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PREFACE 

As a teacher with experience in competitive sport, the author 

became interested in the topic of athletic competition when 

joining the staff of an all-boys' school. 

The competitive aspect of sport at such a school can make quite 

an impression on an inexperienced teacher . The question t hen 

aros e; Is this competitive atmosphere universal? Is this type 

of competition acceptable and desirable in our schools? 

Being a teacher of Physical Education as well as other subjects 

and also being actively involved i n the coar-hing of senior 

sport s teams the author regarded himself suitably qualified to 

investigate the matter of athletic competition in our schools. 

The author is particularly indebted to Professors D. Horton 

and J. Gerber of the Rhodes University Department of Education 

under which this project was carried out; to Hr A. Noble of 

the 3ama d epartment for his very valuable assistance with the 

statistical aspect of the study; to the many others who helped 

in one way or another to make this project possible. 

The author also gratefully acknowledges the financial assistance 

of the National Council fa!' Social Research. 
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I N T II 0 D lJ C T ION 

The question of competition is one which constantly confron ts 

us and the relation between competition and co -operation still 

presents one of the fundamental problems in modern sociology . 

In our Western democratic society the amount of competitive 

behaviour increases with age . It has b ee n shown by Murphy 

that b y the age of four the idea of competitive self-enhance­

ment is almost normal. (40) Maller a l so comes to the same 

conclusion. In an experiment with school children he found 

that self-motivation dominated group-motivation . These 

children were presented with conditions where they had to 

choose between the two forms of motivation and the results 

showed that in 75% of the cases self-motivation gained pre­

ference. (30) 

Other studies have shown that by the age of twelve most children 

are able to realise that in order to gain prestige and approval 

it is necessary to do things better than one's contemporaries. 

This competitive tendency is emphasised and strengthened 

according to the degre e of Gompetitiveness of the environment. 

Partly owing to the fact that, recently, greater emphasis has 

been placed on fitness, interschools' competitive sport is 

experiencing unprecedented popularity . While top class 

interschools' competitions are to some extent still limited 

to the few who have outstanding ability, athletic games and 

sports are deeply root e d in our educational progra mme. 

Athletic games have increasingly been made available to all 

who wish to participate and the result is that there are now 

more participants in interschools' sport than in any other 

period of history. The spectator-appeal of thesc competi -

tions has har} a correspondingly rapid gro'.;th and at present 

we can pre dict, with a fair amount of certainty, that this 

widespread popularity and grmoJth will not come to an abrupt 

end . Athletic '_on tests have groKn to be a s our ce of interest 
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to an entire school (including its staff and parents), to an 

entire province, to an entire nation. In fact, the Olympic 

Games hold the 3.ttention of the whol., world. 

There is, of course, no unanimity on the issue of the moral, 

educational and physical benefits of athletic contests. In 

our society, competition is an important incentive. So too 

is co - operation. We glibly say that competition is responsi-

ble for the healthy state of the economy of a nation but, on 

the other hand, businessmen are continually trying to reduce 

competition in one way or another and may even form co-operative 

associations to promoLe common interests . The question of 

whether competition or co-operation is the more effective thus 

remains a very difficult one . 

Controversy in a society also has its effects on the institu-

tions of that society . The school is one of the more imp or -

tant of these institutions ,,,here there is considerable dis ­

agreement regarding the desirability of representative 

athletic competition. Some critics have even suggest e d that 

competitive interschools' sport and games be eJ.iminated 

entirely. 

The expanS10n of interschools ' contests places a greater 

responsibility on those who administer the affairs in schools. 

Coaches and teachers themselves have a great responsibility 

for wholesome development in this field because it concerns 

primarily the conduct of the interschools' activities in such 

a manner that educational benefit is derived by those who 

participate, directly Or indirectly, in the programme. 

1,hat i s competition? "By definition, competition is an act 

of seekL'lg what another is endeavouring to gain at the same 

time as co-operation is an act of working jointly with others 

to a common end" - Williams (67, p.lJ7). 
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Cowell puts it as follo"s: "The essence of competition is the 

social inter~ction in which each individual seeks to achieve 

some satisfaction for himself or his own particular group by 

methods which tend to deprive another individual or group of 

similar satisfaction". (8, p.12J). 

Good's Dictionary of Education gives the following definition: 

"Competition is (a) conscious or unconscious activity invol­

ving rivalry, in which one person or group tries to outstrip 

or gain advantage over other persons or groups. 

(b) Sometimes, rivalry is with the previous 

record of the individual or group". (16) 

For the purpose of this study we interpret "Intensive Compe­

tition" as applicable to sports and games that involve crowds, 

intense excitement and also some pUblicity. We also imply 

that this type of competition takes place on a representative 

basis between schools and that the whole school (including staff 

and parents) is considered to be involved, interested and 

affected by the result of the game or contest. 

The educational objectives of athletic competition have great­

ly changed from time to time with the result that today's 

idea of competition is somewhat different from that of a 

century ago. New objectives have gr~dually made their 

appearance as new conditions have arisen in the social and 

economical structure of our society. The emphasis has 

shifter' perhaps, but the sum total influence on individuals 

is still the same. It is, therefore, obvious that those in 

charge of competitive situations in the educational programme 

should strive to exercise effective control over this aspect 

of the educational curriculum and accept the fact that with 

new emphasis on competition comes added. rasponsibility. 

Does the general public, which in the final analysis, forms 
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the basis of Our school structure. support interschools' 

athletic comp£·tition and believe that it is a desirabl e com­

ponent of the high school programme? This study investigates 

attitudes towards intensive competition for high school pupils 

as expressed by people directly and indirectly concerned with 

the education of high school boys and girls. It endeavours 

to present material pertinent to the issue and it is hoped 

that it will be of some assistance in finding a realistic and 

workabl e so lution to the problem ... if such problem does 

exist. 

PART I: GENERAL BACKGROUND TO INTENSIVE CO}JPETITION 

CHAPTER ONE: HISTORICAL BACKGROUND 

Van Dalen. Nitchell and Bennet (59) give some interesting in­

formation on the his tory of contests and games. 

The major aims of contests and games 

we re: to develop physical efficiency; 

in the Primitive society 

to strengthen group 

membership and participation; and finally . to provide recrea-

tion. Studies of primitive society show that these aims 

strongly motivated the primitive man's behaviour. 

Physical efficiency ,vas the foundation for the primitive man's 

ability to meet the challenge of survival, to cope with the 

hardships of daily life and to compete with his environment. 

This resulted in the fact that the savage relied heavily on 

his physical powers. 

It is, therefore, not strange to find that the primitive man 

took part in a great many games of strength and ski ll, bat and 

ball games, wielding weapons, jumping, fighting, wrestling, 

boxing, climbing, swimming and boating. 
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From paintings, relief's, vases, mosaics and writings we learn 

that the Egyptians also enjoyed their games and athletic . con­

tests in the form of competitive wrestling, dancing and gymnas -

tic games. A convincing proof of the Egyptians ' fondness of 

sports and games was their inclusion in their religious life. 

Sport, particularly wres tling, playe d a prominent role in the 

festive cere monies that ushered the new year. Tests of lift-

ing, single stick fighting, and jousting were introduced for 

the older children . 

Many of the games that developed in China were devised for 

their military usefulness or as a means of diverting the atten­

tion of the troops from the hardship or boredom of idleness. 

A primitive type of football was popular. Giles found 

records indicating that "the winners were rewarded with flowers, 

fruit and wine and even with silver bowls and brocades, ,"hile 

the captain of the losing team was flogge d and suffered other 

indignities". (15) 

Some of the spirit of good sportsmanship was expressed in a 

poem about football "oritten by the poet Lu Yu (50 - lJO A.D.) 

"A round ball and a square wall, 

The ball flying across like the moon, 

While the teams stand opposed. 

Captains are · appointed and take their places . 

No allowances are made for relations 

There must b e no partiality. 

But there must be determination and coolness 

Without the slightest irritation at failure . 

And if all this is necessary for football, 

Hm" much more for the business of life" . (14) 

The Hebre,·, s did not hav", Olympic Games as did the Greeks, nor 

professional exhibitions and festivals similar to that of the 

Romans, but ehey did meet on religious occasions to contest 

the ir strength and skill. The temple served as unifying for-

ce for the Jews as did the aLhletic contests and games for 

the Atheneans. 
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The Iliad and the Odyssey give us a picture of the role athle-

tic competition played during the Homeric Age. We read about 

chariot races, boxing, running, javelin throwing, etc. Even 

the Gods took part in and interfered with the contests. 

Spartan participation in the Olympic Games not only raised 

the prestige of festivals but also gave importance to the 

seriousness of athletics. 

The Pan-Hellenic games of Istmia were also popular with the 

Atheneans. The prizes awarded ~ere mostly of non-material 

value. Upon the victor's head an appropriate wreath was 

placed at an impressive ceremony. On his returning home, 

triumphal processions and banquets were held in honour of the 

festival champions. 

of important events . 

Sums of money were given to the winners 

Some champions were given special 

privileges and 'vere highly re spe c ted by the community. 

This professionalism had resulting degenerating effects. The 

festivals were no longer in the hands of the people of noble 

ideas. The short career of the athlete became a lucrative 

business. The celebrations lost most of their religious 

significance. They became professional and commercial 

enterprises, offering costly prizes rather than simple wreaths 

as rewards. Athletes who had once taken pride in representing 

their own city states now often sold their services to any 

community desiring to seek fame by Olympic victories. "Hero 

worship of the successful athlete the centering of the 

athlete's attention upon himseli rather than on any useful 

social end and the competition of cities for successful 

athletes, all combined to produce a contempt for earlier 

standards of sportsmanship and morality". (68). 

The Romans promoted games and festivals for political purposes 

rather than for athletic ideals. To win support politicians 

competed wit), one another in attempting to produce . the most 

ostentatious games to delight the thrill-;mngry mobs. 



- 7 -

Coming to Medieval times, we learn that the church and monarchs 

attempted to interfere with the holding of tournaments of the 

knights. This was probably due to the large loss of life in 

the tournaments and the "or ldly atmosphere of gambling, gaie ty 

and drunkenness in which some of the contests were held . In 

1779 Pope Alexander III not only forbade the holding of tour­

naments but refused Christian burial to those who fell in them. 

These restrictions did not seem to have a marked effect on the 

future of the tournaments (59, pp. 111-12). 

Wrestling bouts were frequently held between cities in England 

and almost every village festival provided this sport as part 

of the entertainment. The wrestling bouts of ancient London 

were more like a battle field than a friendly sport. The 

sport became a nuisance to such an extent that, in the time 

of Henry IV (1411), a proclamation was made forbidding wrest­

ling ",ithin the City of London under the threat of forty days 

imprisonment. (59, p . 125). 

Historically, man has al",ays engaged in some form of play 

activities of a competitive nature. The abuses of this form 

of recreation, entertainment, or whatever we want to call it, 

were always present . On the other hand the value of com-

petitive sport is recognised by the fact that it plays an 

important role in our educational programme. Shepard and 

Jamerson claim that in recent years organised play has been 

fostered and encouraged within the schools, not because 

school administration visualised athletics as an educaticnal 

tool but because the pupils themselves demanded this form of 

express ion. They further say that athletics secured a foot-

hold in secondary education primarily as a result of a desire 

on the part of boys and girls for physical activity and expres-

sian. Sheparrl. 8.nd Jamerson believe that this factor is impor-

tant since many of the problems associated with competitive 

sport at school p.xist becausc of the j.nability of school admini-
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strators to grasp the significance of this movement and to 

channel its possibilities towards educational goals. (51 p.8J). 

Brownell and Williams state that interscholastic athletics 

spread rapidly in the public schools in America primarily as 

a revolt against the formal discipline and faulty psycholo/Sy 

which largely determined the school curriculum. This develop -

ment of the competitive programme was not considered educational 

and emerged without pedagogical sanction, supervision or cOn-

trol. These authors state further that "the undesirable 

practices which flourished under unbridled adolescent 

enthusiasm and sponsorship, finally forced the school authori ­

ties to accept leadership and furnish the guidance for this 

activity" . (4 pp. 205 - 6). 

Research by anthropologists such as Mead (Jl) suggests that 

competition is not nearly so pronounced i n some cultures as 

it is in Our own. 

it is bare ly kno"n. 

Amongst the Zuni Indians, for example, 

Instead of competition they stress co-

operation and non- aggressive ness . Our culture, by way of 

contrast, aids competition but at times finds it necessary to 

restrict it . 

A good illustration of ho,,, two cultures can have fundamentally 

different attitudes to the same idea is given by the Midcentury 

White House Conference on Children and Youth. (JJ) . It is 

said that the children of the Hopi (American Indians) took to 

basketball enthusiastically but could not be taught to keep 

score . Competition did not interest them but they lovud the 

teamwork. 

Cm,ell says that "in our culture, where the concept of compe ­

titive self-enhancement is clear, our ancestors 'fough t ' and 

won battles against nature by accepting each experience as an 

obstacle to surmount, a di"fficulty to overcome, or a conflict 

to resolve, and so learned to value :f:'ghting, mastering, and 

winning. The H>pi, on the other hand, found in some",hat 
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similar situations occasions for cooperation. 

idea of success is definitely individualistic. 

The I{estern 

The Hopi 

children differ in personality from other American children 

largely because of reaction to the competitive situations 

encountered and because ot" the way their respective families 

handle these situations. The goals and the values subscribed 

to by the two different cultures are not the same". Cowell 

also claims that "research studies in cultural anthropology 

indicate that co-operation or competitive personalities are 

not biologically inevitable . Value judgements are created 

by people themselves and are not the same everywhere. They 

are culturally derived, the result of cultural and social 

heritance. They are learned". (8, pp. 125 - 6). 

Jesse Feiring Williams (67, p.139) claims that in respect of 

origin, both kinds of behaviour, competitive and co-operative, 

find their drives in biological traits. Thorndike writes, 

"Every human being tends by original nature to arrive at a 

status of mastel"y or submission towards every other human being 

and even under more intelligent customs of civilisation sorne-

what of the tendency persists in many men." Almost every 

environmentalist acknowledges this trait as original nature. 

Co-operation on the other hand sho\;s much l ess evidence to 

support its biological origin. (57). Zuckerman observes that 

it does not exist in the social life of monkeys and apes . (69). 

Williams states that the possibiliiy of the biological origin 

of these two ways of behaviour could be an indication that 

they are not the product of a particular social system. To 

emphasize this could also give rise to the observations that 

these traits have produced a particular social organisation 

and customs. Ivilliams also writes : "Fascistic and communistic 

states demand cooperation with the forces in power, but the 

abdication of individual intelligent cooperation and enthrone­

ment of slavish oLedience are an essential condition of dicto -

rial government". (67, p. 139) . I{illiams states further that 

socia] life makes any individual peculiarly "'hat he is. 

Fascism produced in Italy, Germany and Russi.a the kind of citi-
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zens that dictatorship demands. The type of person we find 

in America, lor example, is a product of action and reaction 

in American soc iety. I1Educated men and women in America do 

not openly snatch for things nor cry for what they want. 

Approved social behaviour do cs not sanction slugging an oppo­

nent in a football game .. . Much of amateur athletics today 

corresponds to r ugged individualisms in economics or to 

militant na tion a lism abroad a nd has about the same justifica-

tion. But to observe that practices in comp e titive athle -

tics may emulate the jungle standards of the market place is 

quite different from d ec laring that jungle standards i nherent­

ly belong with any particular social organisation". (67, p.lJ9). 

Russel seems to take the same point of view and does not be -

lieve that c ompetition is due to Darwinism. "The modern 

biologist, while he still believes in evolution, has much 

less belief in competition as its motive · force t han Darwin 

had; and this change r eflects the change which has c ome over 

the ec onomic structure of society". (45) . Culture expresses 

the basic values of society. We live in societies which 

make "succes s and status" important concepts . We value am-

bition achievement and competition. In our culture status, 

prest ige and power are recognised early in life as goals to 

b e reached . Cowell writes on American society; "Having one's 

name on the blackboard as the winner of a contest bec omes more 

motivating than receiving a candy bar. School athletic 

'letters ', gold foo tballs , fraternity, sorority and lodge pins, 

names on honour rolls me dals and similar external incentives 

are all success or status symbols and play an important part 

in our culture". (8, pp . 124 - 5) . Cowell shows that compara-

tive studies of cultures indi cate the relationships b etwee n 

co-operative tre nds in cultu re and the feelings of personal 

security on the part of individuals. Societies which foster 

patterns of co -ope ration and mutua l aid in childhood have adults 

with co-operative personalities. Societies which foster am-

bition, achievement, and patterns of comp-"tition usually de-
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velop adults with competitive personalities. (S, p. 125). 

Human traits may be acc e ntuated or weakened by education and 

social experience. Williams (67, p. 140) pOints out that the 

hope of public education in character d eve lopment rests on the 

basis that tendenci es to certain kinds of behaviour are altered 

by the actions and reactions of the individual in various 

situations. It is therefore, the practice among more pro-

gressive groups to weaken by various forms of disapproval the 

kind of behaviour that is selfish, against group welfare and 

subversive of social good , and likewise to strengthen those 

responses of behaviour that are highly regarded . Those who 

consider all forms of competition as antisocial are disposed 

to see in co-operation the panacea for a socially disturbed 

world and in this respect are those socialists who contend 

" that the collective owne rship of t he means of production 

will produce a 'classless' state, inhabited by a race of men 

who are purged of acquisitiveness and aggression ' 1 (25). 

In our society the role of competitive activities in the de-

velopment of the indi·v'idual is widely recognised. In the 

early years of childhood, play is largely co - operative, but 

before children reach the age of ten the picture changes. 

Williams states "This is the beginning of self - realisation, 

and stronger than the desire to impress others is the child's 

impelling drive to test himself. To identify himself, to 

discover his own reality - this is the sure outcome of the 

competitive situation" . ( 67, p.140). 

CHAPTER TWO: OBJECTIVES OF CONPETITION. 

The educational ubjectives of athletics have varied greatly 

from periud to period. The effect of these objectives has 

been cllmulHtive . In no case has any of the more important 

objectives antirely disappeare d. The emphasis on one may 

have lessened and the emphasiJ on another may have strengthe-
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ned, but the influence of all has r~mained to affect the total 

result. 

The purpose of the secondary school curriculum is to provide 

exper i ences that enable pupils to progress toward the establish-

ed educational objectives of the school. Each field in the 

curriculum has objectives that harmonise with and make unique 

contributions toward the attainment of th e overall objectives. 

In no other way can any programme in the curriculum be justi-

fied. This pr i nciple applies equally to interscholastic 

athletic competition. 

Some people refuse to see the possibilities of this i n ter­

scholastic competition in the education of individuals. 

Others accept athletic competition as more or less inevitable 

and hope , by the imposition of certain restrictions, to keep 

this activity within the bounds of education. The third 

group accepts ath letic competition as an integral part of 

the school pro g ramme, sharing with other parts of the 

curriculum responsibilities in the total educational process. 

Regardless of the attitude assumed (indifference, tolerance 

or approval) most persons seem to agree that athletic competi ­

tion is an accepted part of the school programme, contributing 

its share to the education of the pupil s and that it should 

receive the same s upport and recognition as is given to other 

school activities. 

It is against this background that the educational prugra~ne 

must take into consideration the various abilities and needs 

of the children, but the drive behind it all is not something 

merely adminis~rativG . It comes from the belief that such an 

arrangement is f"r a worthwhile goal. Williams believes that 

it is struggle that makes life worthwhile . "Struggle to 

realise self gives sOln e fibre to the pers onality that alone 

makes life worth living. If competition of all kinds could 
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be eliminated in life what sort of watery human being would 

result? If this sort of noncompetitjve life were to ens~e, 

then doubtless we aI" " ilt the climax of civilization and less 

can be said for its continuance that many of us suppose". 

(67, p.142). l{illiams pre:fers a system of froe enterprise 

with its continual struggle to improve and enrich individual 

personality above the planned and purposed society, without 

risks, inequalities and dangers. 

William Jame s; itA few summers a[';o 

He motivates this by quoting 

1 spent a happy week at the 

:famous Assembly Grounds on the border of Chautauqua Lake. 

The moment one treads that sacred enclosure, one :feels one's 

self in an atmosphere of success. Sobriety and industry, 

intelligence and goodness, orderliness and ideality, prosperity 

and cheerfulness, porvade the air. 

dious picnic on a gigantic scale. 

It is a serious and stu­

Here you have a town o:f 

many thousands of inllabi tants, beautifully laid out in the 

forest and drained, and equipped "i th means for satisfying all 

the necessary lm,er and most superfluous higher wa::lts of man. 

You have a first-class college in full blast. You have magni-

ficent music - a chorus of seven hundred voices, with possibly 

the most perfect open-air auditorium in the world ••• You have 

kindergartens and model secondary schools. You have general 

religious services and special club-houses for the several 

sects. You have p e rpetually running soda-water fountains 

and daily popular lectures by distinguished men. You have 

the best company and yet no ef:fort. You have no zymotic diseases, 

no poverty, no drunkeness, no crime, no police. You have 

culture, you have kindness, you have cheapness, you have equality, 

you have the best fruits of what mankind has fought and bled 

and striven for under the name of civilization for centuries. 

You have in short, a foretaste of what human society might be, 

were it all in the light, with no suf'fering and dark corners. 

I went in curiosity for a day. I stayed for a week , spell-

bound by the charm and ease of everythin€; , by the rniddle-

class paradise, without a sin, without a victim, without a blot, 

wi thout a tear. And yet "'hat was my astonishment, on emerging 

into the dark alld wicked ,,, orIel again, to catch myself quite 

unexpectedly ane! involLUltarily saying: , Ouf'. what a relle:f. 
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Now for something primordial and savage even though it were 

as bad as an American masacre, to set the balance straight 

again. This order is too tame and this culture too second-

rate, this goodness too uninspiring. This human drama with-

out a villain or a pang: this community sO refined that ice­

cream soda-water is the utmost offering it can make to the 

brut e animal in man; this city simmering in the tepid lakeside 

sun; this atrocious harmlessness of all things, - I cannot 

abide with them. Let me take my chances again in the big 

outside 'vorldly wilderness with all its sins and sufferings. 

There are the heights and depths, the precipices and the 

steep idcals, the gleams of the awful and the infinite; and 

there is more hope and help a thousand times than in this dead 

level quintessence of every mediocrity". (19). 

The most important problem through the years seemed to be to 

determine the kinds of experiences our young people need to 

build favourable characteristics, interests, skills and other 

ingre dients that make their behaviour socially desirable. 

The second part of this problem is to provide the pupils with 

these experiences. 

Many educators have attempted to formulate objectives for our 

education at various leve ls. Although these formulations 

differ from each other in expression the ba,;ic principles and 

content are the same. Objectives that are universally accep­

ted are those dealing 'vi th heal tll (phys ical and mental), sound 

character, education for leisure, citizenship and prepaYation 

for a vocation. How does athletic competition fit in with 

these general educational objectives 0 

One need not stretch the imagination to any extent to realise 

that an effectiYe interscholastic programme contributes to 

such educati onal objectives. Justification for interscholas -

tic competitions usually is based on the benefits derived by 

the individual, the school, and the community. Among the in-
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dividual participant ' s benefits claimed are those of a 

physical, mental, moral and social nature . 

Physical activity is necessary to attain full development. 

Organic health and vigor depend primarily upon physical activi­

ty. Health habits are formed by regular health practices. 

Interschools' athletic contests provide the most vigorous forms 

of activity. In addition, participants are stimulated in lar ­

ger measure to form desirable health habits that enable them 

to participate more efficiently in their chosen activities . 

In his effort to qualify for competition at high levels such 

as demanded by interschools' competitions, the participant is 

encouraged to meet high standards of fitness. Such experiences 

are conducive to the formation of attitudes that exemplify 

fine living and self- discipline and to fostering the develop ­

ment of qualities of self-sacrifice, teamwork, loyalty, devo­

tion to a cause more important tha n the self. In this 

way socialization can take place . The socially desirable 

traits learned on the playing field can be applied to othe r 

situations in life. No finer laboratory exists within the 

school in which the principles of sportsmanship and citizenship 

can be actively lived. As stated by Williams and Brownell; 

"Intramural and interscholastic athletics bear the same educa - ' 

tional relationship to the physical education program as 

laboratory experiences do to biology, physics, Or chemistry". 

(4, p . 216) . 

Character building is developed by action rather than by ab-

sorption. Most theories on learning state that the learning 

process takes place best through activity on the part of the 

learner. In the competitive situation act ions are demanded; 

the competitor is judged by the responses made . A good 

teacher or ceach is in the ideal position to observe the pupil 

in action, to command socially acceptable behaviour, and to 

correct and counse l with those whose respon ses are not of a 

desirable type. In such an emotionalized atmosphere there 

is real opportunity to encourage t he development of s uch quali­

ties as self-discipline, co-operation, leadership, sociabili-
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Society stresses these qualities as 

Inherent in the question of group competition is the question 

of group citizenship and group co-operation. It is virtually 

inconceivable t hat one group should compete against another 

without some agreement about the role each group member is to 

play. In rugby , for example, each member of the team will 

take the field knowing not only what his o,,,n functions and 

duties are but knowing ,,,hat the functions a nd duties of his 

colleagues are besides. When a group has a common obj ect ive 

it tends to cohere and bring about an increas ed amount of 

interaction and integration. It can, at its best, bring 

about a sacrifice of the self to the group endeavour. 

Competition in games involves submitting the self to the rules 

that control it. This set of laws and behaviour codes must 

be obs erved in the same ",ay as it would be in everyda)" life 

of the community. There is social approval for the obser-

vance of the letter and spirit of t he rules. Penalties are 

imposed for the infraction of these rules. I.f this is 

communicated effectively to the participants, athletic 

activities provide many lifelike situations which have meaning 

and purpose to the competitor and which may contribute to his 

development as a good citizen and individual of sound ethical 

character. 

One of the functions of athletic competition is to train the 

participants in the concept of fairness. There is no reason 

why the method of competitive teal11\Vork can not be carr ied 

over from the ~layground to the life in the community outside 

the school. In writing on fairness, Cerf elaborates on this 

theme; "Fairness is a sense of justice al~ the rights of men 

even in fields ,,,here these rights have not been codified and 

where breaking the rules does not bri:1g about punishment by 

society. The true habit of fairness i s competitive teamwork". 

( 6) . 
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Competitive sport is performed (at high level) under emotion­

ally charged environments involving large cheering crowds, wide 

publicity, intense rivalries, idolatry, awards and gallle tensions 

where the true character of the players (and spectators) can 

be challenged and developed. Under these conditions standards 

of conduct such as playing the fair game, trying again, being 

a graceful winner and good loser, become meaningful impl.ica -

tions for human achievement . It is in this emotional c on-

dition that the participant has the opportunity to test him ­

self to the utmost. 

Under the stress of the competition he is motivated to exert 

his skill and strategy against another individual or group of 

equal skill. Under those conditions the deve lopment of t he 

will to excel, courage, physical and mental stamina, and endu­

rance are possible tests put to the competitor by the 

activity. It could b e for this reason that our armed forces 

instituted strenuOus, competitive athletic programmes to 

promo te such qualities among military men. 

these qualities are part of citizenship . 

In war and peace 

While we are on the subject of the emotional atmosphere that 

surrounds competitive situations we must consider the role of 

competition as a "safety valve". It is claimed that athle -

tic competition occupies a strategic position a mong the school 

subjects for guiding and modifying the emotions. Emotional 

stability is achieved through practice in controlling and 

modifying the feelings relea~ed. Athlet ic competition p ro-

vides a setting in which emotional control is practised . 

Activities involving bodily contact are effective in this 

respect because they stimulate more powerful e motions than 

many of the non-contact activities . 

Educators in the 1880 's and 1890 's at first with little en­

thusiasm, sa" in atpletic competition a possible value in 

ut ilising or diverting or releasing of en.'rgies. Athletic 
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activities were mere ly considered as a negative avenue OJ 

using up e nerg y in out-of- school time. The positive values 

in the way of effect on character, mental normality , and 

sociability were not yet realized, or if so, not yet stressed . 

The h ea lth and character - training aspects of athletic competi-

tion were stressed much later. These have become two of the 

most important objectives of our present day athletic programme. 

Certain events helped to stimulate a dominating interest in 

athletics. This started, in 1896, with the revival of the 

Olymp ic games, which cRused an increased interest in compe ­

titive sl>ort. In America the games of basketball and vo lley­

ball had just been invented and were gaining in popularity in 

gymnastic circles. The Spanish- American \,ar had an effective 

result in America particularly in le aving a strong realisa -

tion of the need for physical fitness and courage. To these 

actual eve nt s and happenings, there was also added academic 

challenge in the writings of Karl Groo s , who also gave 

scientific evidenco that competitive play had come through the 

process of natural selection a nd that it is one of the b asic 

characteristic s of m~n. 

The effect of athletics upon health and character has been 

and al'vays will be debated. It has be e n quite generally 

conceded, hOlvever , by ma ny famous educators that both heal th 

and character qualities are to be gained in sports and games . 

I n a questionnaire submitted by Thorndike to approx imately 

one thousand school administrators of California, the sub ­

ject in the curriculum that 'vas given the highest rating for 

its effect upon character was organised play and games . 

Reaney of London University in 1916 submitted a similar ques ­

tionnaire to the h eadmasters of English sch ools and also found 

that replies placed athletics highes~ in possibility for 

character training. (36, p.lj30) . The cOl>c lusions drawn l'rom 

a personalit J- study conducted by a group of psychologists 

were reported as follows: "From a recent pe r sonality study of 

twenty ~housand young peop l e in the United States mad e by Dr 

Henry C. Link anel eiffhty otb er psychologists, it was v ·lry 
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definitely concluded that of all subjects and activities, 

group games and sports contributed most to the development of 

wholesome personalities; that having healthful, wholesome 

fun was important in more ways than one. These psychologists 

found that rather than being a lucky accidental possession, a 

wholesome personality is largely the result of good habits 

and skills acquired in group activities and at the very top of 

these activities came games and sports". (28) Ryan summari-

sing a survey of literature of American school and college 

athletics notes these trends, among others: "There is general 

acceptance of athletics as education. Once opposed, then 

tolerated, athletics have come to be regarded as an important 

part of the educational process at practically all levels, 

but especially for youth. Existing opposition to athletics 

is directed for the most part not at athletics per se, but 

at what are regarded as evils resulting from an exaggerated 

and commercialised system, especially in intercollegiate 

football. More athletics rather tha n less athletics is 

generally accepted as one of the remedies for athletic ills -

that is, an opportunity for all youth to participate in 

athletics through intramural and similar activities provided 

as a regular part of the educational programme . School 

athletics are held to be even more specifically educational 

than athletics at college level, and school authorities, pub­

lic and private, are working on programmes of lay activities 

for all that will include games and sports, suited to the 

physical, social and emotional needs of children at various 

ages ar.d stages of development" . (46). 

This is evidence strongly in favour of the contribution that 

athletic competition, ,;hen properly conducted, can make to 

the health and character. 

Values that refer to the schools may be classified as develop­

ment of wholesome school spirit by fo s tering school loyalty, 

enthusiasm and p.':lde; by improving discipline; by promoting 
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better spirit between teacher and pupils; by tending to hold 

pupils in school ,;ho might not other'vise remain; and by 

favourably influencing scholarship standards through e ligi ­

bility standards . 

School spirit is very real. Its existence or absence can be 

recognised when psychological n eeds such as self- esteem, 

recognition, the sense of b e longing, status and participation 

are satisfied. Such qualities as enthusiasm zest , zeal, 

solida rity and happiness are reflected in all facets of the to-

tal school programme . These qualities result from shared 

experiences such as those found in an effective interschools' 

athletic programme. 

There are few activities that have such a powerful influence 

on school spirit as interschools ' athl~tics . Since 1910, 

concentration of all school activities around athletic compe ­

tition has become quite the order of the day. This may have 

been the result of the need to raise money for equipment and 

other expenses of the athletic teams. This n eed has r esulted 

in the gathering of the whole school community at various fund­

raising functions, and has led to the involvement of practi ­

cally the whole school with all its departments in order to 

make various contributions . 

The competition or the game itself must be seen as more than 

the two teams moeting each other . Big gaInes usually h ave a 

building-up programme which sta~ts long before the actual 

contest . All these activities make athletics the centre of 

the school activities. This also leads to a feeling of be -

longing on the part of pupils and supporters ann to the 

sharing of common interests . 

"The game gives the school an i d e ntity that reaches out be ­

yond its walls - a spiritual bond . It breathes a personality 

into the inst itution of the school. It Is the one thing in 

common t hat all students may share, no matter how diversified 
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their interests otherwise . For this reason it arrords the 

biggest expression or high school Or college spirit - a thing 

that is not conrined to the students alone. The ' old grads ' 

cling to and treasure this spirit which for them rurnishes lIla ny 

occ asions for reunions, homecomings, and memories to linger 

over" . ( 36, p .432). 

From the community standpoint, interschools ' athletic competi­

tions may help to create community interest in the schools and, 

ir properly directed, to promote ' the good will and good 

feeling alllong different communities and schools . Engelhardt 

makes the following stateme nt in connec tio n with athletic 

competitions and communi ty relations: 

"Athletics have been an outstanding activity or the 

school s , one which has enlisted community - wide attention and 

support. Through games and public con tests general interest 

in a ll work of the schools has been stimulated . I n some 

sections of the country the school officials have had difficul ­

ty in controlling the misguided efforts or certain elements in 

the school district which endeavour to dictate athletic pol i-

cies unlike those acceptable to the ofricials . Educational 

leadership must not be disturbed by conditions or this kind, 

but must make the most of the good in these activities which 

build up a better r '31ation ship between the s chools and the 

people" . (11). 

Mit chel l a nd Mason claim that "the spectator interest in compe ­

tition is natural ... The specialization of b usiness and the 

professions isolates men into small groups according to mutual 

interests and friendships . But sport is common to all and is, 

therefore, a great leveller and humani zer . No wonder that, 

next to weather, sport is the most common topic or conversat.ion". 

Groos states another value of sport and athletic competitions 

in his account 0.1 witnessing !t.f ighting playsll. He shows bow 
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spectators undergo the same sensations as those of th e per-

formers themselves. There are the same tense moments just 

as the game is to commence, the breathless suspense and 

silence. Then there is the struggle, in which the normal 

onlooker takes part . 

he gives his loyalty. 

He wants one side to win; to that side 

Groos further states "that inner limita-

tion allows us to take part in fights through subjective par-

ticipation in attack. 

defeat". (17). 

Defence, strategy, risks, victory and 

Hi tche 11 and Hason make the following s ta tement; "The elemental 

emotions can be aroused in even the most sedate human 

being . He must give credit to the opponent who has made a 

wonderful play, he must decry the unsportsmanlike act, he 

must be generous in victory and brave in defeat . The me m-

bers of the crowd, then, as well as the players, share in the 

emotional training that results from the athletic spectacle, 

and there is brought home to them the meaning of courage, 

loyal ty, perseverance, poise and selfcontrol. The ideals 

they hold in their hearts are demonstrated". (J6, p.4JJ). 

Mitchell and Nason show hOI; sport at a higher leve l than 

interschool~ sport serves on a larger scale. These writers 

point out that top class contests serve as an example of 

skill for the spectator to emulate, a feeling that is stir­

red in all spectators who are onlookers at a contest where 

skill of a very high quality is displayed. The frequent re -

suIt or this is that the spectator desires to go and test his 

own skills in a like manner. These top class competitions 

serve as an inspiration to b eginners . 

The interschools' programme gives the most skilled players of 

the school an opportunity to match their skill with groups 

equally good. 

"A school program that mee ts the needs of its students 

must provide exploratory opportunities in many activities. 

One of these activities involves competitive athletics. For 
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many individuals participation in sports contests is part of 

enjoyable living; for these a nd many others intelligent specta­

torship at athletics contests is likewise a part of enjoyable 

living. For those who participate actively there is nothing 

in the philosophy of education whi c h denies them the right to 

strive for expertness. There is no reason why an educational-

ly designed athletic program should have to defend its efforts 

to develop the maximum skill which an individual may possess". 

(2) . 

Educators are now more concerned with meeting the needs of t he 

gifted child than at any other time in the history of education. 

The Physical Education programme must also make allowances for 

the gifted child by presenting him with opportunities in the 

interschools ' athl etic contests. This programme gives pupils 

opportunities to display and to in~rove their physical skills 

for others to appreciate and to emulate. 

When providing opportunities for the highly skilled athlete 

provision must also be mad e for t h e weaker Ones. Another 

reason for this step is to eliminate the abuse~ which are 

bound to creep in when competitiveness at top class level is 

overemphasized . It should be cOlIlmonly realised that if 

interschool" , competitions offer enjoyment and worth to those 

competitors of a high d egree of skill, they should also give 

the lesser skilled the opportunity of receiving similar ad­

vantages. 

The problem of the worthy use of leisure is an important one. 

Asocial behaviour is more likely to occur during hours of 

freedom than during hours of occupation unless pupils are 

educated properly in the correct use of free time. 

Athletic competitions may contribute to the I"orthwhile use of 

Iree time in many ways. Sport a nd exercise can easily be 

made a habit. Tile main task of the school in this respect 

is to create the right habits and attitudes during the school 
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years. The play spirit is then so strong that the pupil will 

carryon with his endeavours to keep up a reasonable standard 

of proficiency . 

The knowledge of the popular games has other advantages apart 

from its use to those taking part in them. There is leisure 

time value in reading the accounts of important sporting events 

in their season. The spectator who has some knO\"ledge of a 

specific game is also able to appreciate and enjoy it much 

more, thus contributing to a worthwhile, enjoyable way of 

using leisure time . 

Athletic competitions help to develop skill through the in­

struction that accompa n i es the preparation for such contests. 

There is some correlation betwe e n the elements of skill, en-

joyment, and participation. The less skilled beginner is not 

in such a good position to enjoy physical activities and , 

therefore, is less likely to seek opportunities to participate. 

A good way of measuring the success of an interschools' 

athletic programme is in the participat ion; n~t b ecause of 

factors such as strength , health or publicity but because 

pupils enjoy the activities for their own sake. The attain-

ment of such attitudes has meaning for leisure education. 

If athletic competitions contribute to the objectives of 

health, character building and citizenship, and the good use 

of leisure then they contribute to vocational preperation . 

All the favourable qualities discussed in the above - mentioned 

categories are desired in all vocations . 

The objectives of interschools' athletic competitions will 

change in the ruture wj. th the social and economic changes of 

our society. Some obj ectives will be cn~hasized to a greatel' 

extent and the emphas is on 0 th8rs will g radually weaken . "As 

a general rule , the trends in athleU 'Os will l argely adjust 

themselves. Ten years ago the ,dndows of sporting goods 

stores were filled with baseb~11 equipment; today they are 
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filled wi th golf equipment. The styles in sports change as 

unexpectedly as the styles in clothes. Where the evils clear-

ly exist, they s hould be opposed by education and restrictive 

legislation; But '1herc opinion is devided on the merits of 

certain athletic trends , the rule of laissez faire may better 

apply. The process of social evo lution will inevitably de-

cide the mat ters in q uestion". (J6, p . 44o). 

CHAPTER THREE: PRESENT DAY THENDS IN INTERSCHOOLS' 
CONPETITION 

Investigations have been carried out into the relative merits 

of competition and co-operation by Stones . The members of a 

psychology class were divided into the two differing groups. 

The following observations were made; "The group-s core ob ­

tained by solving problems in human relations would count 

towards their gradin g in the course and t h e other , that the 

individual contributions would count toward the grading of 

the individuals who made them. 

The results bring out the virtue of co-operatio n. The co-

operative groups produced more diverse contributions, were 

more attentive to one another, more friendly and enjoyed 

themselves more. The competitive ones ,,,ere obviously anxious 

to restrict c ommunication in the interest of personal victory 

and less interested in what others said because they were in­

tent on their own success". (56). 

"A competitive experience immediately implies the existence 

of potential success and failure. It seems likely that 

success should make it easier for individuals to interact with 

each other in a more harmonious fashion while failure should 

put a strain on interpersonal relationships. The first 

hypothesis, consequently, is that individuals in successful 

teams ",ill tend t o have more favourable interpersonal. percep­

tione of their teammates than individuals in unsuccesful teams". 

(41) . 
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Myers carried out an experiment with 180 students at Illinois 

University and his findings indicate that better team adjustment 

was generated by the competitive experience and success in 

the task. It was also found contrary to one hypothesis, that 

the low success competitive teams tended to manifest better 

adjustment than low success non competitive teams . 

concluded that the competitive experience not only engendered 

good adjustment under favourable conditions (success) but it 

was likely that it acted as a prophylactic against poor 

adjus tment in unfavourable conditions (failure). (41, p. 332) . 

"'hat is the incentive value of competition itself? In another 

experiment "814 children were told that they were being tested 

to find out who were the fastest adders in the school. In 

the control condition, the student " just practiced'. In the 

competitive condition they were told that the fastest adders 

would receive prizes. Co - operative condition the children 

were told that their scores would be averaged and would count 

towards a class prize . 

The performance of both the latter groups were superior to 

that obtained in the ' no incentive' condition. Individual 

con~etition, however" was found to be mOre effective as an 

inc entive than co -operation". (30). 

The fact that competition between groups is not as effective 

as individual competition has been confirmed by other studies. 

Gague and Fleishman observe tha'" "the reason seems to be that 

"hen respons ibili ty is devided, the s ta t us needs of individuals 

are not as directly affected . On the other hand, group com­

petition has b ee n utilized with considerable effectiveness 

, .. hen groups are formed into teams in such a way that individual 

status is a funcoion of h is contr ibution to the group. If 

this is done , social pres sure on the individual tends to be the 

vehicle for Rpplyine the incentive. The concept of 'morale' 

implies a feeling that group goals and individual goals co -

incido. ',hat ,,'0 often h a ve in team performance is a combina-
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tion of cooperative ('dont l et our team down') and competitive 

('beat the other team ' ) incentives". (12). 

We cannot deny the fact that interschools' athletics are 

rapidly expanding, both in the time spent i n competitive en­

deavours as well as in the number of pupils taking part in 

these activities. Many of these efforts to increase the 

scope of interschools' competitions indicate the pattern of 

attitudes taken towards this part of the school's programme. 

The trend in athletics is paradoxical; On the one side we have 

the specialized coaching and time set aside for the top class 

performer that makes him one of the privileged few; On the other 

hand He also not e efforts to encourage more competitors, more 

teams, more responsibility to more players, and to share the 

honours more ,,,idely. 

This expansion of interschools' athl etic competitions brings 

expansion in other related fields. Having more players re -

suIts in an increase in the number of l eagues. The advantage 

of this is that schools can now compete against other teams 

of equal strength. This also cuts do\,n the amount of 

travelling of teams to fulfil their fixture commitments as 

schools in a specific area will now have enough teams to com-

pete with in their own vicinity. This factor also contributes 

to the social advantages of interschools' sport being carried 

out to the fullest extent . This increase of team's also 

brings about the practicability of classifying teams accor­

ding to their strength with the result that mismatching of 

teams is eliminated to a large extent. This makes leagues 

more interesting and also gives the weaker teams the oppor-

tunity of enjoying their games more. 

apply to the stronger teams. 

The same advantages 

A definite trend in this direction is to classify teams accor-

ding to age or w9ight (within a specific league). The reason 

for ~his can be two-fold; Firstly to safeguard the physical 
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welfare of the pupils, and secondly, to give more pupils the 

opportunity to play in representat ive teams . Thc effect of 

this on the work of the teachers is important. Extra - mural 

activities are on the increase and could be reaching irksome 

proportions when interfering ,;ith the academic functions of 

the teachers. 

The increase of numbers competing is not the only form of ex-

pansion. The number of competitions has also increased. 

It has become the custom to arrange so-called "friendly games" 

between neighbouring schools and something like the annual 

"triangular" be tween three .schools that are in the same 

neighbourhood, has become quite a common thing. These com-

petitions mo stly take place on a casual basis and more ofte n 

than not there is no formal method of pOint scoring. (Ma ny 

individuals, however, secret ly add up the points but no official 

r esults and points positions are given). 

In contrast to this expansion of interschool~' participation 

in competitions, there have also been efforts to restrict 

participatj.on within these competitions. The need to keep 

star performers in such sports as t rack and field and swimming 

from entering fOr too many events has arisen where schools 

have used one or hiO athletes · to compete in numerous events 

in order to collect as many points as possible. Restrictive 

measures have to be taken to prevent th e star athlete taking 

away the opportuni ty to compete from others and also to pro-

tect the top class athlete himself . In some of our larger 

schools pupils are also restricted in the number of types of 

sport they take part in . In the smaller schools this is not 

so easy as an all-rounder usually takes the load in a variety 

of activities in order to enable the schoo l to field a fairly 

strong team. 

Among some of our schools there are also moves in the direc ­

tion of restricting the time in which cer'"8.in sports may b e 

played.. It has also been proposed that in sOllle regions it 

should be agreed upon tl'at no school will st a:o:'t practis ing for 
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the winter sports until the completion of the summer sport 

season. 

Not only is the player under restriction but the powers of the 

coach are also limited by the fact that more responsibility is 

given to the captain and players once the game has started . 

In most sports the coach Or non-playing member of a team is by 

the laws of the game prohibited from having influence on the 

players and the game once it has started. This law is not 

rigid because in practice a lot of "coaching from the bench or 

sidelines tl is done. This is the 

our interschools' competitions . 

cussed in detail later). 

cause of many dangers in 

(This problem will be dis -

The power of the school coach is further checked by the 

authority of the particular association under which the 

specific type of game is placed . In most cases (definite­

ly in the case of all "major" sports and games) the school 

must be affiliated to the society oC that sport which is 

usually run on a regional or provincial basis. The regional 

body is affiliated to the national body under ,,,hose jurisdic­

tion and laws the regional teams and players compete. 

It is under these controlling bodies where representative com­

petitions on a provincial or even a national basis take place . 

Pupils may nOl< represent their provinces and in some cases 

their country in sports teams. The representative idea has 

also sp~ead to administrators of primary school competitions 

and it is not unusual to hear of under 14 national champion­

ships 'ivhe re representative teams from various provinces com-

pete. Opinions are divided on this emphasis on tournaments 

because it involves a gre at d e al of travelling, expense and 

sometime s absence from school. Teachers are also not unani-

mous on the educational issues of these representative tourna­

ments . 
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At most of these tournaments the rivalry is very strong and 

this scrves as a ground for fr e quent objections to athletic 

competition. Critics say that this pressure to win puts over-

emphasis on rivalry and eventuaJ.ly lead s to the fa ct that our 

society thrives on rivalry in all sections. This spirit of 

rivalry is carried over into bus iness, re ligion and social life. 

Individual enterprise in business and life, therefore , becomes 

filled with it. l"inning has become a part of our nationa l 

spirit and our society loves a \"inner. Those \Vho are involved 

in the organization and instruction in competitive programmes 

here face a problem of values . Should one teach participants 

to \Vin at all costs? Should one teach them to try anything, 

manoeuvre any deceptive or crooked means to beat an opponent? 

Should one sacrifice a player in striving to win at all costs? 

And does one allow the ey,d to justify the means? Nany critics 

say that many coaches do. Schohaus fee l s as long as school 

authori t ies ba s e education on personal s ucces s it encourages 

individual ambition to be the main incentive of school achieve ­

ment - and necessarily be c omes an education of asocial attitudes . 

This \Vill give the pupils the impression that life is mainly 

a battlefield where each individual mu st look after his own 

interests and progress at the cost of and in opposition to the 

other me mbers of the conununi ty. Schohaus also claims that the 

natural needs for contacts which can never be totally de st royed 

is completely inadequate to maintain the balance. "Among the 

Middle School s we may frequently see in how many ways the teach­

ing staff takes steps to hinder t h e construction of a .firmer 

comlilUni ty feeling among the young folks. . It was entire ly 

symbolic of this mental attitude that it was prohibited to wear 

class colours for many years in a .large Swiss boys ' school . 

Teachers are suspicious of alliances among the children bccause 

they are afraid of the los s of their own prestige t hereby. 

Whenever \Ve find a person troubl e d about the preservation of 

his position of authority it proves the maint e nanc e of the old 

Roman max im of 'divide et impera'. Through that method of 

educa t ion the sr~iri t of Bernard Sr.aw' s dcfini tion of pduca tion 

is carried out. IEduca t ion i s the oraallized defence of 

adul1 s agains t chiJ.C: rere I • In this way 1he fear of soli -
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darity of the pupils becomes especially easy to understand . 

The teaching staff feel that they have not got complete mastery 

over the children somehow, because they have failed in the con­

ception of the educational spirit which grips them from within". 

(48) . 

Schohaus on the other hand proclaims that all happiness and 

culture are dependent on the quality of the means of using 

the school to co -ordinate all our more purposeful schemes in-

creasingly in the community . The schools are the na tura l 

organizations for carrying out this function. When the school 

fulfils the functions of community education it must be realis-

tic. We must think of the carrying over effect of the ideals 

into real life . Competitive behaviour can then be good or 

bad depending on the position of t he person who .contemplates 

it. This means tha t the bigger , stronger and better equipped 

team would stand a be t tel' chance of ",·inning ,,·i thout being un-

fair. If the ,,·inning team suddenly finds itself on the 

losing side it cannot blame unfair play but must realise that 

it had a fair chance to avoid such a defeat . Surely this, 

as an attitude to competitive sport , cannot be wrong . On 

the other h and, if one had to be in a contest to see who could 

steal the most from a helpless victim or make the most in a 

money grab by using unfair methods, competition and its goals 

can be questioned . Competition becomes good or bad depending 

upon the way the activities are conduct ed , upon the aims set , 

and upon the condit ions in which this competition takes place. 

Accordjng to Williams, t h e whole problem lies in the fact that 

the critics cannot distinguish between competition and opposi-

tion. Competition t~kes place without the desire to humiliate 

the defeated. "Sportsmen do not desire to hl'miliate opponents. 

The countless numbers of competitive activities in schools 100 -

d ay are not run to humiliate opponents. Small ~ruel boys and 

some adults who are still growing up act in this ,,,ay, but the 

code of fair experience is built upon the standard expressi on, 

t May the be tter '"an win I • For those who lose, there is no 
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humiliation unless a faulty education has taught them to 

expect always to be right and never to lose To set a 

standard of social activity which is based upon the abnormal 

response of a player ,,,ho is humiliated when he loses in games 

would correspond to establishing a diet based upon carious 

teeth and inability to masti.cate or a standard of honesty 

based upon the behaviour of a kleptomaniac". (67, p.141). 

One of the objectives of the competitive programme of a school 

can also be dangerous. This is the exploitation of school 

teams for advertising purposes. For these purposes winning 

is absolutely essent ial and it becollles evident that schools ' 

teams that are success:ful usually recei.ve much wider publici­

ty of a nature bound to attract the :favourable attention of 

prospective parents and pupils. Mitchell and Mason show that 

these tendencies gave athletics a severe set-back in the 

esteem of conscientious educationists, for their real pur­

pose became dominated by the search for ephemeral success. 

The history of athletics since the early 1900's has beel. a 

struggle to check and control this short·-sighted tendency to 

place success in winning above all other standards. 

The coach also sometimes sees in a winning team favourable 

pUblicity which lIlay lead to o:ffers of a better job. In many 

instances he has learned through experience that the best way 

to retain his present prestige is to produce winning teams. 

Many times this pressure is put on him by the overzealous 

individuals or groups in the community . Fortunately this 

type of coach is rather the exception than the rule. 

Competition has been criticised cn the basis that winning makes 

the attitude o:f thc competitor close to hostility and that it 

o:ften causes states of emotional tension that can lead to 

personality disturbances. Postma states, "Wanneer die kind 

herhaaldelik aan wedstryde moet d8elneem .on dus dikwels spanning 

voor die tyd moe·t deurmaak, is die rnoontliklleid dat ~ pernranen­

te toestand van prikkelbaarheid ontstaan, hi e uitg(>slote nie. 

Veral vir die tipes wat ~ 'reakti0wC affektabiliteit' het, dus 
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gevoelens van minderwaardigheid en frustrasie het, kan in 

intense deelname aan wedstrydsport gevare vir die psigiese 

ontwikkeling meebring". (43). 

Johnson found that in the period preceding athletic competi­

tion emotional change can and does take place and that this 

change can be measured by various techniques. He found that 

this state was not detrimental provided that the competitor 

was fre e of profound personality disturbances. It is general-

ly accepted that the normal child can cope "ithout undue dis­

turbance with a normal amount of competition. The abnormal 

and nervous child on the other hand, may become overanxious 

and placed under severe stress (20). However, as Williams 

observes, "Education policy for a general practice, however, 

cannot be derived from the limitation of emotionally abnormal 

children. Such children should have the .supervision in 

activities that their special problems require, but they are 

the special cases that illustrate the principle of individual 

differences". (67, p. 141) . 

The question that affects us is whether competition fans anti­

social behaviour or whether it gives it scope for sublimatory 

expression? There is little research evidence on which to 

base any definite conclusions, although it is worth recording 

that a study by Johnson and Hutton found a noticeable decrease 

in aggressive tendencies of wrestlers the day after competi-

tion. Eve n while exercise is being taken, providing that 

the teacher is in firm contro l, there is always the possibili­

ty that hostile feelings could be converted into offensive 

acts. (21). 

Lemkau does not share al l these opinions. He is not sure of 

the cathartic function of competitive sport. He ",rites: III 

am a little sceptical, I must admit, about whether athleti r.s 

are really an outlet for aggressive feelings. It seems to me 

that the controL, involved in game rules are so complete that 
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there is some doubt whether this basic aggression would be 

realised in such a controlled situation . I would at least 

say that it is a release for the drive to physical activity 

which is certainly not the same as aggression ." (24). 

Inherent in individual athletic competition is the danger that 

the fairly good athlete can become self-interested to a degree 

that makes his behaviour socially unacce ptable. Individual 

sports have their place in education and are socially advan­

tageous but some critics may point out that there is the 

danger of the athlete's thinking too much of himself, and 

the individual sometimes forgets to think about others with the 

result that he becomes indifferent to them. 

We know that critics of athletic competition claim that it 

leads to dishonesty, trickery and unsportmanlike conduct on 

the part of the coaches and administrators which is again 

transferred to the player himself and manifested in h is be -

haviour on the playing field. This, acc ord ing to the critics 

has created a harmful moral atmosphere. 

Our duty is, firs tly, to build up wholesome play standards with 

the aids of strong leadership and adequate supervision. Second-

ly, our duty involves administration. Ive must make sure that 

teams play under one set of rules and that the lm"s of the 

specific a ss ociation are not violated. Administration correct -

ly carried out will also see that exploitation of weaker 

schools and the misuse of good playe rs are eliminated . Hany 

of the alleged dangers of athletic competitions are due to 

the fact that some schools are inadequate in controlling their 

programme . Tho he a d of a school or other institution that 

condones unsound practices, in the school 's endeavour to ,,,in, 

is just as much to blame as the coach ",ho promotes such prac-

tices. Both reveal inability to l ead and direct the athl etic 

competition so that they contribute tc the educational growth 

of the competito l ', Competition in itself is neither good nor 

bad, but frolll it, according to the manne r in which it is handled, 

can s~em beneficial 01' detrimental effects. 
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The state of affairs brought about by increased interest of 

spectators is both encouraging and discouraging. Firstly, 

the increased interest of the public in the competitions in 

the schools created an increased interest in the schoo l and 

its other activities. By contrast we are also aware that 

this same increase of spectator interest has brought trends 

that arc not sO favourable. Spectators who have their say 

in competitive games of the school sometimes also think that 

they can dictate to the school in other departments. 

Generally the public means well and in most instances their 

efforts' prove to be worthwhile and in the interest of the 

healthy development of the school. There are, however, too 

many public groups causing undesirable effects on the total 

competitive program through misdirected pressures . The 

main problem of the administrator today is to keep the interest 

of the public in the school active and a live but at the same 

time also to control and eliminate various pressures. 

Characteristically in Western society the general public is 

competitively orientated and the will to win is a dominant 

feature in its make-up. The public ,,,ants to win and will go 

through a lot of trouble to ensure that their favourite team 

stands a chance of winning . 

tely not excluded. 

Winning at all costs is defini-

We must be realistic and admit that the parents of our pupils 

are often the main offenders ber-ause they form the biggest 

group among our adult spectators. 

parents in three problem groups; 

Weber classifies these 

Parents of pupils who are not competing enough . 

Parents generally dissatisfied with how things are 
b eing run. (This complaint is usually associated with 
losing teams . ) 

Parents of gifted children who want to exploit the child's 
athletic ability . (64). 
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Weber also mentions the undesirable effect of sports writers 

in their attempts to make propaganda for certain schools by 

publishing favourable reports (which are often not the full 

truth). Some coaches make a special point of making "con­

tacts" with reporters to publish the name of good athletes to 

boost their own prestige . 

Weber lists the follo",ing undesirable effects of misdirected 

spectator interest: 

(1) The public's desire to win puts pressure on the coach. 

This ",ill result in the coach putting excessive pressure on 

himself and the athletes to ",in and in this way neglect the 

other aspects of the programme and the aims of the competi ­

tive programme for educational purposes . When the public 

uses as its main criterion of a successful coach the number 

of games that his team ",ins, then it must folIo", that the coach 

will make winning his ultimate goal no matter what effect it 

may have upon others . Such a belief is certainly contrary 

to sound educational philosophy. 

(2) The use of key athletes, regardless of physical condition : 

the win-at - all-cost theme has caused coaches to use valuable 

players in crucial games when normally they would not have 

played . Even though there may b e no immediate ill effects 

upon the player such practices are certainly contrary to sound 

health principles. 

Pprticipation in representative championships: Pro-

blems in this area are very real and oc cur when certain public 

groups have attempted to exploit outstanding teams and players 

primarily to bring glory and fame to the cOlllnn.:.nity . The 

whole problem lies in the fact that a dministrators of these 

competitions on a representative basis ar8 very· often not 

teachers and do not think of the e ducational aims of the athle­

tic programme but have in mind the progress "of our beloved 

sport ... " or th0 prestige of a certain area which is often the 

result of provincialism. 
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(4) Extensive publicity conc e ntrated on a few athletes or 

special teams is a regular practice of newspapers. It is 

also common to find that one or two schools dominate a certain 

newspape r and receive the most sou ght-after positions on the 

sports page while other scho ols are just mentioned in passing 

and sometimes not me ntioned at all . Continuous reports of 

who the leading scorer is, stimulate the wrong t ype of com ­

p etit ion. (64, pp. 8 - 9) . 

Overemphasis on spectator sport brings a nother danger. Not 

all pupils participate in the so-called spectator sports so 

that there is a need for variety of athletic activities. 

However, in many school situations spectator sport gets first 

choice of equipment supplies, facilities, staff and practice 

time. The result of this domination of the athletic pro-

gramme by the so-called "major sports" results in limiting 

the possibility of offering athletic activities to suit the 

taste of all the pupils . 

Williams states that if high s chool athletics are ever "killed " 

it will b e caused by the improper conduct of adults and not 

the pupils themselves. 

,.;ho: 

(1) Gamble on games 

(2) Drink at games 

"These potential killers are adults 

(J) Use loud and profane language at games 

(II) Insist on winning at all costs 

(5) Give items of material valua to athletes 

(6) Commercialize (through a dverti s ing) on athletics 

(7) I nsist on a one - sport, no t balanced, program 

(8) Insist on promoting a ll-star games 

(9) Object to state association rules and regulations 

(10) Contend t h at gate ieceipts should finance the entire athle­
tic program 

(11) Are poor sports - b laming the Officials, coach and players 

(12) Insist that athletics be supported to the detriment of the 
physical edu caLion and the intramural programs." (66). 
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The spirit to win is inherent in our society; thus we can al ­

ways expect varying degre es of public pressures upon the athle-

tic programme. Possible methods in coping with these pressure& 

will be discussed later. 

One of the main objections to intensive competition at high 

school level involves the question of injuries. It is 

claimed that the competitive situation and the desire of the 

athlete to gain prestige is such a strong motivating factor 

that it leads to the athlete ' s setting too high a standard 

for himself, which results in a potential danger to his system. 

According to Postma, the following factors can cause physical 

damage when t he child specializes too young . 

(a) Inadequate training methods where the body is not 
sufficiently prepared for the exercise . 

(b) Deformities and weaknesses of which the competitors 
are not aware. 

(c) Health conditions e.g . colds. 

(d) Fatigue that can lead to muscle injuries. 

( e ) Training methods of a dults t hat are unconditiona lly 
prescribed for and followed by children regardless 
of their ability and maturity for these methods. (43) 

Many critics of competition believe that there is a possibility 

of the heart of the child being over - stra ined. Research has 

shown that changes in hear t and circulatory conditions do 

occur, but the relationship which these changes bear to the 

abil ities of the young child who is training under proper 

supervision is questionable. Generally it is agreed tila t 

the normal h eart cannot be damaged by the vigorous exercise 

that we find in intensive competition. (39) . Steinhaus claims 

"There is no evidence that a normal h eart may be permanently 

injured by exerc ise, no matter how strenuous". (55). 

Wackenhut states "The belief that athletic participation pro­

duces an enlargement of t h e heart which :'s injurious to the 
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h ealth is a lso unwarran ted ... For those of this age group 

(adolesce n ts ) who suffer no circulatory e mbarrass ment, athle­

tic contests are suitable activities but they should occur in 

a natural social situation. Artificial stimulation by attempting 

to produce undefeat ed te ams and record-breaking individuals 

should be avoided, because it increases the compet i tive effort 

and, under eighteen years, seriou s competitive effort is un-

Properly conducted physical activity is of the utmost 

value in the optimum hygiene of . the heart". (60). 

The prepubertal child is therefore mOre susceptible to injuries 

than his postpuber tal mate because changes in body structu re , 

and bone structure specifi cally, are still taking place at a 

more rapid rate . A survey in Texas schools, that included 

over 9,000 boys, shows a n injury incidence of 5% in junior 

h igh school foot ball as compared with the incidence of 1 0% 

in senior high school football. Walker in his s ummary of 

the survey conc ludes; "Although competition in junior high 

school is not co mparable to competition in high sch ool , since 

the length of the season, lengt h of practice, number of games, 

and the l ength of games are all modulated to the lower level, 

it would seem safe to question the theory that football is 

mo re hazardous for younger boys". (61). 

Willgoose makes the observation that, in general, adolescent 

mot or coordination as measured by tests of motor performance, 

improves with an increase in physical power brought about by 

d evelopment of muscular strengt~l . This indicates, accordin g 

to lifillgoose, the necess ity of vigorous motor activity on the 

part of growing boys of this age . For t h e h ighly skilled , 

interschool s ' athletic co mpetitions provide st i mulating types 

of activity. (65 ). 

Par tic ipation in competitive games will i nvolve the possibility 

of injury of so m8 sort . lve must be realistic enough to acc ept 

the fact that we are r unning t he risk . The basic p rob l em does 
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not seem to be the elimination of athletic activities that 

have educational possibilities, but rather the promotion of 

factors that reduce unnec essary injuries. This is essentially 

an organisational consideration. 

Anothe r criticism against the competitive sports is the fact 

that often the training or preparation of athletes is one ­

sided and tends to concentrate on the event in which the 

athlete excels. The result of this is that the particular 

pupil who is gifted in one event, say hurdling, does only 

hurdling . This can even reach such proportions that his coach 

prohibits him from taking part in other sports. The boy is 

then d ebarred from playing rugby in the 1Vinter because there 

is the possibility that h e might injure himself and "ruin 

his hurdling career". 

The danger has been overcome, to some extent, by the setting 

up of individual point systems where the athlete is encouraged 

to take part in as many events as h e can manage. This takes 

place prior to the actual sports meeting so that the danger 

that the boy takes part in too many events is el iminated. 

In some schools a boy must reach a certain l eve l or achieve ­

ment in more than one event in order to gain his colours for 

that specific sport. 

A lack of breadth in the competitive programme is another 

criticism that links closely with the above mentioned danger. 

There ".s in some schools a d efinite narrowness in their sport 

programme, and in some cases a school may be kno\m, for 

example, as a "rugby scho ol" but is it also known that the 

same school is very weak i n other games. Thc result is that 

the school does not succeed in its educational goal of pre­

paring the p~pil for citizenship and for life outside the 

school. S uch a narrow programme does not equip the pupil 

with experience and knowledge in othe~ recreational activities 

that he could cO ".lt inue after leaving school. The carry-

over value of such a programme is absolutely inadequate 
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because it is often found that boys that come from, sayan 

"athletic school" never again take part in athletics after 

they have left school because they probably had an overdose 

of athletics at school and have no inclination to carryon 

with this sport. This is also sometimes called the "burning 

out" of athletes. The interschools' competitive programme 

should be broad enough to meet the interests of most of its 

pupils and should also give most pupils the opportunity of 

experiencing as many situations as possible in the wide 

variety of games and sports sO that they can leave the 

school with the knowledge and experience to enable them to 

follow a worth-while activity in their free - time. 

Together with the variety in the programme goes criticism that 

the trend seems to be to spend all the time and money on the top 

athletes for the glory of the school and neglect the coaching of 

the average athlete and the aims and concept of education for 

recreation. Some critics believe that the more severe in-

dictment of competition lies in the fact that it frequently 

involves selection. This means that some are picked and 

others not. For those rejected there is, they say, the chance 

that they may feel inferior, resentful or humiliated. Worse, 

i n some ways, especially if they have b e en dropped from a team 

is the feeling of the pupil that he has lost some social 

status. This is sometimes very real in the case of boys and 

amounts to dropping a boy from a first team as a means of 

punishment. Part of the solution to this problem lies in the 

difference bet,;een children wa nting to compete and the i r being 

forced to compete . Reid makes the following point; "It is 

not the competition or the acknowledgeme nt of inequality as 

such which is bad, but the making of these ine qualities into 

a main standard of human assessment. Children need sympathy', 

yet at the sume time they should be brought up rp.silient 

enough to be able to ov ercome the di s appointments and upsets 

that life in its passage will inevitably bring th e m". (44). 

Moeller state s; "It must be assumed that every boy is willing 

to undergo the training required of those who represent their 
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school on an interscholastic squad. Nothing is further from 

the truth. Some critics have suggested that interscholastic 

athletics should be abandoned so that all may be given a chance. 

Will the slow runner run faster if the fast is handicapped? 

Would it not be just as logical to abandon the school glee 

club, the band and other special interest organizations be­

cause all students do not participate?" (37). 

Another criticism against competitive sport and games at 

school is that they take up too much time and are also a 

drain on school funds. Many people object to the programme 

because of inadequate equipment and facilities for conducting 

it. This seems to be a reasonable objection, expecially if 

this state of affairs could result in the possibility of 

pupils being injured because of poor apparatus. 

Some people also claim that the pupil is sO interested in his 

competitive activities that he does not spend enough time and 

attention on his academic work. It would be difficult to 

prove such a generalization . It is perhaps true that the 

athlete has less time than his colleague who does not take 

part in competitive sport but that the recreational benefits 

derived from these activities enable him to do well enough at 

his other \Vork. 

An argument that is often used against competitions in schools 

is that the coach is not very competent . This could be the 

underl)"ing cause of all the dangers of interschools' athletic 

competitions that we have already mentioned. It was the 

overwhelming emphasis on winning that once led to the appoint ­

ment of coaches that were interested in only cne facet of the 

athletic programme and were otherwise completely inadequate­

ly qualified. \,e had lots of trainers but few ::oaches and 

educators. Today with the introduction of courses in Physi-

cal Education this is to some extent prevented. The coaches 
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of teams are now on the school staff. Teachers are today more 

widely qualified to take part in a wide variety of extra - mural 

activities and in the coaching of games to a much higher stan­

dard than was the case a few years ago. This is partly due 

to the fact that the seriousness of interschool~ athletics 

has gained in importance a nd that mo st educators s ee some value 

in the competitive programme of the school. 

Shepard and Jame rson believe that a careful analysis of all 

the criticism reveals that such weaknesses are not inherent 

in interschools' athletics. They are weaknesses due to im-

proper supervision and administration . These writers furth er 

make the follo;;ing recommendations ; Cr it icism can be elimi­

nat ed by competent, courageous, educational leadership; by 

school administrators who sincerely believe that interschoo l 

athletics have contributions to make to the general education 

of high school youth and who strive to maintain these va lues. 

As a part of their professional leadership, such administra ­

tors should try to help the community understand the possible 

educational benefits to be derived from a sound programme of 

interschools' athl etic competitions . It is not enough that 

school heads understand the objectives and values of the 

interschools' programme, important as that may be. These ob-

jectives and values must be made clear to the school personne~ 

to the committ ee of the school, to the co mmunity and to the 

press. Properly informed, the citizens of a community usually 

support an educational programme of inters choo l s' competitions 

when they realise the values they can have for the youth of 

their community. 

Shepard and Jamerson also believe that many problems associa ­

ted with interscholastic competitions that distract from po­

tential educational b e nefit are due to fi n ancia l considerations . 

It is not the desire for money, but rather the need for money 

to build up adequate funds to facilitate a sound programme that 

is comprehensive, that often leads to misdirected emphasis. 
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The following summary of the competitive programme is made. 

"Interscholastic athletics enjoy widespread popularity fro m 

the standpoint of student participation and spectator appeal. 

This popularity emphasises the ever-prese n t necessity for 

wise competitive l ead ers hip a nd supervision for athletes sO 

t ha t educational benefits wil l be assured to those who par­

ticipate either directly or indirectly in this programme . . . 

The jUstification for interscholastic athletics should be based 

upon the same criteria that justify other subjects in the 

curriculum; the attainment of established objectives whi ch 

h armonise with obj ec tives for the total schoo l p rogramme. 

The l egal status of interscholastic athletic athletics as an 

integral part of the secondary sc h ool curriculum is now firm-

ly established . Most criticisms directed against interscholas -

tic athletics can be traced to weakness in administration and 

l eadership."( 51 , pp . 17-18). 

We now come to the question of ath letic competition for women . 

Nixon and Cozens show that it is interesting t o note t h at, as 

a r ul e , athl etic competition for girls a nd women has deve loped 

in a more rational fashion than that for men and boys and 

that con sequ ently the programme for competitive sports a nd 

athletics for girls and women is free from most of the pro-

blems which we have mentione d. The difference between the 

two programmes is in a large measure due to differences in 

origin a nd deve lopment (42, pp. 174-5). 

From 1880 to 1910 wo men 's colleges led a trend on the Eastern 

side of America toward developing in t ramural and inter-insti ­

tutional competit ion in individual and later team sports. 

During the period in which t he athletic movement was developing , 

social standards as applied to wome n and girls made their par -

ticipation i~ such activities impossible. Croquet was about 

the most strenuou s activity that ",omen were expected to take 

part in. A few attempted an ext r emely mild form of tennis, 

but ideals of ,,,oC1enly modesty and corresponding types of 

swaddling clothes largely nullified t his daring spirit. By 
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the time women and girls attained their freedom and began to 

assume their right to organise their own sports and athletics, 

college authorities had learned such an impressive lesson 

from their previous experience with athletics that they were 

rather careful to see that corresponding difficulties did not 

arise in connestion with athletics for gir l s and women. 

As athletics for women came to be accepted in the women's 

programme, empirical and philosophical differences flared up 

but admir.istrators and leaders tried to avoid falling into the 

traps and dangers of competition that crept into the competi -

tive programme of men at that time. The trend was no" once 

again away from representative competitions . In the period 

beh.e e n 1925 and 1945 the trend continued with virtual elimi­

nation of state n ational championships for women in the Olympic 

Games . From 1945 redefined educational goals and recogni­

tion of potential educational value in competition, games and 

sports were di scussed in workshops, clinics and conferences . 

Recent developments have indicated a live ly interest in sports, 

and some return to university athletics with reservations . (63). 

Fortunately the university and school authorities were quick 

to realise the abuses and dangers that ,could develop out of 

such a competitive programme and we r e quick to curb it . Nixon 

and Cozens claim that "The competitive programme of sports and 

athletics for women and gir l s i n schools and colleges possesses 

one striking superiority in general over that of boys . Not 

being encumbered b y formal programs of interschool competition 

with their tremendous preSSUl'e to 1<in, the leadership has been 

able to function in a more rational way . Hore thought and 

effort is devoted to interesting the whole group in ,such acti ­

vities, a better effort is made to assist all to acquire skill, 

the competitive spirit is kept more nearly ,.ithin reasonable 

limits, and a broader spirit of cooperation is emphasised". (42, 

pp. 176 -7). 

It seems to be the ge neral feeling that girls ' sports s hould 
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not be staged with the primary aim of entertaining spectators, 

for gate receipts, or the reputation of the school. Rather 

than the entertainment of the spectators the purpose of girls 

athletics s hould be physical development and the en joyment of 

physical activity and the development of beha~ural patterns 

and attitudes that have a carry- over value into later life. 

CHAPTER FOUR: INVESTIGATIONS AND RECOHHENDATIONS 

Many people are concerned about the competitive trends in our 

schools and the effect that they have on the pupils and pro ­

ducts of schools with a strong competitive tradition . Some 

believe that it is the duty of the school to curb this com­

petitive attitude as much as possible and to p romo te a higher 

degree of co-operation. By doing this, they hope, society 

will follow suit and become less competitive and more co­

operative . 

It is known that competition in schools can have some ill 

effects but it seems doubtful whether eliminatin g competi ­

tion will, firstly, be possible and, secondly, will solve the 

problem. This ,<ill be difficult be cause it will discard the 

possible benefits derived from such a progran~e and it will 

also disregard the natural desires of pupils and the need of 

the highly skilled for challenging competitive experiences. 

Gates has the following to say; "Competition and cooperation 

are not antithetical, one good, the other bad. Needless to 

say, compe titive pressures frequently are disadvantag80us to 

the individual and to society, but when properly conducted 

they have many values . On the one hand, competition adds 

zest to many d"ties that otherwise would be boring : a child 

,,,ill even try te compete with himself, (matching one shooter 

against another and so forth) . It also gives the individual 

a standard to emulate and thereby, through social facilita­

tion, spurs him to greater heights of en,:; oyable skill. On 

the other hand, it is not possible to make a thorough distinc-
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tion between competition a nd cooperation, for in many situa­

tions one cooperates through joining in competition (as in most 

outdoor games) and in the other, one competes in co-operative 

ventures (as "hen members of an organisation vie with each 

other to turn out more and be tter work)". (13). 

There must be other solutions to the problem than merely 

abolishing competitive athletics. We will have to have a 

programme that eliminates the possible dangers of competition. 

Nixon and Cozens expect the following characteristics of the 

ideal programme of sports athletics; 

A. "It makes a place for all: 

(1) It provides a variety of sports and athletics 
so that there will be activities appropriate 
to various interests , degrees of physical 
powers, stages of development, experience and 
skill. 

(2) It provides adequate equipment and facilities 
for all. 

(3) It provides adequate and interested leadership 
for the entire programme, not for the superior 
group of performers alone . 

(4) It does not exploit the superior group in such a 
way as to submerge interest in the ordinary p er ­
former. 

( 5) It equalises the competition so as to maintain 
the interests of players of all degrees of pro­
ficiency. 

B. It promotes physical well-being: 

(1) It exercises all precaution to prevent acciden­
tal physical injury. 

(2) It does no t permit the contestant to sacrifice 
his physical well-being either in competition 
or i .n training. 

(3) It teaches, in connection witl. activities, the 
rules of healthful living. 

C. It directs the competitive spirit toward educational goals: 

(1) It does not attach undue importance to winning, 
or place the individual under too great respon­
sibility t o win. 

(2) It cultivates the idea that trying fairly and 
wholeheartedly to win is more important than 
winning. 



- 48 -

(J) It does not sacrifice recreational values. 

(4) It cultivates respect for academic and other 
worthwhile interests. 

D . It emphasizes social training: 

(1) It helps the individual to find satisfaction 
in socially desirable behaviour and dissatis­
faction in poor sportsmanship. 

(2) It does not tolerate any trickery or shady 
dealing in promotion, management, teaching 
or conduct of sports and athletics. 

(J) It cultivates respect for and friendliness 
towards the opponent. 

(4) It stresses emotional control. 

(5) It provides leadership which sets good 
examples in habits, attitudes , and conduct. 

(6) It protects the group from the necessity of 
competing against unsportsmanlike opponents . 

(7) It does not offer material rewards for winning 
or participation. 

(8) It helps the contestant to see similarities be­
tween life situations and those in sports" . 
(42, pp. l72 - J). 

Various individuals have made suggestions recommending im -

provement in the interschools' athletic programme. Salario 

draws the following guiding principles for accomplishing 

educational values; 

(1) "The interschools' programme should be an integral part of 

the total educational programme and under the complete 

and direct control of those responsible for the programme. 

(2) S0und standards relative to health, safety and eligibili ­

ty are essential for satisfactory competitive athletics . 

(J) The democratic process is recommended. 

(4) The coach should be a full time Physical Education teacher, 

democratically orientated, qualified to guide the youth . 

(5) The int.erscholastic programme ShOllld be centrally finan­

ced so that it will be independent of gate receipts. 

(6) The school should provide proper facilities and equipment 

in order to maintain a sound Physical Education programme, 
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to provide a d i v ersi fi e d intramural programme , and to 

sponsor a n e ffect ive interschools programme . 

(7) The school should assume the responsibility for promoting 

the edu cat iona l values inherent in effective athletic pro­

grammes and interpreting them to the community". (47). 

Shepard and Jamerson b elieve that the competitive programme is 

justified a nd that it can contribut e to the general we lfare of 

the participant physically , mentally, socially and e motiona lly . 

Failure to provide t h ese competitive e xperiences under school 

supervis ion tends to e ncourage boys to seek such expe rienc es 

in environments less favourable. These authors make the 

following suggestions: 

(1) "Each participant must have complete health examination and 

be certified as being physically qualified to participate 

in interscholastic sports. 

(2) Qua lifie d personnel must be employed to direct and super­

vise the programme. 

(3) In competition involving body contact there should be re ­

stricting regulations with respect to weight . 

(4) Equipment must afford maximum protection to the partici­

pant. 

(5) The number of contests must b e limit.ed, assuring sufficient 

time b efore the first contest and between contests for 

thorough instruction in the sport concerned. 

(6) The rules of the game must be rigidly enforced. 

(7) Competent offi c i als must be appoin ted . 

(8) Financ ial support of t he progranune should no t be based 

upon gate receipts. If admission fee s are charged the 

added revenue should be used in improvement of the \"hole 

physical education programme. 

(9) The playing areas must b e in proper condition to afford 

max imum protection to players. 

(10) 
( ll) 

A physician should be present at contests . 

If com!J ", titions take place far from the school, time must 

be given for players to start the game early in order to 
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prevent long overnight trips . 

(12) Participants must secure permission from a doctor to 

resume play after injury or period of illness . 

(13) Participants must have their parents' permission to 

take part in interschool~ competitions . 

(14) There must be proper supervision for transportat ion on 

a ll trips. 

(15) There must be proper limitations upon the number of 

contests and the length of practice periods in accor­

dance with sound judgement relative to desirable prac­

tices in such matters" . (51, p.242) . 

Very little, if any, research has been done on the condi tions 

in South African schools in connection with interschool~ com-

petition. This lack of research could possibly indicate a 

lack of need to investigate the matter. In contrast, much 

has been done in America to try and solve controversies among 

educators concerning the values of competitive athletics, the 

control and administration of this part of the school's activi-

ties . We shall briefly note their findings and suggestions . 

Several organisations, representing large groups of ge n eral 

educators and physical educators, in 1952 issue d a joint re ­

port "hich opposes interschools' athletic competitions belo,,, 

the ninth grade . "Interscholastic competi t ion of varsity 

pattern and similarly organized competition under the auspices 

of the community agencies are definitely disapproved for 

children below the Nin th Grade". 

port. 

( 22) . So states this re -

The Educational Policies Commission of the Nation al Education 

Association and the American School Administrators recomme nded 

in 1954 that no ·Junior High School st,ould have a team that co :n­

petes with teams of other Junion High Schools. 

The Joint Committee of the American Association for Health, Phy­

sical Education and Recreation and the National Federation of 

State High School Athletic Associations has stated that the 
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athletic programme should: 

(1) "Be closely coordinated with the general instructional 

program and properly articulated with the other depart­

ments of the school . 

(2) Be such that the number of students accommodated and the 

educational aims achieved justify the use of the funds 

for its support and also warrant the use of other sources 

of income. 

(3) Provided that the time and attention which is given to 

the collection of such funds is not such as to interfere 

with the efficiency of the athletic program or of any 

departments of the school. 

(4) Confine the school athletic activity to events which are 

sponsored and supervised by the proper school authorities 

sO that any exploitation or improper use of prestige 

built by the school teams may be avoided . 

(5) Be planned in such a way as to result in opportunity 

for many individuals to explore wide variety of sports 

and to set reasonable limits for each listed sport. 

(6) Be controlled in such a way as to avoid the elements of 

professionalism and commercialism which tend to grow up 

in connection with widely publicised 'bowl' contests, 

barnstorming trips, and travel, expense or loss of school 

time or which are claimed to bb justified by educational 

travel values . 

(7) Be kept 'free from the type of contest which involves a 

gathering of so - called 'all stars' from different schools 

to participate in contests which may be used as a gather­

ing place for representatives of certain colleges or pro ­

fessionals and organisations who are interested in solici ­

ting athletic talent for their teams. 

(8) Include educative exercises to reach all non- participating 

studente and community follmvers of the school teams in 

order to insure a proper understanding and appreciation 

of the sports skills and of the need for the adherence 

to principles of the game ethics. 
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(9) Encourage a balanced program of intramural activity in 

grades below the ninth to make it unnecessary to sponsor 

contests of a championship nature in these grades . 

( 10) Engender respect for the rules and policies under which 

the school conducts its program." (9, p . 84). 

The Joint Committee of the National Association of Secondary 

School Principals, and the National Federation of State High 

School Athletic Associations and the ' Ame rican Association for 

Health, Physical Education and Recre ation has set the following 

standards in athletics : 

(1) "The program of athletics should be develop e d with due 

regard for ... health and safety standards . . . 

(2) Good citizenship must result from all coaching and from 

all interschool~ competition . The education of the 

youth of the nation fails unless it creates the proper 

ideals and attitudes , both in the game and off the 

field .. . 

(3) The ten 'Cardinal Athletic Principles' are accepted as 

expressing the policies of our organisations, and it is 

urged that these be displayed in the literature of our 

organisations 

(4) All schools shall use reasonable care in avoiding any 

participation in a contact sport betwee n participa,-ts of 

normal high school age and par t icipants who are appre ­

ciably above or below high school age ... 

(5) All schools shall fully observe and abide by the spirit 

and letter of the established e lig ibility requirements 

which have been democratically d eve loped by the state 

athletic associations. 
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(6) Each state athletic association should attempt to secure 

the co -operation which would provide a plan of continuous 

eligibili t }' from high- school to col l ege. 

(7) For competition in which only one state is involved, no 

school shall participate in a meet or tournament involving 

more than two schools unless such a contest has been appro­

ved by i ts state high school association or its delegat e 

constituent or allied divisions. 

(8) The use of school facil ities or members of the school staff 

shall not be permitted in connection with any post - season 

or al l-star athletic contest unless such a contest has 

b een sanctioned by the state athletic association . 

(9) A schoo l s hall not permit any employee or official to en­

courage or collaborate in any negot iations which may lead 

a high school athlete to lose his eligibility through the 

signing of a professional c ontracL. 

(10) The solicitation of ath l etes through tryouts and compe ­

titive biddin g by col leges and universities is unethica l, 

unprofessional and psychologically harmful . It destroys 

the amateur nature of athletics, tends to commercialise 

the individual and the program and takes unjust advantage 

of competit ors. 

( ll) 

( 12) 

In all interstate athletic contests, each athlete shall 

compeL e under eligibility rules which are at least as re­

strictive as those adopted by the state high schoo l athle ­

tic association of h is state, except i n the case of non­

member schools which are not eligible for me mbership in 

their stat" associations. 

No school shall compete in any of the following contests 

unle ss such conte s t ha s becn sanctioned by the interested 

state high school athletic associations through the Nation-
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al Federation: 

(a) any interstate tournament or meet in which three 

or more schools participate . 

(b) any interstate tHo-school contest Hhich is sponsored 

by an individual or organisation other than a member high 

school. 

(lJ) No basketball tournament which is purported to be for 

interstate high school championship shall be sanctioned 

and no basketball tournament involving schools of more 

than one state shall be sanctioned unless the tournament 

is purely community in character . 

(14) No contest which is supported to be for national high 

school championships in any sport shall be sanctioned". 

(9, p.84 - 5) . 

Some research has also been done on the competitive programme 

of the elementary school. 

follow: 

Some examples of recommendations 

(1) "Interschool competition of a varsity pattern and similar­

ly organised competition under the auspices of other 

community agencies are definitely disapproved for children 

below the ninth grade . Desirable Athletic Competition 

for Children, AAHPER, 1952. 

(2) Programs of games a n d sports should be based on th ~ develop -

mental level of children. Boxing, tackle football and ice 

hockey and other body contact sports should not be in any 

competitive program for children twelve or under. Re ­

commendatioreof National Conference, Journal of Health , 

Physical Education and Recreation. (~lay, 195J) p.J . 

(J) In the elementary schools, chilrtren groH at variable rates 

and at the same chronological age tllere are many differen­

ces in maturity and growth demands much of their energy. 

Emotional pressures may drive the child pa3t the stage of 



- 55 -

healthful participation. Bone ossification and develop­

ment is incomplete. Boxing and tackle football are un-

desirable activities for children. Recommendation of 

National Conference, Physical Education for Children of 

Elementary School Age, The Athletic Institute, 1951, p.22. 

(4) Highly organised competitive leagues are not desirable for 

children and youth of elementary and junior high school 

age (grades 1 - 8). Society of State Directors of Health, 

Physical Education, and Recreation, Compilation of Ex­

perts and Recommendations on Highly Competitive Athle-

tics for Children of Elementary School Age, California 

State Dept. of Education, July 1952, p.5. 

(5) Interschool athletic leagues should be confined to the 

senior high schools ... Interschool activities for junior 

high school pupils should be limited to occasional meets 

or games. Junior high school boys should not compete in 

football. Suggested School Health Policies, Jrd ed., 

American Medical Association, 1956, pp. 27-28. 

(6) Interscholastic athletics are not recommended for junior 

high school boys. At this leve l most prepubescent boys 

are growing rapidly and insufficiently developed to ,,,ith­

stand the physical and emotional strain of interscholastic 

competition. The ir needs can be met by a varied program 

of intramural activiti e s. Health in Schools, 20th Year-

book of the American Association of School Administra­

tion, rev. ed., 1951, p.197. 

(7) Children 12 years of age and under: 

(a) Competition is an inherent characteristic of growing 

developing children . Prope rly guided it is beneficial 

and not harmful to the ir development. 

(b) Athletic activitie s of ele ment ary school children 

should be a pa rt of an over-all sch001 program. Compe-
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tent medical supervision of each child should be ensured. 

(c) Athletic activities outside of the school program 

should be on an entirely voluntary basis without undue em­

phasis on any program or sport, and without undue emphasis 

on winning. These programs should also include competent 

medical supervision. 

(d) Competitive programs organised On school neighbour­

hood and community levels will meet the needs of children 

twelve years of age and under. State,regional and national 

tournaments, bowl, charity, and exhibition games are not 

recommended for this age group. Commercial exploitation 

in any form is unequivocally condenmed. 

(e) Body contact sports, particularly tackle football and 

boxing are considered to have no place in programs for 

children of this age group. Competitive Athletics, Re-

port of the Committee on School Health, American Academy 

of Pediatrics, 195-6. 

(8) (a) Children should have the opportunity of developing 

skills in a variety of activities. A sound program in 

schools should jnclude competitive and non-competitive 

sports and play activities. The primary consideration 

should be a diversity of wholesome childhood experiences. 

(b) Athletics should involve all of the children in the 

school in some phase of the program. Many teams are 

better than a few . At this age, the star system is bad . 

(c) Body-contact sports, particularly football, boxing and 

,,,restling are dangerous at this age . Touch or tac foot -

ball is a safe sport if prope rly supervised. 

(d) All competitive athletic programs should b e organised 

with the co - operation of the local medical group. All 

children should have a thorough physical examination be­

fore ent e rjng the program and at specified intervals during 

the program. Ideally, a physician should be in atten-

dance at all the game s. A minimum requirement should be 

that he is quickly available. 

(e) The best possible professional leadership s hould be 
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obtained. Volunteers, however well intentioned, should 

work under professional supervision. John Lester Reichert, 

M.D., A P0diatrician's Vi ew of Competitive Sports before 

the Teens. American Medical Association, 1957, p.8". 

(9, pp. 91 - 2). 

"The evidence against highly competitive athletics for children 

of elementary school age is overwhelming . Yet athletic com-

petition for children below junior high school age seems to be 

On the increase. Organisations outside the school are spon-

soring programs such as the Little League Basketball, Biddy 

Basketball, Iddy -b iddy Basketball, Little Guys Basketball , Little 

Basketball League, and Hidget Football". (9, p.92). 

In South Africa we now also have our O1;n Mini Basketball on the 

same lines as the abovementioned trends in America . Though 

little research of the abovementioned type has been done (per ­

hap s because there was no immediate need for investigation of 

it in South Africa) it is worth while to look at the findings 

of the Americans and try to learn from their efforts to cope 

with the problems that are encountered. One thing is certain 

- our interschools' competitive programme is still expanding all 

the time and we are bound to come to a stage in the development 

of interschool sport I"here it is ne cessary to take steps against 

the dangers of such competitions. 

HOI; did these reports affect the trends in competitive sport? 

It does not seem that it had far-reaching results. A study of 

interschools' practices in Junior High Schools had been in pro ­

cess since 1951 by the New York State Public High School Athle-

tic Association. This study was initiated because neither 

the State Education Department nor the Athletic Association had 

adopted detailed procedures for guiding New York State ' s per~ 

missive legislation which allows individual school districts to 

engage in ,Tunior High School intersch001s athletics if they so 

desire. 
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In 1954 a committee of the Athletic Association drew up ten­

tative standards for the conduct of football, basketball, vo lley-

ball, wrestling, track and baseball . These standards were 

accepted on a trial basis in several areas. 

Football was given special attention. Kurt Beyer, the chair-

man of the Junior High School Commi ttee in the County of Nassau, 

Long Island, has recently written: "Afte<r three years of experi ­

mentation, the medical men dealing directly with these youngsters 

in this controlled program were asked to indicate the desirabi-

lity of the tackle football program. Forty seven of the forty 

nine doctors involved approved the football program as it was 

conducted in these schools. (53). In 1957 the New York State 

Education Department reviewed the report of this committee. 

In an attempt to indicate its opinion to state officials, the 

Nassau County Council of City and Village School Superintendents 

adopted the following resolution: 

"Whereas the Committee on Athletics for Boys in grades 7, 8, 

and 9 of the Ne,,, York State Public Health Athletic Association 

had made a study of interscholastic competitive sports, and 

whereas adequate safeguards for the conduct of such sports have 

been outlined in a report of the committee, and 

whereas many districts find that in a school as in life situa­

tions there is a clear need for such competition, and 

Whereas the principle of local autonomy by Boards of Education 

will be impaired by arbitrary action forbidding such sports 

competition, 

Now therefore , we recommend that the State Department 01' Educa ­

tion take no action to prevent school districts from continuing or 

instituting a program of competitive sport for boys or grades 

7, 8 and 9 to moet local needs, when such program is carried on 

with adequate safeguard and approved by the local Board of 

Education, aud 

Be it further resolved, that the State Department of Education 

share in the incorporation of such rll~< es and regulations as \,ill 

constitute adequ;,te safeguard for children participating in such 

competitive sports ." (53). 



- 59 -

In December 1958 the National Conference on Fitness for Secon­

dary School Youth met in Washington under the sponsorship of 

the American Association of Health, Physical Education and Re-

creation . The entire conference accepted the following re-

commendation which was made after full consideration of educa-

tional and sociological factors involved: "The Boys Athletic 

Committee believes that interscholastic sports in grades 7 - 9, 

when properly organised, can make a significant contribution 

to youth fitness and recommends that proper school authorities 

establish procedures which will allow these sports to be carried 

out with due consideration for the safety, maturity, weight, 

height, speed, intensiveness of competition and length of sche ­

dule and number of games". (53) . 

Violent forms of athletic exercise can cause injuries and ten-

de n cies to over - strain . Th is element will always be present 

in athletic competition, but the danger ean be greatly minimised 

by supervision which will inspect and properly train the players . 

The chance of injury has always been the greatest with those play-

ers not physically fit for the game. Health examinations should 

be required for games . Again, under proper supervision parti-

cipants should be classified so that they are more equally 

matched in weight and strength. 

Another preventive factor which helps is supervision that gives 

proper training along physiological lines. The methods of some 

coaches, where the programmes of adults are followed without any 

concespions for age of the participant, should be revised. These 

coaches must come to realise that high school boys are consuming 

much more of their energy in gro'''th and therefore cannot stand 

as rigid and intensive a training as the adult athlete . 

That the rec(,mmendations presented in the"e national reports 

are probably not followed in most schools is indicated in the 

results of a questionnaire survey pubJ.ished in the November 19:>9 

Bullet in of the ~;a t ional Association of Se condary 5 chool Princi ­

ples (USA). 
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"Of the 2329 junior high schools (enrolling an estimated 90% of 

the total junior high school population) from ,"hich responses 

to the questionnaire were received, slightly more than 85% 

had programs of interschools athletics and 78% of the princi­

pals of these schools favoured these programs. 

Further in 80% of the schools the policy of interschools athle -

tics had not been changed since 1950. Of the schools in which 

the policy had been changed, about half had either started a 

programme or had expanded the existing program. 

In this questionnaire the major points advanced by the opponents 

of junior high school athletics are; 

(1) The pupils are growing and developing at an accelerated 

rate and, consequently, are particularly susc e ptible to 

injuries. 

(2) Boys vary widely in respect of height, ,,,eight and psycho ­

logical maturity. Unless the boys are matched on an 

equitable basis, competition in body-contact sports may 

be dangerous. 

(3) Boys who are likely candidates for positions in teams b e ­

cause they are taller and heavier than their classmates 

are not necessary physiologically mature and may be 

susceptible to injuries of the epiphysis of the bone 

structure . 

(4) The single stethoscopic examination to which an athlete 

is sometimes subjected is not infallable in determining 

whether the heart is 'normal'. 

(5) Int erscho ol~ athletics may inter·fere with the normal 

growth pat t prn of the boy. 

(6) High pressure competition may lead 1.0 strong motivationa l 

reac tions which, in imma ture :~{oungs ters, may adversely 

affect emotion"l and soc'_al d eve lopment 
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(7) Interschools' athletic programs tend to allow a few gifted 

boys to monopolise the school personnel, the time, and the 

facilities at the expense of the majority of the pupils. 

(8) Interschool~ programs often are allowed to disrupt the 

school's educational program. Practice sessions and 

games frequently require too much of the boy ' s time . 

(9) Participation in the interschool athletic program forces 

the athlete to specialise in one or two sports in which he 

probably will be unable to participate as an adult . At 

this age level his time could most profitably be spent in 

the exploration of a wide variety of activities. 

In reply to these objections, proponents of Junior High School 

Athletics say: 

(1) Pre - adolescent and adolescent boys are growin g, develop­

ing organisms; and injuries do Occur in programs of athle -

tics for this age group. However, there is no evidence 

that boys are injured more frequently or more seriously in 

well - organised and well-constructed programs in Junior 

High Schools than in such programs in Senior High Schools . 

(2) Studies have shown rather conclusively that the boys who 

succeed in athletics are boys who, in terms of height, 

weight and/or physiological maturity, are advanced for 

their age. 

(3) Boys will participate in sports "hether the schoo l authori-

ties sponsor the sport or not. If the schools do not pro-

vide these opportunities, the boys will, in their free 

time, play under conditions that are more dCl.ngerous than 

those in the school sponsored programs. 

(4) The evidenc" purporting to indicate that participation in 

interschool~ athletics interferes with the normal growth pattern 

(I f Junior High "chool boys is inconclusive. 
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(5) Rather than adversely affecting the emotional and social 

development of the Junior High School boys, participation 

in well-controlled and properly cOilducted programs of 

interschool~ athletic competit ions fosters emotiona l con­

trol and desirable social development. 

(6) The failure of a coach or school to provide adequate re­

quired Physical Education, intramurally, and Physical 

Education programs is an administrative problem. 

(7) Interschools' competitions need not disrupt the school 

program. Overemphasis on "inning and the undesirable 

practices that are associated with such .overemphasis are 

conditions that surround interschoold contests but are 

subject to control. 

The opponents and proponents on interschools' athletic competi ­

tions did agree on the following: 

(1) Because of the sedentary habits of modern man there 

definitely is a demand for physical activity. 

(2) Boys can profit, educationally and physically from 

participation in some competitive programs. 

(3) It is important that the school provide the necessary 

opportunities and facilities. 

(4) Interschools' athletic competitions should be carefully 

controlled and supervised by qualified adults." (1). 

The above-mentioned observations were made in American condi-

tions. To t h e author's kno"ledge very little has been done 

in this field here in South Africa. We cannot deny the fact 

that interschools' competitions in our own schools are expanding 

rapidly both in 3cope and magnitude. The aim of the author's 

surv,"y is to find out what the public, the educators and the 

pupils themselves think of the' competitive programs in our own 

schools . 
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PART II : INVESTIGATION OF ATTITUDES TO',ARDS INTENSIVE CONPETI­
TION. 

CHAPTER FIVE: RELATED RESEARCH. 

Much has been written on the topic of competition but not much 

has been done in the way of research and it ,.as very difficult 

to find recent research on athletic competition. Rec e nt research 

has been done by authors such as Neyers (32) a nd Schuck (49). 

Some investigations have been done on expressed attitudes a nd 

but they cover mostly related topics such as the Physical Edu-

cation programme in general . There is a mpl e information 

available on the results of recent investigations by authors 

such as Campbell (5), Edgin gton (10), Mc Pherson (29) Mista 

(35), and others. 

There is a surprising l ack of information of attitude surveys 

on athletic competition. Meyers (32, p . 521) comments on this; 

"The increasing prevalence of a practice that is contrary to 

professional recommendations and controversial on the basis of 

pertinent facts and opinions represents a matter of concern to 

all connected with education and youth. The lack of unanimity 

of opinions and support for these pL'ofessional recommendations 

is no d oubt attributable to the somewhat l imited and unconvin-

cing evidence that is available coupled with the perception 

of American culture. Con siderable evidence exists pertaining 

to the physiological effects of vigorous athletic competition 

at this age level but less evidence has been compiled related 

to the influence of organised competitive athletics onpsycholo -

gical and emotional development. Virtually no atten tion has 

been directed to an analysis of this issue in the light of 

pupil needs". 

Much of the available earlier work made use of the questionnaire 

and/or the checklist methods of qualitative measurement. Un­

fortunat a ly most of these works were concerned with competi­

tion at college or university level and include investigations 
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of Lakie (23), Moore (38), and Stalnacker (54). 

The availab l e research on attitudes toward athletic competi­

tion a t school level has been done by McGee (27) and Scott (50). 
The following is a short analysis of the da ta of the l atter 

two investigations; 

(a) In both cases the majority of the group s tested tended to 

be favourable toward int e nsive competition at elementary and 

high school level. 

(b) Parents and coaches, in both surveys, showed a significant­

ly more favour a ble attitude towards int e nsive competition than 

the administrators and teachers of the schools tested. The 

administrators seemed to be the l east favourable towards this 

type of competition. 

(c) Scott found that the men indicated mOre favourable atti­

tudes towards interschools' competition than women did. 

(d) Mc Gee also found that coaches and boys' Physical Educa­

tion teachers had a significantly higher mean score (more 

positive toward athletic c ompet ition) than the girls' Physi­

cal Education teachers. 

(e) Scott observed that individuals who had experience with 

competition were more in favour of it than t hos e with no ex­

perie nc e. 

(f) Scott found no definite geographi c differences in the dis­

tribution of attitudes betwee n cities and states. 

These were the main findings of these two investigations . In 

the present survey these findings and others will be de&lt with 

in more detail in the relevant sections. 

CHAPTEH SIX : PHOCEDUHE. 

A survey of the current att itudes towards intensive competi-

tion was made in the Cape Peninsula. The group tested consis-

ted of a sampl e of the Parents, Teachers and Pupils of this 

area .and the resul ts ,;ere based on the data obtained from usin g 

the questionnaire method. 
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(a) The Questionnaire 

The questionnaire was compile d on the basis of the work of 

S cot t (50) and Hc Ge e (27). 

work of}lc Cue (26) . 

Reference was also made to the 

}lc Cue compiled 77 statements in the following way; A survey of 

prevailing attitudes toward intensive competition in team games 

was made in order to secure a comprehensive sampling of current 

i d eas . The sources us e d were current professional and popular 

literature and individual interviews . Thirty- five persons 

were interviewed and asked to talk informally on their ideas 

about competition in team games . Those interviewed represen-

ted varied experience and points of vie,,, They i n cluded 

s tudents , instru ctors , administrators , parents, skilled athle ­

tes , coaches, ministers and doctors . As a result of this, 

14 5 statements pertaining to intensive competition were pre ­

pared according to criteria of Hang (62), Thurstone and 

Ch ave ( 58). On the basis of a ll the available material, 

criteria were then established for the classification of the 

statements into seven areas or special phases . Stability or 

c onsistency of the attitudes of individuals was investigated 

b y administering the final form of the scale to 25 individuals 

from t h e Homen ' s Physical Education Department a second time, 

10 to 1 3 weeks after they had completed the first questionnaire . 

The product mome nt correlation between total scores on the first 

and se c ond respon ses was 0.70. 

items were retained . 

On the basis of this test 77 

Scott (50, p.357) made use of a revision of the Hc Cue attitude 

sca l e. The Pearson product moment correlation coefficie n t com-

puted between the first and second administration of the re ­

v i sed attitude scale was 0 . 90. 

}lc Gee (27) also made use of the Hc Cue a nd the Scott methods . 

The scale items were obtained from read i ng ar ticles, books, year­

books, editorials, a nd other attitude scales concerned with 

competition . The 80 items were submitted to 94 graduate stu-
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dents of the State University of low,. They made two diffe-

rent types of responses to the attitude scale at the first 

administration of the test. The favourability rating was the 

first one. Each person indicated whether he thought each 

statement was favourable or unfavourable to competition. The 

respondents answered on a five-point scale ranging from extremely 

favourable or extremely unfavourable with neutral in the middle. 

This rating served t o evaluate each item. If 70% of the group 

agreed on the favourability of the item it was retained in the 

scale. As a result of the ratings, 12 of the 82 items had to 

be discarded. 

In the present project the work of the three abovementioned 

investigations was taken as a basis for item construction and 

70 items best suited to South African conditions were then 

selected. 

The 70 items consisted of 7 groups of 10 statements each and 

covered the following areas; Personality development, Recrea­

tion, Physical development, Public relations, Health and 

safety, Skill, Human relations. 

In order to test the validity of the statements two methods 

were used; 

(a) The questionnaire was submitted to 23 high school teachers 

of a variety of subjects to evaluate each statement according 

to its favourability or unfavourability toward intensive com-

petition. 

Province. 

These teachers were from various areas in the Cape 

(b) Use was made of an Item Analysis table. (See Pilot Surveys). 

The questionnaire was printed in Afrikaans as well as in English. 

Because the original statements were in English translations 

had to be made in the following way; Each statement was trans ­

lated into Af~ikaans by a qualified language teacher. This 

translated version was then given to another similarly quali -

fied teacher to translate back into English. In this manner 

any discrepancies and possible mis interpretat-!.ons, caused by 

the translation process, were eliminated. 
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(b) Scoring 

An individual to whom the questionnaire was submitted had either 

to agree or disa~ree with each statement and thus could obtain 

a score anywhere in the range of 0 - 70. A score ranging be-

tween 0 and 35 was taken as showing an unfavourable attitude 

toward intensive competition. A score of more than 36 was 

regarded as a favourable attitude toward intensive competi-

tion. (In the analysis of the data more precise and sub-divisions 

are made). Each item carried the same weight and, therefore, 

for each positive response made toward intensive competition one 

point was scored. A negative re3ponse tOlvard intensive com-

peti tion scored zero points. 

(c) Pilot surveys. 

Two pilot surveys were carried out before the questionnaire 

was found to be satisfactory for the final survey. Only the 

data obtained in the final survey was used in the final analy-

sis. 

(i) First Pilot Survey (August, 1967). 

A total of 78 questionnaires was mailed to parents and teachers 

of senior pupils in an Eastern Province high school and 67 

questionnaires handed out to standard 9 and 10 boys of a boysl 

high school in another t own in the same area. The following 

numbers of returned questionnaires were available for statis­

tical analysis; 

Parents 29 
Teachers 17 
Pupils 67 

Total 113 

The following mean scores were registered; 

Parents 57.1 

Teachers 40.75 

Pupils 40.61 

The discrepancies between the pilot survey and the final sur­

vey results could be due to the shortcomings in the question­

naire which were revea].ed when the que st ionnaires were tested 
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for validity (and subsequently rectified) and small size of 

the pilot sample. Also, the pilot survey group came from a 

different geographic area arrl socio-economic group. Scott 

(50, p.J54) did not find any significant difference in atti­

tude towards intensive competition in different geographic 

areas but in the present survey the pilot survey was defini­

tely done in a socio-economic area of a lower standard than 

the area from which the sample of the final survey was drawn. 

In order to test the validity of the statements, use was made 

of an Item analysis table. "This is a table of item-difficulty 

and item-discrimination indices for given proportions of success 

in the highest 27% and the lowest 27% of the normal bivariate 

population. In the table~ the values of p are proportions of 

correct responses in the total (100%) sample which were estima­

ted from the pH and pL, the proportions of correct responses 

in the highest 27% and in the lowest 27%, respectively . The ' 

estimation of p introduces a special problem. A rough esti-

mate of p could be made by averaging the values pH and pL, as 

has been done in other tables of this type. It has been ob -

served, 'however, that this estimate is subject to systemat ic 

error, particularly in the cases of extreme values of p and 

high values of the distribution index. For a normal distribu-

tion, the mean of pH and pL overestimates values of p greater 

than 0.5. Accordingly, the values of p in the present table 

have been computed from tables of the normal bivariate distri ­

bution, and are thus free of this type of errOr. 

The discrimination index is the correlation which corresponds 

to the given value of pH and pL in a normal bivariate distri-

bution. It is the correlation between the criterion score 

which forms the basis for the selection of the high and low 27% 

groups, in the continuous score assumed to underlie responses 

to the items". (7). 

Each item was eVE luated in the follO\,ing way: 

(a) The total score of each individual was recorded. 

(b) The top 27% and the bottom 27% were selected on the basis 
of the total sc ore s of the individuals who were tested. 
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(c) The pH and pL values were calculated as follows; 

pH = 

pL = 

(Number of individuals in the top 27% who 
answered ositivel to the specific item) 

Number of individuals in the top 27%) 

(Number of individuals in the bottom 27% who 
answered ositivelv to the s ecific item 

Number of individuals in the bottom 27 ;n 

If the item discrimination index, deduced from the tables using 

the pH and pL values, was below 0.20 or into the negative range 

the item had to be discarded Or at least amended. 

After the first pilot survey 15 of the items seemed of doubtful 

validity and were either discarded or amended. This could 

have been the cause of the exceptionally high scOres obtained 

by the people tested in this first pilot survey. 

( ii) Second pilot survey. (March 1968) 

120 questionnaires were handed out to standard 7 pupils in a 

Cape Town school to take home to their parents. 47 question-

naires were mailed to teachers allover the Cape Province and 

92 questionnaires were handed out to standard 10 boys in a 

Cape Town boys' school and 58 to standard 10 girls of a girls' 

school in the same area. 

The following numbers of questionnaires were completed and re­

turned: 

Parents 88 

Teachers 30 

Boys 92 

Girls ~ 
Total 268 

The following mean scores were record~d: 

Parents 43.5 
Teachers 45.4 
Pupils 40.6 
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After using the item analysis tables four statements were found 

to be of doubtful validity. One of the items was discarded 

while three others were amended. 

(d) The final survey. (1969) 

The revised questionnaire was first sent out to the parents of 

pupils 

naires 

in a boys ' school 

(N = 107) showed, 

in Cape Town . The returned question-

after using the item analysis tables, 

that all the statements were in order for use in the final sur ­

vey and, therefore, no further pilot surveys were attempted. 

(These 107 questionnaires were also included in the statistical 

analysis of the final survey). 

A total of approximately 3320 questionnaires were sent out. 

The numbers are given as approximate because some of the 

questionnaires were handed out by teachers in some schools to 

their pupils to take home to their parents for completion 

and returning by post . In other cases the questionnaires were 

directly posted to the parents. The great majority of the 

questionnaires to parents and teachers were dispatched in this 

way. The questionnaires were then returned by means of an 

enclosed, addressed and stamped envelope. The large number 

of questionnaires and the means of distributing and ensuring 

that they were returned proved to be expensive and made it 

impossible to send out additional questionnaires later when it 

appeared that the scores obtained by sOme groups tested were 

not perfectly normally distributed. This could possibly have 

been eJiminated by increasing the size of the sample. On 

the other hand, the frequency polygons showed that the most of 

the irregularities appeared at the extreme ends of the poly-

grams. A typical example of this is the polygon of the mean 

scores of girls belonging to the category that regarded 

themselves as academically above average . 
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FREQUENCY POLYGON OF Ttlli SCORES OF GIRLS 

(Academi c results above avera~e) 

0+-~~~--1-~~-4--~--~--~-4--~--4-~~-+--~ 
. 5 10 15 20 25 30 35 40 45 50 55 60 65 70 

Scores 

The break-down of the questionnaires that were sent out is as 

follows: 

Parents 

Teachers 

Pupils 

Total : 

1000 

320 
1400 

3320 
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1715 questionnaires were available for final statistical analy­

sis. This consisted of the following: 

GrouE· N. ~ Return 

Parents 524 32.75% 
Teachers 152 47.50% 
Pupils 1039 74.21% 

Total: 1715 51. 66% 

(d) Selecting the samEle 

Lists were drawn up of high schools in the Cape Peninsula. 

The schools on the liswwere of approximately the same size 

and were grouped in the following categories : 

Boys' schools (English medium) 

Girls' schools (English me dium) 

Afrikaans Co - educational schools 

English Co - educational schools. 

By making use of random sampling within each of the above 

categories two schools were selected in each category. The 

parents, teachers and pupils of these 8 schools were to serve 

as the sample . One school could not see its way clear to co -

operate and a substitute from the original list had to be 

found. 

After permission to carry out the survey had been granted by 

the Cape Education Department and the principals of the schools 

concer1J.ed, the questionnaires were sent out. Questionnaires 

were distributed by making use of random sampling within the 8 

schoo l s. In some cases the parents of Junior pupils (Standard 

6) had to complete the questionnaire and in other schools pa­

rents of Senior pupils (Standard 9 and 10) received the question-

naires. In the case of the pupils the questionnaires ,;ere han-

ded out to them by their teachers. With the exception of one 

school, all the ques tionnaire s to par6nts and teachers were 

mailed directly : 0 them and returned by means of stamped and 
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addressed envelope that was enclosed with the despatched 

questionnaire. In the case of one school the questionnaires 

were given to pupils to be handed to their parents and returned 

by means of the stamped and addressed envelope . 
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CHAPTE ,( SEVEN: RESULTS OF THE FINAL SURVEY. 

(a) A comparison of attitudes of parents , teachers and pupils 

toward intensive competition : 

In order to indicate the proportions of peopl e in the 

s u rvey who were in favour of interschools' competition , 

pe r centages were cal culated from the raw scores of the 

data j 

TABLE I. 

Parents Teachers Pupils 

Positive toward competition (J6+) 72% 69 . 4% 81% 

Negative toward competition (J5- ) 28% JO . 6% 19% 

Table I shows that the pupil group has the h i ghest percen­

tage of individuals who are in favour of interschool s ' 

c omp etition. They are fol l owed by the paren ts and then 

t h e teachers. Scott (50) and Mc Gee (27 ) also found that 

parents were more favourably inc l ined to interschools ' 

comp etition than the teachers . 

TABLE II. 

Parents Teachers Pupils 

Highly in favour of competition. 
24 . 5% 19 . 2% lJ.9% (56 - 70) 

In favour of competition . 
47 . 5% 50 . 2% 67 . 1% (J6 - 55) 

Unfavourable toward competition . 
18.6% 24 . 4% 17.J% (21 - 25) 

Highly unfavourable toward 
competition. 9.4% 6.2% 1,7% 

( 0 - 20 ) 
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When we an.alyse the data further as in Table II it is apparent 

that pupils, who showed a large majority in favour of competi-

tion, are more conservative and homogeneous in attitude. Parents 

scored the highest percentage in the group that are highly in 

favour of compe t ition, followed by teachers and then pupils. 

It is also noticeable that the parents are more diverse in 

their opinions than the teachers and pupils. At the other end 

of the scale 9.4% of all parents tested were strongly against 

intensive competition, followed by 6 .2% of the teachers and 

only 1.7% of the pupils. 

An analysis of variance was calculated in order to determine 

whether there was any significant difference between the mean 

scores of parents, teachers and pupils. 

"The parametric technique for testing whether several sampl es 

have come from identical populations is the analysis of variance 

or F test. The assumptions associated with the statistical model 

underlying the F te s t are these: that the scores or observations 

are independently drawn from normally distributed populations ; 

that the populations Qll have the same variance; and that the 

means in the normally distributed populations are linear 

combinations of "effects" due to rm"s and columns, i.e. that 

the effects are additive. In addition the F test requires at 

least interval measurement of the variabl es involved. "(52, pp. 

159 - 60) 

There seemed to be no reason to suppose that the abov/'> acisumptions 

had been violated. Therefore, analysis of varianc e appeared 

to be the indicated statistical method. 

"Circwnstances sometimes require that we design an experiment 

so that more than two samples or conditions can be studied 

simultaneously. When three or more samples or conditions are 

to b e compared in an experiment, it i .s necessary to use a 

statistical test which will indicate whether there is an over-all 

difference among the k samples or conditions before one picks 
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out any pair of sampl es in order to test the significance of 

the differences between them. 

Cases have been reported in the research literature (Hc Nemar , 

1955, p. 234) in which an over-all test of five samples yields 

insignificant results (leads to the acceptance of H ) but two-
o 

sample tests of the larger differences among the five samples 

yield significant findings. Such a posteriori selection tends 

to capitalize on chance, and therefore, we can have no confi­

d ence in a decision involving k sampl es in which the analysis 

consisted only of testing two samples at a time. 

It is only when an over-all test (a k-sample test ) allows us 

to reject the null hypothesis that we are justified in employing 

a procedure for testing for significant differences between any 

two of the k samples," (52, p.160) 

The following computing formulas were used to calculate F: (18) 

3 nj 
X ij2 T •• 

2 
~ ~ SST = N j - 1 i - 1 

3 

SSA = i 
1 T .2 

~ 
2 j - ~ 

nj N 

SS;, = SST - SSA 

ANALYSIS OF VARIANCE TABLE . 

Source of variation SS df HS F 

Among groups SSA (3-1)=2 
SSA NSA 

2 NS\, 

Within groups SSW (1715-3)=1712 
SSiY 
1712 

Total SST 1714 
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Examj21ej Comparing parents, teachers and pupils. 

SST ll22182 + 323990 + 2158085 -
(75 47 1 )2 

= 1715 

= 3604257 - 3321208 

= 283049 

SSA = 
(2263;))2 

+ 
(6661)2 (46180 )2 

- 331208 
524 152 + 1039 

= 3322025 - 3321208 

= ill 

SS\{ = 283049 - 817 

= 282212 

ANALYSIS OF VAIU A.NCE TABLE .. . . 

Source of variation SS df MS F 

Among groups 817 (3-1) =2 
817 408 . ,2 

2 164 . 855 

',i thin groups 2822 (1715 - 3) 2822;)2 
1712 

Total 283049 1714 - 164.855 2.4779 

The result (F= 2.478) showed that there was no significant 

difference, at the 1% or 5% level, between the mean scores of 

these three groups of parents , teachers and pupils . Scott 

(50, p. 354 ) found F= 18.84j FOl = 4. 62 . Thi s meant a signifi­

cant difference between the mean scores of the three populations 

of parents, teachers and administrators . Mc Gee (27, p.64) 

applied the X2 test and found a value of X2 = 13. 83 , that was 

not significant at the 1% level of confidence and thus indicated 

homogeneity of vdriances. 
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(b) A comp~rison between the altitudes of various categories 

of PARENTS toward intensive competition. 

(i) Type of school: 

The value of F was calculated to establish whether there 

was a significant difference between the means of parents 

of the four categories of schools tested, namely English 

Boys' schools; English Girls ' schools; Afrikaans Co- edu ca­

tional schools; English Co-educational schools. 

ANALYSIS OF VARIANCE TABLE. 

Source of variation SS df MS F 

Among groups 2032 (4-1) 2032 677 · JJ 
3 274.1712 

Wi thin groups 142569 (5 24- 4) 142569 
520 

Totals 14460 523 274.1712 2 .4705 

The result of F = 2 .471 showed no significant difference, 

at the 1% or 5% level of confidence, behleen the attitudes 

of parents of pupils in the mentioned four categories of 

schools. This ,vas also the case with the teachers of 

these different types of schools . 

(ii) Sex of parent: 

The significance of a difference bet"een means of two 

uncorre1ated samples was calculated by using the "t" test . 

(34 ) 

li t II was computed by the following formula: (34, p . 74) 

t 
Diff X - Y 

= 
sDiff 

= 
SeX - y) 

"t" was the evaluated by determining "the probability that 

a value of t as large as , or larger than, the obtained 
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value (which was based on the obtained difference between the 

means of the two samples) could occur on the basis of cha.nce 

variations in the selection of the samples from the same 

population. " (J4, p.74) Use was made of Fisher's Tab l e of 

t. (J4, p.87) 

No significant difference was found between the attitudes of 

fathers (X = 44.oJ) and that of mothers (X = 4J.15) toward 

intensive competition. (t = 0.679; P = .4) The reason for 

this could possibly be that both parents experience the same 

situations in their child's competitive programme, or, at least, 

share the same vie,,,s because of the transmission of ideas, 

interpretations and attitudes toward the competitive programme 

of their child, who is of common interest to them. 

Scott (50, p.J55) found that men scored significantly higher 

at the 0,26% level of confidence and att ributes it to the fact 

that men are more closely invo l ved with the coaching and 

admi.nistrati on of competitive sport . This may be the case with' 

men and women in general but when parents are involved in the 

question of the competitive sport at school level t he exper­

iences of t h eir own child could form the basis on which a common 

attitude toward the progran~e . is established. 

(iii) Age of child: 

A significant differenc e was found b etween the attitudes of 

parents of junior pupils (X = 45.75) and the parents of senior 

pupils (X = 42 . J9) (t = 2.679; p = < . 01) 

The cause of this is probably in the fact that the competition 

in the high schuols becomes more intensive and that parents 

might, in the course of the pupil' s educat ion, become more 

aware of the disadvantages of the competitive athletic programme 

in our schools. A few significant incidents encountered by 

the parent in his experience with the competitive programme, 
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in which his child participates , could effect a change of 

attitude of that particular parent toward this type of activity. 

(iv) Sex of child 

There was no significant difference in the mean scores of 

parents of both boys and girls (X = 44.03) and the parents of 

boys only (X = 43 . 91) or the parents of girls only (X = 42.94). 

This is in line with the results found when comparisons were 

made between the attitudes of parents of pupils of the different 

types of schools. 

The follmving diagram compares the attitudes of the three 

categories of parents toward intensive competition: 

(Pb = Parents of boys only ; Pg = Parents of girls only; 

Pbg = Parents of boys and girls.) 

(v) Achievement of child at sport: 

18 . 70% of the parents thought that their children were above 

average in sport. These parents were significantly more in 

favour of the competitive programme (X = 46.63) than the 

12 . 60% of the parents who rated their children as below 

average in sport (X = 39.31) (t = 3 . 183; P = < .01) 

The observation of Scott in this connection is that "this 

higher favourahility expressed by persons with experience may 

be partially attributed to several facto~s; 

(1) The personal satisfaction gained as participants in 

interscholastic athletic programs 
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(2) The general cultural emphasis on the values resulting 

from athletic competition 

(3) The pressures to develop winning teams at the high 

school level 

(4) The great spectator interest in seeing youngsters 

perform 

(5) Parents' desire for their childrens' success in 

prestige events, and 

(6) A reflection of the youngsters' enthusiasm and intense 

interest in their athletic contests." (50, p.354) 

Mc Gee also found that parents of children who were good at 

sport were more favourably inclined to interschools' competition 

than those parents whose children were not so good at sport. 

(27, p. 64) 

Parents whose children are good at sport may get more satis­

faction sharing the achievements of their children at sport 

and are perhaps inclined to accept certain facts more readily 

and with a less critical attitude than the parents of children 

who are only average or below average at sport. 

(vi) Achievement of parent at sport: 

20.42% of the parents tested evaluated their own sport 

achievements at school as above average. There was a difference 

of doubtful significance between the attitude of the3e parents 

ex = 44.18) and the 16.0/+% of the parents that regarded their 

sport achievements at school as below the average (X = 40.35) 

(t = 1.751; P = 0.1) 

( vii) Participation a nd interest of' parent in sport; 

A total of :16.9% of the parents tested "ere taking an active 

part in sport . Of this figure 36. 6~b we re parents of junio!:' 

pupils and J7.7% were parents OI' senior pupils. (The percen­

tage, 59. 87<{o , of teachers taking part in sport is con!3iderably 

higher) • 
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Of al l the parents tested 62 .79% stated that they were ke en 

sport fol l owers and scored a mean s core significantly highe r 

(X = 47. 45 ) than the J7.21% of the parents that stated that 

they were no t keen sport followers . (X = J8.2J) 

(t = 7.158; p = <.01) 

This result was expected. Parents who take an active part in 

sport or, a t least , take a posit ive interest in it , would 

na turally be a ware of some of the advantageous effects of 

a thletic competition and would pos s ibly be less c ri t i cal of, 

or even refu se to notic e , the d efects of the competitive 

athletic programme . 

(viii) Academic ability and ach ievement of child: 

Of all the parents tested J9 . 88% regarded their children as 

being above average as far as academic ability was concerned . 

This group (X = 41.68) did not show a significant ly different 

attitude toward intensive competition than the small group 

(5.92%) of the parents who regard ed their children as below 

average as regards academic achi evemen t . (X = 4J.00) 

(t = . 5056 ; p = . 6 ) 

60.68% of the p arents thought that their children were doing as 

well as t h ey s hould at their schoo l liork . (X = 4J.97) Only 

J9.J2% of the parents liere not sat isfied that t h ei r chi l dren 

achieved enough at school. (X = 4J . 06) Th ere was no s i gnifi-

cant d iffe rence in the attitudes o f these two group s of parents 

toward the competitive programme i n interschools' athletics . 

(t = .7188; P = . 4) 

It is interesting to note that the pupils did not share the 

same optimistic view of t h e academic peri'ormances . Of the 

10J9 pupils tested , 26.94% regarded themselves as being a b ove 

the average in academic achievement as c ompared to J9 . J2% of 

the parents . Ir contrast to the 60 . 68% of the parents unly 

26 . 95% of the pupils thought t hat t h ey were doing their best 
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.at their schoolwork. It could p ossibly be that parents are 

somewhat out of real contact with the school or possibly 

that pupils, as in the case of some of our university students, 

hide behind a statement such as "I did not even try" or "I 

did the absolute minimum of work for this examination" to 

prevent other pupils or students from getting the impression 

that they are academically poorly endowed . 
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( c ) A comparison between the Attitudes of various categories 0f 

TEACliEHS toward intensive competition. 

69 .4% of the 152 teachers tested showe d a favourable attitude 

t oward inten sive competition. On the other hand 30 . 6% of 

t he sample of teachers reacted unfavourably toward intensive 

a t h letic competicion. This represented the largest group 

t h at expressed an unfavourable attitude . 

(i) Typ e of schoo l 

The types of schoo l s tested were : 

( a ) Boys ' School s (English) 

( b) Girls ' Schools (English ) 

( c ) English Co- educational Schools 

(d) Afrikaan s Co - edu cat i onal Sch oo l s 

ANAl YSIS OF V\RIANC'~ TABLE , , ~ 

Source of variation SS df 

Among groups 769 (4- 1 ) 

lVi thin groups 34320 (152- 4 ) 

Totals 35089 151 

. 

MS F 

1&.2. ~ 
3 231 

34320 
148 

231. 8919 1.104 

The result (F = 1.104 ) showed no significant difference at 

the 5% or 1% level of confidence. This was n ot the case with 

the pupils of the same four types of schools . The reason for 

t h is could possibly be that pupils are more directly and 

profoundly effected by the competitive programme of a c ertain 

type of school. While the pupils are "in the middl e of it", 

adults probably have more or less fixed attitudes toward 

competitive athletics and are not so easily influenced by 

the programme offered by a specific type of school . 
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(ii) Type of subject taught. 

A surprising 1inding was that teachers in the sciences were 

significantly more in favour of this type of competition 

(x = 47.45) than the teachers in the arts. 

(t = 3.0742; P = < .01) 

(x = 40.41) 

The reason for this is obscure . Teachers in the arts are 

possibly more concerned with the "humanistic" development of 

the child, (which is usually based on philosophicaJ_ assumption), 

as opposed to the science teachers who are probably influenced 

by their discipline ',hich is based on analysis and the develop­

ment of hypothesis from that analysis. 

(iii ) Sex of teacher . 

Male teachers were not significantly more in favour of intensive 

competition (X = 43 . 89) than the female teachers tested (X ~ 43 . 79) 

( t = .0340; P = . 8) 

This was in line with the findings when fathers ' and mothers' 

attitudes were compared . 

Mc Gee , on the other hand , found a significant difference in 

attitude toward intensive c: ompetition betwe e n girls ! Physical 

Education teachers and boys ! Physical Education teachers . The 

female teache rs, in this case , were les s favourable in attitude 

toward intensive competition than the male teachers . (27 , p.65) 

(iv) Participation and interest in sport . 

A large percentage (59.87%) of the teachers tested were still 

taking part in sport in an active rol e . These teachers were 

significantly more in favour of intensive competition (X = 47 . 00) 

than the 40.l3~~ who did not take part in sport . (X = 38.1~2) 

(t = 3.6604; P = < .01) 
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As expected the large proportion of teachers in the sampl e 

who stated that they were k een sport followers (69.74%) . 
adopted a significantly mor e favourable attitude toward 

intensive competition (X = 48.00) than the 30.26% who de c lared 

that they were not keen sport followers . (X = 37. 20) 

(t = 4.7788; p = < . 01) 
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(d) A comparison between the attitudes of various categories of 

PUPILS towarn intensive competition . 

Of the 1039 p upils tested a majority of 81% were in favour of 

intensive competition in their athletic programme at schoo l . 

This represented the biggest group that was favourab l y 

inclined toward this type of competition. On the other hand 

i t is clear that this group is more conservative in attitude 

toward the question than the other two populations of 

teachers and parents . Only 13 . 9% of the pupils were highly 

in favour of intensive competition and on the other end of 

t h e scale only 1.7% adopted an intensely unfavourable 

attitude t oward the competitive programme. The mean score 

of the pupils (X = 44 . 54) was not found to be significantly 

higher than the mean scores of the parents tested (X = 43.19) 

a nd that of the teachers (X = 43 . 83). 

(i) Type of school. 

In contrast with the parents and teachers of' the four types 

of schools included in the s·urvey , a significant difference 

was found bet'veen the attitudes of the pupils of different 

categories of schools. 

ANALYSIS OF VARIANCE TABLE . 

Source of variation SS df MS F 

Am one;· groups 7345 (4 - 1) 7345 2448.3 
3 94.8763 

98197 (1039-4 ) 2 8127 Within groups 
1035 

Totals 105542 1038 94 . 8763 25.8052 

The result (F = 25.805) gave a significant difference of 

p = <. 01. It was now nec e s s ary to establish where the 

difference act!lally was to be found . This was done in the 

following way: 
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The attitudes of these groups were compared by using Scheffe ' s 

method of multiple comparisons. (18, pp. 57 - 9) 

Example: Comparing attitudes of pupils in boys' schools and 

pupils in girls' schools . 

At 1% level. 

S2 = 3(F99 ,3,1035) 

= 3(3.78 ) 

= 11. 34 

S = 3.367 
A " 

6L= 94.49 (2;7 + 2~6) 
= 0,,76,86,9 

= 0.8768 

86 L= 3 . 367 X 0.8767 

= 2.9518 

Limits: 4.16 - 2 . 95 ~ L ~ 4 .16 + 2.95 

The limits did not cover zero and the difference between the 

attitudes of pupils in boys' schools was, therefore , significant 

at the 1% level. The implications were further investigated, 

as follows below, and are given in the summary at the end of 

this section. 

Comparing attitudes of pupils in English boys' schools and 

English Co-educational schools: 

Limits: 6.66 - 3.1969665 $ L $ 6.66 + 3 .1969665 

The limits did not cover zero and made the difference between 

the attitudes of the pupils of these two types of schools 

significant at the 1% level. 
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Comparing attitudes of pupils of English boys' schools and 

Afrikaans Co-educational schools. 

By inspection a significant difference on the 1,% level was 

noted between the attitudes of pupils of the abovementioned 

schools. 

Comparing the attitudes of pupils in English girls' schools 

and E:lg1ish Co- educational schools. 

Limits: 2.5 - 2.566 ~ L.s;: 2.5 + 2 . 566 

The limits did cover zero and, therefore, no significant 

difference between the attitudes of the pupils of these two 

categ ories of schools was found . 

Comparing the attitudes of pupils in English girls' schools 

and Afrikaans Co - educational schools. 

There was no significant differenc e found on the 1% level but 

on the 5% level the limits did not cover zero and, therefore , 

the difference between the attitudes of these two types of 

schools proved to be significant at the 5% level. 

Limits: 2,62 - 2.21 ~ L ~ 2,26 + 2 . 21 

Comparing the attitud es of pupils in &,glish Co - educational 

and Afrikaans Co - educational schools . 

By inspection it appeared that there was no difference of 

significance between the atti t ude of pupils in English Co­

educational and the attitudes of pupils in Afrikaans Co-educa­

tional schools, 

The explanat i on of the abovementioned calculations could 

possibly be found in the difference in the social make - up of 

boys as compared to that of girls. 

Scott observed that men and boys are more competitively and 

athletically inclined than females. (50, p.J55) In the boys' 
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school sport, ach ievement and physical prowess play an impor-

tant role in the evaluation of one pupil by another. The mag-

nitude of the role and place of sport in the life of the pupil 

was shown in this survey by the high percentage of boys and 

girls participating in sport and the intere~t shown in school­

sport. 

In the boys' school, the rugby hero, for example, is e steemed 

higher in status than, for example , the outstanding athlete 

in an all-girls' school. The female athlete will enjoy some 

admiration from her fel low pupils but this admiration will not 

be as universal as in the case of the outstanding athlete in 

the boys' school. The girl will, on the other hand, admire 

the boy who is a good athlete, not because she is particularly 

interested in that type of sport but because of the status he 

enjoys among others, especially among his own sex. Association 

with such a boy might mean prestige. Girls might even take 

the opposite view as re~ards athletes of their own s ex and it 

would not be unusual that an outstanding girl athlete might 

be regarded by her pe ers as not very feminine. 

This difference of the magnitude of importance attached to 

attainments on the sports field could Lave a neutralising 

affect in the co - educational school where social prestige is 

not derived from sports achievements only. 

(ii) Sex of pupil 

Analysis of the data showed that girls did not score signifi­

cantly more favourably in the matter of intensive competition 

(X = 44.86) than boys (X = 43.83). 
(t = 1.5853; p = . 2) 

Because more value is placed on the compe t itive programme and 

achieve;nent in such a programme boys could be more aware of 

the dangers of these activities. The tension and seriousness 

that could be associated with the competitive athletic 
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programme coul d make it l ess enjoyable lor the boy (especially 

for the boy who does not excel at sport). This might influence 

him to adopt a le ss favourable attitude than the girl who 

approaches her sport with less pressure and tension. Any 

difference of this nature was found to be of doubtful signifi-

cance in the present investigation. 

(iii) Interest and participation in sport . 

Of all the pupils tested 86.82% were actively taking part in 

sport. This group was found to be significantly mo re in favour 

(X = 44.72) than the l3.l8% who did not take part in sport 

(X = 40.50). 

(t = 3.9l47; P = <. Ol) 

The l8. 58% of the girls who did no t take part in sport (X -- 4l . 30) 

were not significantly more in favour in attitude toward 

intensive competition than the small proportion of boys 

(8 . 06%) who did not take part in sport . (X = 38 . 73) 

( t = l .ll02; P = .2) 

As expected , the 91. 94% of the boys who took part in sport 

(X = 44 . l4) were more in favour of competitive sport than the 

small group who did not take part in sport at school (X = 38 . 73) . 

(t = 2.5774; P = .Ol) 

The differe~ce in attitude of pupils that took part in sport 

and pupils not participating was even more markedly coming 

fon~ard among girls. The 81. 42% of the girls who were active 

in sport, scored higher mean scores (X = 45.50) than the group 

(l8.58%) who did not take part in sport (X ,~ 41. 30) . 

(t = 3.5473; P = < .Ol) 

The implication of this , and other findinG'S, will b e discus sed 

at the end of' this section. 
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Although 86.82% of the pupils tested took part in sport, onl:' 

72,28% stated that they were keenly interested in sport . This 

again proved that many of the pupils were takin g part in the 

competitive programme (possibly because of social and other 

pressures) although they "ere not particularly interested in 

it . 

The 72.28% of the pupils who stated that they were keen sport 

followers were significantly more in favour of competit ive 

athletics (X = 47.44) than the 27 . 72% who were not ke,-",. sport 

followers (X = 39.l3). 

(t = l2 . l865; P = <. Ol) 

There was a dif:ference of doubtful significance betwesn the 

attitude of boys and girls in the groups o:f pupils ,,'"0 were 

keen sport followers. The mean score of the girls was 46.76 

and that of boys 45 . 5l. 

(t = l.7870; P = . l) 

In the group of pupils W:lO were keen sport follm,ers the girls 

again were significantly more favourable in attitude than the 

boys and this difference in attitude proved to be of signifi­

cance . The mean score of the girls was 40.63 and that of the 

boys 36.30 . 

(t = 2.96l7 ; P = < .Ol) 

Al though mo st of the girls , in general, are y,ot going to 

extremes as regards the role of sport in their lives , it scems 

that they see no harm in the programme itself . They are , on 

the one hand, not against the principle of competitive sport 

at sch ool level, but , on the other hand, it seems t hat they 

are not over-keen to put a pe r sonal effort into it by competing 

enthusiastically in such a programme . 

( iv) Achievement at sport . 

It was found that the l7. Ol~% of the pupils "ho regarded them-
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se J.ves as .',-bove average at sport were more favourable in 

attitude tow~rd intensive competition (X = 45 . 70) thaIl the 

16 . 55% that thought that they were below the average at 

s p ort achievement. (X = 42 . 21) 

( t = 2 . 9526 ; P =<:. 01) 

In t h e groups that regarded themselves as above average and 

a v erage at sport there was no significant difference in att i ­

t ude between the boys and girls but in the group that regarded 

i tself as below average at sport; the girls tended to be more 

i n favour of competition (X = 43.61) than the boys who ,,,ere 

below average sportsmen. (X = 39 . 23 ) 

( t = 2 . 21 88; P = <. 01) 

The reason for this could p o ssibly be found in the fact t h at 

girls are perhaps protected by a "watered down" programme . 

Lack of pressures of spectators; the lack of emphasis on 

prestige value of the schoo l based on its sports achievements; 

the absence of the win- at - all - co st spirit , could eliminate 

many of t h e dangers of the competitive programme and make it 

more acceptable to the girl . She herself may not excel at 

sport but does not theIl condemn it (as compensation for her 

own inability to achieve high standards) and accepts and to l e­

rates competitive athletics more readily than the boy who 

does not quite me et the requirements and standards set in a 

boys' community. 

In line with the findings so far it was also found that the 

61.60% of the pupils who represented their schools at sport 

(X = 45 . 61) were significantly more in favour of competition 

in school sport than the 38 . 41% of the pupils who did not 

represent their schools at sport. (X = 42 . 29) 

(t = 5 . 0030; P = < .01) 

The same hypotheses that applies to the below average girl ­

athlete is possibly also tru e whe n it wa" observed that the 

41. 22% of the girls who represented their schools at sport 
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(x = 47.64) were definitely mOre in favour of intensive compe ­

tition than the 81.05% of the boys belonging to the same cate ­

gory (X = 44.63) (t = 3 . 8811; P = < .01) 

The same observation was made in the category of pupils who did 

not represent t h eir schools at sport. The girls scored higher 

scores (X = 43.09) than the boys (X = 39.93) 
(t = 2.3742; P = <: .01 ) 

Again it can be reasoned that the pressure of winning is not as 

heavy in the girls' community as among boys . The weaker girls 

could still enjoy their sport more than t h e weak boys because of 

a shift of values . The boys who represent their schools at 

sport are in direct contact with the advantages and disadvantages 

of interschools' competitions and are aware of the weaknesses in 

such a programme . They are the people dire ct ly involved in an 

atmosphe re of intensive competition and the issues arising out 

of it . It could be that they feel the exploitations and dangers, 

and, although they still par ticipate, (because of social and 

other pressures) they do not a lways enjoy it as much as they 

ought to because of thp over-emphasis placed on it in some of 

the boys' communities . This could be particularly ture in 

the case of t he boy who is b e low or just average at sport. 

(v) Academic ability and achievement of pupil . 

About one out of every ten boys regards hims e lf as academically 

below average. This obviously, is not a valid evaluation of 

the academic ability of a pupil but some interesting ohse~va­

tions can be made when studying attit udes toward competition and 

comparing those wit h the acade mic standing of the pupils. 

The 26 . 94% of t h e pupils who thought that t hey were above avera ­

ge in academic achievemen t (X = Q2 . 62) were significan t ly less 

in favour of intensive athletic competition than the 10.4 2% of the 

pupils who evaluated themselves as below average in academic 

achievement . 

(t = 3.4392; 
(x = 45.95) 

P = < .01) 
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It could be argued that these pupils who were not good at sport 

at school (in the study so far, achievement at sport seemed to 

have had a positive corre l ation with attitude toward i n tensive 

athletic competition) evaluated themselves as above average in 

academic ability when they could possibly not make the same 

evaluation in sporting ability. 

In the groups of p upils who regard themselves either as above 

average or below average on the academic side , there was no 

significant difference in attitude between the girls and boys 

of the same categories. The exception was in the category of 

pupil s who thought that they were academically average. Here 

the boys were definitely mor e in favour of intensive athletic 

competition (X = 44.96) than the girls (X = 40.56) 

(t = 5.l98J; P = <. 01) 

The 26 . 95% of the pupils ',ho stated that they did do as well at 

their schoolwork as they ought to (X = 4J . 4l) scored less 

favourably toward intensive athl etic competition than the pupils 

who were not conte n ted that they were doing their best (X = 44.56) 

It would have been interesting to establish whether it was 

thought that the sports programme at school was a major rea -

son for preventing the pupils of doing their best. It is not 

unusual for a pupil to find an excuse, e liminating his own 

reluctance to work, for poor academic results. This excuse is 

often set up with the aid of the parent. The sports programme 

of a school could serve as an excuse for the poor examination 

results of the pupils. Barring a child from participation in 

sport is one of the measures many parents often use to try to 

improve the acadc mic report of the child. 

The time spent on the sports field could, on the other hand, be 

a real cause of under-achievement. It is important to note 

that 71.6J% 01 the pupi.ls tested believed that practice periods 

and games often leave them ove!'-fatigued. 
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(vi) Langua ge of pupil. 

In line with the results when comparisons were made between the 

attitudes of pupils of Afrikaans Co-educational and English Co­

educational schools, no significant difference was found between 

the attitudes of Afrikaans pupils (X = 46.62) and English pupils 

(x = 

(t = 

46.50) in general. 

. 1350; P = .7 ) 
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(e) A comparison between the attitudes of parents, teachers 

and pupils in the various phases or sections of athletic com­

petition and their reactions to individual statements . 

The over-all attitudes of the three populations of parents, 

teachers and pupils have been discussed. An analysis follows 

of attitudes on specific issues as brought forward by studying 

the 7 sub-sections. 

Analysing the over-all data yielded by parents, teachers and 

pupils, the 7 sections were rated in favourability toward in­

tensive competition in the following order : 

1. Physical development 

2. Health and safety 

3. Public relations 

4. Human relations 

5. Personality development 

6. Skill 

7. Reaction 

Average score . (Maximum score for 
each section = 10) 

6.561 

6.549 

6.522 

6·519 

6·513 

6.053 

5.249 

It is interesting to note from the average scores shown above 

that the sample thought that intensive competition is important 

for the physical development of the pupils. The low ranking 

that the sample gave to the recreational aspect of intensive 

competition is surprising and revealing, in the light of opinions 

often expressed in school staff-rooms . It is also significant 

to no te that the value of intensive competition as regards per ­

sonality development is fairly low down in the list. 

Discussion of responses to the seven areas of intensive competition . 

(i) Physical Development. 

A significant difference was found between the attitudes 

of the three populations, i.e. teachers, parents and 

pupils, on this aspect of intensive competition. 

(F = 14.48). 
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ANALYSIS OF VAIUANCE TABLE 

Source of variation SS df MS F 

Among groups 131 (3 - 1) Dl 6:2. :2 
2 4.552 

Within groups 7793 1712 n.:n. 14.4847 
1712 

The next step was to determine where the difference in attitude 

was to be found. A significant difference was found between 

the attitudes of parents and pupils on the 1% level (sst = .346) 
The pupils were mOre in favour of this aspect than their parents . 

It could be that the pupils are more concerned with physical 

development and prowess as an aim than the parents . 

There was no significant difference in attitude, both on the 1% 
and 5% level, between the attitudes of parents and teachers . 

(S 6L = .481) The teachers and pupils d id not differ on the 

issue of physical development. The difference on the 5% level 

was not significant (s 6L = .453). 

Analysis of statements. 

Here follow the statements pertaining to this section . No sta -

tistical analysis of the difference between the three groups of 

parents, teachers and pupils were made on each statement. Any 

s i ngle statemen t was not regarded as statistical significance by 

itself , but was included for interest. 

A season of scheduled contests often makes undue physical demands 

on pupils . 

% Agreed: Parents 46.84 Teachers 31. 18 . Pupils 38.00 

Most coaches are mainly interested in developing the physical 

welfare of the pupil. 

% Agreed: Parents 53.48 Teachers 31.20 Pupils 41.02 

Participation in c ompetitive sport promotes a pupil's physi.cal 

condition. 

% Agreed: Parents 83.3 Teachers 85. 33 Pupils 88 .18 
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Players often push themselves beyond the stage of moderate 

fatigue to the point of exhaustion. 

% Agreed: Parents 50.00 Teachers 33.94 Pupils 47.82 

It is interes ting to not e that the teachers' and parents' scores 

differed considerably on this statement. 

Intensive competition is equally sui ted to the physical make ­

up of both high school boys and girls. 

% Agreed: Parents 69.69 Teachers 67.89 Pupils 79.43 

Practice periods as well as games leave pupils 

% Agreed: Parents 37.06 Teachers 21 . 10 

over-fatigued. 

Pupils 7l.63 

It is significant to not e that the pupils thought t hat the 

intensive competitive programme leads to fatigue that is be-

yond moderat ion. The teachers, "ho a re the coaches of such 

pupils, did not share the same opinion. This could possibly 

be a fact to keep in mind by the teachers concerned with the 

coaching of games. 

Intensive competition in active sports promotes better physical 

condition i n the years following participation. 

% Agreed: Parents 68.69 Teachers 64.22 Pupils 71.63 

Travel to a nd from distant competitions is excessively tiring 

to players. 

% Agreed: Parents 39 . 95 Teachers 36.70 Pupils 22.20 

This finding was not surprising because the schools that took 

part in the s urvey are so situatGd that there is no need for 

them to travel long distances to meet fixture arrangements. 

Intensive competition teaches pupils how to build up their own 

good physica l condition. 

% Agreed: Par&nts 79.93 Teachers 82 .56 Pupils 69.50 

Participation in intensive competition usually places too mu ch 

physical strain on pupils. 

% Agreed: Parents: 41.31 Teachers 33.03 Pupils 44.83 
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(ii) Health and Safety . 

There was a significant difference i n attitude of the t h ree 

groups on this aspect of competition . (F = 6.94; P . = < .01) 
Th e pupils again scored the highest mean score . 

- ~ ANALYSIS OF VARIANCE TABLE 

Source of var i ation SS df MS F 

Among groups 61 (3 -1 ) 61 :.l0. 2 
2 4.3931 

Within groups 7521 1712 12.?! 6 . 9427 
1712 

There was no difference in a t titude of parents ( both at the 1% 

and 5% level) as compared with teachers . On the 5% level the 
-~ v a l ue of S6L ,,,as· 357 . There was, on further investigation, 

n o significant difference found in attitude of the teachers and 

p u pils . Th e value of S6L on the 1% level "as . 466 . Th e 

difference of attitude 

o f parents a n d pupils. 

leve l was .413. 

was significant between the mean scores 

Here the value of s e L on the 1% 

The following statements were included in this section: 

Travel arrangements used by most teams do not endanger the 

h ealth or safety of a team. 

% Agreed: Parents 86 . 10 Teachers 87.10 Pupils 88 .67 

Most pUl'i l s "ho play games are taught to keep fit i n order t o 

improve their health . 

% Agreed : Parents 79 · 59 Teachers 57 . 79 Pupils 68 . 16 

Intensive competition presents a greater danger of accidents 

than other phases of daily life. 

% Agreed: Parents 27 . 6 Teachers 19.26 Pupils 24 . 56 

Most coaches are ~oncerned about the safety of their teams . 

% Agreed: Parents 89.97 Teachers 95 . 31 Pupils 83 .09 
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Noteworthy is the fact that teachers -='.0 seem to care about the 

players in their teams. 

support this finding. 

Most coaches are qualified 

% Agreed: Parents 67.38 

The parents and pupil s also see~ to 

to help promote the health of pupils. 

Teachers 44.03 Pupils 62.19 

The teachers did not seem to share the confidence of the pupils 

and parents on this matter. 

Some coache s will take the risk of playing a pupil even if 

previous injury has made it unsafe for him. 

% Agreed: Parents 19.29 Teachers 58.71 Pupils 28.27 

Here again the teachers did not seem to have the same trust in 

coaches as the parents and pupils. 

Participation in competitive sport often leads to unnecessary 

injury. 

% Agreed: Parents 35.72 Teachers 29.35 Pupils 35.99 

Competition usually helps to train pupils to deve lop good 

health habits. 

% Agreed: Pare nts 72.93 Teachers 73.30 Pupils 66.71 

Some coaches will take the chance of e nt er ing a pupil in a 

competition without knowing whether his health permits it. 

% Agreed: Parents 45.36 Teachers 53.21 Pupils 55.17 

Players in intensive competition very often receive some type 

of chronic injury which persists in later life. 

% Agreed: Parents 38.99 Teachers 35.79 Pupils 45.99 

(iii) Public relations . 

No significant differenc e of attitude was found among the thre~ 

groups t e sted · (F = 1.426 P = 7.05). 
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ANALYSIS OF VARTANCE TABLE .. 

Source of variation SS df MS F 

Among groups 12 (3 -1 ) 12 6.00 
2 4.2079 

Within groups 720 1-1 1712 7201, 1. 4259 
17]2 

Here ar e the statements on this section: 

A desirab le outlet for getting rid of too much e nergy is pro-

vided by participation 

% Agreed: Parents 72 . 40 

in intensive compet it ion . 

Teachers 86 . 24 Pupils 64.86 

Many schools mi s use their t eams as a means of advertising. 

% Agreed: Parents 29 . 27 Teachers 35 . 78 Pupils 29 . 63 

The value of competition i s not sufficient to warrant large 

expenditure on equipme nt, trave l , et c. 

% Agreed: Parents 48 . 06 Teachers 58 .7 2 Pupils 50 . 71 

Interschools ' games stimulate school spirit more than local 

internal c on tests . 

% Agreed: Parents 81.08 Teachers 77.07 Pupil s 80 . 87 

A community d e rives prestige from the s u ccess of its teams i n 

intertown contests . 

% Agreed: Parents 78 . 23 Teachers 80 .74 Pupils 85. 88 

Inter-schools' compet itions are the mos t effective way for pu­

pi l s to create community interest in the schools. 

% Agreed: Parents 63.33 Teachers 49 .55 Pupils 68.36 

Most coaches do no t think of winning as the ir only aim in 

inter-schools ' compe tition . 

% Agreed: Parents 49.03 Teach ers 54.13 Pupils 49.67 
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The public is so interes te d in this type of competition that it 

judges school s a nd t h eir staff by the success or fai lure Qf 

their teams . 

% Agre e d: Pare nts 49.03 Teachers 36 . 70 Pupils 54.08 

Intensive competition usually resul ts in spectators influencin g 

the "ay in which the game is played ( e .g. shou ting advice from 

the side lines.) 

% Agreed: Parents. 47.47 Teachers 33.03 Pupils 53.80 

Partic ipation he l ps to give most individuals self-confiden ce. 

% Agreed: Parents 77.36 Teachers 87. 18 Pupils 79 .71 

(iv) Human relations. 

The three groups differed in d egree of favourability on the 

issue of human relations in competitive athletics . Differences 

of significance "ere found among the pare nts, teache rs and 

pupils tested . (F = 8.648 ; P = < .01) 

ANALYSIS OF VARIANCE TABLE 

Source of Variation SS df MS F 

Among groups 50 ( 3-1) 2Q £2 
2 2 . 8908 

'vi t hin groups 4949 1712 4949 8.6481 
1712 

. The differenc e in attitude of the three groups on this aspect 

of intensive competition "as, ho"ever, not between the parents 

and the teacher groups. Both On the 5% and 1% level the diffe­

rence prove to be of no significance bet"een the two adult 

group s ( s61 = · 384) 
from the pupil s . (S6L 

The teacher group did also n ot differ 

= . 360) Pupil s did differ from the 

parents in attitude on this aspect of intensive competition 

a nd were found significant ly less in ·favou:c of compet ition as 

advantageous "owards human relations . (S6L = .088) It could 

possibly b e that adults are more aware and c0ncerned about the 

values of human relations than the pupils. 
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The following statements were includ 3d in this section: 

Participation in competition h e lps pupils to mix mOre easily 

with fellow boys and girls. 

% Agreed: Parents 86.68 Teachers 84.41 Pupils 87 . 12 

Participation in intensive competition makes pupils less con­

siderate for the rights of others. 

% Agreed: Parents 31. 84 Teachers 31.18 Pupils 24 . 23 

Participation in athletic competition creates mOre loyalty to 

the school than does participation in other school act ivities. 

% Agreed: Parents 51.94 Teachers 53.12 Pupils 51.12 

Interschools ' competition teaches pupils to win wi thout boasting. 

% Agreed: Pa rents 23 . 76 Teachers 55.05 Pupils 54.88 

A pupil is thought much of when representing t h e school in an 

int e rs chools ' team. 

% Agreed : Parents 97 . 71 Teachers 89 . 00 Pupils 78 . 36 
From this result it seems that parents attach a lot of prestige 

to the fact that a pupil represents his school at sport in a 

competitive capacity. 

Membe rship of athletic teams prevents pupils from associating with 

their normal social gr oup . 

% Agree d : Parents 21.80 Teachers 10 . 09 Pupils 19.13 

Participation h e lps individuals to acquire good manners . 

% Agreed: Parents 60.42 Tea c hers 56.89 Pupils 48.99 

Participation in competitive sports help to teach pupils how to 

b ehave correctly in social situations. 

% Agre e d: Parents 65.25 Te achers 38. 52 Pupils 57.57 

Most players in competitive sports are happiC'r and better adjus­

ted individuals than non- participant s . 

% Agreed: Parents 52.32 Teache rs 62 . 38 Pupil s 4('.89 
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Many pupils who take part in competitions do not enjoy the game 

unless they can play before a crowd. 

% Agreed : Parents 26.45 Teachers 44 . 03 Pupils 34.34 

(v ) Personality development : 

On t h is aspect of intensive competition a significant difference 

in attitude was found among the three groups. (F = 6 . 8117 P = <: .01) . 

ANALYSIS OF VARIANCE TABLE 

Source of variation SS df HS F 

Among groups 66 (3-1) 66 :)2 - 2 4.844b 

Within groups 8294 1712 8294 6 . 8117 
1712 

Teachers did not differ significantly in att itude from pupils 

in this section ( set = .0376) ',hen comparing parents and 

teachers it seemed that these two groups did not share the same 

degree of favourability toward competition as regards the d e­

velopment of the personalities of the pupils. (S6t = .497) 

There was also a significant difference found in degree of 

favourability between the parents and pupil groups (S61 = .036) 

The parents were the most fav ourable toward intensive competi ­

tion in this section. 

The following statements were included in this section : 

The experience gained in intensive competit ions helps to de ­

velop l eadership qualities i n many individuals . 

% Agreed: Parents 80.32 Teachers 79 . 82 Pupils 85 .11 

Participation in competition h e lps individua l s to face the 

problems of everyday living. 

% Agreed: Parp.nts 65 . 85 Teachers 55.97 Pupils 45.73 

The publicity used in intensive competition often disturbs a 

player's sence of values. 

% Agreed: Parents 55.99 Teachers 83 . 30 Pupils 49 . 29 
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I nter-schools' contests promote a well - balanced outlook on 

life's values. 

% Agreed: Parents 58.JO 

Competition usually helps 

% Agreed: Parents 86.68 

Teachers 52.JO Pupils 54.49 

a player to build up self- respect. 

Teachers 82.56 Pupils 77.87 

Participation i n intensive competition helps players to con­

trol their emotions 

% Agreed: Parents 64.09 Teachers 57 . J8 Pupils 48 . 4J 

Participation in competition often causes players to lose 

interest in other school activities . 

% Agreed: Parents 52.61 Teachers 62.39 Pupils 61.01 

Most players do not get the opportunity to think for themselves 

while playing in a team game . 

% Agreed: Parellts Jl . 27 Teachers 22.9J Pupils J6.J7 

Losing may often cause a pupil to cultivate a feeling of 

inferiority . 

% Agreed: Parents 49 . 80 Teachers 44.71 Pupils 47 . 24 

Winning and losing in competitive games help to prepare the 

pupils for the competition 

% Agreed: Parents 81.87 

( Vi) Skill. ---

they meet in everyday life . 

Teachers 84 .41 Pupils 78.82 

There was a significant difference among the means of the three 

groups in this section. (F = 6 . 368; P <. 01) The difference 

was to be found when parents and pupils were compared . The 

difference was significant at the 1% l eve l (S6L = .355) Ex­

perience and knowledge could be t he deciding factor in this 

case. No significant difference was noted among the other 

groups. In this section of competitiun the teacher group 

scored the highes~ mean score . 
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ANALYSIS OF VARIANCE TABLE 

Source of variation SS df HS F 

Among groups 61 (J - l) 61 J.2....:...2 -
2 4·7897 

Wi thin groups 8200 1712 8200 6 . J678 
1712 

Th e following statements were included in this section : 

The player is usually trained to think of competition only as 

a means of winning individual and team championships. 

% Agre ed : Parents 55.21 Teachers l16.79 Pupils 40 . 98 

Participation in i nt ensive competition cultivates respect for 

a skilled player wh ether team mate or opponent. 

% Agreed: Parents 89.J8 Teachers 97.1J Pupils 90 . 41 

Intensive competition provides a challenge to high l y skilled 

players. 

% Agreed : Parents 9l.J3 Teachers 93 . 58 Pupils 87 .22 

Intensive competition places too much importance on trophies and 

awards . 

% Agreed: Parents 89.97 Teachers 95 . 31 Pupils 83.09 

A high standard of skill is developed only through interschools' 

competition. 

% Agreed: Parents 46.54 Teachers 45.87 Pupils 41.78 

A skilled player ne e ds this type of competit i on in order to de­

velop hi s skill further . 

% Agreed: Pare nts 72.78 Teachers 8l.66 Pupils 67 .7 8 

Participation helps mo st pupils to discover ,,,hat is needed to 

improve their own physical skill. 

% Agreed: Parents 86.50 Teachers 80 .74 Pupils 87.32 
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Competition does little toward equipping a person with recreatio­

nal skills for later life. 

% Agreed: Parents 36.21 Teachers 40.36 Pupils 39.16 

Most pupils who reach the standard of skill necessary for in­

tensive competition are not willing to participate in other 

activities in which they do not excel. 

% Agreed: Parents 61.58 Teachers 55.97 Pupils 61.52 

To develop the great degree of skill needed in intensive compe­

tition takes more time than most pupils can afford. 

% Agreed: Parents 68.73 Teachers 52.29 Pupils 62.56 

It is significant to note that there seems to be a difference 

of opinion on this matter between parents and pupils on the 

one hand and teachers on the other hand. 

(vii) Recreation: 

The recreational value of intensive competition was, in general, 

rated lowest in favourability. There was a significant 

difference among the mean scores of the three groups as regards 

degree of favourability in attitude on this aspect of intensive 

competition. 

(F = 8.2398; P <:.01) 

ANALYSIS OF VARIANCE TABLE 

Source of variation SS df MS F 

Among groups 70 ( 3-1) 1Q 12 , 
2 4.2477 

Within groups 7272 1712 'll:E. 8.2398 
1712 

The general picture was that the adults djffered from the 

pupils in attitude towards the aspect of skill as experienced 

in intensive competition. There was no 8ignificant difference 

between the mean scores of parents and teachers (SEsL = .190) 
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Pupils differed significantly from parents at the 1% level 

(set = .110) and i'rom the teacher group (s61. = .179) . It 

could be that the adults real .ize the recreational values more 

than the pupils because of an increased need for such activities 

for adults. 

The following statements constituted this section: 

A high school pupil who participated in inter-schools' competi­

tions tends to specialise in them and so does not learn other 

recreational sports that 

% Agreed: Parents 48.26 

he or she could p lay in later life. 

Teachers 40.86 Pupils 38 .38 

Intensive competition is most essential for real enjoyment of 

the game. 

% Agreed: Parents 30.89 

The average South Ai'rican 

% Agreed: Parents 53 . 86 

Teachers 28.44 Pupils 41. 88 

child wants intensive compet ition. 

Teachers 65 .15 Pupils 62 .67 

Most schools do not have enough time and facilities to provide 

both for inter- schools ' sports and other less competitive 

internal recreationaJ. activities . 

% Agreed : Parents 65 . 63 Teachers 58.71 Pupil s 58.60 

Participation in intensive competition at high school usually 

r e sults in pupils leading 

% AGreed : Parents 70.47 

an active life in later years . 

Teachers 60.96 Pupils 70 . 37 

Participa tion in intensive competition does not always provide 

relief fran the stress and strain of modern living . 

% Agreed : Parents 78 . 18 Teachers 77.06 Pupils 72.56 

Participation in competition oft en causes players to lose 

interest in other recreational activities at school. 

% Agreod: Parer.ts 52.61 Teachers 63.39 Pupil s 61. 01 
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The demands of intensive competition sometimes "burn" players 

out before they reach peak performance. 

% Agreed: Parents 51.36 Teachers 41.28 Pupils 43.97 

Most highly skilled players get more fun and satisfaction from 

intensive competition than from more casual forms of physical 

rec~.~eation. 

% Agreed: Parents 79.34 Teachers 82.56 Pupils 69.50 

Participation in competition enables most individuals to relax 

and work off emotional tensions. 

% Agreed: Parents 67.57 Teachers 84.41 Pupils 66.91 
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CHAPTER EIGHT: SUMMARY 

(1) It can be concluded, with a fair degree of certainty, that 

the three populations tested (parents, teachers and pupils) are 

in favour of intensive athletic competition. When the data is 

analysed it is seen that the pupils, who represented the largest 

group in favour of intensive competition, they were the most 

homogeneous. 

(2) Although no significant difference was found between the 

mean scores of the three groups tested, the range of scores 

showed that there is by no means unanimity in attitude on the 

issue of competition. Again pupils seemed to be most homoge -

neous in attitude, ,,,ith parents most divided. 

()) Parents and teachers of the four different types of schools 

us ed in the surveyhad similar attitudes toward intensive athle-

tic competition. In contrast it was found that girls in girls ' 

schools and pupils in co-educational schools were significantly 

more in favour of competition than the boys in boys'-only schools. 

(4) There was no significant difference in attitude between 

Afrikaans speaking and English speaking groups. 

(5) Indiv·iduals who had close association with 

grammes such as; individuals who themselves (or 

competitive pro­

whose children) 

achieved well at school sport; who represented their school at 

sport; "ho were keen sport followers; who still took an active 

part in sport, showed a significantly more favourable attitude 

toward intensive competition at school level than individuals 

who did not have such experience. 

(6) There was no significant difference in degree of favoura­

bility toward competition found between parents who thought that 

their childre n were either academically below average or did not 

work well enough L'.t their school work and those parents who were 

satisfied with the academic performance of their children. As 

I 
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far as the pupils were concerned; those who regarded themselves 

as academically above average and also who felt that they were 

not doing as well as they should at their school work, were 

less in favour of intensive competition on t he sports field. 

(7) Males, both in the adult and pupil g roups, did not differ 

from females in degree of favourability towards athletic compe­

tition. 

(8) The highest d egree of favourability was shown in t he section 

pertaining to Physical De velopment. The r ecreational value of 

intensive compet ition was rat e d l as t. The value derived from 

competition as regards Personality Development was also low down 

on the list. 

(9) The analysis of individual statements showed that there 

were aspects in the competitive programme where there was strong 

disapprova l but these strong disapprovals were small in numbe r. 

CHAPTER NINE: CONCLUSION . 

(1) The survey showed that this type of competition is wanted 

by the parents, teachers and pupils . This can a lso b e vi e wed 

as a refl ect ion of the c ompetit ivene ss of our society . If 

this typ e of competition is desired by these groups it is 

reasonabl e to ass ume that it should be provide d for t hem by the 

school authorities. 

(2) Because t here seem to be definite a buses in such a programme 

it must be ensured that t hos e concerned wit h the coaching and 

administration of s uch prograrrunes are competent educators and 

properly qualified to carry out these probrammes. 

(3) It seems t hat t he compet i t ive programme is succeeding in 

achieving certain e ducational objectives. For this reason it 

must be maintained and , ,,,he re necessary, amended and developed. 

(4) More attention and time should b e spent t o make ~he extra-
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mural programme more attractive and acceptable to the pupi l 

who is of below average athletic ability. 

(5) More attention should be given to the recreational values 

of the extra-mural programme. One of our educational objectives 

in the first place, is to educate the child for life. The 

school must offer the child something that can be transferred 

to life outside the school and in later life. It is, therefore, 

important that the child must be given some assistance in how 

to spend his free time, both in school and in later life. 

(6) The presence of a sound Physical Education programme in 

the internal curriculum can serve as a foundation for equippin g 

the pupils with the necessary guidance in recreation. 

(7) Good relation between school and the public and within 

the school itself can be fostered by means of a sound competitive 

programme. 

(8 ) More research is needed. It seems that this is particular-

ly true in boys' schools where this type of compet i tion is some-

thing very intense . Stalnacker makes the following statement: 

"It is perhaps 'vise and logical to give heed to the a tt i tude 

of the groups of people concerned with the problem. But in 

considering these attitudes, one must constantly bear in mind the 

sharp distinction between fact and opinion. Attitudes may be, 

and frequently are, built on foundations of supposed or desired 

fact which in reality have no existence . That a favourable 

attitude toward intercollegiate athletics prevails does not 

serve as proof that intercollegiate athletics are valuable. 

But stron g attitudes regardless of their soundness, frequently 

are the cause of radical action. They are, therefore, worthy 

of serious consideration" . (54, p.504). 

It is felt that further investigation is necessary from time to 

time. Young people are realistic enough to give an honest in-

dication of what they regard as beneficial for them. The 

educator on the one hand, cannot afford to i gnore these atti-
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tudes, and, on the other hand, should not be bound by these 

expressed attitudes. These attitudes must be taken i nto con­

sideration to es t ablish means of eliminating errors and 

developing the good in the e duca t ional progranune. 
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A P PEN D I X. 

Number 

Parents 
Fathers 
Mothers 

Parents of Senior Pupils 
Parents of Junior Pupils 

Parents of Girls only: 
Fathers 
Mothe rs 

Parents of Boys only: 
Fathers 
Mothers 

Parents of Boys and Girls: 
Fathers 
Mothers 

Parents of pupils: 
in Afrikaans (co- ed) schools 
in English (co-ed) schools 
in Boys' schools 
in Girls' schools 
in Co-ed schools 

Parents who think that their 
sporting ability: 
is above average 
is average 
is below average 

Pare nts who are keen sport 
followers 

Parents who are not keen 
sports followers 

Parents who think that their 
childre n: 
have above average sporting 
ability 
have average sporting a bili ty 
have b elow average sporting 
ability 

Parent s who think that their 
children: 
are academically above average 
are academically average 
are academically below average 

524 
258 
266 

299 
255 

88 
42 
46 

118 
58 
60 

318 
160 
158 

101 
142 
161 
120 
243 

107 
333 

84 

329 

195 

98 
360 

66 

209 
284 

31 

Mean 

43.19 
44.03 
43.15 

42.39 
45.75 

42.94 
40.44 
45.11 
43.91 
43.71 
43.00 
44.03 
45.47 
42.59 

41.71 
45.94 
43.51 
40.76 
44.52 

44.18 
44.93 
40.35 

47.45 

38.23 

46.63 
44.09 

39·31 

41.68 
45.99 
43.00 

S.D. 

14.84 
15.08 
14.52 

14.79 
14.60 

14.40 
15·35 
13.14 
13.98 
14 .4 2 
13·59 
15·19 
14.91 
15.16 

14.73 
14.03 
12. 56 
15. 87 
14.39 

15·02 
14. 60 
14.85 

Sx. 
. 65 
.94 
.8 9 

. 86 
· 92 

1. 54 
2.40 
1. 96 
1. 29 
1. 91 
1.77 

. 85 
1.18 
1. 21 

1. 47 
1.18 

. 99 
1. 45 

·92 

1. 46 
. 80 

1. 63 

13·72 . 76 

14 .49 1. 04 

14.20 
14.65 

14.47 

15·97 
13·78 
12·95 

1.44 
·77 

1.79 

1.11 
. 82 

2.36 
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Number Mean S.D. Sx 

Parents who think that their 
children: 
are working as well as they 
should at schoolwork 318 43.97 15.63 .88 
are not working as well as 
they should at schoolwork 206 43.06 13·05 ·91 
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Number Mean S.D. Sx. 
PUEils: 1039 44.54 11. 60 -:)6 

Boys 533 43. 83 11 · 30 .49 
Girls 506 44.86 9·59 .43 

Boys in Boys ' schools 228 39.84 11.0 8 .74 
Girls in Girls' schools 265 44.00 14.84 · 91 
Boys in Co - ed schools (English) 116 45.96 14.48 1.35 
Gir l s in Co - ed schools (English) 79 45. 85 8 . 92 1.01 

English pupils (Co-ed schools 
only) 195 46·50 10.17 ·73 
Afrikaans pupils (Co - ed schools 
only) 351 46.62 9 · 55 · 51 

Pupils who do not take part in 
sport 137 40.50 11.93 1.02 

Boys 43 38.73 13·23 2 . 04 
Girls 94 41.30 10·52 1.09 

Pupils who take part in sport 902 44.72 10 . 21 .34 
Boys 490 44 .14 10.76 .49 
Girl s 412 45.50 9 · 35 .46 

Pupils who represent their school 
at sport: 640 45. 61 10 .12 .40 

Boys 432 44.63 10 . 64 · 51 
Girls 208 47.64 8 . 38 ·58 

Pupils who do not represent their 
school at sport: 399 42.29 10 .56 ·53 

Boys 101 39·93 12 . 01 1.20 
Girls 298 43 .09 9 · 91 .58 

Pupils who think that t heir sport 
achievement i s above average: 177 45.70 10.22 ·77 

Boys 118 45.27 9.38 .87 
Girls 59 46 . 49 8 ·71 1.14 

Pupils who think that the ir sport 
achieveme nt is average 690 44·77 10 . 24 ·39 

Boys 362 44.60 11 . 19 ·59 
Girls 328 45.27 9 · 33 ·52 

Pupils who think t h at their sport 
achievement is below average 172 42.21 11.74 ·90 

Boys 53 39 . 23 12 .24 1.70 
Girls 119 43.61 10.94 1.01 

Pupils who are ke e n sport 
followers: 751 47 . 44 8 .29 ·30 

Boys 433 I; 5.5 1 10 . 08 .49 
Girls 318 46.76 8 .98 · 50 

Pupils who are not keen sport 
followers: 288 39.13 10·35 .61 

Boys 100 36.30 12 . 87 1. 29 
Girls 188 40.63 9 ·32 . 68 
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Number Mean S.D. Sx. 
Pupils who think that they 
are academically above average: 280 41.62 11. 53 .69 

Boys 156 40.83 11.93 .96 
Girls 124 42.63 10·75 ·97 

Pupils who think that they are 
academically average: 651 42.65 9.89 ·39 

Boys 309 44.95 12.14 .69 
Girls 342 40·56 8.95 .48 

Pupils who think that they are 
acade mi cal ly below average 108 45.95 10.89 1.05 

Boys 68 45.61 11. 41 1.39 
Girls 40 46.53 9·90 1.59 

Pupils who think that they are 
doing as well as they should at 
their schoohvork: 280 43.41 10.98 .66 

Boys 136 41. 23 11.15 .96 
Girls 144 45.26 10.20 .85 

Pupils who think that they are 
not doing as well as the y should 
at schoolwork: 759 44.56 10.2 8 ·37 

Boys 397 44.49 12.80 .64 
Girls 362 44.65 9 .34 .49 
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Number Mean S.D . Sx. 
Teachers: 152 43.83 13.96 1-:14 

Male 91 43.87 13·83 1.46 
Female 61 43.79 14 .3 1 1.85 

Teachers: Science 67 47.25 12.74 1. 57 
Teachers: Arts 85 40.41 14 . 46 1.58 

Teachers taking part in sport 91 47.00 12·37 1.30 
Teachers not taking part in sport 61 38.42 15·09 1.95 

Teacher s who are keen sport 
followers 106 48.00 12.15 1. 19 
Teachers who are not k een sport 
fol lowers 46 37.20 12·91 1. 92 
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EXANPLE OF QUESTIONNAIRE SENT OUT TO THE PARENTS AND TEACHERS 

PLEASE READ CAREFULLY BEFORE ANSIVERING QUESTIONNAIRE 

( 1) 

(4) 

By "INTENSIVE COHPETITION" we mean those sports and games 
that involve crowds, intense exc~tement and also publicity. 
This competition is usually inter - scholastic . 

What do you think of this type of competition? I should 
like to have your personal reaction to each statement. 

Do you agree Or disagree with the following 
There are no c orre ct or incorrect answers . 
OWN opinion of each statement by marking an 
appropria te 0 

statements? 
Indicate your 

X in the 

Please go through the statements rapidly and respond to 
each item as you go along. Your first impression is 
the best for this purpose a n d I should rather not have 
you t urn back and make a second decision . 

Thank you for your co - operation. 

DO YOU AGREI~ on DISAGREE WITH THE FOLLOWING STATEMENTS? 

1. The experience gained in intensive competition helps to 
develop leadership qualities in many individuals. 

AGREE . .. 0 DISAGREE··· O 

2. A high school pupil who participates in inter - schools' 
competitions tends to specialise in them and sO does not 
learn other recreational sports that lie or she could 
play in later life. 

AGREE . .. 0 DISAGREE ... 0 
J. A season of scheduled contests often makes undue physical 

demands on pupils . 

AGREE .. . 0 DISAGREE · · ·O 

4. A desirable outlet for getting rid of too much energy is 
provided by participation in intensive competition . 

AGREE .. . 0 DISAGREE . . . 0 
5 . Travel arrangements u sed by most teams do not endanger the 

healtll or safety of the team. 

AGREE ... 0 DISAGREE ... 0 
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6. The player is usually trained to think of competition 
only as a means of winning individual and team champion­
ships. 

AGREE ... 0 DISAGREE · ·· O 

7. Participation in competition helps pupils to mix more 
easily with fellow boys and g irls. 

AGREE ... 0 DISAGREE .. . 0 
8. Participation in competition helps individuals to face 

the problems of everyday living. 

AGREE ... 0 DISAGREE .. . 0 
9. Intensive competition i~ most essential for real e nj oyment 

of the game . 

AGREE .. . 0 DISAGREE ... 0 
10. Most coaches are mainly interested in developing the 

physical welfare of the pupils . 

AGREE .. . 0 DISAGREE . . . 0 
11. Many schools misuse their teams as a means of advertising. 

AGREE ... 0 DISAGREE ... 0 
12. Most pupils who play inter - school games are taught to keep 

fi t in order to impruve their health . 

AGREE ... 0 DISAGREE .. . 0 
13. Participation in intensive competition cultiv ates re ­

spect for a skilled player whether team ma te or opponent. 

AGREE ... 0 DISAGREE ... 0 
14. Participation in inte n sive competition makes pupils less 

considerate for the rights of others. 

AGREE ... 0 DISAGREE .. . 0 
15. Th e publicity used in intensive competi t ion often di sturbs 

a player's sense of values . 

AGREE .. . 0 DISAGREE ... 0 
16. The average South African child wants intensive physical 

compet i tion. 

AGRJ.:E· ··O DISAGREE ... 0 
17. Participation in competitive s port promote s a pupil's 

physical condition . 

AGREE··· O DISAGHEE ·· · O 
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18. The values of competitions are not sufficient to warrant 
large expenditure on equipment, travel, etc. 

AGREE ... 0 DISAGREE . .. 0 
19 . Intensive competition presents a greater danger of 

accidents than other phases of everyday life. 

AGREE . .. 0 DISAGREE • .. 0 
20. Intensive competition provides a challenge to highly 

skilled players . 

AGREE .. . 0 DISAGREE . .• 0 
21 . Participation in athletic competition creates more 

loyalty to the school than does participation in other 
school activities. 

AGREE . . . 0 DISAGREE .. . 0 
22 . Inter - school contests promote a we ll-ba l anced outlook 

on l ife ' s values . 

AGREE . . . 0 DISAGREE· ··O 

23. Most high schools do not have enough time or facilities 
to provide both for inter - school sports and other less 
competitive internal recreational activities. 

AGREE . . . 0 DISAGREE .. . 0 
24 . Players often push themselves beyond the stage of moderate 

fatigue to the point of exhaustion. 

AGREE . . . 0 DISAGREE ... 0 
25 . Inter - school games stimulate school spirit more than 

l ocal internal contests. 

AGREE ... 0 DISAGREE .. . 0 
26 . Most coaches are concerned about the safety of their 

teams . 

AGREE ... 0 DISAGREE··· O 

27 . Intensive competition places too much importance on 
trophies and awards. 

AGREE ... 0 DISAGREE · ·· O 

28 . Inter - school participation teaches pupils to win without 
boasting . 

AGREE . . . 0 DISAGHEE··· O 
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29. Competition usually helps a player to build up self­
respect. 

AGREE . • . 0 DISAGREE ... 0 
30 Intensive competitive participation in high Schools usual ­

ly resul ts in pupils leading an active life in later years . 

AGREE ... 0 DISAGREE . . . 0 
3 1 . Intensive competition is equally suited to t h e physical 

make-up of both high school boys and girls . 

AGREE . •. 0 DISAGREE ... 0 
32. A Community derives prestige from the success of its 

teams in inter - town contests. 

AGREE ... 0 DISAGREE ... 0 
33. Most coaches are qual ified to help promote the health 

of the pupils . 

AGREE .. . 0 DISAGREE ... 0 
34 . A high standard of skill is developed only through 

inter-school competition. 

AGREE . . . 0 DISAGREE ... 0 
35. A pupil is thought much of when representing the school 

i n an inter - schools team. 

AGREE ... 0 DISAGREE .•. 0 
36 . Participation in intensive competition helps players to 

contro l their emotions. 

AGREE ... 0 DISAGREE . . . 0 
37. Participation in intensive competition does not always 

p rovide relief from the etress and strain of modern 
l iving . 

AGREE··· O DISAGREE··· O 

38 . Practice periods as well as games leave pupils over ­
fatigued. 

AGREE . .. 0 DISAGREE ... 0 
39. Inter -schoo l competitions are the most effective way for 

pupils to create community interest in the school. 

AGREE ... 0 DISAGREE .. . 0 
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40. Some coaches will take the I ' isk of playing a pupil even 
if previous injury has made it unsafe for him. 

AGREE . .• 0 DISAGREE ... 0 
41. A skilled person needs this type of competition in order 

to develop his physical skill fllrther. 

AGREE •.. 0 DISAGREE •.. 0 
42 . Membership of athletic teams prevents pupils from 

associating with their normal social group. 

AGREE .•. 0 DISAGREE • .. 0 
43. Participation in i n tensive competition helps to give 

shy individuals more confidence. 

AGREE ... 0 DISAGREE . . . 0 
44 . Participation in competition often causes players to 

lose interest in other school activities. 

AGREE •.. 0 DISAGREE .•. 0 
45. Intensive competition in active sports promotes better 

physical condi tion in the years .following participation. 
, 

AGREE • .. 0 DISAGREE .•. 0 
46. Mos t coaches do not think of <"inning as their only aim 

in inter-schools' competition. 

AGREE ... 0 DISAGREE ... 0 
47. Participation in competitive sports often leads to un­

necessary injury. 

AGREE ... 0 DISAGREE ... 0 
48 . Participation helps most pupils .to discover what is 

needed to improve their own physical skill. 

AGREE ... 0 DISAGREE··· O 

49. Participation helps individu als to acquire good manners. 

AGREE •.. 0 DISAGREE ..• 0 
50. Most players do not get the opportunity to think for 

themselves while playing in a team game. 

AGREE •. ·0 DISAGREE •.. 0 
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51. The dema nds of intensive competition sometimes "burn" 
players out before they reach peak performance. 

AGREE·· · O DISAGREE··· O 

52. Travel to and from distant competitions is excessively 
tiring to players. 

AGREE .. . 0 DISAGREE .• • 0 
5J . The public is so interested in this type of competition 

that it judges schools and their staff by the success 
or failure of their teams. 

AGREE . • • 0 DISAGREE .. . 0 
54 . Competition usually helps to train pupils to develop 

good health habit s . 

AGREE .. • 0 DISAGREE • . • 0 
55. Competitions do little towards equipping a person 

with recreational skills for later life. 

AGREE . .• 0 DISAGREE ·· · O 

56. Participation in competitive sports helps to teach pupils 
how to behave c orrectly in social situations. 

AGREE . •. ·0 DISAGREE .. . 0 
57 . Losing often may cause the pupil to cUltivate a feeling 

of inferiority. 

AGREE .. . 0 DISAGREE • . . 0 
58. Most highly skilled players get mOre fun and satisfac ­

tion from intensive competition than from more casual 
forms of physi ca l recreation. 

AGREE··· O DISAGREE· ··O 

59. Intensive competition teaches pup ils how to build up 
their own good physical c ondition. 

AGREE . .. 0 DISAGREE . . . 0 
60. Intensive competition usually results in spectators in­

fluencing the way in which a game is played (e.g. 
shouting advice from t h e side lines) . 

AGREE .. . 0 DISAGREE • . • 0 
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61. Some coaches will take the chance of entering a pupil 
in a competition without knowing whether h i s health 
permits it. 

AGREE . . ·0 DISAGREE .. ·0 
62. Most pupils who reach the standard of skill necessary 

for intensive compe tition are not willing to participate 
in oth er . activities in which they do not excel. 

AGREE ... 0 DISAGREE ... 0 
6 3 . Most players of competitive sports are happier and 

better adjusted individuals than non-participants. 

AGREE . .. 0 DISAGREE ... 0 
64 . Winning a n d losing in competitive games helps to pre ­

pare the pupi l s for the competition they meet in every­
d a y life. 

AGREE . . ·0 DISAGREE . . ·0 
65. Part i cipation in competition enables most individuals 

to relax and work off emotional tensions . 

AGREE . .. 0 DISAGREE .. . 0 
66. Participation in intensive competition usually places 

too mu ch physical strain on vupils . 

AGREE . . . 0 DISAGREE .•. 0 
67 . Participation helps to give most individuals self- confi ­

dence. 

AGREE ... 0 DISAGREE··· O 

68. Players in intensive competition very often receive some 
type of chronic injury which persists in later life. 

AGREE·· ·O · DISAGR8E · ·· 0 

69 . To develop the great degree of skill needed in intensive 
competition, takes mOre time than most pupils can afford . 

AGREE·· ·O DISAGRE8· · · 0 

70. Many pupils who take part in competition do not enjoy 
the game unless they can play before a crowd . 

AGREE · ·· O DISAGREE··. O 
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PLEASE ANSWER THE FOLLOIHNG QUESTIONS BY MARKING AN X IN THE 

APPROPRIATE Q 

1. How good are you at 

Above average? 

Average? 

Be l ow Average? 

sport? 

····0 
····0 
····0 

2 . Do you repr esent your schoo l at sport? 

Yes 

No 

3· Wh at are your school 

Above average? 

Average 

Below average? 

····0 
····0 

results l ike? 

.... 0 
····0 
··· ·0 

4 . Are you doing as well as you should at your schoolwork? 

5 · 

6. 

Yes . .. . 0 
No . . .. 0 

Are you a k ee n sports 

Yes 

No 

Do you play sport? 

Yes 

No 

fol l o" er? 

.. .. 0 
·· ··0 

.... 0 
·· ··0 

7. What is your father ' s occupation? (e.g. Doctor, Shopkeeper, 
Mechanic, Teacher, etc.) 

THANK YOU . 
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EXAMPLE OF AN AFRIKAANS QUESTIONNAIHE SENT TO PUPILS 

LEES ASSEBLIEF AANDAGTIG VOORDAT U DIE VRAELYS BEANTWOORD. 

(1) Met "INTENSIEWE KOMPETISIE" bedoel ~ns daardie sport­
soorte en spele wat gepaard gaan met skares, intense op ­
winding en publisiteit. Hierdie kompetisie vind gewoon­
lik op ~ interskoolse basis plaas. 

(2) Hierna volg ~ aantal stellings i.v.m. Intensiewe Kompetisie. 
Ek sou graag u eie en persoonlike reaksie op elke stellIng 
wou h~ m.a.w. wat u van kompetisie dink. 

(3) Stem u saam met of verskil u van die stellings? Daar is 
geen regte of verkeerde antwoorde nie. Dui slegs aan 
wat u EIE mening is deur by elke stelling 'n X in die 
betrokke 0 te maak. 

(4) Mag ek u ten slotte vriendelik versoek om elke stelling 
deur te lees en dan onmiddelik daarop te reageer. U 
eerste indruk is, vir my doel, die beste. Moet dus nie 
sekere stellings laat oorstaan vir latere oorweging nie 
of later veranderinge aan u eerste reaksie aanbring nie . 

Baie dankie vir u medewerking. 

STEM U SAM! MET OF VERSKIL U VAN DIE VOLGENDE STELLINGS? 

1. Die ondervinding wat gedurende intensiewe kompetisie op ­
gedoen word help Om leierskap - eienskappe in baie mense te 
on t,yikke 1. 

EK STEM SAAM. ·· 0 EK STEM NIE SAAl'l NIE ···0 
2. ~ Hoerskoolleerlingwat aan interskoolse kompetisie deel­

neem is geneig om daarin te spesialiseer en leer sodoende 
nie ander sportsoorte waaraan hy/sy in latere lewe kan 
deelneem nie. 

STEM SAAl'l ... o STEM NIE SAAl'l NIE . .. 0 
3. 'n Seisoen van voorui tbepaalde weds tryde verg dik",e Is Oor ­

matige liggaamlike inspanning van die skol.iere. 

STEM SAAH ... o STEM NIE SAAM NIE ... ~ 

4. Kompetisie verskaf 'n gewensde veiligheidsklep om ontslae te 
raak van In oormaat energie. 

STEM SAAN ... ~ STEM NIE SAAM NIE ... ~ 
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5. Die reisreelings vir die meeste spanne is geheel en al 
voldoende en benadeel nie die gesondheid of veiligheid 
van leerlinge ni e . 

STEM SAAN .•• O STEM NIE SAAM NIE •• . 0 
6. Die speler word gewoonlik ge l eer om aan kompetis ie te 

dink bloot as 'n wyse om of individuele of spankampioen­
skappe te wen. 

STEM SAAM .•• O STEM NIE SAAM NIE . .• O 
7 . Deelname aan kompetisie help leerlinge om beter met hul 

maats te me ng. 

STEM SAAM . . . O STEM NIE SAAM NIE .. . 0 
8. Deelname aan intensiewe kompetisie help mens am die pro­

bleme van die alledaagse lewe die hoof te bied. 

STEM SAAM • .. O STEM NIE SAAM NIE ..• O 
9 . Intensiewe kompetisie is absoluut noodsaaklik om ~ spel 

regtig te kan geniet. 

STEM SAAM .• . O STEM NIE SAAN NIE •• . O 
10. Die meeste afrigters is hoofs aaklik geinteresseerd in die 

liggaamlike vooruitgang van d ie leerling . 

STEM SAAM .•. O STEM NIE SAAM NIE • . • 0 
11 . Die meeste skole misbruik hul spanne vir advertensie­

doel e indes . 

STEM SAAM • . • O STEM NIE SAAM NIE .•• O 
12 . Die meeste skoliere wat aan intE;rskoolse "edstryde d ee l ­

neem, word geleer om fiks te bly en sodoende hul gesond­
heid te bevorder. 

STEM SAAM .• . O STEM NIE SAAM NIE . .• 0 
1) . Dee lname aan intensiewe kompetisie k"eek 'n respek vir 'n 

bedrewe speIer, hetsy spanmaat of teenstander. 

STEM SAAM •.. O STEM NIE SAAM NIE . . • 0 
14. Dee lname aan intensiewe kompe tisie bring mee dat leer­

linge minder bedagsaa mheid teenoor andere toon. 

STEM SAAM ... O STEM NIE SAAM NIE ... 0 
15. Die publisiteit wat gepaard gaan met intensiewe kompetisie 

versteur dikwels ~ speler se sin vir waardes. 

STEM SAAM ... O STEM NIE SAAM NIE ... 0 
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16. Die normale Suid-Afrikaanse kind wil intensiewe kompeti­
s ie hll. 

STEM SAAM ... O STEM NIE SAAM NIE . .. O 
17. Deelname aan intensiewe kompetisie bevorder ~ leerling se 

liggaamlike toestand. 

STEM SAAM ... O STEM NIE SAAM NIE ... O 
1 8 . Die waardes van kompetisie regverd'ig nie die uitga\;es op 

toerusting, reisonkostes, ens . nie. 

STEM SAAM ... O STEM NIE SAAM NIE . .. 0 
19 . Intensiewe kompetisie (in aktiewe sportsoorte) stel mens 

aan meer gevare bloot as wat in die alledaagse lewe te~ge­
kom sou word. 

STEM SAAM ... O STEM NIE SAAM NIE . . . 0 
20. Intensiewe kornpetisie verskaf 'n ui tdaging aan bedre",e 

spelers. 

STEM SAAM . . . O STEM NIE SAAM NIE , .. 0 
21. Kompetisie k",eek meer lojaliteit teenoor die skool as deel­

name aan ander skoolaktiwiteite. 

STEM SAAM .. . O STEM NIE SAAM NIE . .. 0 
22. Interskoolse kompetisie help die leerling om 'n goedgeba1an­

seerde opvatting van le",enswaardes te verkry. 

STEM SAAM ... O STEM NIE SAAM NIE . .. 0 
2) . Die meeste hoerskole het nie die tyd of die fasiliteite om 

sowel interskoolse sport as onder minder mededingende, 
interne ontspanningsaktiwiteite aan te bied nie. 

STEM SAAM . . ·0 STEM NIE SAAM NIE · ·· O 

24 . Spelers dryf hulself dikwels tot algehele uitputting (ver­
by'n matige vermoeiennisstadium). 

STEM SAAM ... O STEM NIE SAAM NIE ... O 
25 . Interskoolse wedstryde is meer bevorderlik vir 'n gesonde 

skoolgees as p1aaslike interne ",edstryde. 

STEM SAAl'1. .. 0 STEM NIE SAAM NIE .. . 0 
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26. Die meeste afrigters is besorg oor die veiligheid van hul 
spanne. 

STEM SAAM ... O STEM NIE SAAM NIE ... 0 
27. Intensiewe kompetisie bring mee dat te veel waarde aan tro ­

fees en toekennings geheg woru . 

STEM SAAM . . . 0 STEM NIE SAAM NIE ... O 
28 . Interskoolse kompetisie leer leerlinge om te wen sonder om 

te spog. 

STEM SAAM . .. 0 STEM NIE SAAM NIE ... O 
29. Gewoonlik help kompetisie ~ speler om selfrespek op te bou. 

STEM SAAM ... O STEM NIE SAAM NIE .. . O 
30. Deelname aan intensiewe kompetisie op skool lei gel;Donlik 

tot 'n aktiewe lewe in die jare wat na skoolveriating volg. 

STEM SAAM . .. O STEM NIE SAAM NIE .. . O 
31 . Intensiewe kompetisie is net so geskik vir die liggaamlike 

sames telling van die hoerskoolseun as die hoerskooldogte r. 

STEM SAAM ... O STEM NIE SAAM NIE . .. O 
32 . 'n Gemeenskap kry prestige deur die sukses van sy spanne in 

interdorpse wedstryde . 

STEM SAAM . .. O STEN NIE SAAM NIE ... O 
33. Die meeste afrigters is gekwalifiseerd om die leerlinge 

se gesondheid te help bevorder. 

STEM SAAM •.. 0 STEM NIE SAAM NIE .• . O 
34 . 'n Hoe standaarcl van bedrewendheid word slegs deur inten­

siel"e kompetisie ontwikkel. 

STEM SAAM • . • 0 STEM NIE SAAM NIE . . . 0 
35 . 'n Leerling geniet baie aansien as hy/sy die skool in 'n 

interskoolse span verteenwoordig . 

STEM SAAM ... 0 STEH NIE SAAM NIE ... 0 
36. Deelname aan intensiewe kompetisie help spelers om hul 

emosies te beheer. 

STEM SAAM ... O STEM NIE SAAM NIE . .. 0 
37. Deelname aan interskoolse kompetisie bied nie altyd verlig­

tingvan die spanning van die moderne lewe nie. 

STEM SAM!. . . 0 S TEH NIE SAAM NIE •.. 0 



- 137 -

38. Oefenjnge sowel as wedstryde put spelers te veel uit. 

STEM SAAM . .. O STEM NIE SAAM NIE ... 0 
39. Interskoolse kompetisies is die doeltreffendste middel vir 

skoliere om die belangstelling van die publiek in die skool 
op te wek. 

STEM SAAM ... O STEM NIE SAAM NIE .•. O 
40. Sommige afrigters sal die risiko loop om ~ speler te laat 

speel, selfs al sou ~ vorige besering dit vir him gevaar ­
lik maak 

STEM SAAM . . . O STEM NIE SAAM NIE ... 0 
41. ~ Bedrewe persoon benodig intensiewe kompetisie om sy 

bedrewe ndheid verder te ontwikkel. 

STEM SAAM .. . 0 STEM NIE SAAM NIE .•. O 
42. Lidmaatskap van 'n span verhoed leerlinge se omgang met 

maats van hul e ie ouderdomsgroep. 

STEM SAAM ••. 0 STEM NIE SAAM NIE ... 0 
43. Deelname aan intensiewe kompetisie help om skaam mense 

meer selfvertroue te gee . 

STEM SAAM ... O STEM NIE SAAM NIE ... 0 
44. Deelname aan kompetisie beperk dikwels spelers se belang­

stelling i n ander skoolaktiwiteite. 

STEM SAAM .. . O STEM NIE SAAM NIE . •. 0 
45. Intensiewe kompetisie in aktiewe sport bevorder ~ beter 

liggaamlike kondisie in die jare wat na deelname volg. 

STEM SAAM ... 0 STEM NIE SAAM NIE . .. 0 
46. Die meeste afrigters be5kou nie oorwinning as die vernaam­

ste mikpun t van interskoolse kompetisies nie. 

STEM SAAM ... O STE~1 NIE SAAM NIE . .. 0 
47. Deelname aan me dedingend e sport lei dikwels tot onnodige 

bes e rings. 

STEM SAAM . . . O STEM NIE SAAM NIE ••. O 
48. Deelname help die meeste leerlinge om t e ontdek wat nodig 

is om hul liggaamlike vaardigheid te bevorder. 

STEM SAAM .•. 0 STEM NIE SAAM NIE ···O 
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49. Deelname h elp leerlinge om goeie maniere aan te kweek. 

STEM SAAM··· O STEM NIE SAAM NIE ... 0 
50. Die meeste spelers kry nie die ge l eentheid om vir hulself 

te dink wanneer hul in 'n span speel nie. 

STEM SAAM ... O STEM NIE SAAM NIE . .. O 
51. Die eise wat intensiewe kompetisie stel, "bra nd" spelers 

dikwels uit voordat hulle hul beste vertonings kan lewer. 

STEM SAAM .. . O STEM NIE SAAM NIE ... O 
52. Die reis na en van verafgelee kompetisies i s oormatig ver­

moeiend vir die spelers . 

STEM SAAM ... O STEM NIE SAAM NIE .. . 0 
53. Die publ iek stel sO be lang in hierdie soort ko mpe tisie da t 

hulle die skool en sy personeel vo lgens die sukses en mi s ­
lukkings van sy spanne beoordeel. 

STEM SAAM ... O STEN NIE SAAM NIE . .. 0 
54 . Kompetisie help leerlinge gewoonlik om goeie gesondheids ­

gewoontes te ontwikkel. 

STEM SAAM . .. O STEM NIE SAAM NIE .. . c:> 
55. Kompetisies dra min by om leerlinge ontspanningsvaardig­

hede aan te l ee r wat in latere l ewe aangewend kan word . 

STEM SAAM ... O STEM NIE SAAM NI~ ... O 
56. Deelname aan mededingende sport help leerlinge om te leer 

hoe om hulself onder sosiale omstandighede te gedra . 

STEM SAAM ... O STEM NIE SAAM NIE ... c:> 
57 . 'n SpeIer mag 'n minderwaardigheidsgevoel ontwikkel as hy 

dikwels verloor. 

STEM SAAM . .. 0 STEH NIE SAAM NIE ... c:> 
58. Die me este hoogsbedrewe spelers put meer genot en bevredi ­

ging uit mededingende situasies as uit enige ander ont ­
spanningsaktiwiteit. 

STEM SAAN ... 0 STEM NIE SAAM NIE ... O 
59. Intense kompetisie leer leerlinge hoe om hul fiksheid op 

te bou. 

STEM SAAM ... 0 STEt>! NIE SAAM NIE ... c:> 
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60 . Die gewoonlike gevolg van intensiewe kompetisie is dat 
toeskouers die wyse waarop die spel Gespeel word, bein­
v I oed (deur bv. raad van die kantlyn te skreeu). 

STEM SAAM. ··0 STEM NIE SAAM NIE··· O 

6 1 . Sommige afrigters sal dit waag om leerlinge vir 'n kom­
petisie in te skryf sonder om te weet of sy gesondheid dit 
toelaat . 

STEM SAAM ... 0 · STEM NIE SAAM NIE . . . 0 
62. Die mees te leerlinge wa t 'n hoe s tandaard van bedrewendhe id 

vir intensiewe kompetisie bereik, is nie gewillig om aan 
a nder aktiwiteite waarin hul nie presteer nie, deel te 
neem nie. 

STEM SAAM . . . 0 . STEM NIE SAAM NI E . . . O 

63. Die meeste deelnemers aan mededingende sport is gelukkiger 
en beter aangepaste mense as d i egene wat nie deelneem nie. 

STEM SAAM .. • O STEM NIE SAAM NIE ... O 

64 . Wen en verloor in mededingende sport help om die leer ­
linge voor te berei vir die kompetisie wat hulle in die 
a lledaagse lewe teekom. 

STEM SAAM . . . O STEM NIE SAAM NIE ... 0 
65 . Deelname aan kompetisie stel die meeste mense in staat om 

te on tspan en ontslae te raak van emosionele spanning. 

STEM SAAM . . . O STEM NIE SAAM NI~ ... O 
66 . Deelname aan kompetisie veroorsaak dikwels oormatige span­

ning by die leerlinge . 

STEM SAAM··· O STEM NIE SAAM NIE ... O 

67. Deelname aan kompetisie help om die meeste mense selfver­
troue te gee . 

STEM SAAM . . . O STEM NIE SAAM NIE ... O 
68. Spelers in intensiewe kompetisie doen dikwe l s ~ kroniese 

b esering op wat hulle later pIa . 

STEM SAAM ... O STEM NIE S AAM NIE . . . 0 
69. am die vereiste vaardigheid vir intensie we kompetisie te 

ont \,ikkel verg meer tyd as wat die meeste leerlinge kan 
bekostig. 

STEM SAAM .. . O STEM NIE SAAM NIE ... 0 
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70. Baie 1eer1inge wat aan kompe tisies de e 1neem, geniet nie 
die spe1 as hu11e nie voor toeskouers spee1 nie . 

STEN SAAN •. ·0 STEN NIE SAAM NIE .. ·0 
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BEANTWOORD ASSEBLIEF OOK DIE VOLGENDE VHAE DEUR 'n X TE MAAK IN 

DIE BETROKKE Q. 

1. Hoe goed vaar jy op sportgebied? 

Bo-gemidde1d 

Gemidde1d 

Onder-ge midde1d 

2. Verteenwoordig jy jou skoo1 op sportgebied? 

Ja 

Nee 

J. Hoe vaar jy in jou skoo1werk? 

Bo-gemidde1d 

Gemidde 1d 

Onder - ge midde 1d 

4. Vaar jy so goed as wat jy behoort in jou skoo1werk? 

Ja 

Nee 

5 · Ste1 jy be1ang in 

Ja 

Nee 

6 . Neem jy aan spor t 

Ja 

Nee 

7· Wat is jou vader 

sport? 

dee1? 

se beroep? (Bv . Dokter , Winke1k1erk, 
Motorwe rktuigkundige, Onder­
wyser, e ns.) 

DANKIE. 


