, Sannino & Lemo, 2016).

2.6.4 Change Laboratory

Change Laboratories are designed in such a way that participants are under-taking tasks that 

require expansive learning actions (Engestrom, Sannino & Virkkunen, 2014). Engestrom, 

Virkkunen, Hella, Pihlaja and Poikela (n.d.) further define Change Laboratory as a method 

for developing work practices by practitioners. The Change Laboratory method is used to 

develop work practices in organisations such as schools by the participants; in this case, 

learners and teachers will create dialogue and debate among themselves. Hence, work 

practices in schools can be developed through “collective, cognitive and material 

conceptualisation of the object of the activity” (Sannino, 2008, p. 235). These developmental 

activities were done in two Change Laboratories to facilitate deeper transformations through 

the set-up process.

2.6.4.1 Change Laboratory set-up process

Change is supported by 3 x 3 set of surfaces presenting the work activity in the Change 

Laboratory workshops (Virkkunen & Newnham, 2013). First, the mirror surface is used to 

present and examine experiences from work practices, particularly problem situations and 

disturbances, but also novel innovative solutions (Daniels, Cole & Wertsch, 2007). 

Interviews, questionnaires and observations were used as mirror data to present distracting 

and conflicting issues in the school needing further investigation. Hence, mirroring the data 

to the participants in the two different workshops, enabled them to interpret and engage in 

modelling new solutions.
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S eco n d ly , the model /vision surface is  re s e rv e d  fo r  m o d e llin g  th e  p as t, p re s e n t  a n d  fu tu re  o f  

th e  a c tiv ity  sy s te m  a n d  in n e r  c o n tra d ic t io n s  in  i t  (D a n ie ls , 2 0 0 8 ) . In  a d d itio n , th e  s te p s  o f  th e  

e x p a n s iv e  le a rn in g  c y c le  (S e c tio n  2 .6 .3 )  w e re  u s e d  to  a n a ly se  th e  c u rre n t  a c tiv ity  a n d  m o d e l 

n e w  so lu tio n s  (ibid.).

T h ird ly , ideas and tools surface is  re s e rv e d  fo r  id e a s  a n d  c o g n it iv e  to o ls . In  th is  su rfa c e  th e  

s tu d y  u s e d  in te rv ie w s  a n d  q u e s tio n n a ire  re s p o n s e s  to  t r ig g e r  th e  id e a s  a n d  to o ls  fo r  th e  fu tu re  

o f  th e  ac tiv ity .

T ab le  2 .5  o n  th e  n e x t  p a g e  i llu s tra te s  h o w  th e  su rfa c e s  as a  p o s s ib le  to o l o f  a n a ly s is  in  th e  

C h a n g e  L a b o ra to ry  p ro c e s s  c o u ld  b e  p re se n ted .
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Table 2.5: The use of the surface of representation in a possible course of analysis in the 

Change Laboratory (A d a p te d  f ro m  V irk k u n e n  &  N e w n h a m , 2 0 1 3 , p. 18)

M odel /V ision Ideas/ Tools M irror

7 Envisioning the future 8 M odelling the new  tools 9 Follow-up data about the

Future

structure o f  the activity and ways o f  working feasibility o f  the designed

system  in which the current necessary for realising the new  tools and ways o f

contradictions would be 

overcome.

t  ✓

vision.
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After discussing and elaborating on CHAT, I will briefly point out the potential of using it in 

my study in the next section.

2.6.5 Potential o f CHAT for the study

CHAT was proposed as a framework for the study that analyses what the LRC members are 

doing at any given time in a school, as an activity system. The cultural behaviour mediated by 

artefacts such as leadership training, use of language and body gestures enables the subjects, 

the LRC in this study, to regulate them from the outside.

In addition, the human activity in the second generation of CHAT was taken as the basic unit 

of analysis in the study. According to Nardi (2005), having an activity system grounded in an 

object-oriented concept, the subjects were analysed on how they engaged in the purposeful 

objective activity of developing leadership within the LRC structure, working with other 

elements of the second generation. Hence, the desire that motivated the participants to satisfy 

the object was analysed through the CHAT lens. For example: how the rules guide the LRC 

leadership; the division of labour procedures for carrying out the tasks and how they are 

specified; the social and cultural structure of the school community; how they constrain and 

enable the leadership activity to achieve its targeted goal or outcome of learner leadership 

development.

Furthermore, CHAT was used to understand dialogues, multiple perspectives and the network 

of interacting activity systems of the LRC and the teacher-parent. Moreover, the expansive 

learning cycle process was used to create new knowledge that was useful. The participants 

were seeking to understand the origins of the leadership phenomena and studying its history. 

Finally, in the process of the study, contradictions were acknowledged as becoming the 

driving force for change and development (Engestrom & Sannino, 2010) of LRCs socially at 

the school.

2.7. Conclusion

This chapter is a review of literature mainly focusing on leadership and management in terms 

of the background, definition and distinction of the concepts. Hence, learner leadership as the 

focus of this study was explored as to how it can be developed and factors that hinder this
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development. Furthermore, the chapter explored the evolution of leadership, moving into the 

contemporary view of leadership, with distributed leadership being realised as the new form 

of leadership. Finally, the second part of the chapter focused on CHAT as the theoretical 

framework underpinning the study. The evolution of the theory was outlined and its 

importance to the study was emphasised.

I now turn my focus to the methodology chapter.
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CHAPTER THREE

METHODOLOGY

3.1. Introduction

The term methodology according to Stanczack (2007), is the way in which researchers 

employ tools and techniques in the field to generate and gather data. Furthermore, Kaplan 

(1973 as cited in Cohen, Manion & Morrison, 2000, p. 45) emphasises the aim of 

methodology as helping us to understand possible terms in a broader sense, such as the 

leadership development of the LRC at the case study school.

Thus, in this chapter I will discuss the research methodology strategies and procedures used 

to explore how leadership is developed within a LRC in a Namibian primary school. The 

chapter will further cover the research goals, a brief explanation of the research paradigm and 

the research approach. Furthermore, the research site, how the participants were sampled, the 

data gathering, generated between October 2016 to January 2017, and analysis processes will 

follow. Finally, I touch on ethical issues, followed by the conclusion.

Now my attention turns to the research questions guiding my research.

3.2 Research questions

The following research questions guided the study in two phases.

• Phase One

1. What were the perceived causes for the non-sustainability of the LL club at the school?

• Phase Two

2. How is the notion of learner leadership currently understood in the school?

3. How is leadership developed on the LRC?

4. What enables and constrains leadership development of learners on the LRC?
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My attention now turns to a discussion of the research paradigm.

3.3 Research paradigm

In order to understand how learner leadership is developed within the LRC at my school, an 

interpretative paradigm was used adopting a qualitative approach for my research. This is 

because it is chiefly exploratory: its purpose is to discover new ideas and insights or even 

generate new theories (Croker & Heigham, 2009). Moreover, the qualitative approach opens 

our eyes to new ways of thinking, by asking and answering questions about our world 

(Lichtman, 2014). By looking at the above views, using the qualitative interpretive paradigm 

in my study surfaced new ways or ideas, by answering the research questions on how learner 

leadership is developed.

Furthermore, the interpretative paradigm is appropriate for studying situations where people 

interact socially and professionally and where learning and development happens through 

social practices. Thomas (2009) further emphasises the main point about the interpretative 

approach, which is to discover how people think and how they form ideas about the world 

and how the world is constructed socially. This too is an important consideration in my study. 

Due to the fact that the LRC, who are the focus of the study, interact socially, second 

generation of CHAT was used to frame the study as an analytical tool. Thus, CHAT provides 

a methodology which examines how groups of people can work on the same object and 

jointly develop new knowledge over new problems (Engestrom, 1987; Daniels, 2008 as cited 

in Mukute, 2009, p. 152). The use of CHAT helps to bring participants’ past experiences and 

circumstances into focus (Bertram & Christiansen, 2014).

I now discuss the research approach in the next section.

3.4 Research approach

In this study I adopted a qualitative case study. A case study is a “systematic inquiry into an 

event or a set of related events which aims to describe and explain the phenomenon of 

interest” (Maree, 2007, p. 75). According to Stake (1995), a case study helps to understand 

people and to hear their real-life stories in different situations. This stimulated my interest in 

embracing this approach. Furthermore, on a similar note, Henning and Van Rensburg (2004
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as cited in Rule & John, 2011) identify hallmarks for qualitative research -  which are, to be 

understood and having an in-depth inquiry (p. 61). Similarly, Simons (2009) notes that these 

hallmarks might be practised during the examination of an instance in action. In my study, 

learner leadership was my instance to be investigated to illustrate a socially constructed world 

(Simons, 2009).

Furthermore, I used a case study approach in this study to gain thick descriptions of the 

phenomenon, by answering the research questions using a variety of data collection tools 

(Rule & John, 2011). Data from various participants such as the ex-club members of the 2014 

learner leadership club, other learners, teachers and parents within the activity system, was 

collected and analysed. One of the features of case study research is the study of a 

phenomenon within its real-world context, which is what this study aimed to do. Here again 

the importance of context is emphasised as I turn to the description of the research site.

3.4.1 The research site

As mentioned earlier, the research was conducted at Marula Primary School (pseudonym) in 

the Khomas region, Namibia. The name of the school reflects the way the school started, 

driven by the desire of the people in the community. The school opened its doors on 13 

January 1986 with six teachers and about 100 learners. Today the school has approximately 

1500 learners on its roll, of which 300 are boarders, as well as 46 permanent teachers, four 

teachers on an annual contract, two school secretaries and 11 cleaners.

The school leadership is comprised of a principal, six head of departments, six school board 

members, a LRC and various school committees (working groups). It accommodates learners 

from Pre-Primary to Grade 3 who are taught in Otjiherero, Oshindonga and Khoekhoewab as 

mediums of instruction (MOI); however, learners from Grade 4 to 7 are taught in English as 

the MOI. Furthermore, the school has 35 classrooms each with a storeroom and 13 flushing 

toilets. The administration block has eight offices, a well-equipped school library, a spacious 

staffroom and fully equipped library. Moreover, the school has teachers’ flats on the premises 

that accommodate novice teachers.

Since some learners come from families who are socially and economically disadvantaged, 

the school has a feeding programme, run by the Ministry of Education, which provides soft
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porridge during break times at the school. The feeding programme is a national programme 

that is designed to cater for learners at primary schools in Namibia (Vaeta, 2015).

Furthermore, the focus of this study -  the LRC, are selected by teachers and consists of 

learners from Grade 6 and 7 -  20 boys and 20 girls. Learners do not have a role in this 

selection process. The LRC are monitored by a committee of four teachers and receive 

training provided by the school.

The following section will look at how the participants of the research were sampled.

3.4.2 Sampling and participants

According to Cohen, Manion & Morrison (2011), a sample is the population that the research 

needs to focus on. Cohen et al. (2011) further urges the need to collect data from a smaller 

group, in such a way to present knowledge gained (p. 143). In my case, sampling might 

enhance the quality of my research, as participants were selected to suit my research. In 

support of this view, Rule and John (2011) add that it is impossible to select everyone, thus 

only those “people who can shed most light on the case” (p. 64) is who the researcher should 

choose.

I adopted purposive sampling to select my participants for the research. Purposive sampling 

was used to build a sample or a group that was “satisfactory” (Cohen et al., 2011) for my 

research needs. Furthermore, the participants were selected because of some characteristics 

they possessed, that made them the holders of the data the research needed (Maree, 2007). 

Now I present my selected participants -  all chosen as people who would bring knowledge 

and experience, to the case study.

From the total number of 40 LRC members, 30 LRC members were selected from Grade 6 

and 7 since they were the seniors at the school and they might have understood the concept of 

learner leadership more easily. In the same line, 15 teachers who taught Grade 6 and 7 were 

selected as they work with these learners on a daily basis and since they understand and have 

knowledge on how learner leadership might be developed within their respective subjects.

The principal and three HOD’s were also research participants being part of the Senior 

Management Team. One of the HOD’s also fulfils the role of a guardian teacher to the LRC. 

HOD members play a key role in the governance and management of a school and therefore

45



their input was valuable. School board parents are part of the school community who would 

also like to see the school going in the right direction in its governance. From the entire 

school board members, only the school board chairperson participated in the study at the 

Change Laboratory workshop. This cross-section of stakeholders provided rich global 

pictures of the phenomenon, through data collection.

3.5 Data collection

For the purpose of this research, several data collection methods were used to ensure a rich 

set of data that could provide opportunities for triangulation. Creswell (2014) defines 

triangulation as the use of “different data sources of information by examining evidence from 

the source and using it to build a coherent justification for themes” (p. 120). The ability to 

triangulate strengthens the validity of findings, and the more methods used in the research the 

more confidence I had as a researcher to make strong claims. As a result, the following data 

collection tools were employed: questionnaires, individual interviews, focus group interview, 

and observation.

The data was collected in two phases; during phase one, a questionnaire was given to the 

2014 learner leadership club members at the end of the academic year. An individual 

interview was done with the principal in 2015, to answer the research question of phase one. 

To answer question two in phase two, a questionnaire was given to the fifteen teachers, three 

HOD’s, one fulfils the role of the LRC guardian teacher, the principal and to the 2016 LRC 

members during the month of October 2016. Furthermore, during phase two to answer 

question three of the research, the following tools were employed: an individual interview 

was conducted with the LRC guardian teacher on the 19th of October 2016; an observation 

was done on the 14th of April 2016 at the LRC leadership training; and a focus group 

interview was held with only twelve selected members from the thirty LRC members of 2016 

on the 17th of January 2017. Finally, to conclude phase two and to answer question four, an 

informal observation was done during break times twice a week during October 2016. 

Thereafter, the data collected was analysed using the CHAT lens and presented to the 

participants during the Change Laboratory workshops on the 1st and 2nd of February 2017 

respectively, to model solutions in answering question four further.
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3.5.1 Questionnaires

Please note that the purpose of the questionnaires for the 2014 and the 2016 groups were 

different. According to Thomas (2009) questionnaires are a “written form of questions” (p. 

173), which participants can answer on their own (Rule & John, 2011). Furthermore, 

administering questionnaires is efficient as data can be collected from a large group at the 

same time (Rule & John, 2011). I gathered data from teachers, school management team 

(HODS’ and the principal) and learners in two phases using questionnaires as a tool. Phase 

one was with the ex-club members of the 2014 learner leadership club and it was at the end of 

the year before leaving to high school. Twenty-two learners completed the questionnaire to 

answer why the club did not sustain itself (Appendix A). The second phase was from the 

2016 LRC members (Appendix B1), teachers, LRC guardian teacher, HODs and the school 

principal (Appendix B2). These were completed over a week in October 2016, to gather 

views on learner leadership and factors that enable and constrain leadership development at 

the site.

The participants answered open-ended questions in their own words, which hopefully 

encouraged openness and honesty (Croker & Heigham, 2009). Moreover, my absence during 

the administration of the questionnaires might have encouraged the openness and honesty of 

the participants, as there was no pressure placed on them (eg. Cohen et al., 2000). From the 

second phase, out of 30 LRC participants, only 21 returned the questionnaires. On the side of 

the teachers, all returned the questionnaires while out of six management members, four 

returned the questionnaires. Generally, a pleasing response rate.

3.5.2 Interviews

According to Flick, Von Kardorff and Steink (2004), an interview is a possibility of enquiring 

openly about situational meanings or collecting every day theories. Maree (2007) further 

clarifies an interview as a two-way conversation: the interviewer asks questions to 

participants to collect data. In addition, Kothari (2004) singles out the advantage of an 

interview over other tools, in that they provide opportunities for “oral verbal stimuli and reply 

in terms of oral responses” (p. 97). Semi-structured questions were set to guide the 

conversation, with follow up questions that emerged from the discussion. Moreover, 

questions were framed to supply knowledge needed for the case (Cohen et al., 2000).
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I conducted a one-on-one interview with the principal to obtain his view on why the 2014 

learner leadership club failed to sustain itself during phase one of the research (Appendix 

C1). The next interview was with the guardian teacher of the 2016 LRC, to get his view on 

how leadership development was carried out at the training the school held during the second 

phase of the study (Appendix C2). According to Maree (2007), participants’ knowledge and 

social reality are constructed when interviews are conducted to obtain rich descriptive data. 

All these interviews were recorded with a digital audio recorder with the participants’ consent 

and transcribed immediately afterwards.

I encountered challenges with technology after finishing recording the principal’s interview -  

I realised there was no data recorded at all and that shocked me. I then explained my dilemma 

to the participant and he agreed to reschedule another interview immediately. Simons (2009) 

assures that equipment can fail and leave us stranded with no data.

Furthermore, the data collection process could not be completed by October 2016 due to 

examination preparations and the process continued into early 2017. Hence another interview 

was held with a focus group of 12 LRC members at that time.

3.5.3 Focus group interview

According to Maree (2007) a focus group interview is based on group interaction to generate 

many views and perspectives, in this case on learner leadership. The aim of the interview was 

to hear the 2016 LRC’s perspective on how they experienced and valued the leadership 

training programmes that took place in the second phase of the study. The interview was 

conducted during break-time in a time-frame of fifteen minutes at the school office as it was 

more quiet and suitable. Twelve LRC members were randomly selected for the interview; six 

boys and six girls. Before the commencement of the interview, I provided guidelines on how 

a focus group interview is conducted. This was done to ensure that all participants were 

provided with an opportunity to speak. Thus, during the focus group interview, the 

participants were encouraged to fully participate in order to clarify aspects (Maree, 2007). 

The interview provided an in-depth view on how learner leadership could be developed at the 

school (Appendix C3).
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One of the goals of a focus group interview is to invoke points of view and this was 

experienced as the participants built on each other’s ideas when answering the research 

questions set (Flick et al., 2004). The process yielded a large amount of suitable data that took 

time to be transcribed, as every LRC member had much to say during the interview. Now the 

discussion will move on to explore observation as another data collection tool.

3.5.4 Observation

I used observation as a data collection tool to gain deeper understanding of the phenomenon 

being observed (Maree, 2007). Maree (2007) further argues that observation is the 

“systematic process of recording the behavioural pattern of participants without necessarily 

questioning them” (p. 83). Furthermore, the observation was done to discover the “norms and 

values” (Simons, 2009, p. 55) of the school society towards learner leadership. As per the 

school culture, their yearly planned leadership training was held on the 14th of April 2016 

with the LRC and my interest was to observe how leadership development on the LRC was 

carried out at the training. I also was interested in their engagement with the concept of 

leadership development during the training. An external facilitator from NANSO was invited 

as the key speaker. As the researcher, I documented my observations pertaining to leadership 

development during the training.

Figure 3.1 LRC training

The next phase of the observation was done at the site to “watch carefully” (Thomas, 2009, p. 

183) for what could enable and constrain leadership development on the LRC after the 

training. According to Flick et al. (2004), observations are done to investigate the process of 

interaction between the participants.
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I was supposed to observe how the LRC members interacted during their meetings, which 

unfortunately never took place. However, informally I got to observe the LRC’s interaction 

during break-times and observed how they carried out their roles, noting any power 

imbalances within the LRC and the leadership culture of the school. The observations were 

conducted over the month of October 2016 and notes were taken and then transferred onto a 

prepared observation schedule (Appendix D).

Furthermore, informally, as before, I had conversations with the LRC members during break- 

times twice a week, as a way to discover their prior knowledge on leadership, in response to 

the fourth question of phase two. This approach influenced the participants’ behaviour as they 

became familiar with me as a researcher (Rule & John, 2011). The conversations offered a 

voice to the voiceless. At the same time, I also cross-checked the data obtained with other 

sources, to strengthen their validity (Simons, 2009). I continued taking notes on their 

responses and transferred the information noted onto the observation schedule.

3.5.5 Change Laboratory workshops

Change Laboratory as a methodological tool in CHAT was used to engage participants in 

“meaningful, critical teaching and learning” (Mbelani, 2014, p. 7). According to Sannino, 

Engestrom and Lemos (2016), expansive learning is creative learning where the subjects 

come together to create something new, which leads to a transformation of individuals or a 

collective activity. The transformation of my project and collection of data ended at stage 

three of the expansive learning cycle, due to time and the nature of the study.

I conducted two workshops in one week on two different days, with LRC members as 

participants at the one workshop and the other with teachers, HOD members and the school 

board chairperson. As mentioned earlier, a combined workshop with adults present, could 

have been inhibiting for the learners who were 12 to 13 years old at the time. A room was 

arranged where raw data generated from the LRC workshop, interviews, questionnaires, and 

observation notes were presented as instruments and mirrored to participants. Contradictions 

were then written on flip charts to trigger discussion and debate. These discussions were in 

line with developing Change Laboratories to enhance “dialogue, multiple perspectives and 

network of interacting” (Engestrom, 2001, p. 135). Thereafter, problems, disturbances and
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historical roots were traced to identify the source of the contradictions and to answer the 

research question on what can enable and constrain leadership development of learners on the 

LRC, using the steps of an expansive cycle above (ibid.). The process enabled the 

participants to focus transformational efforts on problems experienced (Engestrom et al., 

n.d.). By this virtue solutions were modelled towards the object of learner leadership in the 

school.

3.5.5.1 Change Laboratory workshop 1

Twenty LRC members participated in the first workshop that was held after school with 

permission from their parents during the second phase of the study. The workshop in the 

second phase was held to model solutions to problems or contradictions that surfaced in the 

second phase, from the data. Therefore, before mirroring the data collected from the above- 

mentioned instruments, I offered a brief explanation on why the workshop was being 

conducted and a short explanation of CHAT using prepared flipcharts. Thereafter, analysed 

data from questionnaires and interviews were mirrored to the participants. Since this was a 

large group they were divided into five working groups to discuss and model new possible 

solutions to problems that surfaced. By the end of the workshop, new ideas that were 

modelled were grouped according to the relevant contradiction.

The intervention was video-recorded but the recording was not of good quality due to the 

inexperienced camera man. I planned to project the workshop, but I failed to get the correct 

cable that fits my laptop, so I used the flipcharts instead.

Figure 3.2 One of the working groups in the Change Laboratory workshop 1
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3.5.5.2 Change Laboratory workshop 2

A  to ta l  o f  13 p a r t ic ip a n ts  a tte n d e d  th is  w o rk s h o p  a n d  th e s e  w e re : tw o  H O D s, o n e  sch o o l 

b o a rd  p a re n t  a n d  10 te a c h e rs . T h e  sa m e  p ro c e d u re s  w e re  fo llo w e d  as in  w o rk s h o p  1; th e  

u n fo r tu n a te  th in g  w a s  th a t  v id e o  re c o rd in g  d id  n o t  ta k e  p la c e  d u e  to  a  f la t  b a tte ry  a n d  th e  

c h a rg e r  w a s  lo c k e d  in  th e  p r in c ip a l’s o ffice . H o w e v e r , c o lle a g u e s  w ith in  th e  w o rk s h o p  to o k  

p h o to s  w ith  th e ir  ce ll p h o n e s  a n d  th a t  w a s  u se fu l f o r  m y  s tu d y  s in c e  th e  v id e o  c a p tu r in g  

fa iled .

Figure 3.3 During Change Laboratory workshop 2

T h e  re a so n  fo r  th e  tw o  w o rk s h o p s  w ith  d if fe re n t p a r t ic ip a n ts  is  th a t  a  c o m b in e d  w o rk s h o p  -  

w h e re  le a rn e rs  a n d  a d u lts  a re  p re se n t, m a y  h a v e  b e e n  in h ib itin g  fo r  th e  le a rn e rs , w h o  w e re  12 

a n d  13 y e a rs  o ld . T h e  se c o n d  w o rk s h o p  c o m p r ise d  a  d if fe re n t  se t o f  p a r t ic ip a n ts  a n d  a g a in , 

te a c h e rs  a n d  th e  p a re n t  sp o k e  m o re  f re e ly  w ith  le a rn e rs  ab sen t.

H a v in g  d isc u s s e d  th e  d a ta  to o ls  m y  a tte n tio n  n o w  tu rn s  to  h o w  th e  d a ta  w a s  a n a ly se d .

3.6 Data analysis

A c c o rd in g  to  R u le  a n d  J o h n  (2 0 1 1 )  d a ta  a n a ly s is  is  an  in te lle c tu a l p ro c e s s  w o rk in g  w ith  d a ta  

“ to  f in d  p a tte rn s  o f  m e a n in g ” (p. 75 ). A s  fo r  S im o n s  (2 0 0 9 ), d a ta  a n a ly s is  e n a b le s  y o u  to  

o rg a n ise  a n d  m a k e  s e n se  o f  th e  d a ta  in  o rd e r  to  p ro d u c e  f in d in g s  a n d  an  o v e ra ll 

u n d e rs ta n d in g  o f  th e  case . I t  is  f re q u e n tly  a  “ fo rm a l in d u c tiv e  p ro c e s s  o f  b re a k in g  d o w n  d a ta
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in to  s e g m e n ts  o r  d a ta  se ts  w h ic h  th e n  c a n  b e  c a te g o ris e d , o rd e re d , a n d  e x a m in e d  fo r  

c o n n e c tio n s , p a tte rn s  a n d  p ro p o s it io n s  th a t  se ek  to  e x p la in  th e  d a ta ” (ibid., p. 117).

C o lle c te d  d a ta  w a s  a n a ly s e d  in  su c h  a  w a y  th a t  i t  sp e ak s  a n d  m a k e s  se n se  b y  u s in g  q u o ta tio n s  

f ro m  th e  p a r t ic ip a n ts ’ r a w  d a ta . To u n e a r th  th e  c o n tra d ic t io n s  a n d  te n s io n s  f ro m  th e  ra w  d a ta , 

I  m a n u a lly  a n a ly se d  th e  d a ta  c o lle c te d  g u id e d  b y  th e  se c o n d  g e n e ra tio n  o f  C H A T , to  see  h o w  

th e  d if fe re n t e le m e n ts  in te r re la te d  (E n g e s tro m , 2 0 0 1 ). A s  a  re su lt, u s in g  th e  se co n d  

g e n e ra tio n  o f  C H A T  as an  a n a ly tic a l to o l, e n a b le d  m e  to  in te rp re t  th e  p a r t ic ip a n ts ’ v ie w s  an d  

a c tio n s  o n  le a rn e r  le a d e rs h ip  d e v e lo p m e n t. In  a d d itio n , w o rk in g  a c ro ss  a ll d a ta  se ts  I  lo o k e d  

fo r  id e a s  th a t  b e lo n g e d  to g e th e r  to  fo rm  th e m e s , as a n sw e rs  to  th e  r e s e a rc h  q u e s tio n s . 

T h e re fo re , a u d io  ta p e  in te rv ie w s  w e re  tra n s c r ib e d  v e rb a tim , c o lle c te d  d a ta  w a s  c a te g o ris e d  

a c c o rd in g  to  th e  re s e a rc h  q u e s tio n s  a n d  c o d in g  w a s  u s e d  w ith  d if fe re n t c o lo u rs  as th e  c o d in g  

p ro c e s s  e n a b le s  th e  re s e a rc h e r  to  q u ic k ly  re tr ie v e  a n d  c o lle c t  all th e  te x t  a n d  o th e r  d a ta  

(M a re e , 2 0 0 7 ). To re tr ie v e  th e m e s  a n d  id e a s  q u ick ly , th e  fo u r  re s e a rc h  q u e s tio n s  w e re  

la b e lle d  w ith  d if fe re n t c o lo u rs . I  th e n  c o d e d  th e  e m e rg in g  id e a s  o r  th e m e s  a c c o rd in g  to  e a c h  

re s e a rc h  q u e s tio n  co lour.

Figure 3.4 Coded emerging ideas

F u r th e rm o re , w h ile  w o rk in g  w ith  th e  ra w  d a ta , la b e ls  w e re  g iv e n  to  th e  p a r tic ip a n ts , fo r  

e x a m p le : le a rn e r  1, te a c h e r  3 o r  H O D  2. T h is  w a s  d o n e  to  p ro te c t  th e  a n o n y m ity  o f  th e  

p a r tic ip a n ts , as  m o s t  o f  th e m  a re  y o u n g  le a rn e rs  w h o  a re  n o t  a b le  to  d e fe n d  th e ir  p r iv a c y  an d
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m o re o v e r  fo r  p ro te c tio n  o f  u n fa ir  ju d g e m e n t  (S im o n s , 2 0 0 9 ). T h e  a b o v e  is s u e  w ill  b e  

d is c u s s e d  in  m o re  d e ta il u n d e r  e th ic a l issu e s .

3.7 Ethical issues

A c c o rd in g  to  B e rg  (2 0 0 1 ), re s e a rc h e rs  n e e d  to  e n su re  th e  r ig h ts  a n d  p r iv a c y  o f  th e  p e o p le  th a t  

th e ir  s tu d y  is  fo c u s in g  on . T h u s , “ e v e ry  c o d e  o f  e th ic s  d e s ig n e d  to  g u id e  re s e a rc h  in v o lv in g  

h u m a n  su b je c ts  g iv e  p r im a c y  to  th e  re q u ire m e n ts  o f  fu lly  in fo rm e d  v o lu n ta ry  c o n s e n t  o n  th e  

p a r t  o f  th e  in d iv id u a l c o n c e rn e d ” (G reg o ry , 2 0 0 3 , p. 2 6 ). C o n s e n t  is  an  a g re e m e n t th a t  m u s t 

b e  f in a lis e d  b e tw e e n  th e  p e o p le  ta k in g  p a r t  in  th e  re s e a rc h  a n d  th e  re s e a rc h e r  (T h o m a s , 2 0 0 9 )  

(A p p e n d ix  E 1 ).

T h e  a g re e m e n t e n su re s  th a t  e th ic a l p ra c tic e s  a re  fo llo w e d  in  th e  re se a rc h . A c c o rd in g  to  

S ilv e rm a n  (2 0 0 0 ), in fo rm a tio n  a b o u t th e  re s e a rc h  sh o u ld  b e  g iv e n  to  p a r t ic ip a n ts  to  d e c id e  

w h e th e r  th e y  w a n t  to  p a rtic ip a te . F u r th e rm o re , L ic h tm a n  (2 0 1 4 )  n o te s  th a t  sh o u ld  an y  

p a r t ic ip a n ts  fee l th e y  w a n t  to  w ith d ra w  f ro m  th e  s tu d y , th e y  sh o u ld  n o t  fee l th re a te n e d  o r  b e  

p e n a lis e d . T h u s , a  fo rm a l a g re e m e n t w a s  re a c h e d  w ith  th e  p a r t ic ip a n ts  th a t  c le a rly  s ta te d  th a t  

th e y  h a d  fu ll r ig h t  to  w ith d ra w  f ro m  th e  re s e a rc h  i f  n e e d ed . S in c e  le a rn e rs  a re  su b je c ts  th a t  

a re  n o t  c o m p e te n t  to  a g re e  as S ilv e rm a n  (2 0 0 0 )  a rg u e s , p e rm is s io n  w a s  so u g h t f ro m  th e ir  

p a re n ts . A n  a c tiv e  c o n s e n t  w a s  g iv e n  -  a  fo rm a l w r itte n  p e rm is s io n  to  a llo w  th e  le a rn e rs  to  b e  

p a r t  o f  th e  re se a rc h . T h e  p r in c ip a l, as  th e  g a te k e e p e r , w a s  fu lly  in fo rm e d  a b o u t th e  re se a rc h  

a n d  a  le t te r  o f  p e rm is s io n  w a s  o b ta in e d  f ro m  h im  (A p p e n d ix  E 2 ).

I  h a d  a lre a d y  in tro d u c e d  th e  n a tu re  o f  th e  re s e a rc h  to  th e  s ta f f  as  s ta n d a rd  p ro c e d u re  th a t  I 

sh o u ld  m a in ta in  as  a  re se a rc h e r, a n d  th is  s tep  w a s  a c c o m p lis h e d  as in  m a n y  w a y s  th is  p ro je c t  

w a s  a  c o n tin u a tio n  o f  th e  2 0 1 4  study . A  le t te r  o f  d e c la ra tio n  w a s  is s u e d  to  all o th e r  

p a r t ic ip a n ts  w h o  w e re  n o t  le a rn e rs  (A p p e n d ix  E 3 )  a n d  b o th  th e ir  id e n tit ie s  a n d  th a t  o f  th e  

sc h o o l w a s  k e p t  c o n fid e n tia l  as p s e u d o n y m s , le t te rs  a n d  n u m b e rs  h a v e  b e e n  u se d  in  th e  s tu d y  

as id e n tif ie rs . A ss u ra n c e  w a s  g iv e n  to  th e  p a r t ic ip a n ts  th a t  in fo rm a tio n  c o lle c te d  w o u ld  o n ly  

b e  u se d  fo r  th e  th e s is  a n d  a lso  m ig h t b e  u s e d  fo r  fu tu re  p u b lic a tio n .

T h e  se c tio n  w ill lo o k  a t m y  p o s it io n  as a  r e s e a rc h e r  to  a v o id  b ias.
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3.8 Validity and positionality

S im o n s  (2 0 0 9 )  a rg u e s  th a t  v a lid ity  m e a s u re s  s tre n g th e n  th e  v a lu e  o f  o n e ’s f in d in g s . I  h a v e  

a lre a d y  re fe r re d  to  t r ia n g u la tio n  w h ic h  b e c a m e  p o s s ib le  w h e n  I  c o lle c te d  se v era l d a ta  so u rc e s  

w h ic h  I  h a d  d ra w n  u p o n  d u r in g  th e  a n a ly s is . S im o n s  (2 0 0 9 )  a rg u e s  fu r th e r  th a t  c ro s s ­

c h e c k in g  o f  s ig n if ic a n t  is s u e s  a n d  p e rs p e c tiv e s  f ro m  d if fe re n t d a ta  s tre n g th e n s  e v id e n c e  fo r  

c la im s . T h u s , fo r  e n s u rin g  v a lid ity  I  fo llo w e d  th e  fo llo w in g  u se fu l su g g e s tio n  f ro m  C re sw e ll 

(2 0 1 4 )  o f  u s in g  r ic h  a n d  th ic k  d e sc r ip tio n  to  c o n v e y  ra w  d a ta . T h is  w a s  d o n e  to  p ro v id e  

d e ta ile d  d e s c r ip tio n s  o f  th e  p ro je c t, fo r  th e  re su lts  to  b e c o m e  re a lis t ic  a n d  r ic h e r. A n o th e r  

s u g g e s tio n  I  fo llo w e d  w a s  th a t  o f  s p e n d in g  m o re  t im e  in  th e  f ie ld  o f  re se a rc h  (C re sw e ll, 

2 0 1 4 ) . In  th is  w ay , I  d e v e lo p e d  an  in -d e p th  u n d e rs ta n d in g  o f  th e  p h e n o m e n o n  u n d e r  s tudy , to  

c o n v e y  c re d ib le  d e ta ils  a b o u t  th e  s ite  a n d  p e o p le .

F u r th e rm o re , C o h e n  e t al. (2 0 0 0 )  o ffe r  u s e fu l  in fo rm a tio n  to  e n su re  v a lid ity . F o llo w in g  th e ir  

ad v ic e , I  t r ie d  to  w o rk  w ith  a p p ro p r ia te  m e th o d o lo g y  to  a n s w e r  m y  re s e a rc h  q u e s tio n s  an d  

se le c t th e  r ig h t  sam p le . A n d  f in a lly , I  l is te n e d  c a re fu lly  a n d  to o k  n o te s  d u r in g  th e  in te rv ie w s  

w h ic h  h e lp e d  m e  to  tra n s c r ib e  e ffec tiv e ly .

M o s t  im p o rta n tly , b e in g  an  H O D  a t th e  sc h o o l a n d  h a v in g  a  re la tio n s h ip  w ith  so m e  o f  th e  

te a c h e rs  a n d  le a rn e rs  b ro u g h t  in to  q u e s tio n  m y  p o s it io n a lity  a s  a  re se a rc h e r. A s  a n  in s id e  

re s e a rc h e r  I  p o s s e s s e d  d e e p  in s ig h t  a n d  u n d e rs ta n d in g  o f  th e  p e o p le  a n d  p lace . W h ile  th is  c an  

b e  a n  a d v a n ta g e , it  a lso  p o s e s  a  v a lid ity  th re a t, s in c e  I  a m  in  d a n g e r  o f  a s su m in g  th a t  I  a lre a d y  

k n o w  c e rta in  in fo rm a tio n . I  n e e d e d  to  b e  v ig ila n t  o f  b ia s , so  a s  n o t  to  c o m p lic a te  m y  a b il i ty  to  

o b se rv e  a n d  in te rp re t  m y  d a ta , as C h a v e z  (2 0 0 8 )  in d ic a te s . S im ila rly , to  a v o id  m o re  b ia s  I 

l im ite d  m y  v o ic e  o n  a n y  o p in io n  a b o u t le a rn e r  le a d e rsh ip , a s  I  c o u ld  h a v e  m a n ip u la te d  m y  

p a rt ic ip a n ts  to  say  m o re  th a n  th e y  in te n d e d  to  say  (M e rc e r, 2 0 0 7 ) . F u r th e rm o re , B u c k le  an d  

D w y e r  (2 0 0 9 )  m e n tio n  th a t  ro le  c o n fu s io n  c a n  o c c u r  in  a n y  re s e a rc h  study . A s  a  re su lt, I  w a s  

a w a re  o f  th is  w h ile  c a rry in g  o u t m y  o th e r  ro le  a s  a  H e a d  o f  D e p a r tm e n t.

P a r tic ip a n ts  w e re  in fo rm e d  f ro m  th e  o n s e t  o f  th e  s tu d y  th a t  th e y  sh o u ld  n o t  fee l p re s s u re d  to

ta k e  p a r t  in  th is  s tudy , to  a v o id  sk e w e d  re su lts . In  a d d itio n , th e  p a r t ic ip a n ts  w e re  in fo rm e d  o f

th e ir  v o lu n ta ry  p a r t ic ip a tio n  a n d  I  a lso  a s k e d  p e rm is s io n  to  ta k e  p h o to s  o f  th e  p a rtic ip a n ts . I

b e lie v e d  th a t  i f  th e  p a r t ic ip a n ts  f e l t  a  se n se  o f  p a r tn e rs h ip  in  th e  study , p o s it io n a lity  w a s  le s s

o f  an  issu e . H e n c e , i f  th e  p a r tn e rs h ip  is  s tro n g , th e n  p a r t ic ip a n ts  “ m a y  b e  m o re  w il l in g  to
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sh a re  th e i r  e x p e rie n c e s  b e c a u s e  th e re  is  an  a s su m p tio n  o f  u n d e rs ta n d in g  a n d  sh a re d  

d is t in c tiv e n e s s ” (B u c k le  &  D w y e r, 2 0 0 9 , p. 58). I t  w a s  th e re fo re  im p o r ta n t  th a t  I  k e p t  all 

p a r t ic ip a n ts  fu lly  in fo rm e d  e v e ry  s tep  o f  th e  w ay . T h u s , m y  p re s e n c e  as an  o b je c tiv e  

p a r t ic ip a n t  p re v e n te d  m e  f ro m  le a n in g  to o  h e a v ily  o n  p re -c o n c e iv e d  p e rc e p tio n s .

3.9 Conclusion

T h is  c h a p te r  e x p lo re d  th e  m e th o d o lo g ie s  e m p lo y e d  in  th e  re s e a rc h  th a t  w e re  a b le  to  a n sw e r  

m y  re s e a rc h  q u e s tio n s . I t  d e s c r ib e d  th e  re s e a rc h  p a ra d ig m  a n d  a p p ro a c h e s . T h e  c h a p te r  

lo o k e d  a t th e  re s e a rc h  s ite  a n d  a t h o w  th e  p a r t ic ip a n ts  w e re  se le c te d  fo r  th e  study. 

F u r th e rm o re , as d if fe re n t d a ta  to o ls  w e re  u se d , th e  c h a p te r  e x p lo re d  h o w  a n d  w h y  th e  to o ls  

w e re  c h o se n  fo r  th e  s tu d y  a n d  h o w  th e  d a ta  w e re  a n a ly se d .

F in a lly , a  s tu d y , w h e re  p e o p le  a re  p a r tic ip a n ts , a n d  its  f in d in g s , w ill  b e  c o n s id e re d  in v a lid  b y  

th o se  re a d in g  it, i f  e th ic a l g u id e lin e s  a re  n o t  a d h e re d  to . T h e  c h a p te r  c o n c lu d e d  w ith  a 

d is c u s s io n  o n  h o w  th e s e  e th ic a l is su e s  w e re  o b se rv e d . E n s u r in g  th e  v a lid ity  o f  m y  w o rk  w a s  

a lso  c o n s id e re d  in  th is  c h a p te r  a n d  m o s t  im p o rta n tly , m y  p o s it io n  in  th e  s tu d y  as an  in s id e  

re s e a rc h e r  w a s  c la r if ie d . M y  a tte n tio n  tu rn s  to  th e  p re s e n ta t io n  o f  d a ta  in  th e  n e x t  ch ap te r.
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CHAPTER FOUR

DATA PRESENTATION

4.1 Introduction

The previous chapter outlined how the data were collected. Thus, the focus of this chapter is 

to present “descriptive summaries of what participants have said” (Maree, 2007, p. 111). Data 

is comprised from interviews, questionnaires, observation, a focus group interview and the 

Change Laboratory workshops tools, which will be discussed in Chapter Five. The chapter 

will further investigate the research goals: firstly, regarding the learner leadership club of 

2014, focusing on why it ultimately did not sustain itself. Secondly, drawing on lessons 

learned in the 2014 project, I plan to present views of the participants on the development of 

learner leadership in the current LRC of 2016. I decided to let the data speak, showing how 

the participants viewed leadership development at the school. For this purpose, validity 

measures will be adhered to whilst presenting the participants’ responses.

Four research questions (presented in Chapter Three) were set to structure the study in two 

phases. However, through the process of categorising data, four categories emerged from the 

research questions. The following categories will be used to present the data in phases.

Phase One:

• The 2014 Learner leadership club project.

Phase Two:

• Perceptions of learner leadership explored;
• Leadership developments enhanced;
• Enabling and constraining factors for leadership development.

Keeping in mind the ethical issues from the previous chapter, pseudonyms will be used for 

participants as identification. Therefore, description of codes and profiles of the main 

participants will be discussed first, followed by the presentation on how the participants 

expressed their views.
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4.2 Codes and participants’ profiles

4.2.1. Coding

I  u s e d  c o d e s  to  p re s e n t  th e  m a in  p a r t ic ip a n ts  a n d  d a ta  to o ls  as fo llo w s: 

Table 4.1 Codes for participants

Participants Codes used

2 0 1 6  L e a rn e rs  R e p re se n ta t iv e  C o u n c il 

m e m b e rs

L R C 1 -2 1

G u a rd ia n  T e a c h e r  (w h o  is  a lso  an  H O D ) G T

2 0 1 4  L e a rn e r  le a d e rsh ip  c lu b  m e m b e rs L 1 -  11

P r in c ip a l P

H e a d  o f  D e p a r tm e n t H O D 1 -2

T each e rs T 1 -1 5

Table 4.2 Codes used for data tools

Data tools Codes

Q u e s tio n n a ire Q

In te rv ie w I

F o c u s  G ro u p  In te rv ie w F G I

O b se rv a tio n s O

N e x t, I  p re s e n t  p ro f ile s  o f  th e  m a in  p a rtic ip a n ts .

4.2.2 Participant profiles

T h is  se c tio n  sh o w c a se s  th e  p a r t ic ip a n ts  o f  th e  re se a rc h , w h o  th e y  a re  a n d  w h a t  ro le s  th e y  

p e rfo rm  a t th e  sch o o l. T h is  is  to  h e lp  th e  re a d e r  to  u n d e rs ta n d  w h o  th e  p a r t ic ip a n ts  are . T h u s , 

p s e u d o n y m s  a re  u s e d  fo r  th e  p a r t ic ip a n ts  a n d  th e  sc h o o l n a m e  fo r  e th ic a l c o n s id e ra tio n s . 

W h ile  te a c h e rs  a n d  le a rn e rs  w e re  c o m p r ise d  o f  b o th  g e n d e rs , fo r  th e  p u rp o se  o f  th is  s tu d y  all 

references to participants will be male.
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4.2.2.1 The LRC (LRC1-21)

A  g ro u p  o f  2 2  L R C  m e m b e rs  p a r t ic ip a te d  in  th e  re s e a rc h  as th e  su b je c ts  a n d  th e s e  w e re  

le a rn e rs  ag e d  b e tw e e n  12 a n d  13 y e a rs . T h e s e  le a rn e rs  w e re  in  G ra d e  6 a n d  7 re sp e c tiv e ly . 

T h e y  a re  e le c te d  e v e ry  y e a r  o n to  th e  L R C  a n d  so m e  a re  fo r tu n a te  th a t  th e y  c a n  se rv e  in  th e  

c o u n c il o v e r  a  p e r io d  o f  tw o  y e a rs  i f  re -e le c te d  in  G ra d e  7. T h e  sa m e  g ro u p  o f  le a rn e rs  

p a r t ic ip a te d  in  th e  fo c u s  g ro u p  in te rv ie w  as w e ll. T h e  m a jo r ity  o f  th e s e  L R C  m e m b e rs  s ta r te d  

th e ir  J u n io r  P r im a ry  s c h o o lin g  a t M P S , th u s  th e y  w e re  fa m ilia r  w ith  th e  sc h o o l le a d e rsh ip  

c u ltu re .

4.2.2.2 Guardian teacher (GT)

G T  b e g a n  h is  te a c h in g  c a re e r  as  an  u p p e r  p r im a ry  sch o o l te a c h e r  te a c h in g  E n g lish . 

T h e rea f te r , h e  w a s  p ro m o te d  to  a  H O D  p o s it io n  fo r  la n g u a g e s  a t M P S  in  2 0 0 8 . H e  te a c h e s  

E n g lis h  to  G ra d e  7 le a rn e rs . H e  is  th e  g u a rd ia n  te a c h e r  fo r  th e  L R C  a t th e  sc h o o l, a  ta s k  th a t 

h e  c a rr ie s  o u t w h o le h e a r te d ly . H e  a lso  c o u n se ls  a n d  se rv e s  o n  d isc ip lin a ry  c o m m itte e s  a t th e  

sch o o l. H e  is  an  e n e rg e tic  p a s to r  a n d  is  in  h is  e a rly  fo rtie s .

4.2.2.3 2014 learner leadership ex-club members (L1-11)

T h e se  m e m b e rs  p a r t ic ip a te d  in  th e  in te rv e n tio n ; th e y  w e re  p a r t  o f  th e  le a rn e r  le a d e rs h ip  c lu b  

in  2 0 1 4  d u r in g  m y  B E d  H o n o u rs  s tu d y , d u r in g  th e  f ir s t  p h a s e  o f  th is  s tudy . T h e y  w e re  

le a rn e rs  f ro m  G ra d e  6 a n d  7 in  th a t  year. In  th e  b e g in n in g  o f  2 0 1 4 , th e y  h a d  a  m e e tin g  w h e re  

th e y  d e c id e d  o n  w h a t  m a tte re d  m o s t  to  th e m  a t th e  sch o o l. T h e y  w a n te d  to  c re a te  an  

in te rv e n tio n  p ro je c t, w h ic h  th e y  a g re e d  w o u ld  b e  th e  l i t te r  c a m p a ig n .

4.2.2.4 Principal (P)

H e  jo in e d  M a ru la  P r im a ry  S ch o o l (M P S )  in  2 0 1 2  as th e  p r in c ip a l, c o m in g  f ro m  A u s  

c o m m u n ity  c e n tre  in  th e  so u th  o f  N a m ib ia  as a  H e a d  o f  D e p a r tm e n t  (H O D ) fo r  10 y e a rs . H e  

is  a  q u a lif ie d  tea c h e r, w h o  h o ld s  a  F u r th e r  D ip lo m a  in  M a n a g e m e n t a n d  is  q u a lif ie d  to  te a c h  

so c ia l s tu d ies . H e  is  an  a m b itio u s  m a n  in  h is  e a rly  fo r tie s , w h o  se rv e s  in  d iffe re n t le a d e rsh ip  

p o s it io n s  o u ts id e  th e  sch o o l c o n tex t.

4.2.2.5 Head of Department (HOD1)

T h is  H O D  b e g a n  h e r  te a c h in g  c a re e r  in  1986  a t M P S ; sh e  w a s  o n e  o f  th e  f ir s t  te a c h e rs  a n d  is  

th e  lo n g e s t  s e rv in g  te a c h e r  c u rre n tly  a t th e  sch o o l. S h e  is  in  h e r  e a rly  f if tie s  a n d  te a c h e s  

m a th e m a tic s  to  G ra d e  6 a n d  7. S h e  is  th e  H O D  fo r  m a th e m a tic s  a n d  n a tu ra l sc ie n c e  a t th e
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sch o o l. S h e  is  a lso  th e  sp o rts  c o -o rd in a to r  a n d  s to c k  c o n tro l o f f ic e r  o f  th e  sch o o l. T h e se  ro le s  

sh e  a d m in is te rs  w ith  p a ss io n .

4.2.2.6 Head of Department (HOD2)

T h is  H O D  is  in  h e r  la te  f if t ie s  a n d  is  th e  H O D  fo r  ju n io r  p r im a ry  G ra d e  0 -1 . S h e  a d m in is te rs  

h e r  d u tie s  w ith  c a re  b e c a u s e  o f  h e r  e x te n s iv e  e x p e r ie n c e  in  te a c h in g  th e  lo w e r  g rad e s . S he  

te a c h e s  A fr ik a a n s  to  G ra d e  3.

4.2.2.7 Teachers (T1-15)

T en  te a c h e rs  p a r t ic ip a tin g  in  th e  re s e a rc h  a re  te a c h e rs  w h o  te a c h  th e  L R C  m e m b e rs . T h e y  a re  

m o s tly  in v o lv e d  w ith  th e s e  le a rn e rs  o n  a  d a y - to -d a y  b a s is  w ith  e x tra -m u ra l a c tiv itie s . T h e  

o th e r  f iv e  te a c h e rs  d o  n o t  te a c h  th e s e  le a rn e rs , b u t  w o rk  w ith  th e m  as w e ll  in  e x tra -m u ra l 

a c tiv it ie s  a n d  o b s e rv e  th e ir  le a d e rs h ip  a b ilit ie s  a ro u n d  th e  sch o o l. A ll te a c h e rs  a re  q u a lif ie d  

a n d  h o ld  te a c h in g  d ip lo m a s  o r  d eg rees .

I  n o w  p re s e n t  d a ta  c o lle c te d  d u r in g  th e  tw o  p h a s e s  o f  m y  re se a rc h . S ta rtin g  w ith  p h a se  o n e , I 

w ill  p re s e n t  th e  d a ta  g a th e re d  f ro m  th e  2 0 1 4  le a rn e r  le a d e rs h ip  c lu b  p ro je c t.

4.3. Reflection on the 2014 learner leadership project

In  2 0 1 4  d u r in g  m y  B E d  H o n o u rs  s tu d y , th e  sc h o o l a llo w e d  m e  to  ru n  an  in te rv e n tio n  a t th e  

sc h o o l to  s tu d y  h o w  a  le a rn e r  le a d e rs h ip  c lu b  c o u ld  c o n tr ib u te  to  th e  d e v e lo p m e n t o f  

le a d e rsh ip  in  le a rn e rs . U n fo rtu n a te ly , th e  c lu b  as an  a c tiv ity  sy s te m  d id  n o t  su s ta in  i t s e l f  th e  

fo llo w in g  y e a r  d e sp ite  se v e ra l a c h ie v e m e n ts . To p ro b e  th e  n o n -su s ta in a b ili ty  o f  th e  c lu b , m y  

f ir s t  re s e a rc h  q u e s tio n  w as: What were the perceived causes o f the non-sustainability o f the 

learner leadership club at the school? D a ta  p re s e n te d  sh o w e d  h o w  th e  p a r t ic ip a n ts  f ro m  th e  

c o m m u n ity  a n d  th e  su b je c ts  th e m s e lv e s  f e lt  a b o u t th e  c lu b ’s a c h ie v e m e n ts , e v e n  th o u g h  

c h a lle n g e s  w e re  e x p e rie n c e d  th a t  le d  to  i ts  n o n -su s ta in a b ili ty .

T h e  c lu b ’s a c h ie v e m e n ts  w ill b e  p re se n te d , fo llo w e d  b y  th e  c h a lle n g e s  fac e d .

4.3.1 The club’s achievements voiced

In  th e  q u e s tio n n a ire s , th e  p a r t ic ip a n ts  f e lt  th a t  th e  g o o d  m a n a g e m e n t o f  th e  c lu b  in  2 0 1 4  

c o n tr ib u te d  to  its  a c h ie v e m e n ts  as  L 9  e x p re s s e d  “ i t  w a s  m a n a g e d  v e ry  w e ll  a n d  v e ry

60



e x c it in g ly ” (Q ). C lu b  m e m b e rs  as p a r t  o f  th e  m a n a g e m e n t, c o n tr ib u te d  to  th e  e x c ite m e n t an d  

w il l in g n e s s  to  b e  in  th e  c lu b  a c c o rd in g  to  L 1 0  w h o  s tro n g ly  p o in te d  o u t th a t  “ i t  w a s  m a n a g e d  

b y  u s  th e  le a d e rs h ip  g ro u p ” (Q ). M o re o v e r , L 9  fu r th e r  e x p re s s e d  th a t  b e c a u s e  th e y  h a d  

o w n e rsh ip  o f  th e  c lu b  a lo n g  w ith  th e  g o o d  m a n a g e m e n t, “ th in g s  w e n t  a c c o rd in g ly  in  a  w a y  

w e  e x p e c te d  i t  to  g o ” (Q ).

I f  th e re  w e re  p ro b le m s  o r  is s u e s  to  w o rk  o u t, m e e tin g s  w e re  h e ld . L 2  e x p la in e d  “w e  h a d  

sp e c ia l m e e tin g s  th a t  m a d e  th in g s  w o rk  o u t a n d  it  w a s  g o o d ” (Q ). F u r th e rm o re , th e  g u id a n c e  

o f  th e  te a c h e r  d u r in g  m e e tin g s , c o n tr ib u te d  to  th e  u n fo ld in g  o f  a c tiv it ie s  fo r  th e  c lu b  an d  th e  

c o m m e n c e m e n t o f  th e  l i t te r  c a m p a ig n . “W e h a d  a  lo t  o f  a c tiv it ie s ” as L 8 (Q )  p o in te d  ou t. T h e  

o n e  a c tiv ity  th e y  h a d , w a s  to  s ta r t w ith  an  a w a re n e s s  o f  th e  l i t te r  c a m p a ig n  an d  to  s ta rt 

k e e p in g  th e  sch o o l e n v iro n m e n t c le a n  as p a r t  o f  th e  in te rv e n tio n . S im ila rly , th e  p r in c ip a l 

e m p h a s ise d  th a t  th e  in itia l p u rp o se  o f  th e  c lu b  w a s  to  “ ra is e  a w a re n e s s  w ith  re g a rd  to  

e n v iro n m e n ta l c le a n lin e s s ” (I).

T h e  a w a re n e s s  o f  th e  p ro je c t  b e g a n  w ith  “ p u ttin g  u p  p o s te rs  a ro u n d  th e  sc h o o l e n v iro n m e n t” 

L 8 (Q )  e x p re sse d , fo r  o th e r  le a rn e rs  to  see. To c re a te  m o re  a w a re n e s s , th e y  h a d  to  “ ta lk  to  th e  

le a rn e rs  a t th e  a s se m b ly ” , L 2 (Q )  n o ted . M o re o v e r , th e  p ro c e s s  o f  c re a tin g  a w a re n e s s  

c o n tr ib u te d  to  te a m w o rk  a n d  c o -o p e ra tio n  as th e y  h a d  to  sh a re  re s p o n s ib ilit ie s . T h e se  v ie w s  

w e re  c o n f irm e d  b y  L 7  a n d  L11 w h o  sa id , “ le a rn e rs  la s t  y e a r  w e re  w o rk in g  to g e th e r  a n d  u s e d  

to  c o -o p e ra te ” (Q ). L 6  e m p h a s ise d  th is  b y  sa y in g  “w e  all w o rk e d  as a  g ro u p  a n d  l is te n e d  to  

e a c h  o th e r” (Q ).

T h e  su c c e ss  o f  th e  d is tr ib u te d  a c tiv it ie s  led  to  a  su c c e ss fu l l i t te r  c a m p a ig n . L 6  fe l t  th a t  “ o u r  

c le a n in g  c a m p a ig n  w o rk e d  w e ll, an d  all le a rn e rs  l is te n e d  to  u s  an d  p re fe c ts  h e lp e d  u s  w e l l” 

(Q ). A id  fo r  th is  a c h ie v e m e n t d id  n o t  o n ly  c o m e  f ro m  th e  le a rn e rs , te a c h e rs  to o  w e re  

in v o lv e d  as p e rm is s io n  fo r  th e  c lu b ’s e s ta b lis h m e n t w a s  g ra n te d  b y  th e  sc h o o l m a n a g e m e n t 

a n d  te a c h e rs  w e re  fu lly  in fo rm e d . R e s o n a tin g  w ith  th is  c la im , th e  p r in c ip a l a ff irm e d  “ th a t  

te a c h e rs  w e re  in fo rm e d  fu lly  an d  b o u g h t in to  th e  id e a  o f  k e e p in g  th e  e n v iro n m e n t c lean , th u s  

th e y  u n d e rs to o d  w h y  th e y  w e re  e n g a g in g  in  th e  a c tiv ity ” (I). S u rp ris in g ly  th e  a c h ie v e m e n t 

“ d id  n o t  en d  a t sch o o l lev e l b u t  i t  w e n t  b e y o n d  th e  sc h o o l lev e l, so  th e  p ro g ra m m e  d e f in i te ly  

ra is e d  le a d e rs h ip  a m o n g s t  le a rn e rs ” (P, I). O th e r  a c tiv ity  sy s te m s  w e re  e s ta b lis h e d  b e y o n d  th e  

le a rn e r  le a d e rsh ip  c lu b  a c tiv ity  sy s tem .
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T h e  p r in c ip a l in  h is  in te rv ie w , w e n t  o n  to  fu r th e r  e x p la in  th e  b ro a d e r  in f lu e n c e  b y  say in g :

W e h a v e  g o n e  to  th e  e x te n t  o f  le a rn e rs  fo rm u la tin g  th e ir  o w n  e n v iro n m e n ta l c lu b s  
o u ts id e  o f  th e  sch o o l p ro g ra m m e ; a  G ra d e  6 le a rn e r  e s ta b lis h e d  an  e n v iro n m e n ta l 
c lu b  w h ic h  w a s  re c o g n is e d  b y  th e  P re s id e n t  o f  th e  R e p u b lic  o f  N a m ib ia . H e  w a s  
in v ite d  to  th e  s ta te  h o u se  a n d  th is  p a r t ic u la r  le a rn e r  e x p la in e d  to  th e  p re s id e n t  w h y  
h e  h a d  s ta r te d  h is  o w n  e n v iro n m e n ta l c lu b  a n d  w h y  h e  is  d o in g  i t  w ith  h is  p e e rs  an d  
I  am  ta lk in g  a b o u t 16 le a rn e rs  f ro m  o u ts id e . D if fe re n t  sc h o o ls  w e re  in f lu e n c e d  b y  
th is  le a rn e r  o f  o u r  sc h o o l to  s ta rt an  e n v iro n m e n ta l c lu b  a n d  th is  c lu b  is  c u rre n tly  
e n jo y in g  m u c h  s u p p o rt f ro m  th e  n o n -g o v e rn m e n ta l  o rg a n isa tio n s .

E v e n  th o u g h  th e  c lu b  h a d  th e  a c h ie v e m e n t o f  e x te n d in g  its  le a d e rs h ip  in f lu e n c e  f ro m  20  

le a rn e rs  to  a  b ro a d e r  e x te n t o u ts id e  th e  sch o o l, sev e ra l p i tfa lls  w e re  e x p e rie n c e d  d u r in g  2 0 1 4  

w h ic h  p e rh a p s  le d  to  i ts  n o n -su s ta in a b ili ty . T h is  w ill  b e  d isc u s se d  in  th e  n e x t  sec tio n .

4.3.2 The challenges experienced by the club

A lth o u g h  c e r ta in  a sp e c ts  o f  le a d e rsh ip  w e re  a c h ie v e d , th e  c lu b  m e m b e rs  h a d  to  g o  th ro u g h  

ro u g h  p a tc h e s  d u r in g  th a t  year. L 5  e x p re s s e d  th e  h a rd sh ip  th e y  w e n t  th ro u g h  b y  say in g , 

“ p e o p le  te a s e d  u s; p e o p le  c a lle d  u s  c le a n e rs  a n d  m o c k e d  u s ” (Q ). F u r th e rm o re , th e  m o c k in g  

in c re a s e d  a n d  b e c a m e  a  h u g e  c h a lle n g e  w h e n  th e  c lu b  m e m b e rs  w e n t  to  p ic k  u p  p a p e rs  

a ro u n d  th e  sch o o l as L1 sa id : “W h e n  w e  w e re  p ic k in g  u p  p a p e rs  so m e  p e o p le  w o u ld  m a k e  

fu n  o f  u s , lik e  M P S  c le a n e rs  p ic k  u p  p a p e rs . Y ou  w ill  p ic k  u p  a n d  y o u  w ill still f in d  p a p e rs  

th e re ” (Q ). T h is  e n c o u n te r  le d  to  le a rn e rs  n o t  s h o w in g  a n y  re s p e c t  to w a rd s  th e  c lu b  m e m b e rs . 

“P e o p le  d id  n o t  w a n t  to  re s p e c t  u s  w h e n  w e  to ld  th e m  to  p ic k  u p  p a p e rs , th e y  w o u ld  n o t  d o  

i t” , L 1 (Q )  fu r th e r  n o ted .

T h e  d is re s p e c t  f ro m  o th e rs  p u s h e d  th e  c lu b  m e m b e rs  to  s ta r t lo s in g  in te re s t  a n d  to  n o t  ta k e  

th e  c lu b  se rio u sly , “ as m a n y  to o k  th e  c lu b  as a  jo k e ” (L 5 ,Q ). F u r th e rm o re , w h e n  p ro b le m s  

w e re  ra is e d , c lu b  m e m b e rs  la c k e d  th e  c o -o p e ra tio n  a m o n g s t  th e m s e lv e s  a c c o rd in g  to  L 2  an d  

L 9 : “P e o p le  w e re  n o t  c o -o p e ra tin g  w ith  e a c h  o th e r  a n d  e v e n  fo rg o t  th a t  th e  le a d e rsh ip  c lu b  

e x is te d ” (Q ). D u e  to  th e  a b o v e , p o o r  m a n a g e m e n t o f  th e  c lu b  w a s  e x p e rie n c e d  as “ th e re  w a s  

n o  o n e  to  m a in ta in  th e  c lu b ” (L 5 ,Q ). H e n c e  m e e tin g s  s ta r te d  w a n in g .

A c c o rd in g  to  L 1 , L 2 , L 8  a n d  L 1 0 (Q ) , “ S o m e  p e o p le  d id  n o t  a tte n d  th e  m e e tin g s  th a t  w e re

m a d e  b e c a u s e  th e y  w e re  b u s y  w ith  o th e r  th in g s ” . T h e re fo re , d e c is io n s  to  b e  ta k e n  a n d  id e a s

g e n e ra te d  d u r in g  th e se  p o o r ly  a tte n d e d  m e e tin g s  fa iled , b e c a u s e  th e y  d id  n o t  “ l is te n  to  e a ch
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o th e r  a n d  d id  n o t  p a y  a tte n tio n  to  th e  th in g s  w e  w e re  su p p o se d  to  d o  th is  y e a r” (L 9 ,Q ). T h u s , 

th e  p re p a re d  a w a re n e s s  p o s te rs  e n d e d  u p  b e in g  v a n d a lis e d  as  L 5  c le a r ly  n o ted : “P e o p le  to re  

u p  o u r  p o s te rs  th a t  w e  m a d e  w ith  h a rd  w o rk ” (Q ). A ll th e s e  u n fo r tu n a te  a c tiv it ie s  le d  to  c lu b  

m e m b e rs  n o t  c a r in g  a n y m o re  as “ p e o p le  d id  n o t  e v e n  w o rry  a b o u t i t  a n d  s to p p e d  c le a n in g ” 

(L 6 ,Q ). A d d itio n a lly , L 11  e a g e r ly  e x p re s s e d  h o w  th e  c lu b  w a s  a ffe c te d  b y  th e  b e h a v io u r  o f  

th e  m e m b e rs  -  “ so m e  ju s t  d e c id e d  th a t  n o , I  a m  n o t g o in g  to d a y ” (Q ). F u r th e rm o re , th is  

b e h a v io u r  le d  to  c lu b  m e m b e rs  a b a n d o n in g  th e  c lu b  a c tiv it ie s  a n d  jo in in g  o th e r  e x tra ­

c u rr ic u la r  a c tiv itie s . “ S o m e  p e o p le  d id  n o t  c o m e  b e c a u s e  th e y  w e n t  to  sp o rt” L 1 1 (Q )  n o ted .

M o re o v e r , th e  a b a n d o n m e n t w a s  n o t  o n ly  f ro m  th e  le a rn e r s ’ s ide , b u t  a lso  th e  g u a rd ia n  

te a c h e r ’s p re s e n c e  a t th e  c lu b  a c tiv it ie s  w a s  m iss in g . T h e re fo re  L 5 (Q )  sa d ly  n o te d  th a t  “ th e re  

w a s  n o  o n e  to  m a in ta in  th e  c lu b  a n d  i f  te a c h e r  c o u ld  b e  p re s e n t  a t e v e ry  m e e tin g ” p e rh a p s  

th in g s  w o u ld  n o t  h a v e  fa l le n  ap a rt. T h e  p r in c ip a l a lso  n o te d  th e  la c k  o f  te a c h e r  c o m m itm e n t 

to w a rd s  th e  c lu b  as  b e in g  a  c h a lle n g e  a t th a t  t im e , as h e  sa id , “M o tiv a tio n a l  a sp e c ts  a re  n o t  in  

p la c e  a n d  w e  n e e d  c o m m itte d  te a c h e rs  w h o  w a n t  to  see  c h a n g e ” (I).

D e s p ite  th e  la c k  o f  te a c h e rs ’ c o m m itm e n t, th e  p r in c ip a l n o te d  th a t  o th e r  “ fa c to rs  b e y o n d  o u r  

c o n tro l” su c h  as th e  “ f in a n c ia l  a s p e c t  o f  th e  p ro g ra m m e ” w a s  a lso  a  c h a lle n g e  to  th e  c lu b ’s 

s u s ta in a b ili ty  (I). F in a n c e s  w e re  n e e d e d  to  ru n  th e  c lu b  a n d  to  p u rc h a s e  c le a n in g  m a te r ia ls  to  

b e  u s e d  b y  c lu b  m e m b e rs  fo r  e ffe c tiv e n e ss . T h e  p r in c ip a l n o te d  a  f e w  c h a lle n g e s  l in k e d  to  

la c k  o f  f in a n c e s : “ Y ou  n e e d  ru b b is h  b in  p la s t ic s  a n d  h a n d  g lo v e s  fo r  e v e ry  e x e rc is e ” (I). 

E f fe c tiv e  m a rk e tin g  o f  th e  c lu b  c o u ld  n o t  ta k e  p la c e  d u e  to  f in a n c e s . L 2  e x p re s s e d  th a t  “ th e  

sc h o o l d id  n o t  e v e n  m a k e  t-s h ir ts  fo r  th e  le a d e rs h ip  m e m b e rs ” (Q ). T h is  p e rh a p s  sh o w e d  th a t  

c lu b  m e m b e rs  f e lt  th e y  c o u ld  h a v e  su s ta in e d  th e  c lu b , i f  o th e rs  sa w  th e  e x is te n c e  o f  th e  c lub .

B y  re f le c t in g  o n  th e  2 0 1 4  p ro je c t  I  w a s  a b le  to  see  h o w  le a rn e rs  e m p lo y e d  th e ir  le a d e rsh ip  

a b ilit ie s  a n d  sk ills  d u r in g  th e  in te rv e n tio n . In  c o n c lu s io n  o f  p h a s e  o n e , th e  p a r t ic ip a n ts  sh a re d  

th e  v ie w  th a t  th e  2 0 1 4  c lu b  p ro je c t  h a d  its  a c h ie v e m e n ts  b u t  in  tu rn , h e a v y  c h a lle n g e s  w e re  

e x p e rie n c e d  th a t  le d  to  i ts  n o n -su s ta in a b ili ty  a t sc h o o l. T h e  c o n s e q u e n c e  o f  th e  te rm in a tio n  o f  

th e  2 0 1 4  le a rn e r  le a d e rs h ip  c lu b  a ffe c te d  fu r th e r  le a d e rs h ip  d e v e lo p m e n ts  a m o n g s t  th e  

le a rn e rs .

N o w  I  m o v e  o n  to  p re s e n t  f in d in g s  th a t  e m e rg e d  in  p h a se  tw o .
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4.4 Perceptions of learner leadership explored

Q u e s tio n n a ire s  w e re  a d m in is te re d  to  p a r t ic ip a n ts  to  g a th e r  th e ir  v ie w s  a n d  p e rc e p tio n s  o n  th e  

n o tio n  o f  how learner leadership is currently understood in the school, thereby a n s w e rin g  th e  

se c o n d  re s e a rc h  q u e s tio n . H e n c e , b e in g  a  n e w  c o n c e p t in  th is  co n te x t, th e  p a r tic ip a n ts  

a n s w e re d  th e  q u e s tio n s  in  th e  fo llo w in g  o rd e r: f irs t, b y  e x p la in in g  a n d  d e f in in g  w h a t 

le a d e rsh ip  is a n d  th e n  b y  e x p re s s in g  th e ir  v ie w s  o n  w h a t  le a rn e r  le a d e rs h ip  is. T h e  

in fo rm a tio n  w ill  b e  p re s e n te d  in  th a t  order.

4.4.1 Views on leadership are unpacked

T h e  d a ta  sh o w e d  th a t  th e  p a r t ic ip a n ts  h a d  d if fe re n t  v ie w s  o n  le a d e rsh ip : th e y  u n d e rs to o d  i t  as 

a  p e rs o n  le a d in g , w h o  is  in f lu e n tia l  a n d  h a s  v is io n  a n d  g o a ls , is  c a r in g  a n d  th a t  th e re  a re  

p e rc e iv e d  q u a litie s  a tta c h e d  to  le a d e rsh ip . F in a lly , le a d e rs h ip  w a s  u n d e rs to o d  as  m a n a g e m e n t.

T1 a n d  L R C 8 (Q )  b e g a n  b y  n o tin g  th a t  le a d e rsh ip  is  th e  w a y  “ a  p e rs o n  le a d s  a n d  c o m m a n d s  a 

g ro u p ” o r  “ a  p e rs o n  w h o  le a d s  an  o rg a n is a tio n ” as L R C 2 (Q )  fu r th e r  n o te d . H O D 1  v ie w e d  

le a d e rsh ip  as a  w a y  “ to  b e  in  th e  fo re  f ro n t  o f  a  g ro u p ” (Q ). A d d itio n a lly , le a d e rsh ip  w a s  

v ie w e d  as h o w  le a d e rs  “ s h o w  g re a t  p o te n tia l” (L R C 6 ,Q )  a n d  w ith  th e  “ a b ility  to  in sp ire  an d  

in f lu e n c e  o th e rs  p o s it iv e ly ” (L R C 3 ,Q ). T1 a n d  T 5 fu r th e r  e x p re s s e d  th a t  th e  a b ility  o f  a 

le a d e r  is  to  “ in f lu e n c e  th e  g ro u p  to w a rd s  a c h ie v e m e n t o f  a  sp e c if ic  se t g o a l a n d  fo r  o th e rs  to  

fo llo w  w il l in g ly ” (Q ). “D e v e lo p in g  fo llo w e rs  in to  p o te n tia l  le a d e rs  a n d  to  k e e p  th e m  o n  

t ra c k ” w a s  h o w  th e  g u a rd ia n  te a c h e r  (I) e x p re s s e d  h is  v ie w s  o n  b e in g  a  lead er. In  a d d itio n , 

o th e rs  v ie w e d  le a d e rs h ip  as b e in g  in f lu e n tia l  a n d  le a d e rsh ip  w a s  a lso  v ie w e d  as a  p ra c tic e  

w ith  “ le a d e rs  w h o  a re  v is io n a ry ” (F G I). T h e  g ro u p  w e n t  o n  to  e m p h a s ise  th a t  th is  v is io n  is  

o n ly  p o s s ib le  “ i f  w e  h a v e  o n e  te a m , o n e  fo c u s  a n d  o n e  a im ” (F G I)  a n d  le a d e rs  h a v e  th e  

“ a b ility  to  sh a re  v is io n  w h ic h  c a n  b e  fo llo w e d  b y  a  g ro u p ” (H O D 1 ,Q )  o r  “ le t t in g  y o u r  

fo llo w e rs  b u y  in to  i t” (P, I). M o re o v e r , s h a r in g  a  v is io n  w ill  in sp ire  le a d e rs  to  “ le a d  o th e rs  in  

th e  r ig h t  p a th ” (L R C 1 5 ,Q )  a n d  “ h e lp  th e m  to  b e c o m e  b e tte r  in  l ife ” (L R C 1 8 ,Q ) .

M o s t  o f  th e  p a r t ic ip a n ts  f e lt  th a t  h e lp in g  a n d  m a k in g  a  b e tte r  l ife  fo r  o th e rs  w a s  th e  

r e s p o n s ib il i ty  o f  a  lead e r. L R C 1 (Q )  s tro n g ly  e x p re s se d , “ I am  re a d y  to  ta k e  re s p o n s ib il i ty  fo r  

m y  sc h o o l” a n d  L R C 1 0  sa w  a  tru e  le a d e r  in  h im s e lf  a n d  sa id , “ I  am  a  tru e  a n d  re s p o n s ib le
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lead e r, I  w ill  m a k e  su re  m y  p e o p le  a re  in  o rd e r  a n d  w ill  t ry  to  so lv e  th e ir  p ro b le m s  a n d  a lso  

try  to  re a c h  fo r  m y  g o a ls  as a  le a d e r” (Q ). T h e se  p a r t ic ip a n ts  sh o w e d  a u th e n tic  le a d e rsh ip  an d  

“ re p re s e n tin g  th e  in te re s t  o f  th o se  y o u  a re  le a d in g ” (T 1 0 ,Q )  is  h o w  th e y  v ie w e d  le a d e rsh ip . 

T h u s , in  th e  F G I  th is  w a s  e la b o ra te d  fu rth e r:

W e sh o u ld  th in k  a n d  ca re  fo r  o th e rs , th in k  o f  o u r  c o lle a g u e s , o u r  f e l lo w  le a rn e rs  
b e fo re  w e  th in k  o f  o u rse lv e s  a n d  o n ly  m a k e  d e c is io n s  th a t  w e  th in k  a re  g o o d  fo r  u s , 
b u t  w e  sh o u ld  a lso  g e t  o th e r ’s o p in io n s .

M o re o v e r , th e y  v ie w e d  le a d e rsh ip  as d e a lin g  w ith  a n d  o v e rc o m in g  c h a lle n g e s . L R C 1 0  

p o in te d  o u t “ I  am  re a d y  to  fa c e  e v e ry  p ro b le m  a n d  o b s ta c le  a n d  e v e ry  d a y  w ith  a  s m ile ” (Q ), 

as a  lead er. F u r th e rm o re , T1 a g re e d  as h e  sa id  le a d e rsh ip  is  a  p ra c tic e  th a t  “ te a c h e s  

in d e p e n d e n c e  a n d  c o n fid e n c e  to  ta c k le  c h a lle n g e s  in  th e  fu tu re ” (Q ).

D if fe re n t  c h a ra c te r is t ic s  o f  le a d e rs  th a t  le a rn e rs  m a y  h a v e  w a s  a lso  l in k e d  to  th e  p ra c tic e  o f  

le a d e rsh ip . T 1 2  b e g a n  b y  n o tin g  th a t  “ th e y  a re  c o u ra g e o u s  a n d  k n o w  w h o  th e y  a re  o r  w a n t  to  

b e  in  l if e ” (Q ). T h is  v ie w  w a s  b a c k e d  u p  b y  L R C 1 2 (Q )  w h o  sa id , “ th e y  n e e d  to  h a v e  a  lo t  o f  

c o u ra g e  a n d  b ra v e ry  as a  le a d e r” a n d  L R C 1 4  a d d e d  “ I  am  s tro n g  a n d  c o n s id e r  m y s e l f  a 

le a d e r” (Q ). S im ila rly , T1 a n d  T 15  n o te d  th a t  le a d e rs  h a v e  a  “ se n se  o f  p r id e  a n d  as a  re s u lt  

th e y  b e c o m e  in  c o n tro l a n d  le a d  o th e rs  a n d  th e ir  s e lf -e s te e m  is  b o o s te d ” (Q ). H e n c e , w ith  th e  

a b o v e -m e n tio n e d  c h a ra c te r is tic s , d a ta  sh o w e d  th a t  “ le a rn e rs  d e m o n s tra te  e a g e rn e s s  to  le a d ” 

(T 7 ,Q )  a n d  “ th e y  a lso  e n jo y  le a d in g  o th e rs  a n d  p ra c tic in g  le a d e rs h ip ” as T 4 (Q )  n o ted .

A n o th e r  p o in t  o f  v ie w  w a s  th a t  i f  y o u  w e re  a  le a d e r  y o u  h a d  to  b e  re s p e c ta b le  a n d  a  g o o d  

e x a m p le . L R C 4  p re s e n te d  h im s e lf  as a  le a d e r  b y  n o tin g  “ I c o n s id e r  m y s e l f  b e in g  a  le a d e r  

b e c a u s e  I  am  e x e m p la ry  in  a  g o o d  w a y  a n d  I  c a n  g iv e  th e  le a rn e rs  a  g o o d  a n d  in sp ir in g  

fu tu re ” (Q ). In  th e  sa m e  l in e  L R C 6  n o ted : “ I a lw a y s  le a d  b y  e x a m p le ” (Q ); fu r th e rm o re  

L R C 1 7  e x p re s s e d  th e  v ie w  th a t  i f  y o u  a re  a  le a d e r  y o u  h a v e  “ to  p ro v e  y o u r s e l f  as an  

e x e m p la ry  p e rs o n  w h o  w ill  h e lp  o th e rs  a t a ll t im e ” (Q ). F ro m  th e  fo c u s  g ro u p  in te rv ie w , th e y  

h e ld  th e  v ie w  th a t  th e y  sh o u ld  “ l iv e  b y  e x a m p le  a n d  b e  a  g o o d  e x a m p le ” ; as  i t  w a s  fu r th e r  

c la rif ie d : “ I c a n n o t c o m e  to  sch o o l la te  a n d  e x p e c t o th e rs  to  c o m e  early , so  I  le a rn e d  to  b e  

p u n c tu a l, e x e m p la ry  a n d  o p tim is t ic ” . M o re o v e r , w h a t  th e  L R C  p re s e n te d  w a s  w h a t  th e  

G u a rd ia n  T e a c h e r  (I)  c o n firm e d :
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W h a t w e  e x p e c t  f ro m  th e s e  le a rn e rs  is  th a t  th e y  sh o u ld  b e  tru e  le a d e rs  a n d  le a d  b y  
e x a m p le , w h e n  i t  a lso  c o m e s  to  re s p e c tin g  th e  n o rm s , th e  ru le s  o f  th e  sch o o l, a lso  
o n  an  a c a d e m ic  sp h e re , th e y  sh o u ld  le a d  b y  e x a m p le  as  le a d e rs .

B e in g  e x e m p la ry  as le a d e rs  le d  to  a n o th e r  a s p e c t  o f  le a d e rs h ip  b e in g  b ro u g h t fo rw a rd  -  

b e lie v in g  in  th e m s e lv e s  a n d  “ h a v in g  g re a t  id e a s ” (L R C 2 0 ,Q ). F u r th e rm o re , L R C 2 0  s tre s se d  

th is  p o in t  b y  say in g , “b e c a u s e  I  h a v e  le a d e rs h ip  sk ills  I  c a n  a d v ise  p e o p le  a n d  I am  c o n fid e n t  

in  m y s e l f ’ (Q ). L R C 1 1  a n d  L R C 1 6  n o te d , “ I w a n t  to  b e  a  le a d e r  o n e  d a y  a n d  co n tro l m y  o w n  

g ro u p  a n d  b e  th e  b e s t  o r  g re a t  le a d e r  o n e  d a y ” (Q ). F u r th e rm o re , L R C 9  w o u ld  h a v e  th e  

c o n fid e n c e  to  “ c o n tro l a n d  te ll p e o p le  w h a t  to  d o  a n d  n o t  to  d o ” (Q ). F ro m  th e  F G I  th e y  

v ie w e d  b e in g  c o n f id e n t  in  th is  w ay :

Y ou  m u s t  b e  c o n f id e n t  i t  d o e s  n o t  m a tte r  i f  y o u  a re  sh o rt, ta ll, shy, ro u g h  o r  w h a t, 
y o u  n e e d  to  b e  c o n f id e n t  o f  y o u r s e l f  a n d  y o u  h a v e  to  d o  w h a t  y o u  a re  su p p o s e d  to  
d o , l ik e  b e in g  a  lead e r, le a d in g  o th e r  le a rn e rs  in to  d o in g  c o rre c t  stu ff.

A b o v e  all th is  i t  is  a  “ c o n fid e n c e  b o o s t  fo r  so m e  le a rn e rs  th a t  e n jo y  th e ir  r e s p o n s ib il i ty  th a t  

g o e s  a lo n g  w ith  th e  le a d e rs h ip ” H O D 1 (Q )  adds.

L a s tly , le a d e rs h ip  w a s  v ie w e d  as m a n a g e m e n t. F o r  e x a m p le , L R C 2  v ie w e d  h im s e lf  as  a 

le a d e r, “b e c a u s e  I  am  p a s s io n a te  a b o u t o rg a n is in g , c o -o rd in a tin g , d e le g a tin g  a n d  m o tiv a tin g ” 

(Q ). F u rth e r , th e  te rm  le a d e rs h ip  w a s  d e f in e d  a t th e  L R C  tra in in g  (O ) a n d  T 13 e x p re s s e d  th a t  

“ le a d e rs h ip  is  an  a c t o f  g u id in g , le a d in g , b e in g  re s p o n s ib le , an d  in s tru c tin g  o th e rs  o r  

fo llo w e rs ” (Q ). L R C 2 2  a d d e d  th a t  i t  is  a  “ p e rs o n  te l l in g  y o u  d o  th is  o r  th is ” (Q ). F in a lly , T5 

c o n c u rre d  th a t  “ le a d e rs  c a n  g ro w  a t a n y  o rg a n is a tio n  an d  th e y  sh o u ld  b e  g iv e n  th e  sp a c e  an d  

re so u rc e s  to  d o  so ” (Q ).

T h e  te rm  le a d e rsh ip  w a s  e x p lo re d  an d  d e f in e d  w ith  c o n f l ic t in g  v ie w s  h e ld  b y  th e  p a rtic ip a n ts , 

le a v in g  u s  w ith  n o t  o n e  d e f in itio n  b u t  w ith  o v e r la p p in g  v ie w p o in ts . H e n c e , th e  c o n c e p t 

le a rn e r  le a d e rsh ip  w a s  u n d e rs to o d  as a  le a d e rs h ip  p ra c tic e  w h e re  y o u n g  le a rn e rs  a t a  te n d e r  

a g e  a re  in v o lv e d  in  m a in ta in in g  o rd e r  a t sc h o o l an d  b e in g  m o u ld e d  as fu tu re  le a d e rs  in  th e  

tra d itio n a l  w a y  o f  le a d e rsh ip .

4.4.2 Understanding learner leadership at Marula PS

F ro m  th e  q u e s tio n n a ire s  g iv e n  to  th e  p a r tic ip a n ts , L R C 4 , L R C 1 1 , L R C 1 9  a n d  H O D 1 (Q )  

d e f in e d  le a rn e r  le a d e rs h ip  as “ th e  s ta te  o r  p o s it io n  o f  a  le a rn e r  o r  s o m e o n e  le a d in g  o th e rs  a t
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sc h o o l” o r  “ c h ild re n  in  th e  p ro c e s s  o f  b e in g  a  g o o d  le a d e r” (L R C 1 6 ,Q ) . F u r th e rm o re , le a rn e r  

le a d e rsh ip  w a s  u n d e rs to o d  as a  “ g ro u p  o f  se le c te d  le a rn e rs  in  a c tio n  to  le a d  o th e rs  o r  th e ir  

p e e rs  in  th e  r ig h t  d ire c tio n ” a c c o rd in g  to  L R C 5 , L R C 2 1 , T 9  a n d  T 1 1 (Q ). In  a d d itio n , T1 an d  

T 1 2  v ie w e d  le a rn e r  le a d e rs h ip  “ as le a rn e rs  th a t  ta k e  in it ia t iv e  to  le a d  o r  d ire c t  as w e ll as 

c o m m a n d  h is /h e r  fe l lo w  le a rn e rs ” (Q ).

F u r th e rm o re , le a rn e r  le a d e rs h ip  w a s  u n d e rs to o d  f ro m  a n o th e r  v ie w p o in t, a c c o rd in g  to  

L R C 1 7  w h o  p o in te d  o u t th a t, “ I  th in k  le a rn e r  le a d e rs h ip  m e a n s  b e in g  a  le a d e r  f ro m  a  y o u n g  

a g e ” (Q ). L R C 1 2  a d d e d  th a t  “ le a rn e r  le a d e rsh ip  is  a  y o u n g  le a d e r  th a t  is  b ra v e  an d  

in te ll ig e n t, w h o  n e v e r  ta k e s  w ro n g  a d v ic e  f ro m  p e o p le  a n d  n e v e r  ta k e s  a c tio n  w ith o u t  p ro p e r  

th in k in g ” (Q ). T h is  v ie w  is  in  l in e  w ith  L R C 2  w h o  sa id  th a t  “ i t  is  an  o p p o r tu n ity  g iv e n  to  

le a rn e rs  to  a llo w  th e m  to  d is c o v e r  a n d  d e v e lo p  n e w  sk ills  o f  le a d e rs h ip  a n d  k n o w le d g e ” (Q ). 

T 1 5  e x p re s s e d  th a t  “ le a rn e r  le a d e rsh ip  is  w h e n  le a rn e rs  a re  g iv e n  a  ta s k  to  le a d  o th e rs ” , 

h e n c e , “ m o u ld in g  th e m  fro m  a  y o u n g  a g e  to  b e  re s p o n s ib le ” (Q ). F u r th e rm o re , T 6  v ie w e d  

le a rn e r  le a d e rsh ip  as “ th e  a b ility  a  le a rn e r  p o s s e s s e s  in  o rd e r  to  b e  in  co n tro l o v e r  o th e r  

le a rn e rs ” (Q ).

M o re o v e r , le a rn e r  le a d e rs h ip  w a s  u n d e rs to o d  as “ w o rk in g  to g e th e r  in  a  te a m  to  d e v e lo p  y o u r  

sc h o o l w ith  y o u r  f e l lo w  le a d e rs , w o rk in g  a lo n e  y o u  w ill  n o t  a c h ie v e  a n y th in g ” (L R C 1 ,Q ). 

F u r th e rm o re , T 1 0  a n d  L R C 1 3  e x p re s s e d  th e  v ie w  th a t  “ le a rn e r  le a d e rs h ip  is  w h e n  m in o r  

re s p o n s ib il i t ie s  a re  sh a re d  o r  g iv e n  to  le a rn e rs  w h o  a re  p a r t ic ip a tin g  in  a  g ro u p  th a t  w a s  

c h o se n  to  le a d ” (Q ). T h e re fo re , le a rn e r  le a d e rs h ip  se e m e d  to  b e  u n d e rs to o d  as a  g ro u p  

a c tiv ity  b y  th e  le a rn e rs , a n d  a c c o rd in g  to  T 8 , “ th e y  a re  le a rn e rs  th a t  a re  o u tsp o k e n ” (Q ).

A n o th e r  p o in t  o f  v ie w  o n  le a rn e r  le a d e rs h ip , w a s  th a t  th e s e  le a rn e rs  w e re  se en  as b e in g  in  

c h a rg e  a n d  re g u la tin g  o rd e r  a t sch o o l. O n  th is  a sp ec t, T 7  c o m m e n te d  th a t  th e s e  w e re  

“ le a rn e rs  th a t  a re  in  c h a rg e  o f  o th e rs  n o rm a lly  to  g u id e  th e m  o n  b e h a lf  o f  te a c h e rs ” (Q ). 

S im ila rly , H O D 2  n o te d  th a t  th e y  “ ta k e  c h a rg e  i f  te a c h e rs  a re  b u s y  a n d  su p e rv ise  d u r in g  

e v e n ts” (Q ). L e a rn e rs  th e m s e lv e s  fe lt  th a t  b e in g  in  a  le a d e rs h ip  p o s it io n  w a s  all a b o u t 

m a in ta in in g  o rd e r  a c c o rd in g  to  L R C 7  w h o  c o m m e n te d : “H o w  I u n d e rs ta n d  i t  is  th a t  y o u  

h a v e  to  h e lp  th e  te a c h e rs  a n d  p r in c ip a l to  d isc ip lin e  th e  sch o o l w h e n  th e y  a re  n o t  th e re ” (Q ). 

A d d itio n a lly , L R C 1 8  s im p ly  u n d e rs to o d  le a rn e r  le a d e rs h ip  as “ le a d e rs h ip  w h e n  s o m e o n e  is
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c h o se n  to  h e lp  th e  te a c h e rs  to  m a in ta in  o rd e r !” (Q ). In  a d d itio n , S M T 4  v ie w e d  le a rn e r  

le a d e rsh ip  as “ c re a tin g  ro o m  fo r  fu tu re  le a d e rs ” (Q ).

4.5 Leadership development of the LRC enhanced

T h e  n e x t  q u e s tio n  in  p h a s e  tw o  w a s : How is leadership developed on the LRC? M o s t  

p a r t ic ip a n ts  h e ld  th e  v ie w  th a t  le a d e rsh ip  d e v e lo p m e n t a t sc h o o l w a s  th ro u g h  d if fe re n t ro le s  

th a t  th e  L R C  w e re  in v o lv e d  in  a n d  le a d e rs h ip  tra in in g  th a t  th e  sc h o o l h a s  y e a r ly  as a 

tra d itio n  to  s u p p o r t  th e  L R C  a n d  to  e n a b le  th e m  to  ra ise  th e ir  v o ic e  a c c o rd in g  to  th e  d a ta  

g a th e re d . F irs t , I  w ill  p re s e n t  th e  le a d e rsh ip  d e v e lo p m e n t a c tiv it ie s  a n d  th e n  m o v e  o n  to  th e  

su p p o rt th e  sc h o o l o ffe rs  to w a rd s  le a d e rs h ip  d e v e lo p m e n t.

4.5.1 Practice roles to enhance leadership development o f the LRC

D u rin g  th e  in te rv ie w  w ith  G T, h e  in fo rm e d  m e  o n  h o w  th e  le a rn e rs  a re  in v o lv e d  in  le a d e rsh ip  

b y  say in g : “E v e ry  y e a r  w e  se le c t o r  e le c t n e w  le a rn e rs  fo r  th e  ro le  o f  p re fe c ts  (L R C )” . 

L R C 7 (Q )  c o n firm e d  th is  b y  sa y in g  th a t  “b e in g  se le c te d  to  b e  L R C ” is  w h e n  th e ir  le a d e rsh ip  

d e v e lo p m e n t s ta r ts  a t sch o o l. O th e r  le a rn e rs  w h o  a re  n o t  L R C  a lso  e x p e r ie n c e d  le a d e rsh ip  

d e v e lo p m e n t a t o th e r  le v e ls  a c c o rd in g  to  th e  p r in c ip a l w h o  n o te d  o th e r  ro le s  l ik e  “ c la ss  

c a p ta in s , c h o ir  le a d e rs , c u ltu ra l g ro u p  le a d e rs , h o s te l  p re fe c ts  a n d  e n v iro n m e n ta l c lu b  

le a d e rs ” (I). T h e se  n o n -L R C  le a d e rsh ip  ro le s  a re  d e v e lo p e d  in  su ch  w a y  th a t  T 1 4  

c o m m e n te d : “ Y es e s p e c ia lly  in  m y  c la ss , th e  c la s s  c a p ta in  is  th e  le a d e r  w h o  re a lly  le a d s  an d  

c o n tro ls  th e  c la s s  v e ry  w e ll a n d  sh e  is  re a l ly  e n jo y in g  b e in g  a  le a d e r” (Q ). To a d d  to  th a t, 

L R C 4  n o te d  th a t  le a rn e rs  a re  “ in v o lv e d  in  d if fe re n t ty p e s  o f  c lu b s  l ik e  E n g lis h  c lu b  a n d  

c u ltu ra l  g ro u p s ” (Q ). H e n c e  b y  b e in g  in v o lv e d  in  th e  a c a d e m ic  c lu b s , th e y  le a rn  to  d e v e lo p  

th e ir  le a d e rs h ip  a b il it ie s  as th e y  g u id e  a n d  h e lp  o th e rs  w h o  a re  n o t  a b le  to  re a d  o r  w r ite  

E n g lis h  u s in g  p a r t ic ip a tiv e  a p p ro a c h e s  su ch  as te l l in g  s to r ie s  o r  g a m e s . In  th is  w a y , th e y  

sh a re  d if fe re n t a c tiv it ie s  an d  id e a s  a m o n g s t  th e m s e lv e s  (O , 12th O c to b e r  2 0 1 6 ).

B e s id e s  th e  a b o v e  le a d e rs h ip  ro le s , le a rn e rs  a re  e x p e c te d  to  in c o rp o ra te  p o lic in g  as p a r t  o f  

th e ir  ro le . “M o n ito r in g  b e h a v io u rs  o f  o th e r  le a rn e rs , s u p e rv is in g  o th e r  le a rn e rs  w h e n  te a c h e rs ’ 

a re  n o t  a ro u n d ” , T 7 (Q ) e x p re sse d , is  w h a t  is  e x p e c te d . F u r th e rm o re , T 8 (Q )  a d d e d  th a t  “ th e y  

try  to  m a in ta in  d isc ip lin e  in  th e  c la s s ro o m ” . S in c e  th e  s c h o o l’s p o p u la t io n  s iz e  is  la rg e  a n d  it  

c a te rs  fo r  p r im a ry  le a rn e rs , th e  L R C  “ m a in ta in  o rd e r  a t p la y g ro u n d s ” as w e ll (T 1 0 ,Q ).
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M o re o v e r , le a rn e rs  “b e in g  in  th is  p o lic in g  ro le  fo r  th e m  is  a  p r iv i le g e ” (T 1 0 ,Q ). A s  L R C 6  

c o m m e n te d : “ I  lo v e  b e in g  a  p re fe c t  (L R C ) b e c a u s e  i t  g iv e s  m e  th e  p r iv i le g e  to  h e lp  te a c h e rs  

w h e n  th e y  a re  n o t  h e re ” (Q ).

P a r tic ip a n ts  a lso  e x p re s s e d  th e  v ie w  th a t  L R C  m e m b e rs  ta k in g  u p  th e s e  ro le s  c o u ld  b e  

m o u ld e d  to  “b e c o m e  le a d e rs  o n e  d a y ” (H O D 2 ,Q ) . F u r th e rm o re , T 4  fe lt  th a t  “ i t  is  a  g o o d  

th in g  b e c a u s e  i t  e q u ip s  th e m  ta k in g  u p  le a d e rs h ip  ro le s ” (Q ). I t  w a s  v ie w e d  as “ an  in sp ira t io n  

w h e n  y o u n g  p e o p le  a re  a b le  to  lead , as i t  e n c o u ra g e s  th e m  to  b e  ro le  m o d e ls  to  o th e rs  a n d  it  

m o tiv a te s  th e m  to  w o rk  h a rd ” (T 4 (Q ); T 1 3 (Q )). D e v e lo p in g  le a d e rs h ip  a t th is  s ta g e  w ith in  

th e  L R C  w a s  p e rc e iv e d  as g o o d  a n d  w e lc o m in g  b e c a u s e  th e y  a re  le a d in g  th e ir  p e e rs  an d  

“ p e e rs  u n d e rs ta n d  e a c h  o th e r” c la im e d  T 9 (Q ). F u r th e r  d a ta  sh o w e d  th e  s u p p o rt th e  sch o o l 

g a v e  to  th e  L R C  h e lp e d  w ith  th e  le a d e rs h ip  d e v e lo p m e n t a t th e  site .

4.5.2 Leadership development o f learners supported by teachers

A c c o rd in g  to  d a ta  g a th e re d , th e  p re s e n c e  o f  te a c h e rs  a m o n g s t  th e  le a rn e rs  h e lp e d  w ith  

le a d e rsh ip  d e v e lo p m e n t. L R C 7 (Q )  n o te d  th a t  th e  s u p p o rt a n d  g u id a n c e  th e y  g o t  f ro m  sch o o l 

“ e n c o u ra g e s  th e m  to  b e  g o o d  a n d  re s p o n s ib le  le a d e rs ” . M o re o v e r , th e  le a d e rs h ip  d e v e lo p m e n t 

w a s  fu r th e r  e n h a n c e d  as te a c h e rs  w e re  “ in te ra c tin g  w ith  th e  le a rn e r  le a d e rs  f ro m  tim e  to  t im e  

fo r  sh o rt  in te rv a ls  to  c o n s ta n tly  m o tiv a te  th e m  a n d  l is te n  to  th e ir  p ro b le m s ” ( T 1 0 (Q ); G T (I)) . 

T h e  k in d  o f  in te ra c tio n  th e  sch o o l h a s  w ith  th e  L R C  w a s  e la b o ra te d  o n  b y  T3 a n d  T 1 1 (Q ): 

“ Y es, th e  sc h o o l s u p p o rts  th e s e  le a rn e rs  b y  e la b o ra tin g  a n d  e d u c a tin g  th e m  o n  th e  im p o r ta n c e  

o f  le a d e rsh ip  sk ills  a n d  w h a t  is  e x p e c te d  f ro m  th e m  as le a d e rs  a t s c h o o l” . In te re s tin g ly , i t  w a s  

a lso  n o te d  in  th e  d a ta  h o w  te a c h e rs  w e re  try in g  to  in te g ra te  th e ir  te a c h in g  to  e n h a n c e  

le a d e rsh ip  as T 2 (Q )  n o ted : “E a c h  te a c h e r  is  p ro v id in g  o r  te a c h in g  in  a  le a rn e r -c e n tre d  m e th o d  

w h ic h  e n h a n c e s  le a d e rs h ip  sk ills  a n d  k n o w le d g e a b le  a c tiv it ie s ” .

T h e  sch o o l s u p p o rts  le a d e rs h ip  t ra in in g  b y  se tt in g  u p  le a d e rs h ip  t ra in in g  fo r  th e  L R C , as a 

m e a n s  o f  d e v e lo p in g  th e i r  le a d e rsh ip . L R C 4 (Q )  a ff irm e d  th is  w h e n  h e  sa id , “ O u r  sch o o l 

su p p o rts  le a rn e r  le a d e rs  in  a  v e ry  g o o d  w a y  b e c a u s e  th e y  e v e n  m a k e  t im e  fo r  u s  to  g o  to  

w o rk s h o p s  a n d  w e  c o m e  to g e th e r  an d  d isc u s s  th in g s  as le a d e rs ” .

In  h is  in te rv ie w , th e  g u a rd ia n  te a c h e r  (I), e la b o ra te d  fu r th e r  o n  ta k in g  th e  L R C  fo r  tra in in g :
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T h e re fo re , it  is  o f  o u tm o s t  im p o r ta n c e  th a t  w e  n e e d  to  ta k e  th e m  fo r  t ra in in g  w h e re  
th e y  a re  r e f re s h e d  o n  w h a t  le a d e rsh ip  is  a ll ab o u t, th e  t ra in in g  a t le a s t  c re a te d  
p la tfo rm s  w h e re  th e  le a rn e rs  a re  in fo rm e d  o n  w h a t  th e ir  ro le s  are.

F u r th e rm o re , d a ta  g a th e re d  re v e a le d  th a t  se v e ra l le a d e rs h ip  o p p o r tu n itie s  w e re  p ro d u c e d  a t 

th e  tra in in g  w h ic h  g a v e  a  “ p o s it iv e  in je c tio n ” (G T , I) in to  th e  le a d e rs h ip  d e v e lo p m e n t o f  th e  

L R C . G T  c o n tin u e d  b y  sa y in g  th a t  t ra in in g  w a s  a  “ g o o d  in it ia tiv e  f ro m  th e  sc h o o l s id e  fo r  

le a rn e rs  to  b e  sh a rp e n e d  o n  le a d e rsh ip  sk ills ” . In  l in e  w ith  th is  d e v e lo p m e n t, th e  F G I  p o se d  

v ie w s  su ch  as: “ T h e  t ra in in g  re a l ly  e q u ip p e d  m e  as th e  h e a d  b oy , le a rn e d  h o w  to  a c t lik e  

L R C  a n d  w e  le a rn e d  a  lo t  o f  s tu ff” . F u r th e rm o re , th e  t ra in in g  sh a p e d  th e s e  le a rn e rs  to  dea l 

w ith  d a ily  so c ia l c h a lle n g e s  to  d e v e lo p  th e m  in to  b o ld  a n d  b ra v e  le a d e rs  (O , 14th A p ril 2 0 1 6 ).

S eco n d ly , o th e r  d e v e lo p m e n ts  o b se rv e d  a t th e  tra in in g , w a s  o n  v o ice . A c c o rd in g  to  G T (I)  th e  

t ra in in g  e n a b le d  th e s e  L R C  m e m b e rs  to  “ in te ra c t, th e y  fe lt  f re e  to  ta k e  p a r t  in  th e  tra in in g  b y  

v ir tu e  o f  a sk in g  q u e s tio n s , g iv in g  c o m m e n ts  a n d  e v e ry b o d y  w a s  a t e a se ; i f  th e re  w a s  an y  

c la r ity  n e e d e d  th e y  fe lt  f re e  to  a sk  th e ir  q u e s tio n s ” . In  su p p o rt o f  th is  v iew , I  o b se rv e d  fro m  

th e  t ra in in g  h o w  th e  f a c i l i ta to r  w a s  p in -p o in tin g  th e  is s u e  o f  th e  L R C  ra is in g  its  v o ic e  on  

is su e s  th a t  c o n c e rn e d  th e ir  c o m m u n ity  co lle c tiv e ly . T h e  fa c i l i ta to r  m a d e  a  re m a rk  th a t  “ a 

le a d e r  m u s t  b e  a  g o o d  c o m m u n ic a to r!” (O , 14th A p ril 2 0 1 6 ).

F o llo w in g  th is  tra in in g , th e  c o n fid e n c e  o f  th e  le a rn e rs  g re w  as  c a n  b e  n o te d  f ro m  th e  

fo llo w in g  sh a re d  c o m m e n t: “F ro m  th e  L R C  tra in in g  w e  a re  n o w  c o n f id e n t  a n d  w e  c a n  te ll 

th e m , w e  c a n  fa c e  th e m , a n d  g e t  th e m  to  d o  so m e th in g  th a t  w e  te ll th e m  to  d o ” (F G I). T h e  

g e n e ra l f e e l in g  g a rn e re d  f ro m  th e  F G I  w a s  th a t  th e  t ra in in g  ta u g h t  th e m  “ h o w  to  ta lk  an d  

e n c o u ra g e  o th e r  k id s ” a n d  im p o r ta n tly  th e  g ro u p  e x p re s s e d  th a t  th e y  ’’le a rn e d  h o w  to  

c o m m u n ic a te  w ith  le a rn e r s ” .

F u r th e rm o re , th e  is s u e  o f  ra is in g  th e ir  v o ic e  w a s  e n c o u ra g e d  w h e n  L R C  m e e tin g s  w e re  h e ld . 

T h e  o b s e rv a tio n  d o n e  a t th e  t ra in in g  re v e a le d  g u id e lin e s  g iv e n  to  th e  L R C  o n  w h a t  to  do  

d u r in g  m e e tin g s , su c h  as: p r io r it is e  is s u e s  o f  d isc u ss io n , b ra in s to rm , c o n s u lt  a n d  c o m e  u p  

w ith  so lu tio n s  (O , 14th A p ril 2 0 1 6 ) . T h e  e x te rn a l fa c i l i ta to r  f ro m  N A N S O  w e n t  o n  to  say, 

“ m e e tin g s  a re  th e re  to  d isc u s s  c h a lle n g e s , d isc u s s  rea l is s u e s  w ith in  y o u r  s c h o o l” (O , 14th 

A p ril 2 0 1 6 ) . A ll o f  th e  a b o v e  w a s  d o n e  in  th e  n a m e  o f  d e v e lo p in g  th e  L R C  m e m b e rs ’ 

le a d e rsh ip  a b ilit ie s  a n d  fo r  th e m  to  b e  le a d e rs  w h o  a re  a b le  to  ta k e  d e c is io n s . In  c o n c lu s io n ,
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f ro m  th e  t ra in in g  re c e iv e d , th e  L R C  m e m b e rs  w e re  p re p a re d  to  h a v e  e ffe c tiv e  m e e tin g s  as 

th e y  c o m m e n te d  th a t, “ w e  sh o u ld  b e  c o m in g  to g e th e r  a n d  ta lk in g  a b o u t w h a t  a n d  h o w  to  

c h a n g e  th e  s c h o o l” (F G I).

F o r  th e  le a d e rsh ip  to  b e  fu lly  d e v e lo p e d  th e re  w e re  e n a b lin g  fa c to rs  a tta c h e d  to  i t  a n d  o n  th e  

o th e r  h a n d  c o n s tra in in g  fa c to rs  to w a rd s  th e  le a d e rs h ip  d e v e lo p m e n t w h ic h  w e re  v is ib le  in  th e  

sc h o o l soc ie ty . T h e re fo re , in  th e  n e x t  s e c tio n  I  w ill p re s e n t  th e s e  fa c to rs  lo o k in g  a t th e  fo u rth  

re s e a rc h  q u e s tio n : What enables and constrains leadership development of learners on the 

LRC? F irs t, I  w ill p re s e n t  th e  e n a b lin g  fa c to rs  a n d  th e n  th e  c o n s tra in in g  fac to rs .

4.6 Enabling and constraining factors for leadership development

E n a b lin g  a n d  c o n s tra in in g  fa c to rs  o n  le a rn e r  le a d e rs h ip  d e v e lo p m e n t w e re  e x p e rie n c e d  

d u r in g  th e  d u ra tio n  o f  th e  s tu d y  a n d  th e y  w ill b e  d is c u s s e d  b r ie f ly  b e lo w .

4.6.1 Enabling factors fo r learner leadership

T h e  p o s it iv e  e n v iro n m e n t th a t  th e  L R C  e x p e r ie n c e d  is  w h a t  p e rh a p s  e n a b le d  th e ir  le a d e rsh ip  

a t sch o o l. H e n c e , b e c a u s e  o f  th e  p o s it iv e  e n v iro n m e n t th a t  e n a b le d  le a d e rs h ip  d e v e lo p m e n t, 

T 1 2  c o u ld  say  th a t  “ so m e  le a rn e rs  e n jo y  d o in g  th is ; th e y  a re  e x c ite d  a n d  e v e n  ta k e  it  

s e r io u s ly ” (Q ). A c c o rd in g  to  T 11 , “ I  o b se rv e d  th a t  th e  sch o o l p re fe c ts  (L R C ) a re  a lw a y s  

d e lig h te d  a n d  h a p p y  to  se rv e  th e ir  fe l lo w  le a rn e rs ” (Q ). H O D 1  a d d e d  th a t  “ th e y  fee l h a p p y  to  

b e  e n tru s te d  w ith  th e  d u ty  o f  le a d in g  o th e rs” (Q ). In  a d d itio n , “b e in g  re c o g n is e d  as a  le a d e r  

a m o n g s t  p e e rs  w h ic h  is  a  b ig  s tep  to  th e m ” (T 1 5 ,Q )  e n a b le d  th e s e  L R C  m e m b e rs  to  ta k e  u p  

th e ir  le a d e rs h ip  ro le s  a n d  le a d  o th ers .

A n o th e r  e n a b lin g  fa c to r  w a s  th e  fu ll a tte n d a n c e  o f  th e  L R C  a t th e  tra in in g . T h e  g u a rd ia n  

te a c h e r  c o m m e n te d  as fo llo w s : “ S o  w h a t  I  l ik e d  a b o u t th is  t ra in in g  is  th a t  all le a rn e rs  

a tte n d e d  o r  le t  m e  sa y  9 5 %  w e re  p re s e n t” (I). T h e  fu ll a tte n d a n c e  a llo w e d  th e  L R C  to  g a in  

n e w  k n o w le d g e  o r  in fo rm a tio n  th a t  w o u ld  h e lp  to  d e v e lo p  th e ir  le a d e rs h ip  a b ilitie s . T h e  

g u a rd ia n  te a c h e r  in  h is  in te rv ie w  e x p re sse d :

Y es, th e  le a rn e rs  w e re  g iv e n  n e w  in fo rm a tio n , f re s h  in fo rm a tio n  a n d  th e  fo llo w in g  
d a y  a f te r  th e y  re tu rn e d  f ro m  th e  t ra in in g  o n e  c o u ld  re a lly  see  th e  e a g e rn e s s , th e  
w il l in g n e s s  o f  th e  le a rn e rs . Y ou  c o u ld  see  th e m  h o w  th e y  c a rr ie d  o u t th e ir  d u tie s , 
th e  tra in in g  in sp ire d  th e m .
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M o re o v e r , n o t  o n ly  k n o w le d g e  f ro m  th e  tra in in g  e n a b le d  th is  L R C , b u t  th e ir  p r io r  k n o w le d g e  

a lso  h e lp e d  th e m  to  b e  e ffe c tiv e  le a d e rs ;  as L R C 1 2  n o te d  “ it is  a lso  in  m y  b lo o d  to  b e  a  le a d e r  

I  ta k e  a f te r  m y  p a re n ts ” (Q ). B e s id e s  p a re n ta l  in flu e n c e , o th e r  p r io r  k n o w le d g e  c o m e s  f ro m  

m e d ia  a n d  th e ir  te a c h e rs , e sp e c ia lly  f ro m  th e  l ife  sk il ls  te a c h e r  (O , 18th O c to b e r  2 0 1 6 ) . In  

su p p o rt, te a c h e rs  p re s e n t  n e w  k n o w le d g e  a n d  in v o lv e  le a rn e rs  in  th e ir  le s s o n s  to  c o n tr ib u te  to  

le a d e rsh ip  d e v e lo p m e n t;  T 2 (Q )  i l lu s tra te d  th a t  “ th e y  a re  a lw a y s  p a r t ic ip a tin g  in  le s so n s , 

d iv id e d  in to  g ro u p s  -  e a c h  g ro u p  le a d e r  is  a lw a y s  re p o r t in g  b a c k  to  th e  c la ss . T h is  is  c a p a c ity  

b u i ld in g ” . In d e e d , le a d e rsh ip  is  e n a b le d  th ro u g h  th e  sh a re d  d iv is io n  o f  la b o u r  co lle c tiv e ly .

W ith  th e se  fe w  e n a b lin g  fa c to rs  w ill  n o w  tu rn  th e  fo c u s  o n  fa c to rs  th a t  c o n s tra in  th e  a b o v e  

le a d e rsh ip  d e v e lo p m e n ts .

4.6.2 Constraining factors towards leadership development

S e v e ra l c o n s tra in ts  to  le a d e rs h ip  d e v e lo p m e n t w e re  m e n tio n e d  b y  th e  p a r t ic ip a n ts  a n d  th e y  

w ill  n o w  b e  p re se n ted .

To b e g in  w ith , th e  s e le c tio n  p ro c e s s  o f  th e  L R C  is  a  h in d e r in g  fa c to r  o n  i ts  o w n ; le a rn e rs  a re  

n o t  in v o lv e d  in  th e  se le c tio n  p ro ce ss . I t  is  d o n e  b y  te a c h e rs  w h o  s e le c t  f ro m  th e ir  o w n  

c rite r ia . “ T h e  w a y  th e  s e le c tio n  is  c o n d u c te d  is  n o t  c o n d u c iv e  to  f ig u re  o u t th e  le a rn e rs  w ith  

le a d e rsh ip  q u a li tie s ” , T 6 (Q )  c o m p la in e d . T h is  p ro c e s s  l im its  th e  d e m o c ra c y  a m o n g s t  th e  

le a rn e rs  a c c o rd in g  to  L R C 5 (Q )  w h o  e x p re s s e d  th a t  “ le a rn e rs  d o  w h a t  th e y  a re  to ld  a n d  d o  n o t 

d o  th in g s  o n  th e ir  o w n ” .

A n o th e r  c o n s tra in t  w a s  th e  tra in in g , th e  fa c t  th a t  th e  tra in in g  o n ly  to o k  p la c e  o v e r  o n e  d ay  

a n d  se v era l a c tiv it ie s  w e re  o m itte d . G T (I)  e la b o ra te d :

In  th e  p a s t  w e  n o rm a lly  to o k  th e  le a rn e rs  o n  tra in in g  o v e r  a  w e e k e n d  o u ts id e  
W in d h o e k  w h e re  w e  h a v e  m o re  t im e  o n  a  S a tu rd a y  a n d  th e n  w e  c o n c lu d e  o n  a 
S unday . W h e n  y o u  h a v e  th e  tra in in g  o u ts id e  th e n  th e  le a rn e rs  d o  s o m e th in g  
p ra c tic a l w h e re  th e y  d o  l ik e  te a m  b u i ld in g  a c tiv it ie s ;  n o w  th is  t im e  a ro u n d  w e  c o u ld  
n o t  in c lu d e  th a t  pa rt.

T h is  o n e -d a y  t ra in in g  w a s  d u e  to  f in a n c ia l  c o n s tra in ts . G T (I)  s ta te d  th a t  “ th e re  w e re  c e rta in  

fa c to rs  w h ic h  w e  to o k  in  m in d  l ik e  c o s t  fa c to rs  a n d  th a t  th e  tra in in g  w a s  c o n d u c te d  d u r in g  th e  

w e e k ” .
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T h e  n o tio n  o f  te a c h e rs  n o t  s u p p o rtin g  th e  L R C  c a m e  u p  as a n o th e r  c o n s tra in in g  fa c to r  fo r  th e  

le a d e rsh ip  d e v e lo p m e n t a t  th e  sch o o l. G T (I)  c o m m e n te d  :

A s  a  fo c u s  te a c h e r  a n d  te a c h e rs  o v e rs e e in g  th e  L R C  w e  d o  n o t  re a lly  g e t 

so  m u c h  t im e  to  g e t  in v o lv e d  w ith  th e m  (L R C ) a n d  a f te r  th e  tra in in g  m a n y  

t im e s  w e  le a v e  th e  le a rn e rs  o n  th e ir  o w n , w h ic h  I  see  as a  w e a k n e ss .

F u r th e rm o re , T 7 (Q )  a d d e d  th a t, “ le a rn e rs  d e m o n s tra te  e a g e rn e s s  to  le a d , h o w e v e r  d u e  to  la c k  

o f  e n fo rc e m e n t a n d  g u id a n c e  so m e  le a rn e r  le a d e rs  fo rs a k e  th e ir  d u tie s ” . D u e  to  th is  la c k  o f  

g u id a n c e  L R C 5  a n d  L R C 6  e x p re s s e d  th e ir  v ie w s : “W ell th is  sch o o l d o e s  n o t  s u p p o rt th e  

le a d in g  le a rn e rs  a t a ll, in  fa c t i t  is  th e  le a rn e rs  th a t  s u p p o rt th e  sc h o o l in  a ll w a y s  p o s s ib le !” 

(Q ). L R C 1 2 (Q )  fu r th e r  e x p re s s e d  th e  fo llo w in g :

N o t  so  w e ll, h o n e s tly  n o t  e v e ry o n e  c a re s  w h e th e r  o r  n o t  w e  a re  le a d e rs  -  so m e  
te a c h e rs  w ill  n e v e r  h e lp  us. T h e  s u p p o rt is  n o t  g o o d  as  e x p e c te d  lik e  f o r  e x a m p le , 
la s t  w e e k  T u e sd a y  I  w e n t  to  th e  p r in c ip a l w ith  a  r e p o r t  th a t  4 A  w a s  m a k in g  a  n o ise , 
b u t  th e  p r in c ip a l j u s t  sh u t th e  d o o r  in  m y  fac e , see  th e  sc h o o l a lso  d o e s  n o t  ta k e  u s  
se rio u sly !

P e rh a p s  n e g le c tin g  th e s e  le a rn e rs  ta k e s  u s  to  th e  n e x t  c o n s tra in t  -  le a rn e rs  b e in g  ill-  

d is c ip lin e d  as  T 8  n o ted : “M o s t  o f  th e  le a rn e rs  c u rre n tly  in  th e  L R C  th e m s e lv e s  la c k

d isc ip lin e . T h e y  a re  ru d e ” . “ T h e y  d o  n o t  s h o w  a n y  g o o d  e x a m p le , th e y  o n ly  a c t w h e n  th e y  

a re  to ld  to  d o  so ” , T 1 3 (Q )  ad d ed . A t th e  F G I, th e  b e lo w  w a s  ad d ed :

S o m e  o f  th e  p re fe c ts  (L R C ), l ik e  I  am  ta lk in g  f ro m  se lf -e x p e r ie n c e , ta lk  in  c la ss  
w ith  c h ild re n  th a t  th e y  a re  s u p p o se d  to  b e  le a d in g  a n d  so m e tim e s  w e  d o  s tu f f  th a t 
w e  d o  n o t  e x p e c t  o th e r  le a rn e rs  to  do.

H e n c e , b e in g  f r ie n d s  w ith  o th e rs  in  c la s se s  m ig h t b e  a  p o s s ib le  c h a lle n g e  th a t  h in d e rs  th e

le a d e rsh ip  in  sch o o l. T 1 0  n o te d  th a t  “ th e  b ig g e s t  c h a lle n g e  th a t  th e  le a rn e rs  fa c e  as a  le a rn e r

le a d e r  is  b e in g  a  g o o d  le a d e r  a n d  a t th e  sa m e  t im e  b e in g  a  g o o d  f r ie n d  to  th o se  th e y  a re

le a d in g ” (Q ). A n o th e r  c o n s tra in t  w a s  a  la c k  o f  in it ia tiv e : “W e w e re  e x p e c te d  to  c o m e  u p  w ith

a c tiv it ie s , fu n d  ra is in g  a c tiv it ie s  th a t  w ill  b e  a b le  to  m a k e  th e  s c h o o l su c c e s s fu l b u t  n o n e  o f

th a t  w a s  d o n e ” (F G I). F ro m  m y  o b s e rv a tio n s  I  n o te d  th a t  m e e tin g s  as a n o th e r  in it ia t iv e  n e v e r

to o k  p lac e . D u r in g  th e  F G I  i t  w a s  c o n firm e d  th a t, “ fo r  e x a m p le  w e  w e re  c a lle d  fo r  a  m e e tin g

a n d  o n ly  a  f e w  p e o p le  c a m e , n o t  e v e n  a  n u m b e r  o f  10 a n d  w e  a re  lik e  4 0  so m e th in g ” . F ro m

th is  o b se rv a tio n , I  g a th e re d  th a t  te a m  w o rk  w a s  re a lly  la c k in g , as a ll d id  n o t p u ll  in  th e  sam e

d ire c tio n  (O , 2 0 th O c to b e r  2 0 1 6 ) . A d d in g  to  th is  v iew , i t  w a s  n o te d  a t th e  F G I  th a t  “ p re fe c ts
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(L R C ) w e  a re  d o in g  n o th in g , y e s  a n d  w e  a re  n o t  e v e n  d o in g  te a m w o rk ” . L a c k  o f  te a m  w o rk  

w a s  fu r th e r  o b se rv e d  d u r in g  b re a k  t im e , w h e n  b o y s  fa i le d  to  c o -o p e ra te  in  c a rry in g  o u t th e ir  

d u tie s , c o m p a re d  to  th e  g ir ls  a n d  fa ile d  to  a tte n d  m e e tin g s  o rg a n ise d  b y  th e  g ir ls  (O , 2 0 th 

O c to b e r  2 0 1 6 ) . I  n o w  c o n c lu d e  th e  ch ap te r.

4.7 Conclusion

T h is  c h a p te r  p re s e n te d  d a ta  g a th e re d  th ro u g h  q u e s tio n n a ire s , in te rv ie w s , a  fo c u s  g ro u p  

in te rv ie w  a n d  o b s e rv a tio n s  w ith  d if fe re n t p a r t ic ip a n ts  in c lu d in g  th e  L R C . F o u r  d if fe re n t 

se c tio n s  w e re  g e n e ra te d  a n d  p re s e n te d  to  a n sw e r  th e  re s e a rc h  q u e s tio n s  to  th e  study. N o w  

th e  n e x t  c h a p te r  w ill d isc u s s  th e  f in d in g s  th a t  e m e rg e d  f ro m  th is  ch ap te r.
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CHAPTER FIVE

DISCUSSION OF FINDINGS

5.1 Introduction

In Chapter Four I presented data in response to my four research questions. In Chapter Five, I 

discuss my findings according to the following themes:

• Conflicting perceptions of learner leadership;
• The challenges that emerged from the learner leadership club;
• Learner participation enhances leadership development;
• Factors enhancing learner leadership development;
• Barriers to learner leadership development.

Thereafter, I discuss the contradictions surfaced from the data and the model solutions based 

on these themes:

• Contradictions surfaced within the activity system;
• Proposed solutions modelled by the research participants during the two Change 

Laboratory workshops.

The themes outlined above will be discussed with reference to relevant literature.

5.2 The challenges that emerged from the 2014 learner leadership club

The establishment of the learner leadership club was one of the requirements of the BEd

Honours ELM elective during 2014. The initiative was to establish a school leadership club

and pursue learner leadership development (Grant, 2015). The object of an activity is driven

by the goals and motives of the activity system. Moreover, Engestrom (2001) notes that the

focus of the activity system is on individual and group actions in a collaborative nature (see

Chapter Two). Hence, whilst the participants interacted collectively, contradictions or

tensions emerged within the club as an activity system. One might understand contradictions

as being problems, but they can also be understood as sources of change and development,

discussed in Section 5.7 in detail. Apart from these challenges, the club also recorded some
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a c h ie v e m e n ts  w h ic h  su g g e s te d  th a t  th e  c lu b  c o u ld  b e  b e n e fic ia l  i f  i t  w a s  in te g ra te d  in to  th e  

fo rm a l sch o o l c u rr ic u lu m .

D a ta  re v e a le d  th a t  th e  c lu b  s ta r te d  o f f  w e ll a n d  th e  m e m b e rs  fe l t  o w n e rs h ip  o f  th e  c lu b  as 

p o in te d  o u t in  C h a p te r  F o u r  (se e  S e c tio n  4 .3 .1 ) . A c c o rd in g  to  M itra  a n d  G ro ss  (2 0 0 9 ), 

a llo w in g  le a rn e rs  to  b e  h e a rd  e n a b le s  th e m  to  d e v e lo p  fe e lin g s  o f  b e lo n g in g  a n d  o w n e rsh ip  o f  

th e  sch o o l o r  c lu b . F u r th e rm o re , s u c c e s s fu l m e e tin g s  w e re  h e ld , a n d  v o ic e s  w e re  ra is e d  on  

p re s s in g  is su e s  a n d  w h a t  w a s  n e e d e d  (M itra  &  G ro ss , 2 0 0 9 ) . S tra te g ie s  fo r  im p ro v in g  th e  

le a rn in g  e n v iro n m e n t w e re  a lso  e x p e r ie n c e d  (F lu tte r , 2 0 0 6 ); le a rn e rs  to o k  c o n tro l o v e r  

a c tiv it ie s  in  a  ‘d is t r ib u te d ’ m a n n e r  b y  s h a rin g  re s p o n s ib il i t ie s  (se e  S e c tio n  4 .3 .1 ) . M u ij is  an d  

H a rr is  (2 0 0 3 )  re fe r  to  so c ia l d is tr ib u tio n  o f  le a d e rs h ip  as  le a d e rs h ip  w h ic h  c a n  b e  s tre tc h e d  

o v e r  th e  m e m b e rs  o f  a  g ro u p  w h ic h  th e n  in je c ts  a  b ro a d e r  in f lu e n c e , as h ig h lig h te d  b y  th e  

p r in c ip a l (se e  S e c tio n  4 .3 .1 ) .

H o w e v e r , as  G ra n t (2 0 1 5 )  re p o r ts , th e  ta k e -u p  o f  le a rn e r  le a d e rs h ip  c lu b s  is  p ro b le m a tic  in  

th e  m a jo r ity  o f  sc h o o ls  w h e re  B E d  H o n o u rs  s tu d e n ts  e s ta b lis h e d  th em . T h is  w a s  c e rta in ly  

t ru e  o f  m y  sc h o o l, a n d  th e  c lu b  w a s  n o t  in te g ra te d  in to  th e  fo rm a l sc h o o l c u rr ic u lu m . S u ch  

p o lic y  as e x is ts  fo r  le a rn e r  le a d e rs h ip  -  su c h  as th e  E d u c a tio n  A c t 16 o f  20 0 1  -  p ro v id e s  

g u id e lin e s  fo r  L R C  s tru c tu re s  o n ly  (se e  S e c tio n  2 .4 .2 .1 ) . F ro m  m y  e x p e rie n c e  as a  te a c h e r  

fo r  16 y e a rs , le a rn e r  le a d e rs h ip  c lu b s  h a v e  n e v e r  b e e n  o ff ic ia lly  re c o g n ise d , as  is  th e  c a se  

w ith  sp o rts  c lu b s , cu ltu ra l c lu b s  a n d  o th e rs . T h is  is  o n e  re a so n  w h y  te a c h e rs  la c k  c o m m itm e n t 

to w a rd s  le a rn e r  le a d e rs h ip  (se e  S e c tio n  4 .3 .2 ) . In  e s se n c e , th e  o b je c t  o f  th e  a c tiv ity  sy s te m  

w a s  a ffe c te d  s in c e  th e  fo rm a l sc h o o l c u rr ic u lu m  d id  n o t  in te g ra te  le a rn e r  le a d e rsh ip  c lu b s  in to  

th e ir  sy stem .

L e a rn e rs  th e re fo re  f e lt  th a t  th e ir  h o p e s  fo r  b e in g  le a d e rs  w e re  d e v a lu e d  b y  th e  c u rr ic u lu m  

(M itra  &  G ro ss , 2 0 0 9 ) . F u r th e rm o re , d a ta  re v e a le d  th a t  c lu b  m e m b e rs  w e re  se en  as a  jo k e . 

T h e y  w e re  m o c k e d , te a s e d  a n d  c a lle d  n a m e s  as  re v e a le d  in  C h a p te r  F o u r  (se e  S e c tio n  4 .3 .2 ) . 

F o r  th a t  re a so n , th e ir  o p p o r tu n itie s  to  h a v e  a  d e m o c ra tic  v o ic e  in  th e  e d u c a tio n a l p ro c e s s  

sh ra n k  (M itra  &  G ro ss , 2 0 0 9 ). In  th e s e  c irc u m s ta n c e s , i t  is  n o t  s u rp r is in g  th a t  m e m b e rs  

s ta r te d  d ro p p in g  o u t o f  th e  c lu b . T h e  c lu b ’s se n se  o f  r e s p e c t  a n d  so c ia l c a re  fo r  th e  sch o o l 

s ta r te d  d e te r io ra tin g  as m e m b e rs  s to p p e d  c a r in g  a n d  e v e n  s to p p e d  a tte n d in g  m e e tin g s  (se e  

S e c tio n  4 .3 .2 ) . A ll th e s e  c h a lle n g e s  a n d  te n s io n s  d e v e lo p e d  h o s til ity  a m o n g s t  th e  c lu b
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m e m b e rs  as  th e y  w e re  “ ig n o re d  a n d  e v e n  d e n ig ra te d  b y  th e  sch o o l s y s te m ” (A n g u s , 2 0 0 6 ) . 

E v e n  so , w ith  all th e s e  c h a lle n g e s  a n d  te n s io n s  th a t  e m e rg e d  d u r in g  2 0 1 4 , th e  c lu b  in it ia t iv e  

w a s  su c c e ss fu l as i ts  g o a l to  ra ise  a w a re n e s s  o n  l i t te r  w a s  a c h ie v e d ; h o w e v e r , th e  c lu b  i t s e l f  

w a s  n o t  su s ta in e d  in to  th e  2 0 1 5  a c a d e m ic  y ea r.

T h e  n o n -su s ta in a b ili ty  o f  th e  c lu b  ra is e d  e y e b ro w s  a n d  q u e s tio n s . C le a r ly  th e re  w e re  sev era l 

re a so n s  w h y  th e  c lu b  d id  n o t  su s ta in  itse lf . O n e , as d isc u sse d , w a s  th e  fa c t th a t  th e  fo rm a l 

sc h o o l sy s te m  d id  n o t  su p p o rt le a rn e r  le a d e rsh ip . A n o th e r  re a s o n  p e rh a p s , w a s  th a t  i t  w a s  a 

n e w  c o n c e p t in tro d u c e d  a t th e  sc h o o l a n d  as I  h a d  to  c o m p le te  m y  H o n o u rs  d e g re e , I  h a d  to  

le a v e  th e  c lu b  to  ru n  o n  its  ow n .

5.3 Conflicting perceptions of learner leadership

D a ta  p re s e n te d  in  C h a p te r  F o u r  re v e a le d  th a t  le a rn e r  le a d e rs h ip  w a s  u n d e rs to o d  as 

m a n a g e m e n t ra th e r  th a n  le a d e rsh ip . P a r t  o f  th e  re a s o n  w a s  p ro b a b ly  th a t  th e  p h e n o m e n o n  o f  

le a rn e r  le a d e rsh ip  w a s  re g a rd e d  as so m e th in g  n o v e l a n d  re m a in s  u n d e r- re s e a rc h e d  in  an  

A fr ic a n  c o n te x t  (G ran t, 2 0 1 5 ; G ra n t  &  N e k o n d o , 2 0 1 6 ) . A c c o rd in g  to  G ra n t  (2 0 1 5 )  it  is  a 

n e w  to p ic  a n d  n o t  fu lly  le g is la te d  in  g o v e rn m e n t d o c u m e n ts  as d isc u s se d  in  S e c tio n  5.3 . 

H e n c e  th e  p ic tu re  o f  le a d e rs h ip  th a t  e m e rg e d  f ro m  th e  d a ta  w a s , a t t im e s , v a r ie d  a n d  e v e n  

c o n flic tin g .

R e s e a rc h  p a r t ic ip a n ts  u n d e rs to o d  th e  c o n c e p t o f  le a rn e r  le a d e rs h ip  b y  d e f in in g  i t  as  y o u n g  

c h ild re n  p la c e d  in  le a d e rs h ip  p o s it io n s  to  le a d  o th e rs  ( s e e  S e c tio n  4 .4 .1 ) . M o re o v e r , T 15  (see  

S e c tio n  4 .4 .2 )  n o te d  th a t  p la c in g  le a rn e rs  in  le a d e rs h ip  p o s it io n s  a t a  y o u n g  a g e  c o u ld  m o u ld  

th e m  in to  re s p o n s ib le  le a d e rs . T h is  f in d s  s u p p o r t  in  th e  b e l i e f  th a t  s ta te s , “ all c a n  le a d  an d  

m u s t  le a d ” (W illia m s , 2 0 1 1 , p. 192), b u t  th e  p ic tu re  o f  le a d e rs h ip  e n v is a g e d  is  o n e  th a t  sees  a 

s in g le  p e rs o n  ( th e  le a d e r)  in  c h a rg e  o f  o th e rs . T h is  re s o n a te s  w ith  tra d itio n a l  le a d e rsh ip  

th in k in g  as d is c u s s e d  in  C h a p te r  T w o. L R C 1 0  (se e  S e c tio n  4 .4 .1 )  re v e a le d  th a t  fo r  h im  to  b e  a 

su c c e ss fu l le a d e r  c e r ta in  p e rs o n a lity  tra i ts  w e re  n e e d e d  to  su it h is  le a d e rsh ip . T h is  v ie w  

p o r tra y s  t ra i t  th in k in g , th a t  su c c e ss fu l le a d e r s ’ p e rs o n a lit ie s  sh o u ld  b e  e x a m in e d  b e fo re  ta k in g  

u p  a  fo rm a l p o s it io n  (H o rn er, 1997).
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D a ta  re v e a le d  th a t  le a d e rs h ip  w a s  a s so c ia te d  w ith  p o s s e s s in g  c e r ta in  c h a ra c te r is tic s , su c h  as 

b e in g  c o u ra g e o u s , b ra v e , s tro n g  a n d  c o n f id e n t  (se e  S e c tio n  4 .4 .1 ) . T h is  is  in  l in e  w ith  t ra i t  

th eo ry , as d isc u s se d  b y  C o le m a n  (2 0 0 5 ). T h e se  tra i ts  w e re  a lso  seen  to  d if fe re n tia te  le a d e rs  

f ro m  n o n - le a d e rs  (R a ja n , 2 0 0 9 ) . O n e  o f  th e  le a rn e rs  -  L R C 1 4  -  p o in te d  ou t: “ I  am  s tro n g , I 

c o n s id e r  m y s e l f  a  le a d e r” (se e  S e c tio n  4 .4 .1 ) . H e re  th e  le a rn e r  is  d iffe re n tia tin g  h im s e lf  fro m  

o th e rs  as a  le a d e r  b e c a u s e  o f  p o s s e s s in g  sp e c if ic  tra its .

In  a  s im ila r  v e in , le a rn e r  le a d e rsh ip  is  a lso  p e rc e iv e d  as m a n a g e m e n t r a th e r  th a n  le a d e rsh ip . 

T h e  c o n fu s io n  o f  th e s e  c o n c e p ts  is  o f te n  d isc u s s e d  b y  sc h o la rs , as  sh o w n  in  C h a p te r  T w o. It 

m ig h t b e  th a t  th e  p a r t ic ip a n ts  c o n fu s e d  th e  c o n c e p ts , o r  r e g a rd e d  th e m  as th e  sa m e  th in g . 

B u s h  (2 0 0 7 )  p o in ts  o u t th a t  w h ile  m a n a g in g  y o u  m a y  a lso  e x h ib it  le a d e rsh ip  sk ills , so  it  

w o u ld  n o t  b e  s u rp r is in g  to  f in d  th is  c o n fu s io n  a m o n g  n o n -sc h o la rs  in  th e  f ie ld . D a ta  re v e a le d  

th a t  c e rta in  b e h a v io u rs  th a t  th e  L R C  m e m b e rs  e x h ib ite d  w e re  ‘m a n a g e m e n t’ b e h a v io u rs . F o r  

in s ta n c e , th e y  w a n te d  th in g s  to  b e  d o n e  o r  a c c o m p lis h e d  b y  in s tru c tin g  o th e rs  ( s e e  S e c tio n

4 .4 .1 )  . H e re  th e y  o c c u p ie d  a  s u p e rv iso ry  ro le . T h is  r e s o n a te s  w ith  L u n e n b u rg ’s (2 0 1 1 ) 

p e rc e p tio n  o f  m a n a g e m e n t as  th e  a c t o f  c a rry in g  o u t  re s p o n s ib il i t ie s  a n d  e x e rc is in g  au th o rity .

B u t  b e y o n d  th e  m a n a g e ria l  ro le , d a ta  fu r th e r  c h a ra c te r is e d  le a d e rs h ip  as in f lu e n tia l  an d  

in sp ir in g . F u rth e r , T1 a n d  T5 fe lt  th a t  le a d e rs h ip  sh o u ld  in f lu e n c e  g ro u p s  to w a rd s  se t g o a ls  

(se e  S e c tio n  4 .4 .1 ) . T h is  w o u ld  a lig n  w ith  th e  n o tio n  o f  g ro u p  a c tiv it ie s  e n v isa g e d  in  C H A T, 

w h ic h  p o s its  th a t  le a d e rs h ip  w ill  b e  in f lu e n c e d  th ro u g h  c o lle c tiv e  a c tiv it ie s  th a t  a re  c o n d u c te d  

to w a rd s  a  c o m m o n  o b je c t (M u k u te , 2 0 1 0 ). T h is  is  th e  c o n te m p o ra ry  n o tio n  o f  le a d e rsh ip ; 

C h r is tie  (2 0 1 0 )  fo r  e x a m p le , a rg u e s  th a t  le a d e rs h ip  is  a  re la tio n s h ip  o f  in f lu e n c e  to w a rd s  a 

g o a l o r  o u tco m e . M o re o v e r , d a ta  g a th e re d  f ro m  th e  F G I  sh o w e d  th a t  i t  is  an  in f lu e n c e  e x e rte d  

in  a  so c ia l c o n te x t, so  th a t  i t  is  a  p ro c e s s  ra th e r  th a n  a  t ra i t  o r  c h a ra c te r is t ic  ( s e e  S e c tio n

4 .4 .1 )  . N a id u  e t  al. (2 0 0 8 )  m a k e  th e  p o in t  th a t  le a d e rs h ip  in  th e  c o n te x t  o f  so c ia l re la tio n s h ip s  

is  m o re  l ik e ly  to  p ro d u c e  v is io n s  b a s e d  o n  sh a re d  v a lu e s . In  th is  s tu d y , th e  a c tiv ity  o f  th e  

L R C  p re s e n te d  le a rn e r  le a d e rs h ip  as le a d e rs h ip  th a t  re s id e d  in  a  g ro u p  (W illiam s , 2 0 1 1 ). T h e  

a c tio n s  c o n d u c te d  b y  th e  L R C  g ro u p  w e re  to  b e  u n d e r ta k e n  b y  th e  c o m m u n ity  c o lle c tiv e ly , in  

an  ac tiv ity . T h u s , i t  w a s  a  so c ia l p h e n o m e n o n  o f  w o rk in g  in  g ro u p s  a n d  s h a r in g  m in o r  

re s p o n s ib il i t ie s  (se e  S e c tio n  4 .4 .2 ) . F u r th e rm o re , i t  is  a s su m e d  th a t  th e  c o m m u n ity  w ill h e lp  

to  a c h ie v e  th e  s y s te m ’s o u tc o m e  th ro u g h  th e  d iv is io n  o f  lab o u r. S p illa n e  e t al. (2 0 0 1  as c ite d  

in  H a rris , 2 0 0 4 )  r e fe r  to  th is  as c o lla b o ra tio n , a n d  i t  l ie s  a t th e  c o re  o f  d is tr ib u te d  le a d e rsh ip .
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A s a  re su lt, y o u n g  le a d e rs  w o rk in g  in  g ro u p s  c o lla b o ra tiv e ly  b e c o m e  a tta c h e d  to  th e ir  sch o o l 

a n d  s ta r t s e e in g  th e  n e e d  to  m a in ta in  o rd e r  a n d  d isc ip lin e  a t sc h o o l, as  h ig h lig h te d  b y  L R C 7 , 

L R C 1 8  a n d  H O D 2  (se e  S e c tio n  4 .4 .2 ) . F lu tte r  (2 0 0 6 )  a rg u e s  th a t  s tu d e n ts ’ a tta c h m e n t to  th e  

sc h o o l -  th ro u g h  u n d e r ta k in g  c o lla b o ra tiv e  ta s k s  -  b e n e f i ts  sc h o o ls .

T h is  se lf le s s  fo rm  o f  le a d e rs h ip  -  la b e lle d  in  a  v a r ie ty  o f  w a y s , su ch  as  t ra n s fo rm a tio n a l  an d  

se rv a n t le a d e rs h ip  -  w a s  re v e a le d  in  th e  fo c u s  g ro u p  (F G 1 ):

W e sh o u ld  th in k  a n d  ca re  fo r  o th e rs , th in k  o f  o u r  c o lle a g u e s , o u r  f e l lo w  le a rn e rs  
b e fo re  w e  th in k  o f  o u rse lv e s  a n d  n o t  o n ly  m a k e  d e c is io n s  th a t  w e  th in k  a re  g o o d  fo r  
u s , b u t  w e  sh o u ld  a lso  g e t  o th e r s ’ o p in io n s .

A s  m e n tio n e d  a t th e  b e g in n in g  o f  th is  se c tio n , le a d e rs h ip  is  u n d e rs to o d  in  a  ra n g e  o f  w a y s  b y  

th e  re sp o n d e n ts  in  th is  s tudy . S o m e  o f  th e  in te rp re ta t io n s  a re  p ro b a b ly  th e  re s u lt  o f  

so c ia lis a tio n  a n d  c u ltu ra l n o rm s . T h e  v ie w  th a t  d o m in a te s  is  a  n a rro w  o n e , h o w e v e r, o n e  

w h ic h  s id e s  w ith  tra d itio n a l th e o ry  a n d  m a n a g e ria lism .

I  n o w  m o v e  o n  to  m y  th ird  q u e s tio n , h o w  le a d e rs h ip  is  b e in g  d e v e lo p e d .

5.4 Learner participation in leadership activities enhances leadership 

developments

D a ta  re v e a le d  th a t  le a rn e r s ’ p a r t ic ip a tin g  in  le a d e rs h ip  ro le s  d e v e lo p e d  th e ir  le a d e rs h ip  sk ills . 

F u r th e rm o re , th ro u g h  a c tiv e  p a r t ic ip a tio n  le a rn e rs  w e re  in sp ire d  to  b e  in  le a d e rs h ip  p o s it io n s . 

S u b b ia h  (2 0 0 4 , p. 8 6 ) a rg u e s  s tro n g ly  fo r  th e  n e e d  fo r  le a rn e r  p a r tic ip a tio n :

T h u s , le a rn e r s ’ in v o lv e m e n t in  e d u c a tio n  is  a  n o n -n e g o tia b le  issu e . I t  is  c o m p u lso ry  
fo r  all s c h o o ls  to  h a v e  p ro p e r  s tru c tu re s  in  p la c e  to  a llo w  fo r  le a rn e r  in v o lv e m e n t in  
m a n a g in g  sc h o o ls .

T h u s , d a ta  sh o w e d  th a t  e v e ry  y e a r  le a rn e rs  a re  se le c te d  to  ta k e  u p  le a d e rs h ip  ro le s  (se e  

S e c tio n  4 .4 .2 ) , w h ic h  is  m y  n e x t  fo cu s .

5.4.1 Forms o f leadership roles

A c c o rd in g  to  O sb e rg , P o p e  a n d  G a llo w a y  (2 0 0 6 ), s tu d e n ts ’ in v o lv e m e n t in  a c tiv e  ro le s  

d e te rm in e s  th e ir  le a rn in g  e n v iro n m e n t. I  fo u n d  th a t  th e  c a se  s tu d y  sc h o o l e n g a g e d  le a rn e rs  in
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a c tiv e  ro le s  th a t  h e lp e d  to  e n h a n c e  th e ir  le a d e rs h ip  d e v e lo p m e n t. D a ta  re v e a le d  th a t  th e  ca se  

s tu d y  sc h o o l a llo c a te d  d if fe re n t  d iv is io n s  o f  la b o u r  ro le s  su c h  as c la s s  c a p ta in , c h o ir  lead er, 

c u ltu ra l  g ro u p  lead e r, h o s te l  p re fe c t, a c a d e m ic  c lu b , e n v iro n m e n ta l c lu b  a n d  th e  L R C  (see  

S e c tio n  4 .5 .1 )  T h is  is  in  l in e  w ith  d is tr ib u te d  le a d e rs h ip  w h ic h  a d v o c a te s  th e  in v o lv e m e n t o f  

m a n y  p e o p le  in  le a d e rs h ip  a c tiv it ie s  (H a rr is , 2 0 0 4 ) . M o re o v e r , le a rn e rs  b e in g  in  th e s e  ro le s  

a re  e m p o w e re d  a n d  d e v e lo p e d  a n d  th e y  e n jo y  th e ir  le a d e rs h ip  ro le s , as  n o te d  b y  T 1 4  (see  

S e c tio n  4 .5 .1 ) .

F lu tte r  (2 0 0 6 )  p o s its  th a t  le a d e rs h ip  ro le s  p ra c tic e d  th ro u g h  a c tiv e  p a r t ic ip a tio n  an d  

c o lla b o ra tio n  a lso  d e v e lo p  n e w  sk ills  a n d  id eas . M y  o b s e rv a tio n  re v e a le d  th a t  th e  

p a r t ic ip a to ry  a p p ro a c h  th a t  th e  le a rn e r  le a d e rs  u se d , h e lp e d  to  g u id e  a n d  d e v e lo p  o th e r  

le a rn e rs  to  ta k e  u p  a c tiv e  le a d e rs h ip  ro le s  a t th e  sch o o l. M itra  a n d  G ro ss  (2 0 0 9 )  a rg u e  th a t  

y o u th  a tta c h m e n t to  sc h o o ls  b e n e f i ts  th e  sc h o o ls .

B e s id e s  th e  a b o v e -m e n tio n e d  le a d e rsh ip  ro le s , le a rn e r  le a d e rs  a re  a lso  in v o lv e d  in  ro le s  o f  

‘p o l ic in g ’ o r  m a in ta in in g  d isc ip lin e . T h is  a lig n s  w ith  th e  m a n a g e ria l  v ie w  o f  le a d e rsh ip  

d is c u s s e d  in  S e c tio n  5 .3 . W h ile  a  p o lic in g  ro le  m a y  se em  a  n a rro w  v ie w  o f  le a d e rsh ip , 

T h o m s o n  a n d  G u n te r  (2 0 0 6 )  a rg u e  th a t  th is  k in d  o f  p a r t ic ip a tio n  in v o lv e s  le a d e rs  in  d e c is io n ­

m a k in g  a b o u t th e ir  c la s se s  o r  th e  sch o o l as a  w h o le . D a ta  a lso  re v e a le d  th a t  le a rn e rs  a re  

p la c e d  in  th e s e  p o lic in g  ro le s  b e c a u s e  th e re  a re  la rg e  n u m b e rs  o f  le a rn e rs  a t th e  sc h o o l an d  

te a c h e rs  f in d  i t  d iff ic u lt  to  m a n a g e  th e m  o n  th e ir  o w n . P e rh a p s  u s in g  le a rn e r s ’ v o ic e  as a  to o l, 

m ig h t re s u lt  in  th e  sc h o o l a c h ie v in g  its  c o m m o n  g o a l s in c e  i t  h e lp s  to  c re a te  an  o rd e re d , 

d is c ip lin e d  sc h o o l e n v iro n m e n t. I t  is  fo r  th a t  re a so n  th a t  T 7  fe lt  th a t  L R C  m e m b e rs  c o u ld  

m o n ito r  a n d  s u p e rv ise  o th e r  le a rn e rs  w h e n  te a c h e rs  w e re  n o t  a ro u n d  as o n e  o f  th e ir  ro le s  (see  

S e c tio n  4 .5 .1 ) . H o w e v e r , th is  v ie w  re s o n a te s  w ith  o u td a te d  v ie w s  o f  le a d e rsh ip , su ch  as t ra i t  

th in k in g , as L R C  m e m b e rs  a re  la b e lle d  as s tro n g  le a d e rs  w h o  c a n  m a in ta in  d isc ip lin e , 

b e c a u s e  o f  th e ir  id e n tif ie d  p e rs o n a lit ie s  (K in g s , 1990).

To su m  u p , le a rn e r  le a d e rsh ip  ro le s  a t th e  c a se  s tu d y  sc h o o l w e re  n o t  a llo c a te d  as p e r  th e  

E d u c a tio n  A c t o f  20 0 1  (p. 18), w h e re b y  o ffic e  b e a re rs  a re  su p p o se d  to  b e  e le c te d  in to  

d if fe re n t ro le s . T h is  w a s  e v id e n t  f ro m  th e  d a ta  as n o  o n e  m e n tio n e d  ro le s  su c h  as se c re ta ry  o r  

t re a s u re r  in  th e  L R C  s tru c tu re . P e rh a p s  th is  is  b e c a u s e  th e re  a re  n o  p ro p e r  re fe re n c e s  o r  

e x p la n a tio n s  o f  ro le s  a n d  fu n c tio n s  o f  th e  L R C , n o te d  b y  th e  E d u c a tio n  A c t (U u sh o n a , 2 0 1 2 ).
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I t  m ig h t a lso  b e  b e c a u s e  th e  s tu d y  w a s  c o n d u c te d  a t a  p r im a ry  sc h o o l, a n d  th e  E d u c a tio n  A c t 

d o e s  n o t  s tip u la te  a n y th in g  o n  p r im a ry  sc h o o l L R C  s tru c tu re s . T h u s , th e  c a se  s tu d y  sch o o l 

c re a te d  i ts  o w n  in te rp re ta tio n , su g g e s tin g  ro le s  th a t  b e c a m e  th e  c u ltu re  o f  th e  sch o o l to  

d e v e lo p  le a d e rsh ip  w ith in  th e  L R C .

A lth o u g h  a  m o re  tra d itio n a l ty p e  o f  le a d e rs h ip  is  e v id e n t  a t th e  sch o o l, d a ta  sh o w e d  th a t  

o p p o r tu n itie s  fo r  le a d e rs h ip  d e v e lo p m e n t a lso  e x is ted .

5.4.2 Relations between the subjects and community unlocks leadership potential

D a ta  re v e a le d  th a t  le a d e rs h ip  su p p o rt w a s  g iv e n  to  th e  L R C  to  u n le a s h  th e ir  le a d e rsh ip  

p o te n tia l  as p o in te d  o u t in  C h a p te r  F our. T h e  in it ia t iv e  o f  s u p p o rtin g  th e  L R C  p ro m o te s  

le a d e rsh ip  d e v e lo p m e n t w ith in  a  sch o o l (G ran t, 2 0 1 5 ). F u r th e rm o re , th e  in it ia t iv e  to  su p p o rt 

th e  L R C  w a s  o b s e rv e d  in  h o w  th e  te a c h e rs  in te ra c te d  w ith  th e  le a rn e rs  f ro m  tim e  to  t im e  (see  

S e c tio n  4 .6 .1 ) . A n  in te ra c tio n  o f  su c h  a  n a tu re  in f lu e n c e s  le a rn e r s ’ le a d e rs h ip  sk ills  an d  

k n o w le d g e . F u r th e rm o re , th e  in te ra c tio n s  a llo w  le a rn e rs  to  e x p re s s  th e m s e lv e s  f re e ly  w ith in  

th e  a c tiv ity  sy s te m  th e y  o p e ra te  in . T h is  su g g e s ts  lev e l tw o  o f  th e  p y ra m id  o f  le a rn e r  v o ic e  b y  

M itra  a n d  G ro ss  (2 0 0 9 ).

A c c o rd in g  to  M itra  a n d  G ro ss  (2 0 0 9 ), lev e l tw o  o f  th e  p y ra m id  is  w h e re  le a rn e rs  w o rk  w ith  

a d u lts  ( te a c h e rs )  to  b r in g  a b o u t c h a n g e s  in  th e  sch o o l. D a ta  re v e a le d  th a t  le a rn e rs  d id  in  fa c t 

c o lla b o ra te  w ith  te a c h e rs  a n d  w e re  su p p o rte d  in  th e ir  le a d e rs h ip  p ra c tic e . F u r th e rm o re , d a ta  

re v e a le d  th a t  th e  s u p p o rt te a c h e rs  l is te n e d  to  th e  le a rn e r s ’ p ro b le m s. A s  a  re su lt, le a rn e r  

le a d e rsh ip  h a d  th e  p o te n tia l  to  d e v e lo p . M o re o v e r , th e  c o lla b o ra tio n  c o n tr ib u te d  to  

d e v e lo p in g  th e  so c ia l c o n te x t  o f  le a d e rsh ip , as te a c h e rs  a n d  le a rn e rs  w o rk e d  c o lle c tiv e ly  

(T im p erley , 2 0 0 7 ). In  re la tio n  to  C H A T , th e  te a c h e r  c o m m u n ity  in te ra c te d  w ith  th e  su b je c ts  to  

a im  fo r  th e  o b jec t, w h ic h  w a s  le a d e rs h ip  d e v e lo p m e n t.

F u r th e rm o re , le a d e rsh ip  d e v e lo p m e n t w a s  l ik e ly  to  b e  e x p e rie n c e d  a t th e  sch o o l as te a c h e rs  

w e re  re p o r te d  to  b e  e n g a g in g  in  te a c h in g  m e th o d s  th a t  su p p o rte d  le a rn e rs  to  g a in  m o re  

le a d e rsh ip  sk ills  (se e  S e c tio n  4 .6 .2 ) . W h ils t  te a c h in g  m e th o d s  s u p p o rte d  le a rn e r s ’ le a rn in g , a t 

th e  sa m e  t im e  le a rn e r s ’ a c a d e m ic  a c h ie v e m e n ts  h e lp e d  to  im p ro v e  th e  sch o o l p e rfo rm a n c e  

a n d  e n v iro n m e n t (U u sh o n a , 2 0 1 2 ) . T h u s , th e  p ro c e s s  su p p o rte d  le a rn e rs  to  a c q u ire  le a d e rsh ip  

a b ilit ie s  as  th e y  p a r t ic ip a te d  in  th e  p la n n in g  o f  c la s s ro o m  a c tiv it ie s  (L e re n , 2 0 0 6 ).
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A p a r t  f ro m  le a d e rs h ip  d e v e lo p m e n t in  c la s s ro o m s , L R C  m e m b e rs  w e re  ta k e n  o u t to  

le a d e rsh ip  tra in in g  to  su p p o rt, sh a p e  a n d  m o u ld  th e m  in to  le a d e rs . O n e  o f  th e  L R C  m e m b e rs  

c o n firm e d  th a t  th e  sc h o o l a llo c a te d  t im e  to  a rra n g e  w o rk s h o p s  o r  t ra in in g  fo r  th e m  (se e  

S e c tio n  4 .5 .2 ) . T h is  s u g g e s te d  th a t  th e  sc h o o l b e lie v e d  th a t  le a rn e rs  w e re  n o t  b o rn  w ith  

le a d e rsh ip  q u a litie s , b u t  n e e d e d  t ra in in g  a n d  d e v e lo p m e n t (C o le m a n , 2 0 0 5 ) . In  l in e  w ith  th e  

sa m e  v ie w , th e  g u a rd ia n  te a c h e r  e la b o ra te d  o n  th e  im p o r ta n c e  o f  L R C  tra in in g  a t sc h o o l, as 

h e  f e lt  it  r e f re s h e d  w h a t  w a s  le a rn e d  a t th e  le a d e rsh ip  c a m p  (se e  S e c tio n  4 .5 .2 ).

D a ta  a lso  re v e a le d  h o w  tra in in g  in je c te d  p o s it iv e  le a d e rsh ip  d e v e lo p m e n t a m o n g  th e  L R C . 

P o s itiv e  v ie w s  w e re  e x p re s s e d  -  a n d  as le a rn e rs  g re w  in  c o n fid e n c e  th e y  sh o w e d  s ig n s  o f  

a u th e n tic  le a d e rs h ip  (se e  S e c tio n  4 .5 .2 ) . O b s e rv a tio n  re v e a le d  th a t  th e  L R C  m e m b e rs  w e re  

re a d y  to  d ea l w ith  d a ily  so c ia l c h a lle n g e s  as e q u ip p e d  lea d e rs . W h ite h e a d  (2 0 0 9 )  re fe rre d  to  

th is  e le m e n t as c o n s tru c tin g  so c ia l v a lu e s . M o re o v e r , th e  tra in in g  p ro v id e d  so c ia lly  j u s t  an d  

d e m o c ra tic  o p p o r tu n itie s  fo r  th e  le a rn e rs  (S h ie ld , 2 0 0 4  as c ite d  in  G ra n t, 2 0 1 5 ).

D e m o c ra tic  o p p o r tu n itie s  w e re  p e rc e iv e d  d u r in g  th e  tra in in g , as  th e  L R C  d e v e lo p e d  an  

im p o r ta n t  a s p e c t  o f  le a rn e r  v o ice . In  o th e r  w o rd s , th e  t ra in in g  g a v e  v o ic e  to  th e  v o ic e le s s  

(M a b o v u la , 2 0 0 9 ). A s  a  re su lt, L R C  m e m b e rs  w e re  a b le  to  ra is e  q u e s tio n s  a n d  c o m m e n ts  on  

im p o r ta n t  is su e s  c o n c e rn in g  th e ir  so c ia l co n te x t. To th a t  en d , th e  e x te rn a l tra in in g  fa c i l i ta to r  

f ro m  N A N S O  p o in te d  o u t th a t  th e  L R C  sh o u ld  b e  e n c o u ra g e d  a n d  su p p o rte d  to  s ta r t ra is in g  

th e ir  v o ic e  o n  is s u e s  th a t  c o n c e rn e d  th e ir  c o m m u n ity  c o lle c t iv e ly  ( s e e  S e c tio n  4 .5 .2 ) . S m y th  

(2 0 0 6 )  u rg e s  th a t  th e y  sh o u ld  s ta r t  s p e a k in g  o u t  o n  w h a t  th e y  re g a rd  as im p o r ta n t  an d  

v a lu a b le . F u r th e rm o re , le a rn e r s ’ ra is in g  th e ir  v o ic e  d e v e lo p s  th e ir  c o n fid e n c e . S w a ff ie ld  a n d  

M a c B e a th  (2 0 1 3 )  p o s it  th a t  as w e  le a rn  “w e  b e c o m e  m o re  c o n f id e n t  in  s h a r in g  w ith  an d  

le a d in g  o th e rs ” (p . 10). D a ta  re v e a le d  th a t  th e  tra in in g  d e v e lo p e d  th e  L R C  m e m b e rs ’ 

c o m m u n ic a tio n  sk ills  to  e n h a n c e  le a d e rsh ip  d e v e lo p m e n t. L a n g u a g e  w a s  u s e d  as a  m e d ia tin g  

a r te fa c t  to  d e v e lo p  le a d e rs h ip  a t th e  c a se  s tu d y  sch o o l. T h e  t ra in in g  p ro c e s s  d e v e lo p e d  th e  

L R C  m e m b e rs ’ c o n s c io u s n e s s  o f  th e ir  le a d e rsh ip , as  th e y  s ta r te d  to  u n d e rs ta n d  th e  so c ia l 

re la tio n s  in  w h ic h  th e y  e x is t  (W ertsch , 1991). H e n c e , th e  tra in in g  p re p a re d  th e  L R C  to  

b e c o m e  c o n tr ib u tin g  c it iz e n s  (M itra  &  G ro ss , 2 0 0 9 ).
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S in c e  th e  t ra in in g  w a s  u s e d  as a  d e v e lo p in g  to o l to  d e v e lo p  le a d e rs h ip  o n  th e  L R C , i t  w a s  

o b se rv e d  h o w  th e  L R C  m e m b e rs  w e re  g iv e n  h in ts  to  ru n  su c c e ss fu l m e e tin g s , su c h  as: h o w  

to  p r io r it is e  is su e s  a n d  c o m in g  u p  w ith  so lu tio n s  (se e  S e c tio n  4 .5 .2 ) . T h e  a s p e c t  o f  in fo rm in g  

L R C  m e m b e rs  a b o u t m e e tin g s  w a s  in  th e  n a m e  o f  d e v e lo p in g  le a d e rs h ip  a b ilit ie s  an d  

e n a b lin g  th e m  to  m a k e  p ro d u c tiv e  d e c is io n s  fo r  th e ir  sch o o l. A c c o rd in g  to  E lm o re  (2 0 0 0 )  an d  

L a s h w a y  (2 0 0 3 )  (a s  c ite d  in  M itra , 2 0 0 6 , p. 3 1 5 )  b e in g  in v o lv e d  in  d e c is io n  m a k in g  w ill 

fu r th e r  d e v e lo p  th e  c o n c e p t o f  d is tr ib u te d  le a d e rsh ip , b y  s h a r in g  th e  d if fe re n t d iv is io n  o f  

la b o u r  to  c o m e  u p  w ith  c o lle c tiv e  d e c is io n s .

In  b r ie f , te a c h e rs  c o lla b o ra tin g  w ith  th e  le a rn e r  le a d e rs , c o n tr ib u te d  to  m a s s iv e  le a d e rsh ip  

d e v e lo p m e n ts . T h e  c o lla b o ra tio n  e n h a n c e d  le a rn e r  v o ic e  w ith in  th e  L R C . M o re o v e r , th e  

in te ra c tio n  o f  te a c h e rs  a n d  le a rn e rs  d u r in g  te a c h in g  fu r th e r  e x p o s e d  le a d e rs h ip  sk ills  w ith in  

th e  le a rn e rs . D a ta  re v e a le d  t ra in in g  to  b e  th e  m a in  s u p p o rt fo r  th e  L R C  a n d  th e  “b e s t  m e a n s  

fo r  o rg a n isa tio n a l e m p o w e rm e n t” (U u sh o n a , 2 0 1 2 , p. 3 3 ). T h u s , i t  p re p a re d  le a rn e rs  to  

u n d e rs ta n d  th e ir  so c ia l c o n te x t  a n d  to  fu r th e r  fa c e  d a ily  so c ia l c h a llen g e s .

S e v e ra l e n a b lin g  fa c to rs  to w a rd s  le a d e rsh ip  d e v e lo p m e n t w e re  re v e a le d  b y  th e  d a ta  in  a n sw e r  

to  th e  f ir s t  p a r t  o f  th e  fo u rth  re se a rc h  q u e s tio n .

5.5 Factors enhancing learner leadership development

H a v in g  d isc u s se d  th e  s u p p o r t  m e c h a n is m s  in  th e  p re v io u s  sec tio n , I  o b s e rv e d  th a t  th e  sch o o l 

a lso  c o n tr ib u te d  in  th e  s tru g g le  to  d e v e lo p  le a d e rsh ip  w ith in  th e  L R C . F o u r  m a jo r  

c o n tr ib u tin g  fa c to rs  h e lp e d  m e  as a  r e s e a rc h e r  to  u n d e rs ta n d  h o w  le a d e rsh ip  w a s  fu r th e r  

d e v e lo p e d  o n  th e  L R C  a t th e  c a se  s tu d y  sch o o l. T h is  is  w h a t  I  tu rn  to  n ex t.

5.5.1 The four major enhancing factors

S e c tio n  5 .4 .2  re v e a le d  h o w  te a c h e rs  in te ra c te d  w ith  le a rn e rs  to  p ro m o te  le a d e rs h ip  a t th e  c a se  

s tu d y  sch o o l. S u c h  in te ra c tio n s  c o n tr ib u te d  to  a  p o s it iv e  e n v iro n m e n t as  th e  f ir s t  e n h a n c in g  

fac to r. F lu tte r  (2 0 0 1 )  say s  th a t  th e  “ sch o o l e n v iro n m e n t c a n  h a v e  a  s ig n if ic a n t in f lu e n c e  on  

s tu d e n ts ’ a tt itu d e s ” (p . 183). F u r th e rm o re , th e  p o s it iv e  e n v iro n m e n t e n h a n c e d  le a rn e r s ’ 

p e rfo rm a n c e  as te a c h e rs  s ta r te d  e n tru s tin g  th e m  w ith  le a d e rs h ip  ro le s  a n d  le a d in g  o th e rs  (se e  

S e c tio n  4 .4 .2 ) .
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S eco n d ly , th e  fu ll a tte n d a n c e  o f  th e  L R C  a t th e  tra in in g  c a m p  e m e rg e d  as th e  n e x t  e n a b lin g  

fac to r. O n e  c o u ld  a rg u e  th a t  p e rh a p s  th e  p o s it iv e  e n v iro n m e n t th e  sc h o o l e n jo y e d  c o n tr ib u te d  

to  th e  fu ll a tte n d a n c e . T h is  n o  d o u b t c o n tr ib u te d  to  te a m  sp irit.

T h ird ly , th e  L R C  n o t o n ly  g a in e d  n e w  k n o w le d g e  f ro m  th e  tra in in g , b u t  p r io r  k n o w le d g e  th a t  

le a rn e rs  p o s s e s s e d  su rfa c e d  as a n o th e r  se t o f  e n a b lin g  fa c to rs  f ro m  th e  d a ta . D a ta  re v e a le d  

th a t  b e fo re  th e  tra in in g , le a rn e rs  h a d  p r io r  k n o w le d g e  o f  le a d e rs h ip  f ro m  th e ir  te a c h e rs . In  th is  

w o rk in g  e n v iro n m e n t, te a c h e rs  p re s e n te d  n e w  k n o w le d g e  o n  le a d e rsh ip  d e v e lo p m e n t d u rin g  

th e ir  le s s o n  d e liv e rie s . T 2  i l lu s tra te d  h o w  g ro u p  w o rk  w a s  e n c o u ra g e d  in  c la s s ro o m s; th ro u g h  

g ro u p  w o rk  le a rn e rs  w e re  e n c o u ra g e d  to  b e  g ro u p  le a d e rs  in  re p o r tin g  b a c k  o n  th e i r  a c tiv itie s . 

T h e  p ro c e s s  e n a b le d  le a d e rs h ip  th ro u g h  th e  sh a re d  d iv is io n  o f  la b o u r  (se e  S e c tio n  4 .6 .1 ) . 

M o re o v e r , d is tr ib u te d  le a d e rs h ip  w a s  p ra c tic e d  as  an  e x p a n s io n  o f  le a d e rs h ip  ta s k s  an d  

re s p o n s ib il i t ie s  th a t  o c c u rre d  (H a rr is  &  S p illa n e , 2 0 0 8 ).

F in a lly , th e  f in d in g s  fu r th e r  re v e a le d  th a t  p a re n ts  p la y e d  a  ro le  in  h e lp in g  to  m o u ld  le a rn e rs  

in to  le a d e rs  as th e  fo u rth  e n a b lin g  fac to r. T h is  e m e rg e d  f ro m  th e  d a ta  as  L R C  12 p o in te d  o u t 

th a t  i t  w a s  in  h is  b lo o d  to  b e  a  le a d e r  as  h e  g o t  i t  f ro m  h is  p a re n ts  (se e  S e c tio n  4 .6 .1 ) . F a n  an d  

C h e n  (2 0 0 1 )  p o s it  th a t  p a re n ta l  in v o lv e m e n t h a s  a  p o s it iv e  in f lu e n c e  o n  le a rn e rs  as w e ll. 

C le a rly  L R C 1 2  w a s  re fe r r in g  to  h is  p a re n ts ’ le a d e rs h ip  th ro u g h  ro le  m o d e lin g .

A  n u m b e r  o f  c o n s tra in in g  fa c to rs  a lso  e m e rg ed , a n d  I d isc u s s  th e s e  n e x t  to  a n sw e r  th e  se c o n d  

p a r t  o f  th e  fo u rth  re s e a rc h  q u e s tio n .

5.6 Barriers to learner leadership development

E v e n  th o u g h  th e  e n d  g o a l o f  th e  sc h o o l w a s  to  d e v e lo p  le a rn e r  le a d e rsh ip , se v e ra l b a rr ie rs  

e m e rg e d  f ro m  th e  data .

5.6.1 LRC selection criteria

D a ta  re v e a le d  ir re g u la r i t ie s  e x p e rie n c e d  d u r in g  th e  L R C  s e le c tio n  p ro c e s s  a t th e  sch o o l. To 

b e g in  w ith , th e  se le c tio n  p ro c e s s  is  ru n  b y  in d iv id u a l c la ss  te a c h e rs  w h o  se le c t le a rn e r  le a d e rs  

a c c o rd in g  to  th e i r  o w n  c rite r ia . L o o k in g  b a c k  o n  m y  sc h o o lin g  y e a rs , I  c le a rly  r e m e m b e r  h o w
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le a rn e rs  v o te d  fo r  th e ir  le a d e rs  o n  b a llo t  p a p e rs , w h ic h  w a s  n o t  th e  c a se  a t  M a ru la  P S . T h e re  

w a s  a lso  n o  m e n tio n  o f  a n  e le c tio n  c o m m itte e  as re q u ire d  b y  th e  E d u c a tio n  A c t 16 o f  20 0 1  (p. 

18) w h ic h  s tip u la te s  th a t:

T h e  p r in c ip a l m u s t  a p p o in t  an  e le c tio n  c o m m itte e  th a t  c o n s is ts  o f  fo u r  m e m b e rs , a 
se n io r  te a c h e r  as c h a irp e rs o n  a n d  a n o th e r  te a c h e r, b o th  n o m in a te d  b y  th e  te a c h in g  
s ta ff, a n d  tw o  le a rn e rs  n o m in a te d  b y  th e  lea rn e rs .

R a th e r  th a n  a d m in is te r  th e  r e g u la tio n s  o f  th e  E d u c a tio n  A c t, te a c h e rs  id e n tif ie d  sp e c if ic  tra i ts  

th a t  th e y  a s su m e d  le a rn e rs  n e e d e d  to  p o s se s s , th e re b y  im p o s in g  o u td a te d  le a d e rs h ip  th in k in g  

o n to  th is  sch o o l p ro c e ss . T h is  p ro b le m  w a s  e v id e n t  in  c o m m e n ts  re fe r r in g  to  le a rn e r  le a d e rs  

b e in g  e le c te d  w ith  th e  “ r ig h t  le a d e rs h ip  q u a li t ie s ” , as T 6  p u t  i t  ( se e  S e c tio n  4 .6 .2 ) .

F u r th e rm o re , th e  p ro c e s s  l im ite d  d e m o c ra c y  a m o n g s t  le a rn e rs , as  th e y  w e re  m e re ly  in fo rm e d  

w h o  th e  n e x t  L R C  m e m b e rs  o f  th e  sc h o o l w o u ld  b e . O n e  o f  th e  c u rre n t L R C  m e m b e rs  

e x p re s s e d  d is a p p o in tm e n t in  th e  p ro c e s s  a n d  sa id , “W e d o  n o t  d o  th in g s  o n  o u r  o w n ” (see  

S e c tio n  4 .6 .2 ) . S u b b ia h  (2 0 0 4 )  s tre s se s  th a t  th e  p ro c e s s  o f  s e le c tin g  le a rn e rs  in to  le a d e rsh ip  

p o s it io n s  is  im p o r ta n t  a n d  sh o u ld  b e  b a s e d  o n  d e m o c ra tic  p r in c ip le s . F u r th e rm o re , th e  e ffo r t 

o f  e n h a n c in g  so c ia l ju s t ic e  w a s  l im ite d  a t th e  c a se  s tu d y  sc h o o l, in  th e  se n se  th a t  te a c h e rs  

s p o k e  to o  re a d ily  o n  b e h a l f  o f  th e  le a rn e rs  (F ie ld in g , 2 0 0 1 ). H e n c e , i f  th e  sc h o o l c o n tin u e s  to  

im p o s e  its  n o tio n  o f  le a d e rs h ip  o n to  th e  le a rn e rs , e ffe c tiv e  le a d e rs h ip  d e v e lo p m e n t w ill  b e  

h in d e re d . T h e  id e a  o f  le a d e rs h ip  b e in g  th e  p ro p e r ty  o f  m an y , i f  n o t  a ll, m e m b e rs , a n d  b e in g  a 

p ro c e s s  is  e n tire ly  lo st.

F in a n c ia l  m a n a g e m e n t w a s  a lso  re v e a le d  in  th e  d a ta  to  b e  a  h in d e r in g  fa c to r  to w a rd s  le a rn e r  

le a d e rsh ip  a t th e  sch o o l, w h ic h  w ill  b e  m y  n e x t  d isc u ss io n .

5.6.2 Financial constrains

T h e  im p o s itio n  o f  ‘f r e e ’ e d u c a tio n  -  in  l in e  w ith  A r tic le  2 0  o f  th e  N a m ib ia n  C o n s titu tio n  

(N a m ib ia . M in is try  o f  E d u c a tio n , [M o E ], 2 0 1 1 )  -  h a s  m a d e  f in a n c ia l  m a n a g e m e n t a  h e a d a c h e  

a t N a m ib ia n  sch o o ls . A c c o rd in g  to  th is  A r tic le , p a re n ts  n e e d  n o  lo n g e r  c o n tr ib u te  to  th e  

sc h o o l d e v e lo p m e n t fu n d  a n d  th e  s ta te  ta k e s  fu ll re s p o n s ib il ity  fo r  f in a n c in g  g o v e rn m e n t 

sc h o o ls , a llo c a tin g  fu n d s  a c c o rd in g  to  th e  n u m b e r  o f  le a rn e rs  a t a  sch o o l. In  th e  p a s t  N $  2 5 0  

p e r  c h ild  w a s  re q u ire d  b y  p a re n ts  to  p a y  fo r  p r im a ry  sc h o o lin g  (N a m ib ia . M in is try  o f

85



E d u c a tio n  a n d  C u ltu re  [M E C ], 2 0 0 1 ). T h e  lo ss  o f  th is  r e g u la r  c a sh  in c o m e  h a s  h i t  s c h o o ls  

h a rd .

S p e a k in g  as a  sch o o l m an a g e r, w o rk in g  o u t a  b u d g e t  o n  l im ite d  m o n e y  is  s tre ssfu l. P r io r ity  

i te m s  su c h  as te x tb o o k s  a n d  s ta tio n e ry  g e t  th e  l io n ’s sh a re  o f  th e  b u d g e t, a n d  a c tiv it ie s  su ch  

as te a c h e r  a n d  le a rn e r  tra in in g , n o t  s tip u la te d  in  th e  A c t, su ffer. In  a d d itio n , sc h o o ls  w h ic h  do  

o ffe r  le a d e rsh ip  t ra in in g  to  L R C s  h a v e  to  l im it  th e  p ro g ra m m e  to  o n e  d ay , d u e  to  c o s t-c u ttin g . 

In  th e  c a se  o f  th e  sc h o o l u n d e r  study , th e  L R C  tra in in g  to o k  p la c e  o n  o n e  day, 14 A p ril 2 0 1 6 .

D u r in g  th e  t ra in in g  I  c o u ld  see  th a t  th e  f a c i l i ta to r  h a d  m u c h  to  o ffe r  b u t  o n e  c a n n o t a c h ie v e  

m u c h  in  a  day. T h e  g u a rd ia n  te a c h e r  (se e  S e c tio n  4 .6 .2 )  a llu d e d  to  th e  sa m e  s e n tim e n t say in g : 

“M o re  c o u ld  h a v e  b e e n  d o n e  su ch  as  so m e  p ra c tic a l a c tiv it ie s  a n d  te a m  b u ild in g  a c tiv it ie s  i f  

w e  h a d  m o re  t im e ” . F u r th e rm o re , th e  le a rn e rs  a lso  fe l t  d is a p p o in te d  th a t  th e y  w e re  d e n ie d  

a c tiv it ie s  su c h  as a  d ra m a  o n  le a d e rsh ip , d u e  to  la c k  o f  t im e  (F G I).

In  th is  c a se  f in a n c ia l  im p lic a tio n s  h a m p e re d  le a d e rsh ip  d e v e lo p m e n t a t th e  sch o o l. F o r  

e ffe c tiv e  le a d e rsh ip  d e v e lo p m e n t, tra in in g  sh o u ld  b e  h e ld  th re e  t im e s  a  y e a r  to  a llo w  fo r  

re v is io n . T h e re  is  su p p o rt f o r  th e  n o tio n  o f  o n -g o in g , re c u r r in g  le a d e rs h ip  tra in in g . H e y s te k  

(2 0 0 1  as c ite d  in  S u b b ia h , 2 0 0 4 , p. 101) fo r  e x a m p le , s u g g e s ts  th a t  t ra in in g  o f  le a rn e rs  sh o u ld  

n o t  b e  se en  as a  s in g le  e v e n t th a t  h a p p e n s  in  th e  y e a r  in  w h ic h  th e  L R C  a re  se rv in g .

T e a ch e rs  n o t  su p p o rtin g  th e  L R C  a lso  su rfa c e d  as a  c o n s tra in t  a t th e  c a se  s tu d y  sch o o l.

5.6.3 Teachers’ lack o f commitment

P o o r  s u p p o rt o f  le a rn e r  le a d e rsh ip  f ro m  te a c h e rs  a t M a ru la  P S  w a s  e x p e rie n c e d  d u r in g  th e  

le a rn e r  le a d e rs h ip  c lu b  in te rv e n tio n  o f  2 0 1 4 , as d is c u s s e d  in  S e c tio n  5.2 . T h e  la c k  o f  su p p o rt 

w a s  o n e  o f  th e  c h a lle n g e s  th a t  le d  to  th e  c lu b ’s n o n -su s ta in a b ili ty  re v e a le d  b y  L 5  in  C h a p te r  

F our. Sadly , a  le a d e rs h ip  c lu b  m e m b e r  e x p re s s e d  h is  s a d n e ss  a t th e  fo c u s  te a c h e r ’s p o o r  

c o m m itm e n t say in g , “ I f  th e  te a c h e r  c o u ld  b e  p re s e n t  o r  a v a ila b le  th e n  th in g s  w o u ld  n o t  fa ll 

a p a r t” (se e  S e c tio n  4 .3 .2 ) .

T h e  c u rre n t L R C  h a d  e x p e rie n c e d  th e  sa m e  c h a lle n g e s  o f  la c k  o f  s u p p o rt f ro m  th e  te a c h e rs . 

D a ta  re v e a le d  th a t  le a rn e rs  d e m o n s tra te d  e a g e rn e s s  to  le a d  a f te r  th e  le a d e rsh ip  tra in in g , b u t  

th e ir  e x p e c ta tio n s  w e re  in  v a in . T h is  fo rc e d  th e  L R C  to  e x p re s s  th e ir  d is a p p o in tm e n t sa y in g
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th a t  th e  sc h o o l d id  n o t  su p p o rt le a rn e r  le a d e rs  e ffe c tiv e ly  (se e  S e c tio n  4 .6 .2 ) , e v e n  th o u g h  

S e c tio n  5 .4 .2  re v e a le d  h o w  th e  sch o o l t r ie d  to  s u p p o rt le a rn e r  le a d e rsh ip .

F u r th e rm o re , la c k  o f  k n o w le d g e  a n d  le a d e rs h ip  sk ill s u p p o r t  f ro m  te a c h e rs , le d  to  le a rn e rs  

n e g le c tin g  th e ir  d u tie s  (se e  S e c tio n  4 .6 .2 ) . A c c o rd in g  to  S m y th  (2 0 0 6 ), le a rn e rs  d e v e lo p  

h o s ti l i ty  to w a rd s  sc h o o ls  b e c a u s e  th e i r  e x p e rie n c e s  a re  ig n o re d . L R C 1 2  (se e  S e c tio n  4 .6 .2 )  

e x p la in e d  h o w  th e  sc h o o l m a n a g e m e n t ig n o re d  th em .

D a ta  re v e a le d  th a t  th e  p r in c ip a l ig n o re d  re p o r ts  f ro m  th e  L R C  o n  w h a t  th e y  h a d  d o n e  

re g a rd in g  th e ir  d u tie s . T h e  L R C  fu r th e r  n a rra te d  th a t  th e  p r in c ip a l  s la m m e d  h is  d o o r  in  th e ir  

fa c e s  r e in fo rc in g  fo r  th e  L R C , th a t  th e y  w e re  n o t  b e in g  ta k e n  s e r io u s ly  b y  th e  sch o o l 

a u th o ritie s . R e a c tio n s  l ik e  th e se , d is c o u ra g e  th e  s e rio u s  in v o lv e m e n t o f  th e  L R C  (S m y th , 

2 0 0 6 ) . A s  a  re su lt, th e  la c k  o f  s u p p o rt c o n tr ib u te d  to  te n s io n s  a n d  c o n tra d ic tio n s  b e tw e e n  th e  

su b je c ts  a n d  th e  te a c h e r  c o m m u n ity , w h ic h  w ill  b e  d isc u s se d  la te r  in  th e  ch ap te r.

In  h e r  o w n  s tu d y  o f  le a rn e r  le a d e rsh ip , M a b o v u la  (2 0 0 9 )  a rg u e s  th a t, fo r  th e  sa k e  o f  

d e m o c ra c y , d iffe re n c e s  sh o u ld  b e  c o n fro n te d  a n d  ta lk e d  th ro u g h , n o t  b e  ig n o re d  as th e  

p r in c ip a l in  th is  s tu d y  d id . In  a d d itio n , th e  p r in c ip a l  le f t  th e  L R C  w ith  fe e lin g s  th a t  “ n o t 

e v e ry o n e  c a re s  w h e th e r  o r  n o t  th e y  a re  le a d e rs ” (se e  S e c tio n  4 .6 .2 ).

F u r th e rm o re , th e  n o n -a v a ila b ili ty  o f  te a c h e rs  to  s u p p o r t  th e  L R C  w a s  a n o th e r  c o n s tra in in g  

fa c to r  o n  le a d e rs h ip  d e v e lo p m e n t. T h e  g u a rd ia n  te a c h e r  re v e a le d  th a t  th e y  ( th e  te a c h e rs )  d id  

n o t  g e t  t im e  to  b e  in v o lv e d  w ith  th e  L R C  (se e  S e c tio n  4 .6 .2 ) . In  m o s t  ca se s , th e  L R C  w e re  

le f t  o n  th e ir  o w n  w h ic h  sh o w e d  a  w e a k n e s s  o n  th e  p a r t  o f  th e  te a c h e rs , h e  fu r th e r  re v e a le d . 

T h is  a lso  c o n tr ib u te d  to  d e m o tiv a tin g  le a rn e r  le a d e rs h ip  d e v e lo p m e n t (se e  S e c tio n  4 .5 .2 ) . 

H e n c e , w e  sh o u ld  b e a r  in  m in d  th a t  su c h  m o tiv a tio n  f ro m  te a c h e rs  is  im p o r ta n t  “ to  sh ap e , 

m o u ld  a n d  c o n tr ib u te  to w a rd s  th e  fu tu re  o f  o u r  fu tu re  le a d e rs ” (N ic o d e m u s , 2 0 1 3 , p. 2 1 6 ).

T h e  n e g le c t  o f  le a rn e r  le a d e rsh ip  d e v e lo p m e n t c a n  a lso  w o rk  a g a in s t so c ia l ju s tic e  in  

o rg a n isa tio n s . I t is  n o t  p o s s ib le  fo r  p o w e r  to  b e  sh a re d  in  th e s e  c irc u m s ta n c e s  a n d  a d u lts  an d  

te a c h e rs  w ill  s im p ly  c o n tin u e  to  e x e rc is e  to ta l  a u th o rity . S in c e  th e s e  le a rn e rs  h a v e  to  re sp e c t 

th e ir  e ld e rs  th e y  w o u ld  n o t  e a s ily  a s k  th e m  fo r  h e lp  (se e  S e c tio n  2 .4 .1 ) . H e n c e , d is tr ib u te d  

le a d e rsh ip  re m a in s  u n a tta in a b le .

87



I  am  a lso  n o t  a w a re  o f  a  jo b  d e sc r ip tio n  fo r  te a c h e rs  to  o v e rse e  th e  L R C . S c h o o ls  n o m in a te  

L R C  g u a rd ia n  te a c h e rs  a n d  m a y  o r  m a y  n o t  p ro v id e  th e m  w ith  tra in in g . T h is  is  m a y b e  w h y  

n o n -L R C  g u a rd ia n  te a c h e rs  n e g le c t  th e ir  d u tie s  a n d  fa il to  sh a re  le a d e rs h ip  sk ills  w ith  th e  

le a rn e rs . O n c e  a g a in , th e  a b se n c e  o f  p o lic y  w o rk s  a g a in s t le a rn e r  le a d e rs h ip  a n d  te a c h e rs  a re  

re lu c ta n t  to  c re a te  t im e  fo r  th e  L R C  (S m y th , 2 0 0 6 ). H e n c e , te a c h e rs  d e d ic a te  th e ir  t im e  to  

o th e r  c o m m itm e n ts  th a t  th e y  a re  a s s ig n e d  to , su c h  as te a c h in g  a n d  le a rn in g , w h ic h  a re  sp e lt 

o u t in  th e  N a tio n a l  S ta n d a rd  a n d  P e r fo rm a n c e  In d ic a to rs  fo r  S c h o o ls  in  N a m ib ia .

E v e n  th o u g h  th e  sc h o o l a c k n o w le d g e s  a n d  s u p p o rts  le a rn e r  le a d e rs h ip  as d isc u s se d  in  S e c tio n  

5 .4 , c le a rly  m o re  n e e d s  to  b e  d o n e  to  h a v e  q u a lity  le a d e rsh ip  w ith in  th e  L R C . T e a ch e rs  as 

e d u c a to rs  n e e d  to  ra is e  th e ir  lev e l o f  c o m m itm e n t to w a rd s  th e  u p lif tm e n t o f  th e  N a m ib ia n  

c h ild  w ith  re g a rd s  to  le a d e rsh ip . I f  te a c h e rs  w e re  c o m m itte d  a t M a ru la  P S  -  le a rn e r  

le a d e rsh ip  w o u ld  b e  ta k e n  m o re  se rio u sly .

5.6.4 The ill-discipline o f the LRC

H a v in g  L R C  m e m b e rs  w h o  a re  i l l -d is c ip lin e d  a lso  c re a te s  c h a lle n g e s  fo r  le a d e rsh ip  

d e v e lo p m e n t. A c c o rd in g  to  S h e k u p a k e la -N e lu lu  (2 0 0 8 ), th e  L R C  sh o u ld  b e  in v o lv e d  in  

sc h o o l g o v e rn a n c e  to  m a in ta in  d isc ip lin e . T h is  b e g s  th e  q u e s tio n : I f  d is c ip lin e  is  a  p ro b le m  

a m o n g  th e  L R C  a t M a ru la  P S , h o w  w o u ld  th e y  m a in ta in  o rd e r  a n d  le a d  o th e rs?  F u r th e rm o re , 

th e y  a re  n o t  l ik e ly  to  b e  a  g o o d  e x a m p le  to  o th e rs  as n o te d  b y  T 13  (se e  S e c tio n  4 .6 .2 ) . 

M o re o v e r , w h a t  S h e k u p a k e la -  N e lu lu  (2 0 0 8 )  s u g g e s ts  m ig h t n o t  b e  rea lise d .

H a v in g  e x e m p la ry  L R C  m e m b e rs  m ig h t b e  m o re  c h a lle n g in g  s in c e  th e y  w e re  le f t o n  th e ir  

o w n  w ith o u t  a  te a c h e r ’s g u id a n c e  a n d  e x a m p le  to  m o d e l le a d e rsh ip  on , as d isc u s se d  in  th e  

p re v io u s  sec tio n . T h is  m ig h t c o n tr ib u te  to  i l l -d is c ip lin e  a m o n g s t  th e  L R C . F u r th e rm o re , d a ta  

d o e s  n o t  re v e a l a n y  in te rn a l  p o lic y  g u id in g  th e  L R C  o n  h o w  to  a c t o r  b e h a v e  as lea d e rs . 

M o re o v e r , as a  te a c h e r  a t th e  c a se  s tu d y  sc h o o l, I  h a v e  n o t  c o m e  a c ro ss  d o c u m e n ts  o r  in te rn a l 

p o lic ie s  s tip u la tin g  a llo c a tio n  o f  d u tie s  o f  th e  L R C  o r  a n y  re g u la to ry  a c t o n  th e  L R C . T h e  

o n ly  re g u la tio n  is  f ro m  th e  E d u c a tio n  A c t 16 o f  2 0 0 1 , su b -se c tio n  3, o n  th e  s u sp e n s io n  o f  th e  

L R C  o ffic e  w h e n  fo u n d  g u ilty  o f  m is b e h a v in g , b u t  i t  d o e s  n o t  g iv e  m u c h  c larity .

O n  th is  n o te , I  a rg u e  th a t  th e  a b se n c e  o f  p o lic y  m ig h t b e  a  c o n tr ib u tin g  fa c to r  to  L R C  ill-  

d is c ip lin e  a t th e  sc h o o l, s in c e  L R C  m e m b e rs  d o  n o t  h a v e  c le a r  g u id e lin e s  o n  w h a t  to  d o  o r
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h o w  to  c o n d u c t  th e m se lv e s . I  fu r th e r  c o n c u r  w ith  S h e k u p a k e la -  N e lu lu  (2 0 0 8 )  w h o  c a u tio n s  

th a t  th e  a b se n c e  o f  c o n c re te  p o lic ie s  o n  le a rn e rs  in  sch o o l g o v e rn a n c e  is  a  se rio u s  w e a k n e ss . 

F u r th e rm o re , i l l -d is c ip lin e d  L R C  m e m b e rs  w ill  l ik e ly  a b a n d o n  th e ir  le a d e rs h ip  a c tiv it ie s  an d  

th e  sch o o l. A t th e  sa m e  tim e , i l l -d is c ip lin e  m ig h t re s u lt  in  th e  p o o r  p a r t ic ip a tio n  o f  th e  L R C  in  

le a d e rsh ip  a c tiv itie s . H e n c e , i t  w ill b e  a  c h a lle n g e  to  d e v e lo p  n e w  sk ills  a n d  id e a s  w ith in  th e  

L R C  th ro u g h  a  p a r t ic ip a to ry  a p p ro a c h  (F lu tte r , 2 0 0 6 ) . T h is  is  d isa p p o in tin g , as s tu d e n t 

p a r t ic ip a tio n  a ttra c ts  y o u th  to  sc h o o ls  (M itra  & G ro ss , 2 0 0 9 ).

S ch o o l a u th o r i tie s  m ig h t n o t  b e  in c lin e d  to  d e le g a te  o r  d is tr ib u te  ta s k s  to  “ ru d e  L R C ” 

m e m b e rs  (se e  S e c tio n  4 .6 .2 ) . A s  a  re su lt, c o lla b o ra tiv e  te a m w o rk  m ig h t b e  h in d e re d  s in c e  th e  

sc h o o l a u th o r ity  w ill h o ld  o n  to  p o w e r  (H a rr is , 2 0 0 4 ) . H e n c e , th e  a c tiv ity  sy s te m  w ill  b e  

f ra u g h t w ith  te n s io n s  a n d  se c o n d a ry  c o n tra d ic t io n s  w ith in  th e  e le m e n ts , th a t  w ill  b e  d isc u s se d  

la te r  in  th is  c h a p te r  (D a n ie ls , 2 0 0 8 ).

L R C s  m e m b e rs ’ i ll -  d isc ip lin e  c a n  b e  an  o b s ta c le  to  d e m o c rac y , in  th e  se n se  th a t  th e  L R C  

m ig h t n o t  b e  in c lu d e d  in  d e c is io n  m a k in g  a t th e  sch o o l. R a th e r, th e y  w o u ld  b e  to ld  w h a t  to  

do , as T 13  re v e a le d  (se e  S e c tio n  4 .6 .2 ) . F u r th e rm o re , th e  a b se n c e  o f  th e  L R C  in  d e c is io n ­

m a k in g  w o u ld  h in d e r  le a rn e r  le a d e rs h ip  d e v e lo p m e n t a t th e  sch o o l. T h is  w ill  r e s u lt  in  th e  

L R C ’s fa ilu re  to  b e  c o n tr ib u tin g  c it iz e n s  in  th e ir  c o m m u n it ie s  f re e ly  (S ta rra tt, 2 0 0 7 ) . O n  th e  

o th e r  h a n d , e x e rc is in g  d e m o c ra c y  p u b lic ly  is  a  s ig n  o f  d e v e lo p in g  le a rn e r  v o ic e  w ith in  an  

in s ti tu tio n . I f  d e m o c ra c y  is  h in d e re d , th e n  le a rn e r  v o ic e  w ill n o t  b e  h ea rd .

S im ila rly , d a ta  re v e a le d  h o w  th e  fo c u s  g ro u p  p a r t ic ip a n ts  e x p re s s e d  th e ir  v ie w  o n  d is tra c tin g  

b e h a v io u rs  w ith in  th e m se lv e s . W ith  th e s e  d is tra c t in g  b e h a v io u rs , th e  L R C  w o u ld  n o t  b e  a b le  

to  ra is e  th e ir  v o ic e  to  b r in g  c h a n g e s  in  th e  sch o o l. M o re o v e r , th e ir  p e e rs  w o u ld  n o t  b e  a b le  to  

l is te n  to  th e m  s in c e  th e ir  lev e l o f  d is c ip lin e  is  th e  sam e. H e n c e , sh a p in g  th e ir  l iv e s  a n d  th a t  o f  

th e ir  p e e rs  w o u ld  b e  a  ch a llen g e .

D a ta  a lso  re v e a le d  th a t  th e  L R C  as le a d e rs  c o u ld  n o t  c o m e  u p  w ith  in it ia t iv e s  th a t  c o u ld  h a v e  

e n h a n c e d  th e ir  le a d e rs h ip  fu rth e r. T h is  w ill b e  e x p lo re d  in  th e  n e x t  d isc u ss io n .
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5.6.5 Lack o f leadership initiatives

A c c o rd in g  to  F lu tte r  (2 0 0 6 ), th ro u g h  im a g in a tiv e  id e a s  th e  sch o o l e n v iro n m e n t c a n  b e  

im p ro v e d  o r  tra n s fo rm e d . H o w e v e r , d a ta  re v e a le d  th a t  th e  L R C  a t M a ru la  P S  fa i le d  to  c o m e  

u p  w ith  in it ia t iv e s  th a t  c o u ld  e n h a n c e  th e ir  le a d e rsh ip  a n d  th e  sch o o l e n v iro n m e n t a f te r  th e  

le a d e rsh ip  tra in in g . T h is  w a s  c o n f irm e d  b y  th e  F G I  (se e  S e c tio n  4 .6 .2 ): th e y  w e re  e x p e c te d  to  

c o m e  u p  w ith  a c tiv it ie s  th a t  w o u ld  b e n e f i t  th e  sc h o o l, b u t  th e y  fa i le d  to  d o  so. O n e  c o u ld  

a rg u e  th a t  p e rh a p s  th e  o n e -d a y  t ra in in g  th a t  th e  L R C  re c e iv e d , d id  n o t  p re p a re  th e m  to  w o rk  

b e y o n d  th e  o b v io u s  le v e ls  o f  in v o lv e m e n t.

L e a rn e r  le a d e rs h ip  d e v e lo p s  f ro m  in it ia t iv e s  su ch  as fu n d ra is in g  w h ic h  c o u ld  h a v e  a d d e d  

v a lu e  to  th e  a lre a d y  s tru g g lin g  f in a n c e s  o f  th e  sch o o l d is c u s s e d  in  S e c tio n  5 .6 .2 . F u r th e rm o re , 

p u rsu in g  in it ia tiv e s  in  fu n d ra is in g  a c tiv it ie s  c o u ld  h a v e  d e m o n s tra te d  c o m m itm e n t an d  

m o tiv a tio n  a s  s ig n s  o f  s tro n g  le a d e rsh ip  (B a rn e tt, B a so m , Y erk es  &  N o rr is , 2 0 0 0 ).

O n  a n o th e r  n o te , th e  L R C ’s fa ilu re  to  ta k e  u p  in it ia t iv e s , c o u ld  h a v e  a ffe c te d  th e ir  

c o lla b o ra tio n  a n d  so c ia l b o n d s  w ith in  th e  s tru c tu re  th a t  c o n te m p o ra ry  le a d e rs h ip  e n v isa g e s . 

A s  a  re su lt, th e  n e e d  fo r  d is tr ib u te d  le a d e rsh ip  in  th e  sch o o l w o u ld  b e  le s s  d e v e lo p e d  s in c e  

te a m w o rk  w a s  m is s in g  w ith in  th e  L R C  (se e  S e c tio n  4 .6 .2 ) . L a c k  o f  te a m w o rk  a n d  in it ia t iv e  

m ig h t r e s u lt  in  p o o r  d is tr ib u tio n  o f  la b o u r  a t th e  sch o o l. T h e  e ffe c t w ill  b e  th e  o p p o s ite  o f  

d is tr ib u te d  le a d e rsh ip , w h ic h  is  d e s c r ib e d  b y  M u ijis  a n d  H a rr is  (2 0 0 3 , p. 4 4 0 )  as:

A  so c ia l d is tr ib u tio n  o f  le a d e rs h ip  w h e re  th e  le a d e rsh ip  fu n c tio n  is  s tre tc h e d  o v e r  
th e  w o rk  o f  a  n u m b e r  o f  in d iv id u a ls  a n d  w h e re  th e  le a d e rs h ip  ta s k  is  a c c o m p lis h e d  
th ro u g h  th e  in te ra c tio n  o f  m u lt ip le  le a d e rs .

P o o r  so c ia l d is tr ib u tio n  o f  le a d e rsh ip  w a s  fu r th e r  o b se rv e d  d u r in g  b re a k  t im e  a t M a ru la  P S . 

O b s e rv a tio n  re v e a le d  th a t  so m e  L R C  m e m b e rs  fa i le d  to  ta k e  th e  in it ia t iv e  a n d  c o m m it to  

c a rry in g  o u t th e ir  d u tie s  (se e  S e c tio n  4 .6 .2 ) . S u re ly , la c k in g  in  su c h  in it ia t iv e  a ffe c ts  sh a rin g  

o f  ro le s  a n d  fu n c tio n s  in  a  c o lle c tiv e  so c ia l c o n te x t  (T im p erley , 2 0 0 7 ) . M o re o v e r , th is  w o u ld  

fu r th e r  c o n s tra in  le a rn e r  le a d e rsh ip  d e v e lo p m e n t a t th e  sch o o l.

T h e  L R C  a lso  la c k e d  in it ia t iv e  w h e n  i t  c a m e  to  s e tt in g  u p  m e e tin g s . D u r in g  th e  o b s e rv a tio n  

c o n d u c te d , m e e tin g s  w e re  a n n o u n c e d  b u t  v e ry  fe w  a tte n d ed . A s  a  re su lt, th e  m e e tin g s  e n d e d  

u p  b e in g  c a n c e lle d  a n d  a n o th e r  o p p o r tu n ity  fo r  le a d e rsh ip  d e v e lo p m e n t fa iled . E ffe c tiv e

90



c o m m u n ic a tio n  c o u ld  h a v e  b e e n  an  o p p o r tu n ity  fo r  le a d e rsh ip  d e v e lo p m e n t a t M a ru la  P S , b u t 

la c k  o f  p u rsu in g  m e e tin g s  b e c a m e  a  c o n s tra in in g  fac to r. M e e tin g s  c a n  b e  g re a t  p la tfo rm s  fo r  

c o lle c tiv e  u n d e rs ta n d in g  fo r  a  c o m m o n  p u rp o se  (L e ith w o o d , 20 0 1  as c ite d  in  B a rn e tt  e t al., 

2 0 0 0 ) . F u r th e rm o re , a t m e e tin g s , d e c is io n s  c a n  b e  ta k e n  o n  fo c u s e d  p ro b le m s  w h ils t  b u ild in g  

s tro n g  re la tio n s h ip s  w ith  o th e rs  (B a rn e tt  e t a l., 2 0 0 0 ) . M o re o v e r , th is  is  a  p la tfo rm  th a t  can  

d e v e lo p  le a rn e r  v o ic e  w ith in  th e  L R C .

I t  is  c le a r  f ro m  th e  a b o v e , th a t  th e  sc h o o l tr ie s  to  s u p p o r t  le a rn e r  le a d e rsh ip  a c tiv itie s , b u t  th a t  

n o t  e n o u g h  is  d o n e . I  n o w  lo o k  a t c h a lle n g e s  th ro u g h  th e  le n s  o f  C H A T , w h ic h  w ill  h e lp  to  

id e n tify  th e  u n d e r ly in g  c o n flic ts  a n d  rea so n s .

5.7 Using CHAT -  surfacing contradictions within the activity system

T h e  s tu d y  is  f ra m e d  b y  C H A T  as an  a n a ly tic a l to o l w h o s e  ro le  is  to  e x p o se  in te rn a l 

c o n tra d ic tio n s  a n d  u n re s o lv e d  te n s io n s  w ith in  an  a c tiv ity  sy s te m  (S a n n in o , 2 0 0 8 ). E n g e s tro m  

(2 0 0 1 )  a rg u e s  th a t  c o n tra d ic t io n s  a re  n o t  p ro b le m s  b u t  r a th e r  so u rc e s  o f  c h a n g e  an d  

d e v e lo p m e n t w ith in  an  a c tiv ity  sy s tem . T h e  c o n tra d ic t io n s  id e n tif ie d  in  th e  s tu d y  w ill b e  

g ro u p e d  a n d  d isc u s s e d  a t tw o  le v e ls  to  fu r th e r  a n s w e r  th e  se c o n d  p a r t  o f  th e  fo u rth  re se a rc h  

q u e s tio n . T h e se  a re  the primary contradictions w h ic h  o c c u rre d  w ith in  e a c h  e le m e n t o f  th e  

a c tiv ity  sy s te m  a n d  secondary contradictions th a t  w e re  fo u n d  b e tw e e n  tw o  e le m e n ts  o f  an  

a c tiv ity  sy s te m  o f  m y  study . D ia g ra m s  w ill  b e  u s e d  to  i l lu s tra te  e a ch  c o n tra d ic tio n .

5.7.1 Primary contradictions within the subject

T w o p r im a ry  c o n tra d ic t io n s  w ith in  th e  m e m b e rs  o f  2 0 1 4  c lu b  a n d  th e  2 0 1 6  L R C  (su b je c ts )  

w e re  id e n tif ie d  th ro u g h  q u e s tio n n a ire s , o b s e rv a tio n  a n d  a  fo c u s  g ro u p  in te rv ie w . T h e se  se rv e  

as c o n s tra in in g  fa c to rs  in  le a rn e r  le a d e rs h ip  d e v e lo p m e n t.

2014 club members /

2016 LRC members

Figure 5.1 Primary contradictions
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D a ta  sh o w e d  th a t  th e re  w a s  n o  te a m  w o rk  a m o n g  th e  su b je c ts  p o in tin g  to  a  p r im a ry  

c o n tra d ic tio n  w ith in  an  e le m e n t o f  th e  ce n tra l a c tiv ity  sy s te m  (D a n ie l, 2 0 0 8 ). O n  th is  te n s io n  

an  L R C  m e m b e r  re s p o n d e d , “ I  le a rn e d  th a t  I  sh o u ld  h a v e  c o m e  u p  w ith  s tu f f  to  h e lp  th e  

sc h o o l b u t  s in c e  I  d id  n o t  w o rk  w ith  m y  te a m  m a te  I  d id  n o t  d o  a n y th in g ” (F G I). I t  is  c le a r  

th a t  th e  L R C  m e m b e rs  fo u n d  i t  h a rd  to  w o rk  to g e th e r  ju d g in g  b y  th e  o b s e rv a tio n  I  c o n d u c te d . 

I  o b s e rv e d  th a t  th e  b o y s  w e re  p la y in g  s o c c e r  in s te a d  o f  c a rry in g  o u t th e ir  d u tie s . T h is  

re s o n a te s  w ith  th e  v ie w  o f  L u m b y  (2 0 1 3 )  th a t  w h e n  fu n c tio n in g  w ith in  a  g ro u p , o n e  b e c o m e s  

c o m fo r ta b le  a n d  c h o o se s  to  n e g le c t  o n e ’s d is tr ib u te d  ro le s . M o re  im p o rta n tly , th is  p o in ts  to  a 

w e a k n e s s  in  d is tr ib u te d  le a d e rsh ip  th e o ry  w h ic h  a s su m e s  th a t, o n c e  ro le s  a re  a llo c a te d , 

e v e ry o n e  w ill b e  re a d y  a n d  w il l in g  to  d o  th e ir  p a rt, w ith o u t  su p e rv is io n .

N e g le c tin g  d u tie s  is  o n ly  o n e  o f  th e  c o n se q u e n c e s  o f  th is  c o n tra d ic tio n . M o re  se rio u sly , L R C  

m e m b e rs  w e re  se en  to  b e  m is b e h a v in g  a c c o rd in g  to  T 8  (se e  S e c tio n  4 .6 .2 ) . H e n c e , th is  

c o n tra d ic tio n  is  l in k e d  to  a n o th e r  p r im a ry  c o n tra d ic tio n . A c c o rd in g  to  C h r is t ie  (2 0 1 0 ), le a d e rs  

a re  u n d e rs to o d  to  b e  in f lu e n tia l  a n d  d ire c tin g  o th e rs  to w a rd s  g o a ls . N o w  w ith  th e  a b o v e  

te n s io n  re a lise d , th e  L R C  se e m e d  to  b e  w o rk in g  a g a in s t C h r is t ie ’s (2 0 1 0 )  v iew . H e n c e , th e  

te n s io n  re v e a le d  h o w  th e  L R C  w o u ld  h a v e  fo u n d  i t  d if f ic u lt  to  b e  se en  as a u th e n tic  le a d e rs : 

e v e n  th e ir  p e e rs  w o u ld  n o t  l is te n  to  th e m , o r  fo llo w  th em . L e a rn e r  le a d e rs h ip  fa ils , as  th e  

in f lu e n c e  o f  a  so c ia lly  u n a c c e p ta b le  r e la tio n s h ip  is  fe l t  th ro u g h o u t th e  sy s tem .

T h e  fa ilu re  to  p ro m o te  h e a lth y  so c ia l re la tio n s  a lso  in f lu e n c e d  th e  L R C  as  a  b o d y ; w h e n  

m e e tin g s  w e re  ca lled , so m e  re fu s e d  to  a tte n d , th e  fo c u s  g ro u p  in te rv ie w  re v e a le d . T h is  

p o in te d  to  th e  sa m e  c o n tra d ic t io n  id e n tif ie d  w ith in  th e  2 0 1 4  p ro je c t, o f  p e o p le  n o t  a tte n d in g  

m e e tin g s  (se e  S e c tio n  4 .6 .2 ) . T h e se  c o n tra d ic t io n s  h in d e re d  le a d e rsh ip  d e v e lo p m e n t a t th e  

sc h o o l as le a rn e r  le a d e rs  c o u ld  n o t  c o m e  to g e th e r  to  m a k e  d e c is io n s  fo r  th e  b e tte rm e n t o f  th e  

sch o o l. H e n c e  th e  c o lla b o ra tio n  a n d  c o lle c tiv e  a c tiv it ie s  th a t  c h a ra c te r is e  th e  c o n te m p o ra ry  

v ie w  a n d  p ra c tic e  o f  le a d e rsh ip , w o u ld  h a v e  b e e n  h a rd  to  ach iev e .

I  n o w  tu rn  to  se c o n d a ry  c o n tra d ic tio n s .

5.7.2 Secondary contradictions between the elements

S e c o n d a ry  c o n tra d ic t io n s  w e re  id e n tif ie d  b e tw e e n  th e  d if fe re n t e le m e n ts  o f  th e  a c tiv ity  

sy s te m  a n d  th e y  w ill  b e  d is c u s s e d  as fo llo w s  u s in g  d if fe re n t d iag ra m s.
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C le a n in g  m a te r ia ls

Figure 5.2 Secondary contradictions — lack of cleaning materials

T e n s io n s  o c c u rre d  in  2 0 1 4  d u r in g  p h a s e  o n e  o f  th e  study . D a ta  re v e a le d  c o n tra d ic tio n s  

b e tw e e n  th e  c lu b  m e m b e rs  ( su b je c ts )  a n d  la c k  o f  c le a n in g  m a te r ia ls  ( to o ls )  as a  h in d ra n c e  to  

th e  c lu b ’s p e rfo rm a n c e , s in c e  th e  c lu b  e n g a g e d  in  a  l i t te r  p ro je c t  in  2 0 1 4  as m e n tio n e d  in  

C h a p te r  O n e . T h e  p r in c ip a l in d ic a te d  f ro m  th e  in te rv ie w  th a t  th e  c lu b ’s s u s ta in a b ili ty  w a s  

“ c a u se d  b y  fa c to rs  b e y o n d  o u r  c o n tro l” w h ic h  a re  “ f in a n c ia l  a s p e c ts ” (se e  S e c tio n  4 .6 .2 ) . 

F ro m  th e  d isc u s s io n  in  S e c tio n  5 .6 .2 , f in a n c ia l  c o n s tra in ts  w e re  sh o w n  to  a ffe c t t ra in in g  a t th e  

sch o o l; b u t  n o w , e v e n  th e  n o rm a l fu n c tio n in g  w a s  sh o w n  to  b e  su ffe rin g . M o re o v e r , i t  w a s  a 

c h a lle n g e  to  f in a n c e  th e  c lu b  s in c e  it  w a s  n o t  s tip u la te d  in  a n y  g o v e rn m e n t p o lic y  as 

d is c u s s e d  in  S e c tio n  5 .2 . F u r th e rm o re , th e  se c o n d a ry  c o n tra d ic t io n s  a ffe c te d  th e  c lu b ’s 

fu n c tio n in g , as  n o te d  b y  th e  p r in c ip a l (se e  S e c tio n  4 .3 .2 ) . D u e  to  th e s e  c irc u m s ta n c e s , th e  

c lu b  m e m b e rs  c o u ld  n o t  c o n tin u e  w ith  th e  c lu b  a c tiv it ie s  a n d  th u s  th e  c lu b  c o u ld  n o t  su s ta in  

itse lf . T h is  c o n tra d ic t io n  a g a in  p o in ts  to  th e  w e a k n e s s  o f  p o lic ie s  th a t  a re  s ile n t o n  is s u e s  o f  

le a rn e r  le a d in g , as d is c u s s e d  b y  G ra n t  a n d  N e k o n d o  (2 0 1 6 ).

A n o th e r  s e c o n d a ry  c o n tra d ic t io n  su rfa c e d  b e tw e e n  th e  su b je c ts  a n d  th e  m e d ia tin g  to o ls .
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N o  p ra c tic a l tra in in g

L R C

Figure 5.3 Secondary contradiction — no practical training

T h e  e ffe c t o f  u n d e r-b u d g e tin g  a t th e  sc h o o l c o n tr ib u te d  to  h ic c u p s  d u r in g  th e  L R C  tra in in g , 

th u s  te n s io n s  a n d  c o n tra d ic t io n s  su rfa c ed . T h e  p a r t ic ip a n ts  h e ld  v ie w s  th a t  th e  w a y  th e  2 0 1 6  

L R C  tra in in g  to o k  p la c e  w a s  to o  fo rm a l: p ra c tic a l a c tiv it ie s  ( to o ls )  w e re  o m itte d  th a t  c o u ld  

h a v e  d e v e lo p e d  “ te a m  b u i ld in g ” w ith in  th e  L R C  (su b je c t)  s tru c tu re , as th e  g u a rd ia n  te a c h e r  

m e n tio n e d  in  th e  in te rv ie w . M o re o v e r , p ra c tic a l a c tiv it ie s  c o u ld  h a v e  b e e n  p o te n tia l  

m e d ia tin g  to o ls  fo r  le a rn e r  le a d e rsh ip  d e v e lo p m e n t w ith in  th e  L R C .

O n  th is  n o te  o n e  m ig h t say  th a t  th e  c o n tra d ic t io n s  su rfa c e d  w e re  d u e  to  f in a n c e s , s in c e  th e  

t ra in in g  c o u ld  n o t  b e  su s ta in e d  fo r  p ra c tic a l a c tiv it ie s  to  ta k e  p la c e  (se e  S e c tio n  4 .3 .2 ) . T h is  

le f t  th e  L R C  in  a  d is i l lu s io n e d  s ta te ; th e y  all e x p re s s e d  th e  sa m e  d is a p p o in tm e n t a t th e  

o m is s io n  o f  p ra c tic a l a c tiv it ie s . T h e  L R C  fe lt  th a t  so m e th in g  su c h  as a  d ra m a  o n  h o w  to  

c o m m u n ic a te  c o u ld  h a v e  h e lp e d  th e m  w ith  th e ir  s p e a k in g  sk ills  in  th e ir  le a d e rsh ip  ro le s  

(F G I). H a v in g  th e  c o m m u n ic a tio n  sk ills  c o u ld  h a v e  g iv e n  th e  L R C  a  s tro n g e r  p re s e n c e  b e fo re  

th e ir  p e e rs  (M a b o v u la , 2 0 0 9 ). E v e n  th o u g h  f in a n c e s  c o u ld  h a v e  b e e n  th e  k e y  so u rc e  o f  

te n s io n s , I  w o u ld  a lso  l ik e  to  h ig h lig h t  th a t  th e  p re p a ra tio n s  o f  th e  tra in in g  c o u ld  h a v e  b e e n  

th e  c o n tr ib u tin g  fa c to r  to  th is  c o n tra d ic tio n . To m y  k n o w le d g e , as  a  te a c h e r  a t th e  c a se  s tu d y  

sc h o o l, th e  n o m in a te d  g u id a n c e  te a c h e r  h a s  n o t  a tte n d e d  a n y  t ra in in g  o n  h o w  to  o v e rse e  a 

L R C . T h u s , h e  m ig h t n o t  h a v e  th e  k n o w le d g e  o n  h o w  to  p la n  fo r  e ffe c tiv e  le a d e rs h ip  tra in in g .

A n o th e r  se t o f  c o n tra d ic tio n s  w a s  b e tw e e n  th e  su b je c ts  a n d  th e  c o m m u n ity .
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2 0 1 4  C lu b  M e m b e rs  an d  

2 0 1 6  L R C

Figure 5.4 Secondary contradictions — the community (teachers)

C o n tra d ic tio n s  b e tw e e n  th e  su b je c ts  a n d  th e  c o m m u n ity  ( te a c h e rs )  w e re  id e n tif ie d  in  b o th  th e  

2 0 1 4  p ro je c t  a n d  th e  2 0 1 6  c u rre n t  L R C . T h e  a b se n c e  o f  th e  g u a rd ia n  te a c h e r  f ro m  th e  2 0 1 4  

c lu b ’s a c tiv it ie s  c a u se d  te n s io n s  in  th e  c lu b  u n til  th e y  s ta r te d  ra is in g  c o n c e rn s  su c h  as: “ i f  

te a c h e r  c o u ld  b e  p re s e n t  a t e v e ry  m e e tin g ” (se e  S e c tio n  4 .3 .2 ) . F u r th e rm o re , th e  g u a rd ia n  

te a c h e r  a d d e d  th a t  “ te a c h e rs  th a t  a re  o v e rs e e in g  th e  2 0 1 6  L R C  ... w e  d o  n o t  re a lly  g e t  t im e  to  

g e t  in v o lv e d ” (I). T h e se  c o n tra d ic tio n s  sh o w e d  c irc u m s ta n c e s  th a t  “ c o n s ta n tly  d e m o tiv a te d  

le a rn e rs  to  ta k e  u p  th e ir  le a d e rsh ip  re s p o n s ib il i t ie s  s e r io u s ly ” (T 1 ). P e rh a p s  o n e  m a y  a rg u e  

th a t  th e  so u rc e  o f  th e  c o n tra d ic t io n  m a y  h a v e  d e r iv e d  f ro m  th e  a p a rth e id  id e o lo g y  te a c h e rs  o f  

th a t  t im e  h ad , w h ic h  w a s  n o t  to  p r io r it is e  le a rn e rs  as le a d e rs . A c c o rd in g  to  H a rb e r  (1 9 9 3 ), 

e d u c a tio n a l p h ilo s o p h y  b e fo re  th e  N a m ib ia n  in d e p e n d e n c e  w o u ld  n o t  a llo w  le a rn e rs  to  

q u e s tio n  te a c h e rs . P e rh a p s  w ith  th a t  id e o lo g y  in  m in d , c u rre n t te a c h e rs  m ig h t n o t  see  th e  n e e d  

to  m o tiv a te  th e s e  le a rn e rs  to  ra is e  th e ir  v o ic e . A s  a  re su lt, G T  u rg e d  th a t  “ te a c h e rs  n e e d  to  

im p ro v e  th e ir  su p p o rt to w a rd s  th e s e  L R C s ” (I). T h e  im p ro v e d  s u p p o r t  w ill  e n h a n c e  le a rn e r  

le a d e rs  to  w o rk  to g e th e r  w ith  a d u lts  in  b r in g in g  c h a n g e  to  th e  sc h o o l a n d  to  b e  re sp o n s ib le  

c it iz e n s  (M itra  &  G ro ss , 2 0 0 9 ). F u r th e rm o re , th e  L R C  m e m b e rs  w o u ld  b e  d e v e lo p e d  in to  

a u th e n tic  le a d e rs  (W h ite h e a d , 2 0 0 9 ).

To c o n c lu d e , a n o th e r  s e c o n d a ry  c o n tra d ic t io n  b e tw e e n  th e  s u b je c t a n d  th e  d iv is io n  o f  la b o u r  

su rfaced .
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2 0 1 6  L R C

Figure 5.5 Secondary contradictions — duties not being carried out

E v e n  th o u g h  d a ta  f ro m  th e  in te rv ie w  w ith  th e  g u a rd ia n  te a c h e r  sh o w e d  th a t  “ le a rn e rs  w e re  

in fo rm e d  o n  w h a t  th e ir  ro le s  a re ” (I), i t  d id  n o t  s h o w  a  s c h e d u le  w e re  th e  L R C  w e re  d iv id e d  

in to  d iffe re n t ta s k s  -  th is  in  tu rn  c a u se d  te n s io n  a n d  c o n tra d ic t io n s  b e tw e e n  th e  su b je c ts  an d  

th e  d iv is io n  o f  la b o u r  e le m en ts . T h e re fo re , re d is tr ib u tio n  o f  p o w e r  as  a  re q u ire m e n t o f  

d is tr ib u te d  le a d e rs h ip  w a s  n o t  re a l is e d  (L u m b y , 2 0 1 3 ).

F u r th e rm o re , th e  a b se n c e  o f  th e  s c h e d u le  le d  th e  L R C  to  l is te n  a n d  d o  w h a t “ th e  te a c h e rs  o r  

th e  p r in c ip a l te ll  th e m  to  d o ” (L R C  16). T h is  s itu a tio n  le f t  th e  le a d e rs h ip  p o w e r  in  th e  h a n d s  

o f  th e  sc h o o l a u th o r ity  d u e  to  th e  a c c o u n ta b il ity  a n d  re s p o n s ib il i ty  th e y  h a v e  (H a rr is , 2 0 0 4 ). 

H e n c e , th is  c o n tra d ic ts  c o n te m p o ra ry  le a d e rs h ip  th in k in g  w h ic h  in v o lv e s  s h a rin g  an d  

c o lla b o ra tio n . T h e  c o n tra d ic t io n s  o p e n e d  th e  d o o r  fo r  “ so m e  p e o p le  n o t  to  d o  th e ir  d u tie s  a t 

a ll” (L R C 1 , Q ). A c c o rd in g  to  L u m b y  (2 0 1 3 ), th e  L R C  m e m b e rs  b e c a m e  p e o p le  w h o  fe l t  lik e  

th e y  w e re  n o t  p a r t  o f  w h a t  w a s  h a p p e n in g . In s te a d  th e y  e n d e d  u p  b e h a v in g  in a p p ro p r ia te ly , 

w h ic h  h in d e re d  th e ir  le a d e rsh ip  d e v e lo p m e n t.

S o lu tio n s  to  th e  a b o v e  c o n tra d ic t io n s  w e re  m o d e lle d  in  tw o  w o rk s h o p s  w ith  th e  p a r tic ip a n ts  

as d is c u s s e d  b e lo w .

5.8 Proposed solutions modelled by research participants during the two 

Change Laboratory workshops

T h e  C h a n g e  L a b o ra to ry  w o rk s h o p s  w e re  u s e d  a t th e  re s e a rc h  s ite  to  e n r ic h  m y  o w n  a n d  th e  

p a r t ic ip a n ts ’ u n d e rs ta n d in g  o f  h o w  c h a n g e  c o u ld  b e  p ro m o te d  th ro u g h  c o lle c t iv e  p a r tic ip a tio n  

o f  th e  p a r t ic ip a n ts  (S a n n in o , 2 0 0 8 ). T w o  se p a ra te  w o rk s h o p s  w ith  te a c h e rs  a n d  le a rn e rs  

h e lp e d  to  m o d e l so lu tio n s  fo r  th e  c o n tra d ic t io n s  th a t  su rfa c ed . S u b se q u e n tly , i t  e m e rg e d  th a t
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th e  so lu tio n s  m o d e lle d  b y  th e  tw o  g ro u p s  w e re  id e n tic a l a n d  fo r  th a t  re a s o n  th e  so lu tio n s  a re  

d is c u s s e d  to g e th e r  to  a v o id  re p e tit io n .

5.8.1 Model solutions to contradictions and tensions on LRC lacking teamwork

In  a c c o rd a n c e  w ith  th e  c o n tra d ic tio n , th e  L R C  th e m s e lv e s  p re s e n te d  th e  a b o v e  te n s io n  an d  

th e  sa m e  c o n tra d ic tio n  w a s  fu r th e r  o b s e rv e d  b y  m e  as  a  re s e a rc h e r  (se e  S e c tio n  4 .6 .2 ) . O n e  o f  

th e  p a r t ic ip a n ts  e m p h a s ise d  th a t  th e re  w a s  n o  te a m -w o rk  w ith in  th e  L R C . To e n h a n c e  

te a m w o rk  w ith in  th e  L R C  th e re  w a s  a  s tro n g  fe e lin g  th a t  teamwork building exercises should 

be carried out more regularly at the school. M o re o v e r , th e  w o rk s h o p  a rg u e d  th a t  L R C  

m e m b e rs  sh o u ld  b e  in v o lv e d  in  m a n a g e m e n t m ee tin g s .

5.8.2 Model solutions to contradictions on lack o f discipline within the LRC

I t  e m e rg e d  f ro m  th e  d a ta  th a t  th e  L R C  m e m b e rs ’ i l l -d is c ip lin e  a ffe c te d  th e ir  le a d e rsh ip  ro les . 

T h e  te n s io n  w a s  p re s e n te d  b y  te a c h e rs  a n d  c o n f irm e d  b y  th e  L R C  in  th e  F G I  (se e  S e c tio n  

4 .6 .2 ) . W o rk sh o p  p a r t ic ip a n ts  su g g e s te d  th a t  undisciplined LRC members should be removed 

from the body. T h e  su g g e s tio n  is  in  l in e  w ith  th e  E d u c a tio n  A c t 16 o f  2 0 0 1 , su b -se c tio n  3:

A  m e m b e r  o f  th e  L R C  v a c a te s  o ffic e , i f  su ch  m e m b e r  is  fo u n d  g u ilty  o f  m is c o n d u c t  
u n d e r  th e s e  re g u la tio n s , o r  re s ig n s  f ro m  o ffic e  a f te r  g iv in g  a  3 0  d a y s ’ n o tic e  to  th e  
c h a irp e rso n  o f  th e  L R C , o r  c e a se s  to  b e  a  le a rn e r  o f  th e  sch o o l.

T h e  p a r t ic ip a n ts  fu r th e r  s u g g e s te d  th a t  fo llo w in g  th e  re m o v a l o f  a  m e m b e r  f ro m  th e  b o d y , 

disciplinary measures should be implemented for those contravening rules. Furthermore, 

school rules should be displayed in classrooms whereby learners could see and read them. 

Rules should be discussed regularly at school.

I  n o w  m o v e  o n  to  d isc u s s  m o d e lle d  so lu tio n s  to  th e  s e c o n d a ry  c o n tra d ic t io n s  m e n tio n e d  in

5 .7 .2  ab o v e .

5.8.3 Model solutions to contradiction on the issue o f non-availability o f enough 
materials to carry out the cleaning campaigns

I t  w a s  a g re e d  th a t  th e  la c k  o f  c le a n in g  m a te r ia ls  h in d e re d  th e  c le a n in g  c a m p a ig n  a t  th e  

sc h o o l, le a v in g  th e  sc h o o l e n v iro n m e n t d ir ty  a n d  litte re d . M o re o v e r , th is  c a u se d  th e  2 0 1 4  

c lu b  m e m b e rs  to  a b a n d o n  th e ir  re s p o n s ib ilit ie s . H e n c e , p a r t ic ip a n ts  p ro p o se d  th e  fo llo w in g : 

The school should look for sponsorship that can provide enough materials for cleaning
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campaigns. In the same vein, it was proposed for the parents to be involved by donating tools 

and cleaning materials and for them to participate in a cleaning campaign with the learners. 

The groups further proposed the Windhoek municipality to be contacted during the campaign 

for them to provide rubbish bags and gloves and their big trucks to be used as well.

5.8.4 Model solutions to contradiction on issues o f teachers not supporting the LRC

T h e  c o n tra d ic tio n s  w e re  p re s e n te d  b y  e x -c lu b  m e m b e rs  o f  2 0 1 4 , c u rre n t 2 0 1 6  L R C  m e m b e rs  

a n d  b y  th e  te a c h e rs . T h e  c o n tra d ic tio n s  h a d  a  n e g a tiv e  im p a c t  o n  th e  le a rn e r  le a d e rsh ip  

d e v e lo p m e n t as d is c u s s e d  in  se c tio n  5 .6 .3 . A s  a  re su lt, p ro p o se d  so lu tio n s  w e re  su g g e s te d  b y  

th e  p a r t ic ip a n ts  a f te r  th e y  a n a ly se d  th e  m ir ro re d  d a ta . T h e  w o rk s h o p  p a r t ic ip a n ts  p re se n te d  

th e  fo llo w in g  so lu tio n s  fo r  th e  te n s io n : Teachers should support the LRC by giving them 

productive ideas on leadership. Furthermore, open communication between the LRC and 

teachers should be instilled at school. For teachers to develop and support the LRC, they 

should supervise and monitor the LRC regularly. It was further agreed by the group, to 

enhance the support, teachers should to lead by example. The group further indicated that the 

school’s management input and encouragement is vital to them. They wanted the teachers to 

know that it is everybody’s responsibility to guide and support the LRC at school.

5.8.5 Model solutions to contradiction centered on the issue o f having ineffective 
workshops and training

R e g a rd in g  th e  a b o v e  c o n tra d ic t io n  a n d  te n s io n , i t  w a s  re v e a le d  f ro m  th e  d a ta  th a t  f in a n c ia l  

c o n s tra in ts  th e  sch o o l e x p e r ie n c e d  w a s  th e  so u rc e  o f  th e  p ro b le m . B e in g  a w a re  o f  f in a n c ia l  

c o n s tra in ts  d is c u s s e d  in  S e c tio n  5 .6 .2 , th e  p a r t ic ip a n ts  su g g e s te d  th e  fo llo w in g : The school 

should provide enough and continuous workshops as possible, this will help the LRC to get 

advice from their teachers on how to be exemplary and good leaders. Exchange programmes 

should be encouraged with other schools for the LRC to learn about leadership from their 

peers. Quarterly meetings should be encouraged; this will assist also to develop leadership 

within the LRC besides workshops and training.

5.8.6 Model solutions to contradiction centered on LRC members not carrying out 
their duties

T h e  a b o v e  c o n tra d ic t io n  w a s  d isc u s s e d  to  a n a ly se  th e  ro le s  o f  th e  L R C  m e m b e rs  a n d  h o w  th is  

c o n tr ib u te d  to  th e ir  c a rry in g  o u t th e ir  d u tie s  e ffec tiv e ly . T h e  la c k  o f  te a m w o rk  d isc u s se d  

a b o v e  c o n tr ib u te d  to  th is  te n s io n , w h ic h  in  tu rn  c o n tr ib u te d  to  th e  fa ilu re  to  a c c o m p lish  a 

d is tr ib u te d  fo rm  o f  le a d e rsh ip . T h u s , p a r t ic ip a n ts  p ro p o se d  th e  fo llo w in g  s u g g e s tio n s  to
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e n c o u ra g e  th e  L R C  to  c a rry  o u t th e ir  d u tie s  e ffec tiv e ly . T h e  p a r t ic ip a n ts  f e lt  th a t:  The LRC 

should be encouraged to do their duties effectively. Thus, encouragement can be given in 

different forms such as giving prizes or handing over certificates of appreciation, for 

example. Furthermore, being accountable for tasks given to the LRC will encourage the 

group to work hard on carrying their duties effectively. Hence, accountability will be 

achieved if individual LRC members are assigned specific tasks and responsibilities.

H a v in g  d isc u s se d  th e  m o d e lle d  s o lu tio n s  to  th e  s ix  c o n tra d ic t io n s  th a t  su rfa c e d  d u r in g  th e  

s tudy , I  n o w  c o n c lu d e  th e  ch ap te r.

5.9 Conclusion

In  th is  ch a p te r, I  d is c u s s e d  d a ta  p re s e n te d  in  C h a p te r  F o u r  th a t  sp o k e  to  m y  re se a rc h  

q u e s tio n s  a n d  g o a ls  o f  th is  re se a rc h . F u r th e rm o re , I  a lso  d is c u s s e d  c o n tra d ic t io n s  a n d  te n s io n s  

th a t  w e re  id e n tif ie d  a t th e  re s e a rc h  s ite , u s in g  d a ta  p re s e n te d  in  th e  p re v io u s  ch ap te r. F in a lly , I 

d is c u s s e d  k e y  s o lu tio n s  th a t  w e re  m o d e lle d  a n d  su g g e s te d  b y  th e  p a r t ic ip a n ts  d u r in g  th e  tw o  

C h a n g e  L a b o ra to ry  w o rk sh o p s . I  n o w  m o v e  o n  to  c o n c lu d e  m y  re s e a rc h  s tu d y  in  th e  fin a l 

ch ap te r.
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CHAPTER SIX

CONCLUSION

6.1. Introduction

In this chapter I present the main findings of learner leadership development in a primary 

school in Namibia. The chapter then highlights the significance of the study. Thereafter, I will 

present recommendations for learner leadership practices and for future research on the 

learner leadership concept. Finally, the chapter will highlight the limitations of the study and 

then a brief conclusion of the chapter will be given.

6.2. Summary of research findings

The main findings that will be presented aim to answer the following research questions:

• What were the perceived causes of the non-sustainability of the learner leadership 
club at the school?

• How is the notion of learner leadership currently understood in the school?
• How is leadership developed on the LRC?
• What enables and constrains leadership development on the LRC?

In response to my first research question, findings revealed that my initiative of starting a 

learner leadership club in 2014 had good intentions. The club operated well and issues that 

mattered most to the learners such as littering, were raised. Furthermore, social involvement 

was experienced, and broader influences were achieved. However, the club was not supported 

by the formal school system. Thus, the club could not sustain itself after I finished my 2014 

BEd Honours course.

Due to the education policies that do not acknowledge learner leadership clubs at schools and 

perhaps due to it being a new concept introduced at the school, learners and teachers started 

abandoning the club’s activities to join other legislated clubs. Furthermore, the non­

acknowledgement of the learner leadership club at school placed club members in vulnerable 

positions as they were mocked and teased by others. As a result, the club’s purpose and
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in te re s t  in  th e  so c ia l c a re  o f  th e  sch o o l s ta r te d  d e te r io ra tin g  as m e m b e rs  c o u ld  n o t  fa c e  th e  

m o c k in g . T h u s , e v e n tu a lly  th e y  s to p p e d  th e  o p e ra t io n  o f  th e  c lu b  a n d  th is  fu r th e r  d im in ish e d  

a n y  le a d e rs h ip  o p p o r tu n itie s . In  c o n c lu s io n , b a s e d  o n  th e  a b o v e  su m m a ris e d  f in d in g s  th e  c lu b  

c e a se d  to  o p e ra te  a f te r  2 0 1 4 .

O n  th e  n o tio n  o f  h o w  le a rn e r  le a d e rsh ip  is  u n d e rs to o d , a n s w e r in g  th e  se c o n d  re se a rc h  

q u e s tio n , f in d in g s  re v e a le d  c o n f l ic t in g  p e rc e p tio n s  o f  le a rn e r  le a d e rsh ip . R e s p o n d e n ts ’ 

p e rc e iv e d  le a rn e r  le a d e rs h ip  as  m a n a g e m e n t r a th e r  th a n  le a d e rsh ip . P o s s ib ly  th is  m a y  b e  

b e c a u s e  i t  w a s  e m e rg in g  as a  re la tiv e ly  n e w  p h e n o m e n o n  a t th e  sch o o l a n d  m o re o v e r  re m a in s  

u n d e r- re s e a rc h e d  in  an  A fr ic a n  c o n te x t  (G ran t, 2 0 1 5 ; G ra n t  &  N e k o n d o , 2 0 1 6 ). B e y o n d  th e ir  

m a n a g e ria l  p e rc e p tio n s , re s p o n d e n ts  re v e a le d  th a t  th e y  th o u g h t le a d e rs h ip  w a s  th e  re s u lt  o f  

so c ia lisa tio n . T h e  re s p o n d e n ts ’ in te rp re te d  th a t  le a d e rs h ip  a c tiv it ie s  w e re  c a rr ie d  o u t 

c o lle c tiv e ly  in  c o lla b o ra tio n , s h o w in g  a  s h a rin g  o f  re s p o n s ib il i t ie s  a n d  ta s k s  in  th e ir  so c ia l 

co n te x t. A s  a  re su lt, p a r t ic ip a n ts  seem  to  h a v e  p ro d u c e d  a  fo rm  o f  d is tr ib u te d  le a d e rsh ip  b y  

in te ra c tin g  in  th is  c o lla b o ra tiv e  m a n n e r  a n d  le a d e rs h ip  e x e rte d  in f lu e n c e  a s  d iv is io n  o f  la b o u r  

w a s  e x e rc ise d . E v e n  so, v ie w s  o f  tra d itio n a l  th e o ry  d o m in a te d  th e  d is c u s s io n  o n  h o w  

le a d e rsh ip  w a s  u n d e rs to o d .

F in d in g s  re v e a le d  th a t  p a r t ic ip a n ts  b e lie v e d  th a t  a n y o n e  c a n  lea d , a n d  th e y  a s so c ia te d  th e  

le a rn e r  le a d e rs  w ith  c e r ta in  c h a ra c te r is tic s . F u r th e rm o re , i t  t ra n s p ire d  f ro m  d a ta  th a t  

le a d e rsh ip  w a s  se en  as a  s in g le  le a d e r  in  c h a rg e  o f  o th e rs . H e n c e , th e  a b o v e  v ie w s  p o r tra y  a 

n a rro w  a n d  o u td a te d  v ie w  o f  le a d e rsh ip , c o n tra d ic t in g  th e  s tu d ie s  d e s ire d  o u tc o m e  o f  

d e v e lo p in g  le a d e rs h ip  in  a  c o n te m p o ra ry  p e rsp e c tiv e .

F in d in g s  in  r e s p o n s e  to  th e  th ird  re s e a rc h  q u e s tio n  re v e a le d  th a t  L R C  m e m b e rs  w e re  e n g a g e d  

in  d if fe re n t ro le s  to  e n h a n c e  th e ir  le a d e rs h ip  d e v e lo p m e n t. H e n c e , th e  d if fe re n t  ro le s  w e re  in  

l in e  w ith  d is tr ib u te d  le a d e rs h ip  w h ic h  a d v o c a te s  s h a rin g  o f  d if fe re n t ro le s  b y  m any . 

F u r th e rm o re , a c tiv e  p a r t ic ip a tio n  in  th e  d if fe re n t ro le s  c o n tr ib u te d  to  c o lla b o ra tio n  a n d  so c ia l 

in v o lv e m e n t in  h e lp in g  to  d e v e lo p  le a d e rs h ip  w ith in  th e  L R C . B u t, as p re s e n te d  ea rlie r , 

d e v e lo p in g  le a d e rs h ip  in  th e  c o n te m p o ra ry  v ie w  w a s  l im ite d  a n d  a  tra d itio n a l le a d e rsh ip  v ie w  

d o m in a te d . T h u s , f in d in g s  re v e a le d  th a t  le a rn e rs  w e re  p la c e d  in  ro le s  o f  p o lic in g  o th e rs  o r  in  

m a in ta in in g  d isc ip lin e  a t sch o o l. F o r  th e s e  le a rn e rs  to  c a rry  o u t th e i r  p o lic in g  ro le s ,
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c h a ra c te r is tic s  su c h  as b ra v e ry  a n d  s tre n g th  w e re  id e n tif ie d  as o n e s  th a t  th e s e  le a rn e r  le a d e rs  

p o s se sse d . T h is  su g g e s ts  an  “ o u td a te d  tra d itio n a l  le a d e rsh ip  v ie w ” (U u sh o n a , 2 0 1 2 , p. 106).

E v e n  th o u g h  a  tra d itio n a l  ty p e  o f  le a d e rs h ip  w a s  e v id e n t, d a ta  re v e a le d  th a t  f e w  o p p o r tu n itie s  

fo r  le a d e rsh ip  d e v e lo p m e n t e x is te d . O n e  o f  th e  o p p o r tu n itie s  w a s  w h e n  te a c h e rs  c o lla b o ra te d  

w ith  le a rn e rs  w h ic h  c o n tr ib u te d  to  le a d e rs h ip  d e v e lo p m e n t. F in d in g s  fu r th e r  re v e a le d  th a t  

te a c h e r - le a rn e r  in te ra c tio n  d u r in g  te a c h in g  e n c o u ra g e d  th e  le a rn e rs  to  fu r th e r  d e v e lo p  

le a d e rsh ip  sk ills . I t  t ra n s p ire d  th a t  te a c h in g  m e th o d s  a n d /o r  a rte fa c ts  u se d , a llo w e d  le a rn e rs  to  

w o rk  in  g ro u p s  s h a rin g  re s p o n s ib ilit ie s . A s  a  re su lt, th e  p ro c e s s  s e e m e d  to  p ro m o te  

d is tr ib u te d  le a d e rs h ip  w h ic h  is  in fo rm e d  b y  C H A T  as a  f ra m e w o rk .

T h e  o th e r  m a in  s u p p o r t  fo r  le a rn e r  le a d e rs h ip  d e v e lo p m e n t a t th e  sc h o o l, w a s  th e  le a d e rsh ip  

tra in in g . F in d in g s  re v e a le d  th a t  t ra in in g  as a  m e d ia tin g  to o l, sh a p e d  a n d  m o u ld e d  th e  L R C  

m e m b e rs  in to  g o o d  le a d e rs  a n d  p re p a re d  th e m  to  le a d  in  th e ir  so c ia l co n te x t. M o re o v e r , 

f in d in g s  re v e a le d  th a t  le a d e rs h ip  tra in in g  c o n s tru c te d  so c ia l v a lu e s  in  th e s e  L R C  m e m b e rs , as 

th e y  w e re  e q u ip p e d  to  fa c e  th e  d a ily  so c ia l c h a lle n g e s  in  th e  sch o o l co n te x t. F u r th e rm o re , 

f in d in g s  re v e a le d  th a t  d e m o c ra tic  o p p o r tu n itie s  w e re  in tro d u c e d  to  th e  L R C , w h ic h  m e a n t 

th a t  th o se  w h o  h a d  n o t  b e e n  a b le  to  ra is e  th e ir  v o ic e  w e re  e n c o u ra g e d  to  d o  so. T h u s , th is  

w o u ld  d e v e lo p  le a rn e r  v o ic e  w ith in  th e  L R C , w h o  w e re  th e  su b je c ts  o f  th e  s tu d y .

F in d in g s  th a t  a n s w e re d  th e  fo u rth  re s e a rc h  q u e s tio n  w ill b e  su m m a ris e d  in  th e  n e x t  tw o  

sec tio n s . S e c tio n  A  b e in g  th e  e n a b lin g  fa c to rs  a n d  se c tio n  B  b e in g  th e  c o n s tra in in g  fac to rs .

F e w  e n a b lin g  fa c to rs  to w a rd s  le a rn e r  le a d e rs h ip  d e v e lo p m e n t tra n s p ire d  a t th e  c a se  s tu d y  

sch o o l. F in d in g s  re v e a le d  th a t  th e  sc h o o l e n jo y e d  a  p o s it iv e  e n v iro n m e n t th a t  h a d  a 

s ig n if ic a n t  in f lu e n c e  o n  le a rn e r  le a d e rs h ip  d e v e lo p m e n t. F u r th e rm o re , f in d in g s  re v e a le d  th a t  

th e  p o s it iv e  e n v iro n m e n t c o n tr ib u te d  to  th e  L R C  b e in g  tru s te d  w ith  le a d e rs h ip  o p p o r tu n itie s . 

H e n c e , th e  e n v iro n m e n t c re a te d  a  se n se  o f  o w n e rs h ip  a m o n g s t  th e  le a rn e r  le a d e rs . A s  a  re s u lt  

o f  th is  f e e l in g  o f  o w n e rs h ip  to w a rd s  th e ir  sc h o o l, a ll L R C  m e m b e rs  w e re  m o tiv a te d  to  a tte n d  

th e  le a d e rsh ip  tra in in g . T h e  f in d in g s  a lso  re v e a le d  th a t  th e  g o o d  a tte n d a n c e  e n a b le d  th e  L R C  

to  g a in  k n o w le d g e  o n  le a d e rsh ip . A n o th e r  e n a b lin g  fa c to r  w a s  th e  p r io r  k n o w le d g e  th e  L R C  

h a d  w h ic h  w a s  tw o fo ld . T h e  d a ta  sh o w e d  th a t  th e  L R C  h a d  p r io r  k n o w le d g e  o n  le a d e rsh ip  

f ro m  th e ir  te a c h e rs . T h is  ty p e  o f  k n o w le d g e  w a s  e n a b le d  th ro u g h  te a c h in g  m e th o d s  th a t  th e
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te a c h e rs  a p p lied . T h e  o th e r  p r io r  k n o w le d g e  c a m e  f ro m  p a re n ts . I t  t ra n s p ire d  th a t  p a re n ts  

w e re  ro le  m o d e ls  to  th e ir  c h ild re n  th u s  e n c o u ra g in g  a  p o s it iv e  in f lu e n c e  o n  le a d e rsh ip  

d e v e lo p m e n t. A s  a  re su lt, th is  c o lle c tiv e  p o s it iv e  so c ie ty  o r  c o m m u n ity  e n a b le d  le a rn e r  

le a d e rsh ip  d e v e lo p m e n t a t  M a ru la  P S .

T h is  n e x t  se c tio n  d e a ls  w ith  th e  f in d in g s  o n  c o n s tra in in g  fa c to rs  to w a rd s  le a d e rsh ip  

d e v e lo p m e n t. S e v e ra l c o n s tra in in g  fa c to rs  w e re  e x p e rie n c e d  c o n c u rre n tly  w ith  th e  e n a b lin g  

fac to rs . F in d in g s  re v e a le d  a  fe w  c h a lle n g e s  th a t  th e  sch o o l e x p e rie n c e d  in  d e v e lo p in g  le a rn e r  

le a d e rsh ip . To b e g in  w ith , i t  t ra n s p ire d  f ro m  th e  f in d in g s  th a t  a  f e w  ir re g u la r i t ie s  w e re  

e x p e rie n c e d  d u r in g  th e  L R C  s e le c tio n  p ro ce ss . T h e  se le c tio n  p ro c e s s  is  ru n  b y  c la s s  te a c h e rs  

w h o  se le c t le a rn e r  le a d e rs  a c c o rd in g  to  c e r ta in  c h a ra c te r is t ic s  th e y  a s su m e  f it  a  g o o d  lead e r. 

H e n c e , th e  sch o o l im p o s e s  le a d e rs h ip  o n to  th e  le a rn e rs . F u r th e rm o re , d u e  to  th a t  p ro ce ss , 

d e m o c ra c y  a n d  so c ia l ju s t ic e  w ith in  th e  L R C  is  l im ite d . O n c e  a g a in , a  tra d itio n a l v ie w  o f  

le a d e rsh ip  p re v a ile d , w h e n  c o m p a re d  w ith  a  c o n te m p o ra ry  v ie w  o f  le a d e rsh ip .

A n o th e r  c o n s tra in in g  fa c to r  w a s  f in a n c e s , f in d in g s  re v e a le d . T h e  t ig h t  b u d g e t  th e  sc h o o l h as , 

c o n tr ib u te s  to  a  sm all b u d g e t  fo r  le a d e rs h ip  tra in in g . P o lic ie s  a re  p o w e r le s s  in  d e v e lo p in g  

le a rn e r  le a d e rs h ip  a n d  th e  fa c t  th a t  le a d e rs h ip  tra in in g  is  n o t  s tip u la te d  in  fo rm a l g o v e rn m e n t 

p o lic ie s  m a k e s  i t  a  h u g e  c o n s tra in in g  fa c to r  (S h e k u p a k e la -N e lu lu , 2 0 0 8 ) . H e n c e , d u e  to  c o s t 

c u ttin g , t ra in in g  w a s  h e ld  o v e r  o n e  d a y  a n d  f in d in g s  re v e a le d  th a t  th is  w a s  n o t  su ff ic ie n t 

e n o u g h  to  d e v e lo p  le a d e rs h ip  w ith in  th e  L R C .

I t  t ra n s p ire d  th a t  a  la c k  o f  te a c h e r  c o m m itm e n t w a s  th e  n e x t  c o n s tra in in g  fac to r. F in d in g s  

re v e a le d  th a t  la c k  o f  te a c h e r  c o m m itm e n t to w a rd s  le a d e rs h ip  d e v e lo p m e n t s ta r te d  f ro m  th e  

le a rn e r  le a d e rs h ip  in te rv e n tio n  o f  2 0 1 4  th ro u g h  to  th e  2 0 1 6  L R C , c o n tr ib u tin g  to  te n s io n s  

b e tw e e n  th e  su b je c ts  a n d  th e  c o m m u n ity . T h e  p o o r  c o m m itm e n t c o n tr ib u te d  to  th e  n o n ­

s u s ta in a b ili ty  o f  th e  2 0 1 4  c lu b , as  p re v io u s ly  s ta ted . L ik e w ise , in  2 0 1 6 , th e  p o o r  c o m m itm e n t 

c o n tr ib u te d  to  th e  L R C  n e g le c tin g  th e ir  d u tie s  a n d  lo s in g  fo cu s . H e n c e , f in d in g s  re v e a le d  th a t  

th is  c o n tr ib u te d  to  i ll -d is c ip lin e  a m o n g s t  th e  L R C . It e m e rg e d  f ro m  th e  f in d in g s  th a t  th e  ill-  

d is c ip lin e  o f  th e  L R C  c o u ld  n o t  sh a p e  a n d  c h a n g e  th e  l iv e s  o f  o th e rs , a n d  in s te a d  o f  s h a p in g  

o th e rs  th e y  m is b e h a v e d  w ith  th e ir  f e l lo w  le a rn e rs .
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T h e  o u tc o m e  o f  th e  L R C  m e m b e rs ’ b e h a v io u r  c o n tr ib u te d  to  a  la c k  o f  in it ia tiv e , w h ic h  w a s  

a n o th e r  c o n s tra in in g  fac to r. H e n c e , c o m in g  u p  w ith  p ro d u c tiv e  in it ia t iv e s  w a s  a  c h a lle n g e  an d  

th is  h in d e re d  le a rn e r  le a d e rs h ip  d e v e lo p m e n t a t th e  c a se  s tu d y  sc h o o l. F in d in g s  fu r th e r  

re v e a le d  th a t  so c ia l b o n d s , p o o r  c o lla b o ra tio n , te a m -w o rk  a n d  m e e tin g  a tte n d a n c e  w e re  th e  

m o s t  im p o r ta n t  a re a s  a ffe c tin g  le a rn e r  le a d e rs h ip  d e v e lo p m e n t a t th e  sch o o l.

In  c o n c lu s io n , w ith  th e s e  c o n s tra in ts , w h a te v e r  g o o d  p la n s  th e  sc h o o l h a d  fo r  d e v e lo p in g  

le a rn e r  le a d e rs h ip  w e re  h a rd  to  rea lise . T h is  w a s  w h y  th e  s tu d y  su rfa c e d  c o n s tra in ts  as 

c o n tra d ic t io n s  in  a  C h a n g e  L a b o ra to ry  w o rk s h o p  a n d  m o d e lle d  p o s s ib le  so lu tio n s  th a t  m ig h t 

se rv e  as a  g u id e  fo r  e ffe c tiv e  le a d e rs h ip  d e v e lo p m e n t.

H a v in g  s u m m a rise d  th e  f in d in g s  o f  th e  s tu d y  f ro m  C h a p te r  F iv e , I  n o w  fo c u s  o n  th e  

s ig n if ic a n c e  o f  th e  study.

6.3 Significance of the study

T h e  g o a l o f  th is  s tu d y  is  to  e s ta b lish  w a y s  a n d  s tra te g ie s  o n  h o w  to  d e v e lo p  le a d e rs h ip  w ith in  

L R C  in  a  N a m ib ia n  p r im a ry  sch o o l. T h e  s tu d y  m ig h t p ro p o se  th a t  le a rn e r  le a d e rsh ip  c lu b s  b e  

e s ta b lis h e d  as an  e x tra -c u r r ic u la r  a c tiv ity  in  sc h o o ls , su c h  as s o c c e r  c lu b s  a n d  o th e rs . H a v in g  

le a rn e r  le a d e rs h ip  c lu b s  a t sc h o o ls  is  n o t  a  c o m m o n  p ra c tic e  in  N a m ib ia  a n d  th is  s tu d y  m ig h t 

c o n tr ib u te  to  fo s te r  fu r th e r  re s e a rc h  o n  th e  m atte r.

F u r th e rm o re , p r io r it is in g  th e  e s ta b lis h m e n t o f  le a rn e r  le a d e rs h ip  c lu b s  m ig h t c o n tr ib u te  to  

le a rn e r  le a d e rsh ip  d e v e lo p m e n t a t g ra s s ro o ts  le v e l, b e fo re  le a rn e rs  a re  s e le c te d  o n to  L R C  

s tru c tu re s . M o re o v e r , h a v in g  e a r ly  le a rn e r  le a d e rs h ip  d e v e lo p m e n t m ig h t  l im it  c o n s tra in ts  

th a t  th e  s tu d y  f in d in g s  h a v e  h ig h lig h te d .

T h e  c o n tr ib u tio n  th a t  th e  s tu d y  o ffe rs  m ig h t h e lp  ra is e  a w a re n e s s  w ith  p o lic y  m a k e rs  in  th e  

M in is try  o f  E d u c a tio n , to  try  in c o rp o ra te  th e  c o n c e p t o f  le a rn e r  le a d e rs h ip  d u r in g  p o lic y  

d e v e lo p m e n t. H a v in g  th e  c o n c e p t o f  le a rn e r  le a d e rs h ip  in s t i l le d  a t sc h o o ls  w ill  m o tiv a te  

le a rn e rs  to  d e v e lo p  a  se n se  o f  o w n e rsh ip  a n d  e a g e rn e s s  to  le a d  in  th e ir  sch o o l co n te x t. 

M o re o v e r , u s in g  C H A T  as an  a n a ly tic a l to o l c o u ld  h e lp  in  s o lv in g  te n s io n s  a n d  c o n tra d ic tio n s  

th a t  e m e rg e  in  in s ti tu tio n s .
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Moreover, the study may trigger future scholars or researchers to further their investigation 

on the matter, in the effort to raise awareness on the issue of learner leadership development. 

Perhaps moving into the third generation of CHAT, analysing two different schools as 

different activity systems might help create a broader picture of the phenomenon. With this, 

recommendations for practice will now be given.

6.4 Recommendations for practice

To ensure effective learner leadership development in Namibian primary schools, I 

recommend the following:

• Learner leadership clubs should be introduced at schools as an extra-mural activity. In 
having leadership clubs, learners will have opportunities to learn about leadership 
before being elected onto the LRC.

• Schools should have exchange programmes on leadership within the cluster or region 
to expose young leaders’ leadership potential by sharing experiences.

• LRC selection process should be an annual activity on the school calendar. Learners 
should be part of the selection process to ensure a fair and democratic process.

• The school should formulate a clear internal policy on LRC roles to ensure even 
distributed leadership.

• Sufficient budget allocation should be done for LRC training.
• Training should be carried out over two to three days at least three times a year. This 

should be done every semester, to refresh the LRC on their roles and duties.
• The Ministry of Education should establish clear guidelines on regional or national 

LRC training.
• The culture of holding LRC meetings should be set to at least once per month. When 

this happens the LRC will keep track of their leadership roles.
• As educators who want to ensure the Namibian future leaders, teachers should start 

supporting LRC members with their duties.

I will now further explore the research by giving recommendations for further research.

6.5 Recommendations for further research

The purpose of the study is to investigate leadership development of learner leaders. Hence, it 

was a pleasure to read a few research works conducted on learner leadership in Namibia, yet 

still more work needs to be done. Thus, I encourage interested researchers to take the
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in v e s t ig a tio n  fu rth e r. A  fe w  o f  th o se  w h o  h a v e  d o n e  re s e a rc h  o n  th e  p h e n o m e n a , fo c u s e d  on  

le a rn e r  le a d e rsh ip  a t se c o n d a ry  sc h o o ls . F o r  th a t  re a so n , I  s u g g e s t to  p o te n tia l  re s e a rc h e rs  to  

fo c u s  o n  e x p lo r in g  le a d e rs h ip  d e v e lo p m e n t a t p r im a ry  sc h o o ls  in  N a m ib ia . I  fee l th a t  

in s t i l l in g  le a d e rs h ip  d e v e lo p m e n t a t a  p r im a ry  sc h o o l lev e l, w o u ld  b e  th e  g re a te s t  in v e s tm e n t 

th a t  w ill  re a p  g re a t  b e n e f i ts  a t se c o n d a ry  sc h o o ls .

6.6 Limitations of the study

A s m u c h  as I  w o u ld  h a v e  lik e d  to  d o  m o re  re se a rc h , c o n s tra in ts  su ch  as t im e  a n d  th e  sc o p e  o f  

th e  s tu d y  re s tr ic te d  m e , th u s  th e re  w e re  l im ita tio n s  o n  th e  study . F u r th e rm o re , th e  s tu d y  w a s  

c o n te x t-b o u n d , w o rk in g  w ith  a  sm a ll sa m p le  o f  th e  p o p u la t io n , c o m p r ise d  o f  th e  L R C  

m e m b e rs , 15 te a c h e rs , f iv e  H O D s  a n d  o n e  p a re n t. F u r th e rm o re , th e  s tu d y  w a s  l im ite d  to  o n e  

p r im a ry  sc h o o l in  th e  K h o m a s  re g io n  w h ic h  h o s ts  c lo se  to  43 p r im a ry  sc h o o ls . W ith  th e se  

s ta tis t ic s  in  m in d , f in d in g s  c a n n o t b e  g e n e ra lis e d  as  th e y  a re  b a s e d  o n  th e  b e h a v io u r  o f  a 

sm a ll g ro u p  (G ay , M ills  &  A ira s ia n , 2 0 0 9 ). H o w e v e r , th e  a b o v e  lim ita tio n  m ig h t  n o t  p re v e n t 

re a d e rs  f ro m  c o n fid e n tly  tra n s fe r r in g  th e  f in d in g s  to  th e ir  o w n  u n iq u e  s itu a tio n . M o re o v e r , 

th e  t ra n s fe ra b le  f in d in g s  I  b e lie v e  to  b e  r ic h  as th e y  w e re  g e n e ra te d  u s in g  an  in te rp re ta t iv e  

p a ra d ig m . T h e  p a ra d ig m  a llo w e d  m e  to  g a th e r  l iv e  e x p e r ie n c e s  f ro m  p a rt ic ip a n ts  a n d  to  

d e v e lo p  th ic k  d e ta ile d  d e s c r ip tio n s  o f  th e  s tu d y  f in d in g s  th a t  re a d e rs  m ig h t b e  a b le  to  a p p ly  to  

th e ir  o w n  s itu a tio n s . A c c o rd in g  to  S ta k e  a n d  T ru m b u ll (1 9 8 2 )  re a d e rs  m ig h t g e n e ra te  n e w  

e x p e rie n c e s  f ro m  th e  s tu d y  a n d  a d d  to  th e  o ld  o n es. B e s id e s , a c c o rd in g  to  P a y n e  an d  

W illia m s  (2 0 0 5 ), s o u n d  g e n e ra lis a tio n  is  p o s s ib le  in  a  la rg e -s c a le  p h y s ic a l sy s te m  w h ic h  

in te rp re tiv e  re s e a rc h e rs  a re  n o t  in te re s te d  in.

A n o th e r  l im ita tio n  to  th e  s tu d y  m ig h t h a v e  b e e n  m y  p o s it io n  as an  H O D  a n d  in s id e  

re se a rc h e r. P a r tic ip a n ts  m ig h t h a v e  fe l t  th re a te n e d  a n d  m ig h t h a v e  se en  th e m s e lv e s  ta k in g  

p a r t  in  th e  s tu d y  fo r  th e  sa k e  o f  p le a s in g  th e i r  su p e rv iso r. A s  a  re su lt, s ta b le  in fo rm a tio n  m ig h t 

n o t  h a v e  b e e n  o ffe re d  d u r in g  th e  re se a rc h . F u r th e rm o re , as an  in s id e  re s e a rc h e r  w h o  is  

fa m ilia r  w ith  th e  p a r tic ip a n ts , I  m ig h t h a v e  s e le c te d  th e  p a r t ic ip a n ts  fo r  th e  in c o r re c t  rea so n s  

a n d  th is  c o u ld  th re a te n  th e  v a lid ity  o f  th e  study . H e n c e , b e in g  a w a re  o f  th e  c o n s e q u e n c e s  th a t  

v a lid ity  th re a ts  m ig h t h a v e  to  th e  s tudy , e th ic a l c o n s id e ra t io n s  w e re  s tr ic tly  a d h e re d  to .
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F u r th e rm o re , as I  m e n tio n e d  e a rlie r , w o rk in g  w ith  o n e  c a se  s tu d y  sc h o o l l im ite d  m e  fro m  

e x p a n d in g  b ro a d e r  k n o w le d g e  o n  th e  a re a  o f  re se a rc h . M o re o v e r , th e  re s e a rc h  w a s  l im ite d  to  

le a rn e rs  a n d  te a c h e rs  a n d  p e rh a p s  in v o lv e m e n t f ro m  p a re n ts , sch o o l in sp e c to rs  o r  ev e n  

in s ti tu tio n a l w o rk e rs , m ig h t h a v e  a d d e d  v a lu e  o n  h o w  le a d e rs h ip  c a n  b e  d e v e lo p e d  in  sc h o o ls . 

T h u s , g a in in g  b ro a d e r  k n o w le d g e  c o u ld  h a v e  g u a ra n te e d  th ic k e r  d e s c r ip tio n  o f  th e  f in d in g s , 

b r in g in g  a n o th e r  a s p e c t  to  th e  study.

6.7 Conclusion

T h e  s tu d y  a im e d  to  d e v e lo p  le a rn e r  le a d e rs h ip  a t M a ru la  P S . T h e  s tu d y  w a s  p ro m p te d  b y  th e  

n o n -su s ta in a b ili ty  o f  th e  le a rn e r  le a d e rsh ip  c lu b  e s ta b lis h e d  in  2 0 1 4  a t th e  c a se  s tu d y  sch o o l. 

T h e  n o n -su s ta in a b ili ty  in it ia te d  a  ca ll fo r  re s e a rc h  o n  le a rn e r  le a d e rsh ip . T h e  s tu d y  w a s  to  

in v e s t ig a te  w h y  th e  n o n -su s ta in a b ili ty  o f  th e  c lu b  o c c u rre d , in v e s t ig a tin g  i f  th e re  w e re  p o o r  

le a d e rsh ip  d e v e lo p m e n t s tra te g ie s  a n d  h o w  le a d e rsh ip  c o u ld  b e  fu r th e r  d e v e lo p e d  o n  th e  2 0 1 6  

L R C .

I t  e m e rg e d  f ro m  th e  s tu d y  th a t  m in is te r ia l  p o lic ie s  a ffe c te d  th e  s u s ta in a b ili ty  o f  th e  le a rn e r  

le a d e rsh ip  c lu b . F u r th e rm o re , i t  w a s  a lso  n o te d  f ro m  th e  s tu d y  th a t  th e  c o n c e p t o f  le a rn e r  

le a d e rsh ip  w a s  u n d e rs to o d  as  m a n a g e m e n t r a th e r  th a n  le a d e rsh ip . E v e n  m o re , th e  c o n c e p t 

w a s  u n d e rs to o d  m o re  in  a  tra d itio n a l v ie w  o f  le a d e rs h ip  ra th e r  th a n  th e  c o n te m p o ra ry  v ie w  

th a t  th e  s tu d y  t r ie d  to  ad d re ss . O n  a  p o s it iv e  n o te , th e  s tu d y  in d ic a te d  th e re  w a s  a  su p p o rt 

sy s te m  th a t  e n a b le d  le a rn e r  le a d e rs h ip  d e v e lo p m e n t a t th e  sch o o l. T h e  su p p o rt sy s te m  d ro v e  

th e  L R C  b o d y  to  fu n c tio n .

H o w e v e r , w ith in  th e  s u p p o rt sy s te m  th e re  w e re  c h a lle n g e s  th a t  h in d e re d  le a rn e r  le a d e rsh ip  

d e v e lo p m e n t. T h u s , I  u rg e  o th e r  re s e a rc h e rs  to  in v e s tig a te  fu r th e r  in  th is  a rea , to  e n h a n c e  an d  

d e v e lo p  le a rn e r  le a d e rs h ip  in  p r im a ry  sc h o o ls  as w e ll.
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APPENDICES

Appendix A

Q u e s tio n n a ire  to  e x - le a rn e r  le a d e rs h ip  c lu b  m em b e rs :

1. H o w  w a s  th e  le a rn e r  le a d e rsh ip  c lu b  m a n a g e d  la s t  y e a r  (2 0 1 4 )?  (P le a se  e la b o ra te )

2. W h a t  c h a lle n g e s  d id  y o u  e x p e rie n c e  d u r in g  th e  le a rn e r  le a d e rs h ip  c lu b  in te rv e n tio n  in  

2 0 1 4 ?

3. T h is  y e a r  th e  c lu b  w a s  n o t  o p e ra tio n a l, w h a t  h a s  p re v e n te d  th e  c lu b  f ro m  fu n c tio n in g ?

4. W h a t  c h a n g e s  o r  a c tio n s  sh o u ld  h a v e  b e e n  p u t  in  p la c e  fo r  th e  c lu b  to  p ro g re s s  in  

2 0 1 5 ?

5. W h a t  d o  y o u  su g g e st, w h a t  m u s t  b e  d o n e  fo r  su c h  c lu b s  to  ta k e  p la c e  in  p r im a ry  

sc h o o ls  w ith o u t an y  p re v e n tio n s?
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Appendix Bl

Q1 -- Questionnaire - Learners

1. In  y o u r  o w n  v ie w  w h a t  is  a  le a d e r?

2. In  y o u r  o w n  o p in io n  h o w  d o  y o u  o b se rv e  o th e r  le a rn e rs  b e in g  le a d e rs?

3. (a )  D o  y o u  c o n s id e r  y o u r s e l f  b e in g  a  le a d e r  o n e  d a y  a n d  w h y ?  

Y es N o

(b ) I f  so  w h y , o r  w h y  n o t?

4. H o w  a re  th e  le a rn e rs  in v o lv e d  in  le a d e rsh ip  ro le s  a t sch o o l?

5. H o w  d o e s  th e  sc h o o l s u p p o r t  le a rn e r  le a d e rs?

6. H o w  d o  y o u  u n d e rs ta n d  th e  te rm  le a rn e r  le a d e rsh ip ?
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Appendix B2

Questionnaire -  Teachers and SMT

1. In  y o u r  o w n  v ie w  w h a t  is  le a d e rsh ip ?

2. H o w  d o  y o u  u n d e rs ta n d  th e  te rm  learner  le a d e rsh ip ?

3. In  y o u r  o w n  o p in io n  h o w  d o  y o u  p e rc e iv e  le a rn e rs  ta k in g  u p  le a d e rs h ip  ro le s?

4. D o  y o u  o b se rv e  a n y  g la d n e s s  w ith in  th e  le a rn e r  le a d e rs?  Y es 

b )  I f  so  w hy , o r  w h y  n o t?

> N o

5. H o w  a re  th e  le a rn e rs  in v o lv e d  in  le a d e rsh ip  ro le s  a t sch o o l?

6. C o u ld  th e  sch o o l b e  d o in g  m o re  to  s u p p o rt th e  d e v e lo p m e n t o f  le a rn e r  le a d e rsh ip ?  

E la b o ra te , o r  g iv e  so m e  e x a m p le s .
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Appendix C1

Q2 -  Interview - Principal

1. H o w  w a s  th e  c lu b  ru n ?

2. In  y o u r  o b s e rv a tio n  w e re  th e  c lu b  m e m b e rs  fu lly  in v o lv e d ?  [F o llo w  u p  -  h o w  w e re  

th e y  in v o lv e d , g iv e  e x a m p le s  ...]

3. W h a t  s u p p o r t  o r  g u id a n c e  d id  th e  c lu b  m e m b e rs  g e t  d u r in g  th e  o p e ra tio n ?  [F o llo w  u p  

-  w a s  th e  su p p o rt a d e q u a te ?  C o u ld  th e y  h a v e  re c e iv e d  m o re  su p p o rt? ]

4. D o  y o u  th in k  th e  c lu b  a c h ie v e d  a n y th in g ?  W h a t  d id  th e y  a c h ie v e , p le a s e  g iv e  an y  

e x a m p le s  o r  b e n e f i ts  th e  sch o o l re c e iv e d .

5. D o  y o u  th in k  th e  c lu b  h e lp e d  to  d e v e lo p  le a d e rs h ip  a m o n g  le a rn e rs?  H o w ?

6. H o w  d o  y o u  fee l a b o u t th e  s u s ta in a b ili ty  o f  th e  c lu b ?  P le a s e  e la b o ra te  m o re  o n  it.

7. T h e  c lu b  fa i le d  to  su s ta in  i t s e l f  ... w h y  d o  y o u  th in k  th is  w a s  th e  case?

8. In  y o u r  o p in io n  d o  y o u  th in k  th e  n o n -su s ta in a b ili ty  o f  th e  c lu b  a ffe c ts  th e  sch o o l?

9. W h a t  m e a s u re s  c a n  b e  d o n e  to  su s ta in  th e  le a rn e r  le a d e rs h ip  c lu b  in  th e  sch o o l?
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Appendix C2

Q3 -- Interview -  Guardian Teacher

1. H o w  d id  y o u  l ik e  th e  tra in in g ?

2. W h a t  w a s  g re a t  a b o u t th e  tra in in g ?

3. A p a r t  f ro m  w h a t  y o u  le a rn e d , w h a t  e ls e  w o u ld  y o u  h a v e  p re fe r re d  to  le a rn  f ro m  th e  

tra in in g ?

4. D o  y o u  th in k  th e  tra in in g  c h a n g e d  th e  L R C  le a d e rsh ip  a b ilit ie s?  [In  w h a t  w a y ? ]

5. In  y o u r  o p in io n  w h a t  m o re  c a n  b e  d o n e  to  p ro m o te  le a d e rsh ip  d e v e lo p m e n t in  L R C  a t 

tra in in g ?

6. H o w  w ill th e  t ra in e d  L R C  b e n e f i t  th e  sc h o o l a t la rg e?

120



Appendix C3

Focus Group Interview

1. W h a t  w a s  th e  tra in in g  lik e?

2. W h a t  w a s  g re a t  a b o u t it?

3. W h a t  d id  y o u  le a rn  f ro m  th e  tra in in g ?

4. A p a r t  f ro m  w h a t  y o u  le a rn e d , w h a t  e ls e  w o u ld  y o u  h a v e  p re fe r re d  to  le a rn  f ro m  th e  

tra in in g ?

5. H o w  d id  th e  tra in in g  e m p o w e r  y o u  as L R C  le a d e rs?

6. H o w  w o u ld  th e  tra in in g  b e n e f i t  th e  sc h o o l c o m m u n ity ?

7. C a n  y o u  th in k  o f  o n e  th in g  y o u  le a rn e d  th a t  w a s  v e ry  s ig n if ic a n t to  y o u  as le a d e rs?
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Appendix D

Q4. Observation Schedule

1. Leadership Approaches • What interesting leadership methods do they 

use?

• Do they show creativity?

• Initiative?

• Confidence?

• Do they take any decision or take action?

• Do they share responsibility?

2. Power gradients and 

participation
• Any evidence of power imbalances between 

the LRC, eg talking, directing, listening.

• How actively involved are the:

• Boys

• Girls

• To what extent did these power gradients 

influence the development of leadership?

• Any team work amongst the group.

• Who delegates more? Boys or girls?

3. Knowledge • What prior knowledge do these learners 

appear to have on leadership? (From their 

home or even from their teachers).

• Any evidence of two-way knowledge 

exchange (at meetings, break-times).

• What other networks or system do these 

learners seem to draw on /influenced by? 

(Who are their role models?)

4. Social, norms and values • What values are they portraying as leaders?

• How is their leadership practice?

a. Do they stand on their own?

or

b. Is support/ guidance needed?
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Appendix E1

Statement of Consent

I ________________________________________________________(fu ll n a m e s  o f  p a re n t) , h e re b y  c o n firm

th a t  I  u n d e rs ta n d  th e  c o n te n t  o f  th is  e x e rc is e  a n d  th e  n a tu re  o f  th is  re s e a rc h  s tu d y  a n d  th a t  I

h a v e  p e rm itte d  m y  c h ild  _____________________________________________  ( le a rn e r ’s n a m e )  to

p a rt ic ip a te  in  th e  re se a rc h . I  u n d e rs ta n d  th a t  I  r e s e rv e  th e  r ig h t  to  w ith d ra w  m y  c h ild  f ro m  th is  

s tu d y  a t a n y  tim e .

I f  y o u  w is h  to  p a r t ic ip a te  in  th is  s tudy , p le a se  s ig n  a n d  d a te  b e lo w .

S ig n a tu re  o f  P a r e n t /G u a rd ia n :______________________  D a t e : _____________________

S ig n a tu re  o f  l e a r n e r :_________________________________  D a t e : _____________________

I f  y o u  a re  n o t  p a r tic ip a tin g , p le a s e  in d ic a te  b y  t ic k in g  in  th e  b o x  b e lo w :

N o  --------

You will be given a copy of this consent form to keep for you own records
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Appendix E2

E n q u r ie s :  J .T j ih u ro  P .O .B ox  7 0 7 7 5

Cell: + 2 6 4 8 1 4 9 0 0 0 9 8 / + 2 6 4 8 1 3 5 2 3 1 6 4  K h o m a s d a l

Email:  i t i ih u ro (5 )g m a i l .c o m  W i n d h o e k

0 1  S e p t e m b e r  2 0 1 6

T h e  Pr inc ipa l  

M in i s t ry  o f  E d u c a t io n  

W i n d h o e k  

N a m ib ia  

D e a r  Sir

Re: R e q u e s t  f o r  p e r m i s s i o n  t o  c o n d u c t  a  r e s e a r c h  s t u d y  a t  a  p r i m a r y  s c h o o l  in c i r c u i t  1, 

K h o m a s  R eg ion .

I a m  a s t u d e n t  in t h e  f ie ld  o f  E d u c a t io n a l  L e a d e r s h ip  a n d  M a n a g e m e n t  a t  R h o d e s  U n iv e rs i ty ,  

G r a h a m s t o w n ,  S o u t h  Africa .  As p a r t  o f  m y  c o u r s e  I h a v e  t o  c o m p l e t e  a  r e s e a r c h  s t u d y  

c o n t i n u i n g  f r o m  m y  BEd H o n o u r s  i n t e r v e n t i o n  o f  2 0 1 4  I h a d  a t  t h e  s c h o o l .  M y  r e s e a r c h  t o p i c  

is l e a d e r s h i p  d e v e l o p m e n t  w i th in  a L e a r n e r  R e p r e s e n t a t i v e  C ounc il  (LRC). M y w i s h  is t o  

d e v e l o p  l e a d e r s h i p  w i th in  LRC a t  t h e  c a s e  s t u d y  s c h o o l .  I p l a n  t o  c o n d u c t  t h e  d a t a  c o l l e c t io n  

p r o c e s s  f r o m  S e p t e m b e r  t o  N o v e m b e r  2 0 1 6  a n d  in e a r ly  J a n u a r y  2 0 1 7  I p la n  t o  h a v e  t w o  

w o r k s h o p s  w i th  t h e  p a r t i c i p a n t s  I a d m i n i s t e r e d  t h e  d a t a  t o o l  t o .

T h e  p a r t i c i p a n t s  in t h i s  r e s e a r c h  s t u d y  a r e  v o lu n ta r i ly  a n d  a r e  f r e e  t o  w i t h d r a w  t h e i r  

p a r t i c i p a t i o n  a t  a n y  t im e .

It is a g a i n s t  t h i s  b a c k g r o u n d  t h a t  I a m  r e q u e s t i n g  y o u r  p e r m i s s io n  t o  c o n d u c t  t h e  r e s e a r c h  

s t u d y  a t  y o u r  p r i m a r y  s c h o o l  in t h e  a b o v e - m e n t i o n e d  c ircu it .

T h a n k  y o u  in a d v a n c e  I c o u n t  o n  y o u r  u s u a l  g e n e r o s i t y  a n d  p r o m p t  r e s p o n s e .
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Appendix E3 

Declaration

I  ______________________________________________________  (F u ll n a m e )  h e re b y  c o n firm  th a t  I

u n d e rs ta n d  th e  c o n te n t  o f  th is  d o c u m e n t a n d  th e  n a tu re  o f  th is  re s e a rc h  study . I  u n d e rs ta n d  

th a t  I  re s e rv e  th e  r ig h t  to  w ith d ra w  f ro m  th is  s tu d y  a t a n y  tim e .

Signature: P r in c ip a l/  H O D / T e a ch e r Date
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