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ABSTRACT 

The understanding of geographical concepts and the development of 

skills requires the use of appropriate teaching strategies. Modern 

school geography incorporates a wealth of techniques and embraces 

a wide range of strategies which are directly suited to achieve the 

aims which are central to current geographical education. 

Techniques which directly involve the learner are perceived to be 

the most valuable. 

Of the many participatory strategies suited to the teaching of 

geography, fieldwork is accepted as the most worthwhile. 

This study investigates student teachers' perceptions of fieldwork 

in their college studies and as a teaching strategy. Extensive 

literature on fieldwork in geographical education was analysed. 

A survey was conducted to assess the student teachers' fieldwork 

experiences. 

The resu 1 ts revea 1 that f iel dwork is neg 1 ected in Transkeian 

schools and Colleges of Education, despite the fact that it is 

required by school sy 11 abuses, and the fact that in many areas 

suitable sites are readily accessible. Conclusions are drawn and 

recommendations made for the inclusion of fieldwork in geography 

courses at Transkei Colleges of Education. 
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CHAPTER 1 

1. INTRODUCTION AND PROBLEM SETTING 

1.1 INTRODUCTION: BACKGROUND TO THE RESEARCH 

The physical and cultural 1 andscapes are the geographers' 

laboratory (Jordaan and Alberts, 1982). The value of fieldwork in 

geographical education for the interpretation and understanding of 

the v arious components of the landscape and their interaction is 

widel y accepted (Nightingale , 1981 ) . By providing concrete 

e x periences fieldwork sharpens geographical skills, dev elops 

interest and may foster a critical attitude which is the hallmark 

of the mature educated person (Mills , 1981; Nightingale, 1977). 

Everson (1970:114) claims that, " without fieldwork or field 

research the theory could easily and quickly become dull , 

unrewarding and probabilistic". Research shows that fieldwork 

improves the attitude of students towards geography, a first 

requisite for effective learning (Long and Robertson, 1966). 

School fieldwork has evolved from a passive teaching-in-the-field 

approach to small scale studies which attempted to ' fit' the real 

world situation into the theoretical model presented in the 

textbook. The most recent approaches to fieldwork have, however, 

mo ved towards integrated people-environment studies which attempt 

to explain concepts (Hart and Thomas, 1986). The implications for 

teachers-in-training of this type of approach are considerable, in 

that the teacher is expected to be familiar with a wide v ariety of 

techniques which go beyond measurement and recording. 

80th the 1985 and the proposed 1993 Department of Education and 

Training Secondary School Geography S y llabuses strongl y support the 



2 

use of fieldwork. The major sections of the sy 11 abus , such as 

geomorphology, settlement geography , ecosystems and environmental 

management and conservation, are all enhanced by experiential 

learning . Many teachers, however, neglect this aspect of geography 

teaching. Research by Ballantyne (1986) indicated that Cape 

' Education Department teachers ranked fieldwork sixteenth out of 

twenty -one methods 1 isted, in terms of the frequency wi th which 

fieldwork is applied and with respect to its perceived value in 

geographical education. 

1.2 STATEMENT OF THE PROBLEM 

In Transkeian Colleges of Education the Geography course is a three 

year programme (Appendix E). The curriculum is composed of three 

major subject groups, namely, Educational Foundations, Major 

Subjects and Credit Subjects. The geography course consists of 

eight periods per week of which six periods are devoted to 

methodology and two to content. The theory of using fieldwork in 

schools is covered in the methodology section. 

If fieldwork is to be successfully implemented in schools it 

follows that prospective teachers graduating from Colleges of 

Education ought to be familiar with the skills and approaches 

associated with this aspect of geographical education. At present 

practical fieldwork plays a minor role in the Geography method 

courses at Transkeian Colleges of Education, which reduces the 

experiential value of fieldwork and could hamper the students' 

understanding of the role of fieldwork in Geography. 
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1.3 GOALS OF THE STUDY 

This research aims to: 

Investigate students' perception of fieldwork in their own College 

studies and as a teaching strategy. 

In order to achieve this goal clarity had to be sought in respect 

of the following: 

i) student teachers' e x periences in school fieldwork; 

ii) the extent to which fieldwork experiences are incorporated 

into College of Education geography courses; 

iii) student teachers ' perceptions of the value of fieldwork; 

iv) student teachers' perceptions of problems related to 

conducting fieldwork. 

1.4 RESEARCH LOCATION 

This research was undertaken at four Transkei Colleges of Education 

offering Geography in the secondary school teacher-training 

programme. The research involved the third year Geography 

specialist students at these Colleges. The research was completed 

in two phases: 

i) The first phase included the development and administration 

of a questionnaire. Students ' perceptions of fieldwork in 

Geography were assessed by administering a questionnaire 

investigating students ' understanding of the approaches to 

fieldwork and the role of fieldwork in Geographical Education 

(Cohen and Manion, 1985) . The researcher personally 

administered and controlled the questionnaires to avoid 
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problems associated with a postal survey. The data was 

anal y sed both qualitatively and quantitatively (Cates, 1985; 

Lewis, 1973; Burroughs, 1975) . 

ii) The second phase was concerned with conducting interviews. 

Semi - stru ctured interviews were conducted to try and deal with 

problems that arose from the questionnaire and in an attempt 

to increase the v alidity and reliability of the survey. 

On the basis of the abov e data, guidelines were suggested for the 

inclusion of practical fieldwork units in the Geography method 

course for Secondary School teacher-training in Transkeian Colleges 

of Education . 

1.5 CHAPTER OUTLINE 

Chapter 2 justifies the use of fieldwork as a teaching strategy in 

Geography. The main focus is on the aims and objectives and the 

educational value of this strategy . Extensi v e literature on 

fieldwork has been surv eyed. The research methods used in this 

survey are discussed in Chapter 3 while Chapter 4 analyses the data 

collected from the questionnaire. 

Chapter 5 analyses the data collected from the interviews and 

Chapter 6 focuses on the conclusions and recommendations arising 

from the research. 
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CHAPTER 2 

THE ROLE OF FIELDWORK IN THE GEOGRAPHY 

CURRICULUM : THEORETICAL CONSIDERATIONS 

2.1 INTRODUCTION 

Fieldwork has been defined in a variety of ways but with little 

agreement upon its explicit meaning. 

Briault and Shave (1963) saw fieldwork as accurate observation 

which is accurately recorded. Concurring with these authors Frew 

(1986:147) claims that "fieldwork is the 'real geography' by means 

of which pupils acquire knowledge through direct observation of the 

envir-onment". The main aim of this approach is to develop 

observation skills as its emphasis is on that which can readily be 

seen. This method may lead to the neglect or overlooking of 

complex issues. On the other hand Biddle (1973) and Deer (1977) 

describe fieldwork as finding out about the real world. This 

approach may then extend beyond the sharpening of observational 

skills to include understanding of the areal/spatial complexities 

of the human and physical landscape. 

According to Nightingale (1977:22) fieldwork is " .•• formal study 

outside the classroom undertaken by school children as part of 

their academic work". This emphasises that fieldwork is part of 

the school geography syllabus. It is for this reason that Weston 

(1977:9) is of the opinion that "Working outside the school 

classroom and school must be accepted just as going into the 

'laboratory' The environment must be regarded therefore as 

a classroom without walls. Concurring with this, Bailey (1987) 
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sees fieldwor k as planned discovery , whereby the teacher prepares 

situations from which his pupils learn geographical facts and ideas 

themsel ves. These definitions emphas i se the role of fieldwork as 

being concerned with obser v ation , understanding and solving 

problems in the real world situation . 

An anal y sis of the man y proposed definitions for fieldwo r k reveals 

a close connection wi th parti cu I ar approaches emp loy ed in this 

teaching strategy . Fieldwor k approaches, howev er, are closel y 

aligned to current geographical paradigms and reflect changes in 

thinking about the subject. It is therefore necessary in this 

chapter to briefly consider the geographical theories which 

influence the present geography syllabus and thereby field 

approaches. This chapter furthermore considers recent dev elopments 

in fie l dwork in Southern Africa. In the course of the discussion 

an anal y sis will be made of the approaches to fieldwor k as a 

teaching strategy and the percei v ed role and value of fieldwork in 

geographical education at Secondary School level . 

2 . 2 PARADIGM SHIFTS AND THEIR INFLUENCE ON SCHOOL GEOGRAPHY 

The most recent geography syllabuses in South Africa reflect a 

variety of influences which hav e originated as a result of v arious 

approaches to the subject . Clark (1989) traces the development of 

geography as a school subject in South Af r ica. The section below 

briefl y anal y ses theoretical changes that hav e influenced 

geographical education since the 1 96~ ' s, particularl y in Southern 

Africa . 
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2.2.1 POSITIVISM 

The 1960 ' s we,.-e cha,.-acte,.-ised by the influence of Positivism on 

geog,.-aphical thinking. This was ,.-eflected in the move f,.-om 

desc,.-iptive, factual geog,.-aphy towa,.-ds the idea that the wo,.-ld 

a,.-ound us had to be investigated by scientific and systematic 

means, which led to an emphasis on the sea,.-ch fo,.- laws, o,.-de,.- and 

,.-egula,.-ities. This b,.-ought about the int,.-oduction of quantitative 

techniques as a foundation fo,.- geographical investigation. This 

app,.-oach to inqui,.-y led in turn to the inc,.-eased impo,.-tance of 

fieldwo,.-k. Fieldwo,.-k app,.-oaches had to change from mere 

obse,.-vation of the landscape towa,.-ds a p,.-ob lem-so 1 ving app,.-oach 

using a systematic scientific methodology. Positivism, however, 

tended to neglect the ,.-ole of man in the envi,.-onment. A pe,.-ceived 

p,.-oblem of the positivistic app,.-oach in educational te,.-ms was that 

while g,.-eate,.- emphasis was placed on the cognitive development of 

the child the affective domain was neglected. Figure 2.1 depicts 

positivism as the intersection of empiricism and ,.-ationalism. 

Figure 2.1 

Empiricism 

emphasising 
factual detail 

gained 
through sense 

perception 
and intuition 

Rationalism 

emphasising 
ideas, concepts 

and theories 
through 

propositional 
analysis 

Positivism as the inte,.-section of empi,.-icism and 
,.-ationalism. 

(Adapted f,.-om D. Hall, 1984). 
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2.2 . 2 HUMANISM 

The emphasis on the systematic scientific approach caused a 

reaction in the 1970's in that many geographers believed that man 

should be at the centre of the subject , as geography is concerned 

with human problems and ought to help in the search for solutions 

to these. This added a further dimension to fieldwork approaches, 

that of the phenomenological approach. According to Hall (1982) 

this approach aims at activating students' feelings and 

invol vement, pr-omoting decision-making processes and understanding. 

The teaching strategies used are speculative, expressive , divergent 

and unpredictable . This unpredictability may lead to outcomes 

which are difficult to measure. Critics of the humanistic approach 

believed that much of the essential nature of geography was lost 

through overemphasis on the affective domain . Figure 2.2 compares 

a scientific systematic approach to inquiry with the 

phenomenological approach. 

2 . 2.3 ENVIRONMENTALISM 

Problems related to both the previously discussed approaches led 

geographers such as Preston - Whyte (1983) and Hall (1984) to 

perceive environmentalism as a unifying paradigm as it seeks to 

link human behaviour with the environment. Environmentalism 

bridges the gap between the natural sciences and the social 

sciences. It has also led to the origins of framework fieldwork 

(Hart and Thomas, 1986) . Framework fieldwork involves looking at 

the ways people interact with the en v ironment in which they live 

and work. Fieldwork therefore is seen as an essential , natural and 

active ingredient of all work done in geography . It is charac-

terised by high student involvement and participation . Its mode 

of inquiry is oriented towards field research . A possible problem 
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of framework fieldwork is its multi-dimensional character, which 

may create difficulties for pupils having to cover the many facets 

that are involved. Figure 2.3 below depicts the ecological 

approach to knowledge while figure 2.4 depicts the methodology used 

for an inquiry based on the framework fieldwork mode. Figure 2.5 

further shows the framework for fieldwork. 



Figure 2.3 

Empiric 'sm 
emphasising iactual 

detail gained 
through sanse 

perception 
and intuotion 

Positivism 

111) 

Human 
responses to 
experienced 
environments 

The 
Ecologicaf 
Perspective 

Humanism 
emphasising 

personal responses 
of the imagination, 

feelings and 

Decision 
making 

values 

Rationalism 
;,mphasising ideas, concepts and 

theories through 
propositional analysis 

The ecological approach to knowledge. 
(Adapted from D. Hall, 1984) . 

The paradigm shifts within geography over the past three decades 

have each had an important role to play in the evolution of the 

structure and approach to geographical education today_ Geography 

currently emphasises the development of concepts, skills, values, 

and attitudes rather than mere facts . As a result of this emphasis 

fieldwork in the Geography Syllabus has moved from a descriptive 

teacher-centred activity (Figure 2.6) to an interpretative learner-

centred activity (Figure 2.7). 

2.3 GENERAL AIMS AND OBJECTIVES OF FIELDWORK 

Fieldwork approaches are closely related to the move from the 

traditional objectives model to the current process model. The 

objectives model's central notion is the pre-specification of 

educational outcomes. This approach may make teaching and learning 
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FRAMEWORK FIELDWORK 

Identification of management 
questions and problems 

Field research into causes 
and human responses 

Data collection 

Values 

/ ~ 
Involved Political 

Examination of 
processes 

Joint evaluation of 
findings 

Decisions on: 

wha t still needs finding out 

groups 

Value 
positions 
including 

one's own 

the suitability of current management strategies 
who is involved and how and why they are involved 

- where you (the studentl stand as an individual 
how best to resolve the issue or cope with the problem 
appropriate action you could take as a private citizen 

eg .. letter to the press, join a pressure group, 
develop a higher regard for coastal environments, etc, 

Figure 2.4 Framework Fieldwork. 

context 

(Adapted from Hart & Thomas, 1986). 



Pre-field 
preparation 

Further work 
jf necessary 

Figure 2.5 
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......... PEOPLE-ENVIRONMENT INTERACTIONS ~ 
- ......... ~~~~----~----/ -

i i 

Fieldwork. 
findings 

FRAMEWORK 

FIELDWORK 

Personal 
experiences 

Background 
data 

Further data 
if necessary 

EVALUATION f-----------' 

.. 

to 
QUESTIONS 

The f~amewo~k for fieldwo~k. 
(Adapted f~om Ha~t & Thomas, 1986). 



Figure 2.6 

Figure 2.7 
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Field teaching 
Study of a geographic topic or Ineme in class -
teacher talk, lexlbook study, not+taking 

Observalion, often teacher direct~d, and recording 
of informalion in the field - some lield interpretation 

J1 
Further interpretation and explanation in class 
writing up field experiences 

T~aditional approach to Fieldwork. 
(Adapted from K. Laws, 1984). 

RAW DATA . FIELD DATA L'd HAND 

. 

COLLECTION DATA 

-
DATA CHECKING 

NEAT RECORDS 

CLASS DISCUSSION 

CONCLUSIONS 
• .' 

PRELIMINARY CONCEPTS 

. 
NEW DATA 

I 

FURTHER OISCUSSIONS 

• CONCEPTS 

WRITTEN REPORTS 

A model for 
teaching. 

fieldwork intergration in class 
(Adapted from M. Marker, 1970). 
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rig id as the pre-speci f i cation of goa 1 s means that the teacher 

cannot make the most of opportunities which present themselves 

within the lesson. Fieldwork based on the objectives model would 

therefore focus on behavioural outcomes and would lose the benefits 

of unexpected results. 

On the other hand the process model's central notion is that the 

teacher is not an expert but a learner along with his students. 

This impl ies teaching by inquiry and discovery. The teacher 

provides resources for learning and the learners take more 

responsibility for the acquisition of knowledge. Fieldwork 

approaches influenced by this model are not only concerned with 

problem-solving but also with the process of reaching solutions 

(Nightingale, 1977) . This method of learning emphasises 

understanding by the learner. It must, however, be noted that 

while the process model is presently accepted as being 

educationally sound, the objectives model continues to have a role 

in fieldwork which lends itself to specific behavioural objectives . 

Deer (1977) claims that the foremost reason 

fieldwork is because the syllabus prescribes it. 

for conducting 

Nicol (1980:1) 

concurs with this author in stating that, "there is sufficient 

motivation for fieldwork in the syllabuses to provide incentives 

for teachers to undertake this kind of activity.,.". The 1985 

syllabus stresses that well planned and meaningful fieldwork should 

be undertaken, whenever possi b Ie. The proposed 1993 sy 11 abus 

continues to place emphasis on the use of this strategy. 

The primary aim, however, of fieldwork in the secondary school 

syllabus is to develop a sense of reality which allows pupils to 



15 

relate theory learnt in the classroom to the real world (Nicol, 

198Q). Fairgrieve claims that "Geography should be learnt through 

the soles of your boots" (in Long and Roberson, 1966:123). Field-

work is furthermore perceived to enhance the development of 

concepts, skills and values which are at the heart of the general 

aims of the current syllabuses. 

Educationists classify learning activities into three categories: 

the acquisition of skills, the learning of different levels of 

knowledge, and the development of attitudes. 

Biddle (1973) supports the argument that fieldwork develops 

conceptual understanding when he claims that fieldwork can be used 

for teaching geographical vocabulary, transforming words into 

experiences. In other words fieldwork guards against the 

misinterpretation of words . This means that fieldwork gives 

meaning to the facts learnt in class and leads to understanding of 

both concrete and abstract concepts. By providing concrete 

experiences fieldwork sharpens geographic skills, develops interest 

and may foster a critical attitude. 

Mills (1988) considers that pupils' cognitive skills are developed 

and refined as fieldwork and leads to perceptual and conceptual 

understanding. Through measuring and recording in the field the 

pupils' mathematical skills are improved and developed. The modern 

approach to fieldwork emphasises the identification of problems 

and problem-solving. Social relations may improve between pupils 

as they interact in the field. Fieldwork is also a means to 

develop a better understanding of the community at large. 

Fieldwork's value lies in the direct experiences which it provides 
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for the pupi 1. Affecti ve sk i 11 s are further developed through 

fieldwork as observation and understanding leads to an appreciation 

of the environment. Personal skills are also developed as the 

individuals are given an opportunity to draw conclusions and make 

decisions on thei~ own. 

Boardman (1986:129) emphasises that fieldwork produces children 

who are highly motivated, who show a positive attitude to learning, 

who maintain interest in their work, and display enthusiasm in 

investigating problems. Fieldwork can also promote growth in the 

individual in the sense that pupils are encouraged to accept 

responsibility in handling group situations; in representing the 

school to the public; in developing a set of values which 

represent responsible behaviour patterns (Mills, 1988). 

2.4 THE ROLE OF FIELDWORK 

According to Boardman (1986:129), "fieldwork educates children 

about the environment through the environment and for the 

environment". Gerrard (1988) claims that this teaching strategy 

enhances the understanding of one ' s local environment. The 

children learn experientially in a relationship of interdependence 

with the teacher and other pupils by sharing perceptions of 

reality, and refining these from insights gained (Brady, 1985:141). 

McElroy (1984) is of the opinion that fieldwork enhances students' 

ability especially when used with models, in the sense that the 

handling of models improves their understanding of the real world . 

Pearce (1987) claims that pupils learn best and retain information 

longer when they are excited, interested and involved, as is the 

case in fieldwork. This strategy also allows the pupils to work 

at their own pace and according to their abilities (Gerrard, 1988; 
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Nightingale, 1977). Marker (1970:68) claims that during fieldwork, 

"Lear-ning becomes subconscious as all the senses are working 

simultaneously". Therefore knowledge gained becomes part of the 

child. 

Finally, fieldwork may lead to positive results as the pupils can 

apply the theoretical knowledge they have learnt in the classroom. 

Bennetts (1986) claims that fieldwork can make pupils better 

geographers if it is conducted throughout the pupils' school 

career'. 

The teacher can use fieldwork to cover the syllabus as most 

concepts, theories and principles can be learnt in the field. In 

the field the staff and pupils come to know one another in a way 

almost impossible to achieve in class (Biddle, 1973). This is so 

because both parties learn together in a non-threatening 

environment. Beaumont and Williams (1983) claim that it may reduce 

disciplinary problems. 

The value of fieldwork to the development of geography is 

immeasurable. Brady (1987:35) states, "there is not and there 

cannot be any substitute for the immediacy of field experiences". 

Nightingale (1977) furthermore claims that fieldwork makes the 

subject alive, as what is learnt is based upon the foundations of 

reality. As a teaching strategy it is educationally sound, and it 

promotes interdisciplinary learning. In the long term it can lead 

to greater concern for the environment in the community. Fieldwork 
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should therefore be an integral component of the geography course 

(Figure 2.8). 

Discovery Sources of 

I . 
LC:lrnlng Material 

Hypothesis Testing 

Evaluation 

Problem Solving GEOGRAPHY 

.... 
St:ltist!cs 

Quantitative Models 

Tech n iques 

Simulation 

Games 

~... . .-

Figure 2.8 A Model of Teaching Strategies for Geography 
Teaching in the 198~'s in South Africa. 

(Adapted from R. Ledger, 1977) . 

2.5 THE DEVELOPMENT OF FIELDWORK IN THE SCHOOL SYLLABUS 

While fieldwork is not new to school geography, its emphasis has 

shifted from a descriptive teacher-centred approach to an 

interpretative learner-centred approach. This approach resulted 

from the new geography of the 197~'s. Beaumont and Wi 11 iams 
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1983) reveal how quantitative approaches in the school filtered 

through from higher educational institutions. Current school 

geography syllabuses are designed to present the discipline as a 

systematic science which is concerned with explanation rather than 

description. A characteristic feature of geography at school level 

has therefore been to bridge the gap between secondary and tertiary 

education. Thus the introduction of fieldwork as an intrinsic part 

of the new approach to geography was seen to playa vital role in 

this respect. 

2.5.1 FIELDWORK IN SOUTH AFRICA 

Although geography teachers in South African schools were urged to 

encourage their pupils to become familiar with their immediate 

environment as early as 1898, fieldwork was prescribed for the 

first time in South African syllabuses in 1973. In 1977 

Nightingale stressed the importance of this strategy for teaching. 

His research explores possible approaches to fieldwork in a South 

African context. Webster in 1979 showed that a wide variety of 

topics in the geography syllabus can be field-oriented, and he 

emphasised the role of fieldwork in the development of the skills 

required by the 1973 syllabus. Marker (197~) further emphasised 

that most, if not all, sections in the geography syllabus can be 

learnt through fieldwork. Nightingale (1981) revealed the value 

Df fieldwork for the interpretation and understanding of the 

various components of the landscape, while Levy (1984) saw 

fieldwork as embracing all other teaching methods in geography to 

a greater or lesser extent. Despite the emphasis on fieldwork in 

South African school syllabuses since 1973, research reveals that 
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fieldwork is neither universally nor uniformly implemented in 

schools. 

2.5.2 FIELDWORK IN TRANSKEI 

A literature search has revealed that no studies have been 

undertaken to investigate the position of fieldwork in Transkeian 

schools. Since independence Transkei schools have continued to 

use the Joint Matriculation Board core syllabuses. The geography 

syllabus used in Transkei Secondary Schools is therefore the same 

as that prescribed for the Cape Education Department. Fieldwork 

must therefore be accepted as an integral part of the Transkei 

School geography syllabus. 

2.6 FACTORS WHICH INFLUENCE THE IMPLEMENTATION OF FIELDWORK IN 

SOUTH AFRICAN SCHOOLS 

Nightingale (1977) distinguishes between two major categories of 

constraints to the implementation of fieldwork, namely, logistic 

and educational constraints. Logistic constraints include 

limitations imposed by time, cost factors, zoning restrictions, 

etc. Educational constraints include the constraints imposed by 

publ ic examinations and those resul ting from lack of teacher 

expertise. Nightingale (1977) suggests that many of the problems 

associated with the implementation of fieldwork can be overcome 

through the use of the immediate school environment and local 

environment. Problems relating to teacher expertise may be 

overcome through better teacher training programmes and the 

development of in-se~vice courses. 

2.7 SUMMARY 

The exponents of fieldwork unanimously agree that fieldwork is an 
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essential pa~t of an y geog~aphical cou~se as it places the pupil 

in contact with ~eality beyond the confines of the class~oom. It 

has been a~gued that outdoor e x pe~iences p~ovide a basis fo~ the 

development of concepts and attitudes, help to equip pupils with 

an a~~ay of skills, and enable them to become conce~ned with 

issues . 

Refe~ence to the need fo~ p~og~ession in the dev elopment of 

geog~aphic skills and concepts th~ough fieldwo~k has been made. 

The impo~tant cont~ibution that fieldwo~k has made in dev eloping 

concepts has been emphasised. 
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CHAPTER 3 

The pu~pose of this study was to investigate student teache~s' 

pe~ceptions of fieldwo~k in thei~ own College studies and as a 

teaching st~ategy. In o~de~ to identify the deg~ee to which these 

students have been exposed to fieldwo~k it was necessa~y to gain 

cla~ity with ~espect to the following: 

i) student teache~s' expe~iences in school fieldwo~k; 

ii) the extent to which geog~aphical fieldwo~k expe~iences ar-e 

inco~po~ated into College of Education geog~aphy cour-ses; 

iii) student teache~s' per-ceptions of the value of fieldwo~k; 

iv) student teacher-s' pe~ceptions of p~oblems r-elated to 

conducting fieldwo~k in geog~aphy. 

The above info~mation p~ovides a basis upon which to develop a 

meaningful and effective t~aining pr-ogr-amme fo~ student teache~s 

in r-espect of fieldwo~k. 

A su~vey was conside~ed to be the most app~opr-iate method to obtain 

an unde~standing of the pr-esent situation in which the student 

teache~s find themselves with r-ega~d to field expe~iences. 

Accor-ding to Cohen and Manion (1985:97) a su~vey is an intentional 

method of gathe~ing data aiming at desc~ibing the natur-e of 

existing conditions, o~ identifying standa~ds against which 

existing conditions can be compar-ed, or- dete~mining the 

~elationships that exist between specific events. 
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The major purpose of a survey is to collect information using one 

or more data gathering techniques. Surveys enable the researcher 

to obtain information directly from the respondents. 

infor-mation may relate to facts, opinions, or- behaviour-. 

This 

Dane 

(1990:21) claims that " ..• whenever you want to know what people 

are thinking sur-vey methods can be used". Surveys allow 

widespread opinion to be ascertained and are a common and 

scientifically acceptable means of studying individuals under 

natural conditions (Ballantyne, 1986) 

The term 'attitude' has been defined in a variety of ways but with 

little agreement upon its explicit meaning. In most cases 

atti tudes are associated with how people think and behave. For 

the purpose of this study Secord and Backman's def ini tion (in 

Ballantyne, 1986:87) is adopted. This definition identifies 

attitudes as ·· •.. certain regularities of an individual's feelings, 

thoughts and predispositions to act towards some aspect of his 

envir-onment" . 

The above definition has been selected for the following reasons. 

This view conceptual ises attitudes as consisting of three 

components, namely, cognitive, affective, and conative. The 

cognitive component is the knowledge which a person has about 

particular phenomena, the affective component reflects the positive 

or negative feelings which a person has towards a particular 

factor, while the conative component is the behavioural tendency 

that a person has in relation to particular phenomena . 

The above def in i tion appl ied to the study therefore provided 

guidel ines whi ch hel ped to identi fy the exten t of the studen t 
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teachers ' knowledge about fieldwork, the value which they attach 

to fie 1 dwork as a teaching strategy, and thei r reactions to the 

implementation 

approaches. 

of fieldwork in the light of curr-ent field 

The most commonly used instruments for the gathering of data in 

educational research su .... veys a .... e interviews, questionnaires and 

controlled observation (Wiersma , 1986). For the purpose of this 

study the survey consisted of a questionnaire and semi-structured 

interviews. 

3.2 THE ORGANISATION AND ADMINISTRATION OF A QUESTIONNAIRE 

According to Sanders and Pinhey (1983:91 ) , a questionnaire is " ... a 

form or document that contains a set of questions, the answers to 

which are to be provided personally by respondents" , 

Questionnaires can either be posted to the respondents to complete 

or are completed under the supervision of the researcher (Gay, 

1987; Dane, 199121). Questionnaires may be composed of closed or 

open-ended questions, or both. Structured questions are specific, 

they need no elaboration and in most cases the alternatives are 

listed. On the other hand unstructured questions "". tend to 

generate more detailed and individualistic responses from the 

persons we are interviewing" (Sanders and Pinhey, 1983:82) . 

The major advantage of structured questions is that they facilitate 

answering, are easy to code and ana lyse and are obj ecti ve. The 

main disadvantage of structured questions is that the researcher 

cannot probe the respondents' fee lings , a tti tudes and opinions. 

This type of question may not give a true reflection of the 

respondents' feelings as the chances of guessing are high and the 
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options given may be limited. Unst~uctu~ed questions, while being 

more time-consuming to answer, are advantageous in the sense that 

they allow the ~espondents to give thei~ own views. Such 

questions, however, pose a major problem for analysis as responses 

may be vague and difficult to unde~stand. In an attempt to gain 

maximum benefit f~om the questionnai~es this study employed both 

closed and open-ended questions. 

Questionnai~es a~e howeve~ not without p~oblems. Hopkins (1985) 

conside~s some of the gene~al advantages and disadvantages of 

questionnaires. He cites the advantages as thei~ being highly 

specific and easy to administe~. The identified disadvantages 

include the fact that they a~e time-consuming to develop, as ca~e 

needs to be taken to avoid ambiguity and unnecessa~y ~eading time. 

They a~e furthe~mo~e p~one to p~oblems which emanate f~om 

~espondents attempting to give a '~ight answe~' ~athe~ than 

exp~essing thei~ t~ue opinions. A mo~e se~ious p~oblem identified 

is that of validity and ~eliability (Cohen and Manion, 1985). 

Reliability ~efe~s to the consistency of an inst~ument in measu~ing 

wha tit claims to measu~e, that is, the same ~esu 1 ts must be 

p~oduced when measu~ing the same thing (Wie~sma, 1980). Acco~ding 

to Sande~s and Pinhey (1983:91) validity ~efers to "the 

co~~espondence between what a measu~ing device is supposed to 

measu~e and what it ~eally measu~es'·. An inst~ument will the~efo~e 

be va lid if i ts ~esul ts can be accu~ate 1 y inte~p~eted and the 

gene~alisations it p~oduces ~eliably ~eflect what it seeks to 

measu~e in the enti~e population. 

In an attempt to avoid the above-mentioned p~oblems, 

il a pilot study was conducted p~io~ to the main su~vey; 



26 

ii) semi-structured interviews were conducted to solve problems 

that arose from the questionnaire. 

The latter method was used in an attempt to increase the validity 

and reliabilit y of the survey. Tuckman (1972:293 ) claims that 

interviews can be used to follow-up unexpected results, to validate 

other methods or to go deeper into the motivations of respondents 

and their reasons f o r responding as they did. 

Another way of reducing problems associated with questionnai r es is 

to ensure that the sample is representati ve. Cohen and Man ion 

(1985) suggest that the size of the sample should be not less than 

31111. of the population. In trying to avoid problems relating to 

sample size the researcher attempted to select 51111. of the one 

hu ndred and eighty students specialising in geography at Colleges 

of Education in Transkei. 

For the purpose of this study convenience sampling was used. 

Con v enience sampling in v ol v es " ••. choosing the nearest indiv iduals 

to serv e as respondents ... " (Cohen and Manion, 1985:11113) , and is 

thus "selection based on availability or ease of inclusion" (Dane, 

199111 : 31112) . One of the factors which must be considered when 

choosing the sample population is accessibility. Respondents were 

therefore selected from those Colleges of Education most accessible 

to the researcher. The disadvantage of this method is that it may 

reduce the chances of selection of the t y pical in terms of the 

target population. 

The population for the study comprised third year student teachers 

specialising in geography in Transkeian Colleges of Education. The 



27 

thi ... d yea ... geog ... aphy specialists we ... e chosen fo ... the following 

reasons: 

i) as they a ... e completing thei ... cou ... se they a ... e expected to have 

sufficient backg ... ound in te ... ms of the teaching st ... ategies 

appropriate to the subject; 

ii) they have practical teaching experience and are the students 

most likely to have been exposed to fieldwo ... k; 

iii) they constitute a sample suited to the rest ... icted scope of a 

study of this natu ... e. 

The ... e are thirteen Colleges of Education in T ... anskei (Table 3.1). 

Of the thirteen colleges seven offe ... a Secondary Teachers Diploma 

(STD) and six offe ... a Prima ... y Teache ... s Diploma (PTD). Only the STD 

Colleges pa ... ticipated in the study as they offer specialisation in 

two subjects in the subject cu ...... iculum to the third yea ... level. 

Table 3.1 

STD TRANSKEIAN COLLEGES OF EDUCATION 

STD : THIRD YEAR GEOGRAPHY SPECIALISTS 

Name of the College Numbe ... on ... 011 

1. T ... anskei College of Education ~8 

2. Butte ... worth College of Education 5~ 

3. Bethel College of Education ~6 

4. Cla ... kebury College of Education 44 

5. Lumko College of Education 19 

6. Maluti College of Education 3~ 

7. Clysdale College of Education 23 
Total 18~ 
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On the basis of the c~ite~ia used to select the su~vey population, 

eighty-th~ee thi~d yea~ students f~om fou~ Colleges of Education 

pa~ticipated in the su~vey, thus ~ep~esenting 46/. of the total 

numbe~ of thi~d yea~ geog~aphy specialists at Colleges of Education 

in Transkei. The researcher- pe~sonall y administered the 

questionnaire to avoid the problem of low returns. Sixty-one of 

eighty - three questionnaires were completed (Table 4.2). This was 

due to unrest at one of the Colleges (04) and the fact that some 

of the student teachers were absent on the dates of the survey. 

This comprised a return rate of 741.. The final survey population 

represented 341. of the total number of third year students 

specialising in geography in Colleges of Education. 

Table 3.2 

PARTICIPATING COLLEGES AND THE NUMBER OF COMPLETED RESPONSES 

COLLEGE NO. ON ROLL RETURNED NO. OF RESPONSES 

01 50 29 

02 19 18 

03 06 06 

04 08 08 

TOTAL: 83 61 

The implementation of the questionnaire was preceded by a pilot 

survey involving forty-four students from Clarkebury College of 

Education . This college was chosen since the researcher lectures 

here. The student teachers at this College were not part of the 

sample though part of the population. A problem which emerged from 

the pilot study was that student teachers experienced difficulty 
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in unde~standing the ~ated questions. This fu~the~ emphasised the 

need fo~ the ~esea~che~ to administe~ the questionnai~e as this 

system could be explained. 

The administ~ation of the questionnai~e was done as follows. 

Befo~e visiting the Colleges of Education the ~esea~che~ had to 

seek pe~mission f~om the Depa~tment of Education to conduct the 

su~vey in T~anskeian Colleges. With the pe~mission g~anted , the 

~esea~che~ telephoned the Recto~s of the Colleges conce~ned to seek 

pe~mission to visit the Colleges and to make appointments with the 

subject lectu~e~s. The ~esea~che~ a~~anged a con venient time to 

administe~ the questionnai~e so that it did not coincide with the 

mid-yea~ o~ end of the year examinations. The su~vey was therefore 

conducted at the beginning of May 1991, and it included all third 

year student teachers specialising in geog~aphy at the selected 

Colleges. 

This study highlighted general p~oblems relating to the 

administ~ation of questionnaires, which included: 

i ) ~espondents not 

co~rectly; 

~eading and following the instructions 

ii) sections of the questionnai~e being answe~ed incompletel y ; 

iii) ~espondents not giving sufficient thought to the individual 

question items; 

i v) v ague answers and the ~espondents ' discussion of the questions 

among each other before answe~ing questions; 

v) a specific difficulty experienced by this study was the 

difficulty of designing a questionnaire for second-language 

speakers. 
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Interviews were used in an attempt to reduce the problems discussed 

above. 

3.3 THE INTERVIEWS 

An interview is generally defined as a conversation with a purpose 

(Walker, 1985). Dane (199121) narrows the scope of the term, 

claiming that interviews are structured conversations used to 

complete a survey. For the purpose of this study Cohen and 

Manion's (1985:219) definition is used. Cohen and Manion claim 

that an interview is 11 ••• a ' two person conversation initiated by 

the interviewer for the specific purpose of obtaining research-

relevant information" .. Dane (199121:14) claims that, "If we are 

interested in perceptions, in terviews may be just the method to 

use .•. II • Furthermore, "by providing access to what is 'inside a 

person's head', these approaches make it possible to measure what 

a person knows (knowledge or information), what a person likes and 

dislikes (values and preferences), and what a person thinks 

(attitudes and beliefs)" (Tuckman, 1972:173). 

In terms of design, interviews can ei ther be structured, semi-

structured or unstructured (Burroughs, 1975) • Structured 

interviews involve set Questions which are asked and the answers 

are recorded on a schedule. In semi-structured interviews the 

researcher poses predetermined Questions supported by follow-up 

questions. The advantage of structured interviews is that they 

can be easily coded for purposes of analysis and their uniformity 

of measurement provides greater reliability. On the other hand 

they lack depth and sometimes the respondents are restricted to 

alternatives that may not suit them. Flexibility is the main 

advantage of semi-structured interviews as the interviewer is able 
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to probe further to eradicate misunderstandings. This flexibility 

may be a disadvantage as not all respondents are necessarily asked 

the same questions which may reduce the validity of the interview. 

Genera 11 y in terviews are time-consuming and e><pensi ve, however, 

they have a high reliability though their validity is lower than 

that of questionnaires. For the purpose of this study semi-

structured interviews were employed because they are more flexible 

and reliable when compared with unstructured and structured 

interviews (Burroughs, 1975). 

Not all the students who completed the questionnaire were to be 

interviewed. 

population. 

The interview sample included 221. of the survey 

Student teachers were randomly chosen from the main 

survey sample. This method provided an equal chance for every 

member in the sample to be chosen. Fourteen student teachers were 

interviewed from three of the Colleges. Group interviews were 

prepared as individual interviews tend to inhibit the interviewee 

(Sanders and Pinhey, 1983). 

3.4 DATA ANALYSIS 

The survey data was analysed in the following manner: 

i) the closed questions of the questionnaire were analysed by 

means of computation and the resultant information was 

presented either in the form of percentages or according to 

the mean values. The mean values were calculated for all 

questions which used the Likert type scales in order to reveal 

trends for the sub-sets. Comparisons of responses between the 

subsets were analysed by means of the Chi square test (951.) 
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to establish statistically significant differences between the 

v ar-ious groups; 

the open-ended questions o f the questionnaire and the 

interv iews were transcribed and analysed . 

3.5 LIMITATIONS OF THE SURVEY 

This surv e y is percei v ed to hav e the following limitations: 

i ) Greater reliability and validity would hav e resulted had it 

been possible to include all third year geography specialists 

in all Colleges of Education in Transkei. 

ii ) Unrest-related problems reduced the returns of the 

questionnaire and while the survey population is acceptable 

in terms of Cohen and Manion ' s (1985 ) criteria, the researcher 

would have preferred a higher return. 

3.6 SUMMARY 

A survey method was chosen to gather information pertinent t o the 

goals of the research. In an attempt to reduce the problems of 

reliability and validity two research instruments were employ ed, 

a questionnaire and semi-structured interviews. 

To a v oid the problems of low return the researcher personall y 

administered the questionnaires. The surv e y was designed to 

provide a basis on which to argue for the increased use of pupil­

centred teaching strategies . 
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CHAPTER 4 

PHASE 1 : RESULTS OF THE QUESTIONNAIRE 

4.1 INTRODUCTION 

The da ta ref 1 ected in this chapter was coll ected as a means to 

establish College of Education students' perceptions of and 

experiences in geographical fieldwork. A questionnaire and a 

series of follow-up interviews were used to gather the necessary 

data. The questionnaire which was the major tool for collecting 

data was organised into five sections: 

i) The first section was designed to establish the composition 

of the survey group. 

ii) The second attempted to identify the respondents' exposure to 

fieldwork while at school as well as the extent of their 

involvement in geographical fieldwork in the course of their 

teacher training programme. 

iii) The final three sections of the questionnaire attempted to 

establish student teachers' perceptions relating to the value, 

organisation and management of fieldwork, as well as the 

problems they perceived to be associated with the 

implementation of fieldwork. 

The questionnaire involved sixty-one Secondary School geography 

specialists drawn from four Colleges of Education in Transkei . 

This figure represented 341. of the total number of geography 

specialists in Colleges of Education in Transkei. It is noteworthy 

that geography specialists represented 11,71. of the total number 

of third year student teachers enrolled at Colleges of Educaton in 

Transkei in 1991. 
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The ~esults of the su~vey a~e p~esented in the following manne~: 

Phase I The ~esults and analysis of the questionnai~e; 

Phase II The ~esults and analysis of the inteviews . 

The ~esults gathered f~om the questionnai~e a~e p~esented in this 

chapte~ acco~ding to the o~de~ in which the questionnaire was 

arranged. 

4.2 RESULTS AND ANALYSIS OF THE QUESTIONNAIRE 

4 . 2.1 THE COMPOSITION OF THE SURVEY POPULATION 

This info~mation has been summa~ised in Table 4.1 and Figu~e 4.1. 

a. 

b. 

c. 

d . 

e . 

f. 

g. 

Table 4.1 

THE COMPOSITION OF THE SURVEY GROUP 
(Expressed as Percentages) 

ITEM P E R C E N T A G E S 

Sex Male 50.0 Female 

Residence Rural 82.5 U~ban 

School area Ru~al 86 . 0 U~ban 

School type P~ivate 3 . 61 Missiona~y 3.6 I State 

Colleges 01 02 03 
47.5 29.5 9.8 

Age 20 21-22 23-24 25-26 27-28 
12.3 35.1 22.8 21.8 3.5 

Emp laymen t Yes 19.0 No 81.0 

50.0 

17.5 

14.0 

92 . 8 

04 
13.1 

29-35 
5.3 
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Figure 4.1 Composition of the Survey Population. 
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Section A of the questionnaire revealed that the respondents 

included an equal number of males and females. The information is 

interesting in view of Ballantyne's research which indicated that 

geography teachers employed by the Cape Education Department tended 

to be males (1986). The survey furthermore revealed that the 

majority of the respondents grew up in the rural areas of Transkei 

(82,51.) • The majority (86,1Ill.) of the respondents also attended 

rural schools (Figure 4 . 1). Most of the schools in Transkei are 

state controlled. This is borne out by the results which revealed 

that the majority of the respondents attended state schools 

(92,891.) (Figure 4.2) . 

The respondents' ages ranged between 19 and 35 years. The majority 

of the third year student teachers at the Colleges of Education 

are, however, between 21 and 22 years old . 

age range of the respondents. 

Figure 4.3 shows the 

Of the four Colleges that participated in the survey two were 

situated in the urban areas of Umtata and Butterworth, i.e. 

Colleges 1Il1 and 1Il4, while the other two were located within rural 

communities, i.e. Colleges 1Il2 and 1Il3. The number of student 

teachers specialising in geography at the urban Colleges of 

Education was larger (611),61.) than those in rural Colleges (39,41.). 

The information in Table 4.2 indicates the enrolment of Secondary 

School geography specialists at the various Colleges and where they 

are situated. 
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Table 4.2 

ENROLMENT AND SITUATION OF THE FOUR PARTICIPATING COLLEGES 

COLLEGES AREA GEOGRAPHY SPEC I ALI STS I. 

1211 Ur-ban 5121 47,5 

1212 Rur-al 19 29,5 

1213 Rur-al 1216 9,8 

1214 Ur-ban 1218 13,1 

83 1121121 

The r-esults reveal that 19,1211. of the respondents had some prev ious 

employment pr-ior- to their- entr-y into ter-tiary education. Whi Ie 

this is a r-elatively low percentage it is never-the less a r-eflection 

of the pr-oblems students experience in the dev eloping countries 

with regar-d to financial suppor-t for- ter-tiar-y education. 
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The second pa~t of this section ~eveals how the ~espondents we~e 

dist~ibuted within the va~ious subsets (Table 4.3). 

Table 4.3 

DISTRIBUTION OF THE SURVEY POPULATION 

ITEM P E R C E N T A G E 

a. Sex MALE FEMALE 
Ru~al U~ban Ru~al U~ban 

49.121 5121.121 51.121 5121.121 

b. Residence RURAL URBAN 
Male Female Male Female 
53.2 46.8 3121.121 7121.121 

c. Schooling PRIVATE MISSIONARY STATE 
Male Female Male Female Male Female 
121.121 1121121.121 1121121 . 121 121.121 48.1 51.9 

Ru~al U~ban Ru~al U~ban Ru~al U~ban 

4.2 121.121 4.2 121.121 84.6 15.4 

d. Colleges 1211 1212 1213 1214 
Ru~al U~ban Ru~al U~ban Ru~al U~ban Rural U~ban 

57.4 2121.121 21.3 40.0 8.5 20.0 12.8 20.121 

e. Employment YES NO 
Ru~al U~ban U~ban Ru~al 

Male Female Male Female 
80.0 20.121 43.2 56.8 

The info~mation ~evealed by Figu~e 4.4 indicates that the~e we~e 

mo~e males than females at Colleges 01, 02 and 1214 and that the~e 

we~e no males at College 1213. While males and females we~e evenly 

dist~ibuted th~oughout the su~vey papulation the~e we~e mo~e males 

in the u~ban Colleges than females . 
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The analysis of the respondents' residential origins at the v arious 

Colleges revealed that students from the urban areas tend to study 

at Colleges in rural areas while rural students tend to enroll at 

urban Colleges of Education (Figure 4.5). 

The results also reveal that the highest number of the respondents 

who had been employed before embarking on tertiary education were 

from rural areas, the majority being males (811l,1Il%). This is a 

feature of migratory labour which is characteristic of developing 

countries. Figure 4.5 shows the residence of respondents. 

B8 

68 

•• 

RURALURBAN RURAUJReAH RURALURBAN RURALURBAN 

81 82 83 84 

Figure 4.5 Residence of Respondents 



43 

4.2.2 RESPONDENTS ' FIELDWORK EXPERIENCES 

This section of the questionnaire attempted to establish the extent 

of the respondents' involvement in fieldwork. Table 4.4 presents 

the extent of the respondents' fieldwork experiences while at 

schoo 1 . 

Table 4.4 

RESPONDENTS ' FIELDWORK EXPERIENCES WHILE AT SCHOOL 

I T E M YES NO 

NUMBER % NUMBER % 

2.1 School Fieldwork Experience 12 19.121 49 81.121 

2 . 2 a . Primary level 2 3.7 59 96.3 
b. Secondary level 9 14 . 121 52 86.121 
c. Senior Secondary level 6 9.3 55 9121.7 

2.3 a. Visit - museum 4 7.121 57 93 . 121 
b. Visit - nature reserve 6 1121 . 5 55 89.5 
c. Visit - beach area 5 8.6 56 91.4 
d. Visit - forest area 2 3.6 59 96 . 4 
e. Visit - river area 6 1121 . 7 54 89.3 
f . Visit - distant town 6 1121.5 55 89.5 

2.4 a. Slope study 3 5.4 58 94.6 
b . Soil study 2 3.6 59 96.4 
c. Rock study 7 1121.7 54 89 . 3 
d . Farm study 2 3 . 6 59 96.4 
e. School trail 121 121 . 121 61 1121121.121 
f. Residential ar-ea 2 3.7 59 96.3 
g. Urban study 1 1.9 6121 98.1 

2 . 5 a. Listening to talks 5 1121.9 54 89.1 
b. Observe and record 8 12.7 53 87.3 
c. Recording measurements 5 7. 5 56 92.5 
d. Completing worksheets 5 7.4 56 92.6 
e . Interviewing people 3 5.6 58 94.4 
f. Doing field sketches 5 7.4 56 92.5 
g . Doing traffic counts 121 121.121 55 9121.7 
h. Soil and rock sampling 6 9.3 55 9121.7 
i . Taking photographs 6 9.4 61 
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4.2.2.1 FIELDWORK EXPERIENCES WHILE AT SCHOOL 

The most significant aspect of this section of the questionnaire 

(2.1 - 3.9) is the respondents' lack of fieldwork experience. Only 

19,01. of the respondents had been exposed to fieldwork while at 

school. The results revealed that 14,91. of the respondents had 

undertaken fieldwork while at Secondary school while 3,71. were 

exposed to this aspect of geographical education at primary level. 

The number of students who had been exposed to fieldwork dropped 

to 9,31. at Senior Secondary level. 

Questions (2.3, 2.4, 2.5, 3.4) relating to the choice of field 

sites, the form which the studies took and the actual activities 

in which students were engaged revealed the following: 

i) Field studies tended to include visits to a river area, nature 

reserve, distant town or a beach. The structuring of field 

excu~sions which do occu~ in Transkeian schools is apparently 

more directly related to visits to places of interest than to 

actual studies which can be directly related to aspects of 

the syllabus. 

ii) Generally fewer than 51. of the respondents had been involved 

in local studies relating to an understanding of soils, 

slopes, study of a farm, or urban study. 

iii) Particularly noteworthy is the fact that none of the students 

had experienced practical fieldwork within their own school 

grounds. This highlights the fact that teachers in Transkei 

schools are unaware of the value of the immediate environment 

for the development of field skills or as a teaching strategy. 

iv) A further factor of importance is that fieldwork activities 

were primarily based on observation, recording and teaching-

in-the-field. Very few of the students who had been exposed 
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to fieldwork while at school were involved in activities 

designed to develop higher cognitive skills or affective 

skills. Furthermore f iel d acti v i ties in Transkei, where 

implemented, do not apparently focus on the development of 

numeracy or graphicacy. Thus fieldwork is poorly perceived 

by teachers as a means to develop skills. 

The number of responses to the unstructured questions (2.6 - 7 . 3) 

which were included are summarised in Table 4.5. 

Table 4.5 

A SUMMARY OF THE NUMBER OF RESPONSES TO UNSTRUCTURED ITEMS 

ITEM NO. OF RESPONDENTS f. 

2.6 III 8 13.1 

2.7 1Il6 9.8 

2. 1 III 11 18.1Il 

3.5 III 7 11. 5 

3.6 III 4 6.6 

3.9 III 6 9.8 

5.2 511l 82. III 

5.4 42 68.9 

5.6 37 611l.7 

7.3 3 III 49.2 

The open-ended question (2.6 & 3.5) requiring the respondents to 

indicate the activities which they had found enjoy able while in the 

field revealed that generally students preferred those activities 

in which they were not actively involved, such as listening to 

talks presented in the field. In their responses relating to the 

activities least enjoyed the respondents indicated that they did 
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not enjoy doing field sketches, interviewing people and completing 

prepared worksheets. While this factor may appear to be alarming 

in the light of current educational theory, these results need to 

be considered in terms of the actual activities in which the 

students were engaged while undertaking fieldwork, and in relation 

to the type of fieldwork to which students have been exposed. 

4.2.2.2 FIELDWORK EXPERIENCES WHILE AT COLLEGE 

The second part of this question (3.1 - 3.9) was designed to reveal 

the extent of the respondents' involvement in geographical 

fieldwork in the course of their teacher training programme. The 

results revealed that only 16,81. of the student teachers in the 

survey population had undertaken any fieldwork in the course of 

their geography programme. Further enquiries revealed that only 

one of the four colleges involved in the survey included practical 

fieldwork in its geography courses. As a result of this factor 

questions concer-ning the frequency with which fieldwork is 

conducted, its duration and the types of activities which are 

developed can only be related to responses from this College. The 

results revealed the following: 

i) fieldwork is done once or twice a year; 

ii) field trips are designed to take half-a-day to a day; 

iii) the activities designed for these student teachers consisted 

primarily in observation and recording of data, listening to 

talks given in the field and field sketching. Activities less 

frequently done included interviews, rock and soil sampling, 

photographing, measuring, the completion of worksheets and 

doing traffic counts. 
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The situation is alarming as the respondents are the future 

teachers who are e xpected to implement this strateg y when teaching. 

Perhaps the ques t ion which needs to be as ked is, can the student 

teachers successfu ll y conduct fieldwork in their teaching without 

any e xposure to it? 

The above information provides e v idence that fieldwork is neglected 

both at Trans keian schools and Colleges of Educat i o n and does not 

employ the sorts of strategies identified in chapter 2. When and 

where it is done tends to be more directl y related t o conservati ve 

and traditional methods of teaching. 

4.2.3 GROUP MANAGEMENT OF FIELDWORK IN SCHOOLS AND COLLEGES 

The results of the questionnaire indicate that although teachers 

and lecturers do not generall y use fieldwork l.n their classes , 

those who do conduct fieldwork are familiar with how to structure 

in terms of group work and data collected in the field (Table 4.6). 

Table 4.6 

STRUCTURING OF FIELD GROUPS BOTH AT SCHOOL AND COLLEGE 

ITEM CATEGORIES 

WORKING AS SMALL BIG 
ALONE PARTNERS GROUPS GROUPS CLASS 

2.B School Experience 111.111 22.2 33.3 22.2 111.111 
3.7 College Expe~ience 111.111 111.111 2111.111 111.111 BIIl.1Il 

GROUPING CLASS STANDARD SCHOOL / COLLEGE 

2.9 School Ex perience 54.5 9 . 1 3 . 6 
3 . B Co l lege Ex perience 42 . 9 14.3 42.9 
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Notwithstanding the fact that the group doing fieldwork at this 

College is small, follow-up interviews revealed that students are 

confronted with having no first-hand experience of group 

organisation and administration in the field, which could be 

problematic should these student teachers attempt fieldwork with 

large groups when teaching. 

4.2.4 STUDENT TEACHERS' PERCEPTIONS RELATING TO ORGANISATION AND 

ADMINISTRATION OF FIELDWORK 

This section of the questionnaire (6.1 6.7) attempted to 

establish the perceptions of College of Education students 

concerning the organisation and administration of fieldwork. The 

results revealed that student teachers support the notion that 

fieldwork excursions ought to be undertaken throughout the pupils' 

school career (78,7%). Student teachers furthermore supported the 

fact that field reports ought to be included in the pupils' 

examination results (81,11.). Notwithstanding this support there 

was little consensus relating to how fieldwork results ought to be 

presented. While only half of the respondents perceived the place 

of fieldwork to be in the normal course of the teaching programme, 

60,31. indicated that fieldwork should be conducted as often as the 

subject matter lends itself to this teaching strategy. 

The previous sections highlighted the fact that College of 

Education student teachers presently enrolled at teacher training 

colleges in Transkei are not well equipped with either an 

understanding of the dynamics related to field strategies or with 

the teaching skills needed to conduct fieldwork satisfactorily. 
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4.2.5 STUDENT TEACHERS' PERCEPTIONS OF THE VALUE OF FIELDWORK AS 

A TEACHING STRATEGY 

This section of the questionnaire (4 5.6) explored student 

teachers' perceptions of the value of fieldwork. Table 4.7 shows 

the perceived benefits of fieldwork to the pupils. 

RANK MEAN ITEM 

1 4.61l1 5.1f 
2 4.46 5.1i 
3 4.38 5.1h 

4 4.2B 5.1b 
5 4.27 5.1k 

6 4.25 5.1e 
7 4.24 5.11 

8 4.23 5.1a 
9 4.21l1 5.1j 

112) 4.1lI5 5.1n 

11 3.93 5.1m 
12 3.91 5.1g 
13 3. 9 III 5.1c 
14 3.82 5.1d 

Table 4.7 

THE BENEFITS OF FIELDWORK TO PUPILS 
(Ranking according to the Mean) 

BENEFITS OF FIELDWORK TO PUPILS 

develops pupils' awareness of their environment 
develops pupils' powers of observation 
develops pupils' ability to work with other 

people 
develops pupils' sense of responsibility 
develops pupils' skills in using statistical 

data 
develops pupils' interests and talents 
develops pupils' ability to understand 

geographical terms 
develops creativity in the pupi 1 
develops skills in using primary and secondary 

material 
develops pupils' ability to formulate and test 

hypothesis 
increases pupils' ability to solve problems 
develops pupils' interest in the community 
trains pupils to be self-sufficient 
develops a positive self-image in the pupil 

The results reveal that the respondents generally accepted the 

value of fieldwork as a teaching strategy which could benefit the 

pupils in terms of both their cognitive and affective development. 

A closer analysis of the results however reveals a number of 

aspects whi ch ind i ca te that the student teachers do not necessari 1 y 

understand the processes whi ch are invo 1 ved in using fieldwork. 

Thus, while student teachers ranked those aspects relating to the 

development of low order cognitive and affective skills highly, 

fieldwork was judged less positively in relation to the development 
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of high order skills associated with the identification of problems 

and problem-solving. The results further reveal that respondents 

are confused about fieldwork as a means to enhance the personal 

growth of the pupil, as they were unable to relate statements 

regard ing the benef i ts of fie 1 dwork in terms of deve loping the 

pupil's own interest and talents with statements relating to the 

development of a positive self-image. 

An analysis of the subsets (Table 4.8) revealed that the only 

statistically significant difference in the responses was related 

to the fact that males rated fieldwork more highly as a means to 

develop pupils' awareness of their environment than females. 

RANK 

1 
2 
3 
4 
5 
6 
7 
8 
9 
1121 
11 
12 
13 
14 

Table 4.8 

THE BENEFITS OF FIELDWORK TO PUPILS : SUBSET ANALYSIS 
(Expressed as percentage) 

I. SEX SCHOOLING AREA 

HIGH- LOW-
MEAN ITEM EST EST MALE FEMALE RURAL URBAN RURAL URBAN 

4.60 51f 76.8* 3.6 54.5 45.5 79.1 20.9 87.7 16.3 
4.46 511 71.9 1.8 54.8 45.2 80.5 19.5 8121 . 5 19.5 
4.38 51h 57.4 1.9 5121.121 5121.0 77.1 22.6 77.4 22.6 
4.28 51b 57.1 3.6* 51. 5 48.5 78.1 21.9 84.4 15.6 
4.27 51k 56.4 3.6 56.2 43.7 74.2 25.8 77.4 22.6 
4.25 51e 61.4* 3.5 44.4 55.6 77.1 22.9 8121.121 2121.121 
4.24 511 56.4 3.6 56.2 43.7 71.121 29.121 77.4 22.6 
4.23 51a 56.1 5.3 43.7 56.2 75.121 25.121 81.3 18.7 
4.2121 51j 56.1 5.3 51. 5 48.5 75.121 25.121 75.121 25.121 
4.1215 51n 48.2 5.4 5121.121 5121.121 74.1 25.9 77 .8 22.2 
3.93 51m 4121.121 5.5 34.B 65.2 72.7 27.3 72.7 27.3 
3.91 51g 38.9 5.6 4121.9 59.1 76.2 23.8 71.4 28.6 
3.9121 51c 4121.7 3.7 39.1 6121.9 72.7 27.3 77.3 22.7 
3.B2 51d 44.6 8.9 5121.121 5121.121 76.121 24.121 8121.0 2121.121 

Ranked according to the mean values. 

While not statistically significant the results throughout the 

questionnaire revealed that students at rural Colleges of Education 
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supported fieldwork more strongly than their urban counterparts. 

The results furthermore revealed that students attending rural 

schools supported fieldwork more strongly than students who had 

attended urban schools. This is noteworthy in view of the fact 

that students in rural Colleges of Education frequently attended 

urban schools, with the converse applying to Urban Colleges. There 

is therefore an apparent anomaly between the results in terms of 

students' place of origin and present location at Colleges. This 

may be explained by the fact that the students' attitudes towards 

geography and therefore fieldwork are the result of their College 

studies rather than the schools they attended. This emphasises the 

need to develop College of Education courses which will provide 

future teachers with the sort of background they need both to 

understand and to implement the teaching strategies advocated by 

current geographical theory. 

In the open-ended section of this question (5.2) which required the 

respondents to indicate other ways in which fieldwork can benefit 

the pupil, all the respondents indicated that information gathered 

in the field is retained longer. Illustrating this point further 

one respondent claimed that "On the spot study is the most 

remembered information by pupils". This was closely related to 

another response, i. e. "I t is not easy to forget what was seen in 

a happy mood". Students also mentioned that fieldwork could 

develop good social relations among students themselves and between 

the students and the teacher. 

The low responses to the open-ended questions as well as the type 

of suggestions given, further highl ighted the problems students 

have in understanding the value of fieldwork for the pupil. 
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4.2.6 STUDENT TEACHERS' PERCEPTION OF THE VALUE OF FIELDWORK TO 

THE TEACHER 

The following section considers the perceptions of students 

regarding the benefits of fieldwork to the teacher (Table 4.9). 

Table 4 . 9 

THE BENEFITS OF FIELDWORK TO THE TEACHER 
(Ranked according to the Mean) 

RANK MEAN ITEM BENEFITS OF FIELDWORK TO THE TEACHER 

1 4.72 5 . 3h links the theoretical aspects of the subject 
to the 'real world' 

2 4.50 5.3f to motivate the pupils towards a better 
attitude to the subject 

3 4.15 5.3a to assess pupils' understanding of the subject 
4 4.12 5.3i to deal more effectively with problematic areas 

in the syllabus 
5 4.00 5.3b to measure pupils' progress in the subject 
6 3.95 5.3e to establish a better rapport with the pupils 
7 3.95 5.3k to develop his/her interests in the subject 

with the pupils 
8 3.92 5.31 to prepare the pupil more effectively for 

examinations 
9 3 . 86 5.3j to deal more effectively with mixed ability 

groups 
10 3 . 80 5.3c to assess the pupils' aptitude for the subject 
11 3.79 5.3m to enhance the co-operation between different 

subjects 
12 3.74 5.3d to gain better insight into the pupils' 

personality 
13 3 . 23 5.3g to spend more time with the individuals pupils 

An analysis of the mean values reveals that respondents are less 

sure about the benefits of fieldwork for the teacher. The most 

highl y rated statement was that fieldwork links the theoretical 

aspects of the subj ect to the rea 1 wor 1 d. This statement was, 

however, not associated with the fact that fieldwork can deal 

effectively with problematic areas of the syllabus. Whi Ie the 

respondents regarded fieldwork as a means to develop an interest 
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in the subj ect, the ... eby lead ing to abet te... unde ... standing of 

geog ... aphy, the students we ... e unable to pe ... ceive fieldwo ... k as a 

means to p ... epa ... e the pupils fo ... examinations. A possible ... eason 

fo... this is that fieldwo ... k is not di ... ectly ... elated to the 

examination system, and that the students are the ... efo ... e unable to 

see the link between fieldwo ... k and geog ... aphy examinations. Anothe ... 

... eason could be the fact that students do not unde ... stand the 

p ... ocesses associated with fieldwo ... k. 

Particula ... ly notewo ... thy was the fact that the ... espondents do not 

pe ... ceive fieldwo ... k as a means to develop a g ... eate ... insight into 

pupi 1 s' pe ... sonal i ty 0 ... as an oppo ... tun i ty to spend more time wi th 

individual pupils. This facto ... has implications with rega ... d to the 

way in which fieldwo ... k is conducted. Whe ... e fieldwo ... k is associated 

with obse ... vation and ... eco ... ding only, fewe ... oppo ... tunities a ... e 

p ... esented fo ... teache ... s to get to know thei ... pupils better. 

As a ... esult of the influence of t ... aditional methods of teaching, 

the ... espondents we ... e fu ... the ... mo ... e unable to see the possibilities 

fieldwo ... k presents fo ... integ ... ating various subjects in the 

cu ...... iculum: compa ... tmentalization of knowledge appa ... ently continues 

to be fostered in the cou ... ses p ... esented at Colleges of Education. 

An anal y sis of the subsets (Table 4.1121) ... eveals that female 

respondents regarded fieldwo ... k as being gene ... ally mo ... e beneficial 

to teache ... s than did the male ... espondents. 
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Table 4.10 

THE SUBSETS OF THE RESPONDENTS 

I. SEX SCHOOLING AREA 

HIGH- LOW-
RANK MEAN ITEM EST EST MALE FEMALE RURAL URBAN RURAL URBAN 

1 4.72 53h 84.2 3.5 51.12l 49.12l 712l.4 29.6 712l.6 29.4 
2 4.512l 53f 62.5 3.6 44.4 55.6 712l.6 29.4 812l.0 212l.12l 
3 4.15 53a 46.4 1.8 44.4 55.6 73.1 26.9 73.1 26.9 
4 4.12 53i 512l.9 1.9 53.6 46.4 75.12l 25.12l 77.8 22.2 
5 4.12l0 53b 62.5 3.6 52.12l 48.0 66.7 33.3 75.12l 25.12l 
6 3.95 53e 43.6 3.6 412l.12l 60.0 77.1 22.9* 73.7 26.3 
7 3.95 53h 412l.7 7.4 47.6 52.2 75.0 25.0 63.6* 36.4 
8 3.92 531 35.1 7.0 48.3 51.7 72.7 27.3 78.6 21.4 
9 3.86 53j 37.5 5.4 47.6 52.4 63.6 36.4 712l.0 30.12l 
10 3.80 53c 46.4 1.8 54.5 55.5 712l.12l 30.0 66.7* 33.3 
11 3.79 53m 30.4 8.9 52.2 47.8 73.9 26.1 68 . 2 31.8 
12 3.74 53d 50.9 1.9 38.1 61.9 63.2 36.8 75.0 25.0 
13 3.23 53g 39.3 7.1 44.4 55.6 81.3 18.7 70.6 29.4 

Ranked acco~ding to the mean 

Statistically significant diffe~ences in the ~esponses occu~~ed in 

the following a~eas: 

i) The femal e ~espondents ~ega~ded the way in which f ieldwo~k 

cate~s fo~ individual diffe~ences mo~e highly than did the 

male ~espondents. 

ii) The ~u~al students ~ega~ded fieldwo~k as a means to offe~ 

oppo~tunities to establish a bette~ ~appo~t with pupils mo~e 

highly than did the urban students. 

iii) The ru~al students perceived fieldwo~k as a means to p~ovide 

oppo~tunities fo~ the teache~ to get to know the pupils bette~ 

more st~ongly than did thei~ u~ban counte~pa~ts. 

iv) Rural students ~ega~ded fieldwo~k less highly as a means to 

p~ovide oppo~tunities fo~ both the teache~ and the pupil to 

develop thei~ inte~ests in geog~aphy. 
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v) Rural students regarded fieldwork less highly as a means to 

prov ide opportuni ties for teachers to assess the pupi 1 s' 

aptitude for geography. 

A further examination of how males and females responded to this 

section of the Questionnaire revealed the following trends. The 

female respondents tended to support the notion of fieldwork as a 

means to motivate pupils more highly than their male counterparts. 

Once again the trend was for rural students to support this aspect 

of fieldwork more strongly than urban students. 

The open-ended section of this Question (5.4) was compl eted by 

68,91. of the respondents. The results revealed that the students' 

responses to this Question were similar to the closed Questions in 

that respondents further highlighted the fact that fieldwork 

benefits the teaching of geography as it develops positive 

attitudes towards the subject. The respondents further indicated 

that fieldwork helps students value geography as it helps them to 

understand the theoretical aspects of the syllabus, thus increasing 

the popularity of the subject. This can be related to the claim 

made by one respondent that fieldwork broadens the minds of the 

pupils as it transforms words into experiences. This means that 

fieldwork has a perceived ability to link theory with reality. 

Finally fieldwork was regarded as a means to improve the relations 

between teachers and students, with the result that teachers and 

students would tend to understand each other better. The results, 

however, also highlighted the following anomalies. While the 

respondents claimed that fieldwork cultivates pupils' interest in 

geography they did not perceive fieldwork as a means to develop 

positive attitudes in pupils towards the subject. 
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4.2.7 STUDENT TEACHERS' PERCEPTIONS OF FIELDWORK AS A MEANS TO 

ENHANCE THE STUDY OF GEOGRAPHY 

Table 4.11 r-eveals that the r-espondents per-ceived the r-ole of 

fieldwor-k as a means to enhance the study of geogr-aphy mor-e 

positively than in the pr-evious sections. 

Table 4.11 

HOW FIELDWORK ENHANCES GEOGRAPHY 

RANK MEAN ITEM HOW FIELDWORK ENHANCES GEOGRAPHY 

1 4.39 5.5e develops better- lear-ning techniques within 
the subject 

2 4.39 5.5f improves the teaching of the subject 
3 4.38 5.5b develops a wider inter-est in the subject 
4 4.15 5.5d improves pupils' attitude to the subj ect 
5 4.09 5.5c cr-eates a greater awareness of centr-al issues 

within the subject 
6 3.85 5.5a increases the 'popular-ity' of the subject 
7 3.72 5.5h gives the community on oppor-tunity to develop 

an awareness of the subject 
8 3.63 5.5g enhances the status of the subject 

Ranked according to the mean 

The statement r-eceiving the str-ongest suppor-t was that fieldwor-k 

leads to the development of better- learning techniques within 

geogr-aphy and as a result the teaching of geogr-aphy is improved. 

Respondents, however-, failed to per-ceive how fieldwor-k is able to 

incr-ease the popular-ity of geogr-aphy thus enhancing its status, 

although they had given r-elatively str-ong suppor-t to the statement 

which indicated that fieldwork increases the interest of pupils in 

the subject. 

Further- analysis of the r-esults (Table 4.12) reveals that while 

ther-e were no statistically significant differences female 
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respondents tended to regard fieldwork as developing awareness of 

geography in the community more highly than male respondents. On 

the other hand male respondents regarded fieldwork as creating 

greater awareness of central issues within geography and as 

enchancing the status of geography more highly than females. 

Table 4.12 

HOW FIELDWORK ENHANCES GEOGRAPHY : SUBSET ANALYSIS 

'l. SEX SCHOOLING RESIDENCE 

HIGH- LOW-
RANK MEAN ITEM EST EST MALE FEMALE RURAL URBAN RURAL URBAN 

1 4.39 5.5e 64.4 6.8 45.7 54.3 71il . 6 29.4 79.4 21il.6 
1 4.39 5.5f 3 .5.6 11il.2 46.9 53 . 1 74.2 25.8 74.2 25.8 
3 4.38 5.5b 58.3 3.3 41il.6 59.4 74.2 25.8 77.4 22.6 
4 4.15 5.5d 42.4 1.7 45.5 54.5 66.7 33.3 71.4 28.6 
5 4.1il9 5.5c 44.8 1.7 52.2 47.8 77.3 22.7 72.7 27.3 
6 3.85 5.5a 44.1 8.5 51il.1il 51il.1il 73.9 26.1 73.9 26.1 
7 3.72 5.5h 37.5 62.5 65.2 34.8 72.2 27.8 
8 3 . 63 5.5g 43.1 8.6 52.6 47.4 66.7 33.3 69.6 31il.4 

The open-ended section of this question (5.6) was completed by 

61il,7'l. of the respondents. The results revealed that student 

teachers generally regarded fieldwork as able to enhance the study 

of geography. The respondents claimed that fieldwork fosters 

pupils' interest in geography and also helps pupils understand 

geography as a 'real' subject. The results further revealed that 

fieldwork provides opportunities for the clarification of 

geographical terms. 
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4.2.8 STUDENT TEACHERS' PERCEPTIONS OF THE POTENTIAL WHICH THE 

VARIOUS SECTIONS OF THE SYLLABUS HAVE FOR FIELDWORK 

Student teachers' perceptions of the syllabus potential regarding 

fieldwork (Table 4.13) reveals that geomorphology, urban settlement 

geography and natural regions are considered to have the greatest 

potential for fieldwork. Rural settlement geography, map reading 

and interpretation, developed and developing countries and 

climatology were less strongly supported. The areas that received 

the least support were economic geography, South Africa and 

population geography. The section, Geography of regions outside 

Africa, was not regarded as having any potential for fieldwork. 

Table 4.13 

RANKING OF THE VARIOUS SECTIONS OF THE SYLLABUS 

RANK MEAN ITEM VARIOUS SECTIONS OF THE SYLLABUS 

1 4.63 7 . 1c geomorphology 
2 4.37 7.1g urban settlement geography 
3 4.31 7.1d natural regions 
4 4.22 7.1h rural settlement geography 
5 4.16 7.1a map reading and interpretation 
6 4 . 14 7.1f developing and developed countries 
7 4.05 7.1b climatology and weather studies 
8 3.81 7 . 1e economic geography 
9 3 . 81 7.1k regional geography of Africa 
10 3.76 7.1j South Africa 
11 3.75 7.1i Population geography 
12 2.90 7.11 Geography of regions outside Africa 

Ranked according to the mean 

An analysis of the subsets (Table 4.14) reveals that there was a 

difference, though not statistically significant, between the 

responses of males and females with regard to the rating of the 

various sections of the syllabus. Male respondents supported rural 

settlement geography, climatology and weather studies, economic 

geography and population geography more strongly in terms of their 

fieldwork potential than female respondents. On the other hand 
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female respond e nts supported the fieldwo r k potential of the 

regional geography o f Africa and South Af r ica more strongly than 

male r e spondents. 

Table 4.14 

THE VARIOUS SECTIONS OF THE SYLLABUS: SUBSET ANALYSIS 

I. SEX SCHOOLING AREA 

HIGH- LOW-
RANK MEAN ITEM EST EST MALE FEMALE RURAL URBAN RURAL URBAN 

1 4.63 7.1c 74.5 3 . 6 50 . 0 50.0 80.0 19.5 80.5 19 . 5 
2 4.37 7.1g 60.4 4.2 50 . 0 50.0 82.8 17.2 75.9 24.1 
3 4.31 7.1d 59.3 3 . 7 51. 5 48.5 78 . 1 21.9 78.1 21.9 
4 4.22 7.1h 52.0 2.0 55.6 44.4 76 . 9 23.1 73.1 26.9 
5 4.16 7.1a 61.1 7.4 50.0 50 . 0 75.8 24.2 75.8 24.2 
6 4.14 7.1f 55.8 5.8 50.0 50.0 75.9 24.1 79.3 20.7 
7 4 . 05 7 . 1b 52.8 5.7 58.6 41.4 71.4 28.6 75.0 25.0 
8 3.81 7.1e 44 . 4 7.4 56.0 44.0 79.2 20 . 9 79.2 20.8 
9 3.81 7.1k 38.2 9.1 45.5 54.5 71.4 28.6 71.4 28.6 
10 3.76 7 . 1j 38.2 7.3 45.5 54.5 81.0 19.0 71.4 28.6 
11 3.75 7.1i 41.5 7.5 56.5 43.5 72.7 27 . 3 72.7 27.3 
12 2.90 7.11 28.3 6.5 46.2 53.8 69.2 30 . 9 61.5* 38 . 5 

4.2.9 PROBLEMS PERCEIVED BY STUDENT TEACHERS IN THE IMPLEMENTATION 

OF FIELDWORK 

The analysis of students ' perceptions relating to the problems of 

implementing fieldwork was based on a 1-5 scale with 5 indicating 

that the statement wa s not perceived as a problem and with 1 

indicating a major problem. Table 4.15 therefore shows the ranking 

in relation to the p r oblems as the y have been identified rather 

than in relation to aspects which were not considered problematic. 
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Table 4.15 

RANKING OF PROBLEMS ENCOUNTERED WHEN CONDUCTING FIELDWORK 

RANK MEAN ITEM PROBLEMS IN CONDUCTING FIELDWORK 

1 2.111111 7.2a the limited time at the pupils' disposal 
2 2.33 7.2d the limited time at the teachers' disposal 
3 2.34 7.2c pupils' lack of prior training in skills 

needed for fieldwork 
4 2.46 7.2k the cost factor 
5 2.57 7.2h the lack of teachers' expertise in conducting 

fieldwork 
6 2.81 7.2b the pupils lack of motivation 
7 3.111111 7.2g the lack of suitable sites nearby 
8 3.2111 7.2e the length of the syllabus to be covered 
9 3.28 7.2j the diverse abilities of the pupils 
1(2) 3.3111 7.2i the size of the class 
11 3.61 7.2f the constraints of the examination system 

The results on Table 4.15 reveal that the respondents perceived the 

following to be the major problems associated with conducting 

fieldwork: 

i) that both the pupils and teachers have limited time at their 

disposal; 

ii) pupils' lack of prior training in skills should be rectified 

by use of selected class exercises; 

iii) the problem of finance; 

iv) the lack of teachers' expertise; 

v) the pupils' lack of motivation. 

It was noteworthy that the respondents did not perceive the size 

of the class, the examination constraints, and the length of the 

syllabus, as particularly problematic. This may be attributed to 

the fact that the student teachers lack fieldwork experience. 

The analysis of the subsets (Table 4.16) revealed the following 

trends: 
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i) males per-ceived items 1-5 as mor-e pr-oblematic than did females 

while the females per-ceived items 6-11 as mor-e pr-oblematic 

than the males; 

ii) r-ur-al students identified mor-e ar-eas as being pr-oblematic to 

the implementation of fieldwor-k than did their- ur-ban counter--

par-ts. 

A compar- ison of the ma 1 e and fema 1 e r-esponses con cer-ning the 

per-ception of pr-oblems r-elating to the implementation of fieldwor-k 

r-eveals that the males ar-e mor-e sensitive to constr-aints r-elating 

to time and cost factor-s, while female students ar-e gener-ally mor-e 

concer-ned about pupils' abilities, class size and the constr-aints 

of the examination system. 

The r-esponse of the r-ur-al students is par-ticular-Iy notewor-thy in 

view of the fact that while they gener-ally supp~r-ted fieldwor-k mor-e 

str-ongly than ur-ban students, they also per-ceived the 

implementation of fieldwor-k as being mor-e pr-oblematic than their-

ur-ban counter-par-ts. 

Table 4.16 

PROBLEMS IN CONDUCTING FIELDWORK : SUBSET ANALYSIS 

'l. SEX SCHOOLING AREA 

HIGH- LOW-
RANK MEAN ITEM EST EST MALE FEMALE RURAL URBAN RURAL URBAN 

1 2 . illiZI 7.2a 52.8 3.8 66.7 33.3 80.0 20.0 80.0 20.0 
2 2.33 7.2d 37.0 9.3 66.7 33.3 80.0 20.0 80.0 20.0 
3 2.34 7.2c 45.3 9.4 80.0 20.0 60.0 40.0 60.0 40.0 
4 2.46 7.2k - - 70.0 30.0 80.0 20.0 90.0 10.0 
5 2.57 7.2h 42.6 4.3 70.0 30.0 77.8 22.2 77.8 22.2 
6 2.81 7.2b 34.0 11.3 33.3 66.7 66.7 33.3 66.7 33.3 
7 3.00 7.2g 30.2 7.5 46.7 53.3 86.7 13.3 86.7 13.3 
8 3.20 7.2e 40.0 5.5 35.0 65.0 84.2 15.8 84.2 15.8 
9 3.28 7.2j 48.1 5.8 27.3 72.7* 72.7 27.3 81.8 18.2 
10 3.30 7.2i 39.6 11.3 38.5 61. 5 75.0 25.0 75.0 25.0 
11 3 . 61 7.2f 35.2 7.4 41.2 58.8 87.5 12.5 87.5 12.5 
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The open-ended section of the question ( 7.2) was completed by 42,21. 

of the respondents. The results of the open-ended section to this 

part of the questionnaire (Section E) revealed the following. The 

respondents emphasised financial constraints as being the most 

problematic factor inhibiting the implementation of fieldwork in 

schools. Lack of teacher expertise regarding fieldwor k was 

identified as a further problem. One respondent claimed that 

teachers do not conduct fieldwork because they are not interested 

in the subj ect. The student teachers claimed that sometimes 

teachers take pupils to areas which are not relevant to the 

syllabus. The student teachers indicated that pupils also lack 

moti va tion as they do not regard fieldwork as an educationa 1 

exercise. Finally, lack of suitable sites and time constraints 

were cited as factors which hinder the conducting of fieldwork. 

4.3 SUMMARY 

An important factor which this s tud y revealed is the relati v ely 

small number of third y ear student teachers at Colleges of 

Education who specialise in geography (11,71.). This factor could 

be problematic in terms of the future growth of geography in 

Transkei. 

The results of the questionnaire highlighted the following factors 

in respect of students ' perceptions. 

i) That student teachers generall y accepted f i eldwork as an 

indispensable teaching strategy in geographical education as 

it increases conceptual and perceptual understanding. 

ii) Fieldwork can be used to cover the syllabus as most theories 

and principles can be learnt and tested in the field. 
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The results, however, revealed that students who had experienced 

fieldwork had a limited exposure to the sort of acti v ities 

generally associated with modern approaches to fieldwork, and as 

a result of this they were unable to understand the dynamics of 

fieldwork. 

educational 

The results further highlighted the logistic and 

constraints which affect the implementation of 

fieldwork in Transkei schools. 
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CHAPTER 5 

5. PHASE II : ANALYSIS OF THE INTERVIEWS 

5.1 INTRODUCTION 

Th~ analysis of th~ qu~stionnai~~ ~~v~al~d th~ n~~d fo~ fu~th~~ 

cla~ification with ~~ga~d to th~ following asp~cts: 

i) Fu~th~~ inv~stigation ~~lating to th~ possibl~ ~~asons fo~ 

th~ lack of fi~ldwo~k in both T~ansk~ian schools and Coll~g~s 

of Education, in th~ hop~ that this would fu~th~~ illuminat~ 

th~ natu~~ of const~aints to th~ impl~m~ntation of fi~ldwo~k. 

ii) Th~ typ~ of activiti~s which th~ stud~nt t~ach~~s ~xp~~i~nc~d 

in th~ fi~ld, how th~y p~~c~iv~d th~s~ and what typ~ of 

activiti~s th~y p~~c~iv~d to b~ wo~thwhil~. 

iii) How stud~nt t~ach~~s p~rc~iv~d fi~ldwo~k ass~ssm~nt and th~ 

~xamination of fi~ldwork. 

iv) Th~ stud~nt t~ach~~s' p~~c~ptions of th~ rol~ of fi~ldwo~k in 

th~ ~xisting syllabus, and of how it could b~ impl~m~nt~d 

whil~ wo~king within th~ constraints of th~ ~xisting syllabus 

and th~ ~xisting p~obl~ms in schools . 

v) Th~ stud~nt t~ach~rs' ability to conduct fi~ldwo~k in th~i~ 

t~aching programme in vi~w of the appar~nt lack of guidanc~ 

in this t~aching st~at~gy. 

Th~s~ asp~cts provid~d the focus for th~ int~~vi~ws. 

5.2 THE INTERVIEW SAMPLE 

Th~ int~~vi~w sampl~ was compos~d of fou~t~~n stud~nt t~ach~~s from 

th~ participating Colleg~s of Education. Of th~ fou~t~en stud~nt 

t~achers ~ight w~r~ mal~s and six w~~~ f~mal~s. The interviewees 

attended Coll~g~ 01 (urban), 03 (rural) and 04 (urban). Coll~g~ 
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04 could not pa~ticipate because of un~est-~elated p~oblems. G~oup 

interviews were preferred to individual interviews because the 

~esponse tends to be highe~ in g~oups than with individuals 

(Sande~s and Pin hey , 1983) • A total of five g~oups was 

interviewed. Fou~ of the g~oups consisted of three interviewees. 

The fifth group consisted of two third year student teachers. 

5.3 ANALYSIS OF THE INTERVIEWS 

5.3.1 STUDENT TEACHERS' PERCEPTIONS OF THE PROBLEMS ENCOUNTERED 

WHEN CONDUCTING FIELDWORK 

The initial questions were designed to gain greater insight into 

the reasons for not conducting fieldwork in both Transkeian schools 

and Colleges of Education. The student teachers when responding 

to this question indicated that finance was perceived as the major 

problem. This emphasis on finance as the major deterrent to the 

development of fieldwork in Transkeian schools was reflected in the 

questionnai re resul ts. The emphasis on lack of funds further 

highlighted not only the financial constraints under which 

geography teachers operate but also revealed the general lack of 

understanding of the role and value of the local environment in the 

development of fieldwork. This leads to fieldwork being perceived 

primarily as visits to distant places. 

The student teachers perceived teachers' attitudes towards 

fieldwork as another factor militating against the incorporation 

of fieldwork in the geography courses. The students enlarged upon 

this aspect by emphasising the fact that teachers saw fieldwork as 

a waste of time and tended to avoid it as this strategy is 

perceived to require a great deal of preparation. During the 

ensuing discussion it emerged that teachers' attitudes to fieldwork 
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are influenced by the fact that they do not generally understand 

the role of fieldwork in geographical education, nor therefore do 

they perceive fieldwork as a means to develop geographical skills. 

Furthermore, because fieldwork is not · directly examined in the 

Senior Certi f icate examinations teachers do not understand the role 

of fieldwork in developing spatial perception and concepts which 

are essential to the understanding of geography. This factor 

manifests itself with regard to the field sites chosen by teachers 

and the frequency with which fieldwork is carried out. 

The questionnaire results revealed that student teachers perceive 

fieldwork to be an important aspect of geographical education. 

These initial responses however when analysed indicated that 

student teachers are confused about many aspects of the value of 

fieldwork, as was evinced by the many inconsistencies and anomalies 

in these responses. The interviews revealed that students, while 

unanimously accepting fieldwork as being worthwhile in terms of 

its general benefits to pupils, had little real understanding of 

precisely how fieldwork would be of value . Thus student teachers 

emphasised the value of fieldwork as a means to develop cognitive 

and affective skills but were unable to identify these skills or 

to explain how fieldwork should be organised in order to develop 

these skills. It was also apparent from the interviews that 

student teachers have a generally poor understanding of 

geographical skills in relation to cognitive and affective skill 

development. Further discussion revealed that student teachers 

considered fieldwork valuable primarily as a means to apply theory, 

"as it brings reality to pupils". 
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5.3.2 ANALYSIS OF ACTIVITIES PERFORMED BY STUDENT TEACHERS WHILE 

IN THE FIELD AND THE TYPE OF ACTIVITIES REGARDED AS 

WORTHWHILE 

The questionnaire attempted to find out what type of activities 

the student teachers regarded as essential for fieldwork. The 

resul ts presented a somewhat problematic picture in terms of 

student teachers' perceptions of the way in which fieldwork should 

be organised. This part of the interview therefore attempted to 

gain clarity about student teachers' perceptions of the type of 

activities that ought to be included in fieldwork. The 

questionnaire responses revealed that the student teachers had not 

particularly enjoyed the activities which are recognised as 

essentia 1 tool s for gathering data in the f iel d. The somewhat 

negative responses revealed in this section of the questionnaire 

were considered by the researcher as symptomatic of the fact that 

few if any of the students had prior knowledge of fieldwork 

strategies. The interviews revealed that fieldwork excursions are 

regarded as a time for pleasure and not for study. The student 

teachers further claimed that they disliked activities related to 

data collection as they do not appreciate being given work outside 

the school situation. 

When asked to explain why they disliked the activities mentioned 

they claimed that completing worksheets is too time-consuming. 

With regard to field sketches the respondents indicated that they 

had a poor foundation in drawing and therefore found it difficult 

to do field sketches. In the case of interviews, the respondents 

revealed their own lack of self-confidence as interviewers and fear 

of interviewees' reaction. The lack of self-confidence in African 

students can be partially explained in terms of their culture. 
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Xhosa culture does not encourage young people either to question 

or to argue with an older person. Therefore the students indicated 

that they felt inhibited as interviewers. 

Further probing regarding the sorts of f iel d acti v i t i es that 

student teachers enjoyed revealed that listening to talks presented 

by the teacher in the field was seen as preferable to instruction 

in the classroom . Discussion revealed that the difference lay in 

the fact that in the classroom the teacher is mainly theorising 

whereas in the field the pupils are able to observe what is being 

taught. The student teachers interviewed further indicated that 

they enjoyed observing and describing what they saw. These 

responses further highlighted the lack of development of high order 

skills in the use of fieldwork . 

During the ensuing discussion the respondents expressed the belief 

that fieldwork should be done throughout the pupils' school career. 

The student teachers saw this as important as implementing 

fieldwork in this manner would allow for the development of skill 

progression, i.e. from simple observation at the primary level to 

identification of problems and problem solving at secondary and 

tertiary level. The students interv iewed could, however, not 

conceptualise how this progression could be developed in practical 

terms. 

5.3.3 STUDENT TEACHERS ' PERCEPTIONS OF FIELDWORK ASSESSMENT AND 

EVALUATION OF FIELDWORK 

The results of the questionnaire revealed that student teachers 

agreed that fieldwork ought to be evaluated though there was no 

general consensus on how fieldwork ought to be followed up. The 
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student teachers interviewed indicated a preference for fieldwork 

follow-up to be presented as a written report. The respondents 

further indicated that an oral report would not give opportunities 

to every individual as discussions tend to be dominated by the 

"talkative" students. Another fear was that an oral report would 

be unsuitable for large classes. In further supporting the notion 

of a written report the respondents indicated that pupils need to 

be given every opportunity to develop their writing skills in 

preparation for their examinations. Finally, the respondents 

claimed that in a written report the teachers would be given an 

opportunity to get to know their pupils better. 

The next problem considered was the examination of fieldwork. 

Analysis of the questionnaire revealed that the respondents had 

indicated a need for fieldwork to be examined at the end of the 

year. The students when interviewed supported this. The reason 

given was that fieldwork is part of the syllabus, and ought to be 

examined. During the ensuing discussion the student teachers 

strongly supported the notion that if fieldwork were to be 

examined, teachers would be forced to do it and pupils would also 

perceive its value and take it seriously. Concerning the manner 

of examination at Colleges of Education, respondents indicated that 

during the final year fieldwork ought to be assessed internally by 

the lecturer concernd and be moderated externally by a member of 

the Department of Collegiate Education for inclusion in the 

examination mark. These findings illuminate the fact that teachers 

in most cases teach for examinations and that pupils do not learn 

because they want to know but mainly because they want to pass the 

examinations. The student teachers interviewed indicated that 
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examinations ~emained a major motivating factor even at tertiary 

1 eve 1 . 

5.3.4 STUDENT TEACHERS' PERCEPTIONS REGARDING THE ROLE OF 

FIELDWORK IN THE EXISTING SYLLABUS 

The researcher furthermore attempted to obtain greater clarity 

regarding the students' perceptions of the syllabus potential for 

fieldwork . The interview revealed that students perceived 

geomorphology as having the greatest potential for fieldwork. The 

reasons given were that landscape features are readily observable 

and that the observation process involves all the senses. Other 

areas identified by the student teachers as having fieldwork 

potential were closely related to their responses in the 

questionnaire. 

5 . 3.5 STUDENT TEACHERS ' PERCEIVED ABILITY TO CONDUCT FIELDWORK IN 

THEIR TEACHING PROGRAMME 

The inteviewees were finally asked whether they considered 

themselves to be capable of conducting fieldwork in their teaching . 

Only three of the fourteen student teachers indicated that they 

would be unable to conduct fieldwork, having never been exposed to 

it . The other eleven student teachers indicated that they were 

willing to conduct fieldwork, as they perceived this strategy to 

be an important aspect of geography teaching . While it is 

encouraging to note that student teachers displayed this sort of 

wi 11 ingness to conduct f iel dwork in their teaching, it further 

emphasised the need for greater guidance to ensure that fieldwork 

be conducted effectively. 
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5.4 SUMMARY 

The inte~view ~esults highlighted the following facto~s: that the 

student teache~s a~e awa~e of fieldwo~k as an impo~tant teaching 

st~a tegy in geog~aphi ca 1 education, and that they ~ega~d the 

oppo~tunities offe~ed by the local envi~onment as valuable fo~ the 

development of fieldwo~k. The inte~views fu~the~ ~evealed that 

student teache~s acknowledge the value of fieldwo~k fo~ the 

development of va~ious skills. While students indicated thei~ 

willingness to implement this st~ategy in teaching, the inte~views 

also made it clea~ that: 

i) Students have a poo~ g~asp of the theo~etical unde~pinnings 

of fieldwo~k app~oaches. 

ii) They have a vague conception both of the skills associated 

with fieldwo~k and of the activities which can be designed to 

develop those skills. 

iii) The students themselves lack the essential skills needed fo~ 

the implementation of fieldwo~k . 

• 

Mo~e impo~tantly the inte~views se~ved to ~einfo~ce the ~esults of 

the questionnai~e pe~taining to p~oblems with existing teaching 

st~ategies in T~anskei. Whe~e pupils a~e not t~ained in the no~mal 

cou~se of the teaching p~og~amme to take ~esponsibility fo~ thei~ 

own lea~ning, they will not be able to take ~esponsibility fo~ the 

type of lea~ning which fieldwo~k emphasises. This would seem to 

highlight not only the need to develop fieldwo~k st~ategies du~ing 

the cou~se of the teache~ t~aining p~og~amme, but also the need fo~ 

g~eat emphasis on pa~ticipato~y st~ategies in gene~al. 
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CHAPTER 6 

SUMMARY, CONCLUSION AND RECOMMENDATION 

Fieldwork ~s important in geographical education as it provides 

experiential learning which ensures greater understanding by 

pupils, thus improving the attitude of pupils towards geography. 

Fieldwork has been identified as developing concepts and skills. 

Research has however shown that fieldwork is neglected in South 

African schools (Nicol, 1976; Ballantyne, 1986). 

An analysis of current South African school geography syllabuses 

reveals a close alignment with the most recent geographical 

paradigms. Fieldwork ought therefore to play an important part in 

the South African school syllabus. Fieldwork became an explicit 

part of South African geographical education with the introduction 

of the 1973 syllabus. Transkei schools, in adopting the Cape 

Education Department geography syllabus, have maintained links with 

internationa 1 geographical theory and its emphasis on the 

development of skills, attitudes, values and concepts. 

If fieldwork is to occupy the central position which it ought to 

in geographical education, a primary prerequisite is for teachers 

to have expertise in a wide range of field experiences and skills. 

This study was therefore concerned with examining the role of 

fie 1 dwork in the teacher training courses in Transkei, and wi th 

assessing student teachers' perceptions of the role and value of 

fieldwork in the teaching of geography. The survey was conducted 

wi th thi rd year geography speci a 1 ists at Transkei Co 11 eges of 

Education, and sought to relate their experiences of fieldwork to 
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recent theories concerning fieldwork approaches. 

The survey revealed that either student teachers lack practical 

fieldwork experience completely or their fieldwork experience has 

been 1 imi ted to teacher-directed approaches whi ch are primar i I Y 

associated with teaching in the field. As a result of a lack of 

both fieldwork experience and the purely theoretical background to 

fieldwork, student teachers revealed confused perceptions of the 

processes and the dynamics of fieldwork. Thus while student 

teachers accepted the value of fieldwork as a teaching strategy for 

the development of cognitive and affective skills, they were unsure 

of what these skills are and how to develop them. Students were 

also unable to perceive how fieldwork could be of benefit to the 

teacher. While the respondents emphasised the need for fieldwork 

to form part of the existing examination and assessment system, 

they were unsure of how fieldwork could be structured in order to 

provide a meaningful assessment. 

A further factor which was highlighted by the survey was that 

though student teachers were able to conceptualise the syllabus in 

terms of its potential for fieldwork, this conceptualisation was 

neither broad enough nor was it related to a knowledge of how to 

apply fieldwork to various sections of the syllabus identified as 

having fieldwork potential. 

The factors which the stUdents identified as inhibiting the 

implementation of fieldwork included the following: 

* financial constraints 

* lack of teacher expertise 

* demands of the examination 



75 

* the syllabus const~aints 

* p~oblems ~elated to time 

* the ~igidity of the school time-table. 

The su~vey highlighted the following p~oblems ~elating to fieldwo~k 

in T~anskei Seconda~y Education: 

i) The poo~ unde~standing which exists within the school 

hie~a~chy and the Inspecto~ate of the ~ole and value of this 

teaching st~ategy in education. 

ii) Teache~s' pe~ceptions of fieldwo~k as a waste of valuable 

time, as an indication of the gene~al lack of unde~standing 

about the ~ole and value of fieldwo~k. 

iii) The fact that teache~s gene~ally do not ~ecognise the value 

of the loca I env i ~onment fo~ f ieldwo~k (fewe~ than 5% of 

the ~espondents had been involved in local studies). 

The ~esults of the su~vey fu~the~mo~e ~evealed that: 

iv) Student teache~s a~e inst~ucted in fieldwo~k which is based 

p~ima~ily on obse~vation, ~eco~ding and field teaching, and 

the~efo~e are not exposed to the sorts of strategies 

advocated by cu~~ent geog~aphical theo~ies. 

v) Student teache~s p~esently en~olled at T~anskei Colleges of 

Education a~e poorly equipped in respect of both an 

understanding of the dynamics related to field strategies 

and the teaching skills needed to conduct fieldwork 

satisfactorily. 

vi) Student teachers do not regard fieldwork as an educational 

exercise as they are unable to accept the need fo~ 

activities which demand ~igour. The student teache~5 

interviewed emphasised the fact that they resented having 

to apply themselves in the field. This highlights the 
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problem which has resulted from traditional 'teacher tell' 

and consequent pupil passivity. 

Student teachers do not see fieldwork as preparing pupils 

for examinations. This is so because fieldwork is not 

directly related to the current examination system. 

Student teachers are unable to see the possibilities 

presented by fieldwork for integrating the various subjects 

within the curriculum. 

ix) Student teachers have a poor grasp of the theoretical 

underpinnings of fieldwork approaches and as a result are 

unable to conceptualise skills associated with fieldwork or 

the activities which can be designed to develop these 

skills. 

x) Student teachers lack essential skills needed for the 

implementation of fieldwork. 

The survey therefore emphasises the following: 

i) Where teachers and pupils are unfamiliar with participatory 

strategies fieldwork becomes problematic and is therefore 

viewed as being of little educational value. 

ii) The lack of understanding about fieldwork and its role in 

geographical education has meant that fieldwork is neglected 

both in the schools and Colleges of Education. 

The present situation in Transkei is such that teachers emerging 

from the Colleges of Education as geography specialists, in spite 

of their willingness to use this strategy, are not equipped to 

implement it meaningfully. Unless the student teachers are fully 

trained in field approaches and are exposed to these themselves, 
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it is unlik~ly that th~y will b~ abl~ to impl~m~nt the fi~ldwork 

strat~g y in th~ t~aching of g~ography . 

6.2 GENERAL RECOMMENDATIONS 

T~ach~rs need to b~ awar~ of th~ valu~ of fi~ldwork as a t~aching 

strat~gy . This awar~n~ss can b~ fostered through: 

i) The formation of g~ography associations so that sp~cialist 

g~ography t~ach~rs might shar~ th~ir ~xpertis~ with th~ir 

disadvantag~d coll~agu~s. 

ii) In-d~pth training in fi~ldwork so that t~achers ' attitud~s 

iii) 

are chang~d and th~ir confid~nc~ increas~d. This can be 

done by involving th~ Department of Geography at th~ 

Univ~rsity of Transk~i in dev~loping material for teachers 

to use in th~ field, and in a variety of oth~r practical 

ways. 

In-servic~ training c~ntres which could organis~ cours~s for 

teach~rs wh~r~ training in fi~ld activities is given in 

situ. 

iv) The incorporation of more fieldwork units in geography 

textbooks at all levels to give teachers firmer guidelines 

in the teaching of fieldwork. 

v) Studies which show the valu~ of using th~ school environm~nt 

and the imm~diate local en v ironment wh~r~ the financial 

~esources fo~ mare ambitious projects are lacking. 

v i) The sequential dev elopment of fi~ldwork from primary to 

tertiary l~vel. This will ensu re that pupils percei v~ the 

value of fieldwork. 

vii) The universal implementation of fieldwork. If fieldwork is 

compulsory and uniformly implemented in terms of a framework 

of skills progression, probl~ms associated with dis-
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crepencies within the school structure will be reduced. 

The inclusion of fieldwork in external examinations so that 

teachers do not neglect it. 

The limitations of this study (Chapter 3) emphasise the need for 

further research in the following areas: 

i) Action studies which investigate the implementation of 

fieldwork in Transkei schools. 

ii) The development of strategies and methodology for fieldwork 

which is accessible to and readily understandable by 

teachers and pupils. 

iii) The development of fieldwork units which while linked to the 

existing syllabuses are relevant and applicable in Transkei 

schools. 

iv) Factors which influence and affect changes in teaching 

approaches, with a view to implementing greater 

participatory strategies in Transkeian schools. 

6.3 RECOMMENDATIONS FOR TRANSKEIAN COLLEGES OF EDUCATION 

When viewing the current syllabus for geography in Transkei 

Colleges of Education it is noted that: 

i) There is very little emphasis on participatory teaching 

strategies . 

ii) There is very little theory relating to fieldwork, which 

therefore reduces its perceived value and affects the 

practical implementation of field techniques. 

iii ) The syllabus content has, however, considerable potential 

for the implementation of fieldwork. 

In view of the survey results and in the light of current practices 
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in Transkei Colleges of Education the following suggestions are 

made: 

1. The syllabus needs to be restructured along the following 

lines: 

a. Special provision for fieldwork should be made in the 

content and method syllabuses. 

b. The inclusion of a methodology course in Course I 

(Appendix Ei). 

c. The inclusion of fieldwork, both theory and practice, in 

the method syllabus from Course I to Course III (Appendix 

Ei-Eiii). 

d. Emphasis must be on the practical implementation of 

recent fieldwork approaches. 

e. Guidelines on activities which can be performed during 

a fieldwork excursion must be given in the syllabus. 

f. Fieldwork units must be designed by the syllabus planners 

for each topic suitable for fieldwork, to help lecturers 

and student teachers to conduct fieldwork. 

2. An association for Geography College lecturers must be formed 

to ensure the following: 

a. That student teachers are taught both the theory and the 

practice of participatory teaching strategies. 

b. That school trails for Transkeian Colleges and schools 

are developed by both geography lecturers and student 

teachers at Colleges of Education. 

c. That fieldwork units which are readily understandable 

and accessible, and relevant to users' home environments, 

are developed by geography lecturers. 
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d. That lecturers and student teachers work together to 

design fieldwork units. 

e. That in Course II and Course III student teachers are 

encouraged to design their own field units, in the form 

of Projects, as practice for the future. 

f . That examples of fieldwork activities which can be 

carried out in the school environment are compiled by the 

association 

environment. 

to encourage the use of the local 

g. The selection of texts which have field units to guide 

lecturers and student teachers. 

h. That consideration is given to the setting of questions 

in the final examinations on knowledge acquired as a 

result of fieldwork. 

6.4 CONCLUSION 

Many factors contribute to pupi Is' lack of skills and 

conceptualisation in geography. Amongst these are teachers' 

reliance on teacher-directed methods which generate boredom, and 

the lack of essential teaching and learning resources at schools. 

These problems are further exacerbated by the fact that geography 

is taught in English, which is the pupils' second language. 

Neverthel ess, the impl emen tation of I earner-centred approaches, 

particularly fieldwork, which involve pupils in the learning 

process through their own efforts and experience, would serve to 

reinforce concepts obtained in the classroom and to emphasise the 

reality of geography. Pupils need to be exposed to fieldwork on 

a regular basis. It is therefore imperative to train teachers who 

are able to implement this strategy. 



81 

REFERENCES 

BALLANTYNE, R.R., (1986). "Changes in Secondary School Geography 

Education Teacher Attitudes and Practice". Unpublished Ph.D . 

Thesis. University of Cape Town : Faculty of Education. 

BA I LEY, p " ( 1987) • A Case for Geography. Sheffield The 

Geographical Association. 

BARTLETT, L.V., (1982). Look into my mind qualitative inquiry 

in teaching geography , in Fien, J . , Gerber, R. , and Wilson, P. 

(1984). The Geography Teachers ' Guide to the Classroom. Melbourne 

: Macmillan. 

BEAUMONT, J. R ., an d WILL lAMS , S . W., (1983). Project Work in the 

Geography Curriculum. London : Croom Helm . 

BENNETTS, T . , "Structure and Progression in Geography", in 

Boardman, D., (ed) (1986). Handbook for Geography Teachers. 

Sheffield : The Geographical Association. 

BIDDLE, P • S . , (1973). Readings in Geographical Education: 

Selections from Australian Sources. Sydney: Whitcombe and Toombs. 

BOARDMAN , D ., ( ed ) ( 1986) . Handbook for Geography Teachers. 

Sheffield: The Geographical Association. 



BODEN, P., (1976). 

Open Books. 

BRADY, L., ( 1985) • 

P~entice Hall. 

82 

Developments in Geog~aphy Teaching. 

Models and Methods of Teaching. 

London 

Sydney 

BRIAULT, E.W.H., and SHAVE, D.W., (1963). Geog~aphy in and out of 

the School. London : Ha~~ap. 

BURROUGHS, G . E . R., ( 1975) . Design and Analysis in Educational 

Resea~ch. London : Education Review. 

CATES, W. M., (1985 ) • A P~actical Guide to Educational Resea~ch. 

Englewood Cliffs, New Je~sey : P~entice Hall. 

CHORLEY, R.J., and HAGGETT, H.P., (1965). F~ontie~s of Geog~aphy 

Teaching. London: Methuen. 

CLARK, E. A. G., (1989). "Geog~aphy as a School Subject in South 

Af~ica, 1839-1989". South Af~ican Geog~aphical Jou~nal. 71 (1) 46-

55. 

COHEN, L., and MANION, L., (1985). 

Sydney : C~oom Helm . 

Resea~ch Method in Education. 

DANE, F.C., (1990). Resea~ch Methods. Califo~nia Wa~dswo..-th. 



83 

DEER, C., (1977) . A Handbook fo~ Aust~alian Geog~aphy Teache~s. 

Melbou~ne : Aust~alian Geog~aphy Teache~s' Association. 

DUM I NY, P . A., ( 1977) . Gene~a I Teaching Method. Cape Town 

Longman. 

DUNLOP, S., ( 1976) . Places and People A Guide to Mode~n 

Geog~aphY Teaching. London: Heinemann. 

EVERSON, J., ( 1973 ) . Fieldwo~k in school geog~aphy, in Watfo~d, 

R., ( ed ) (1973). 

Longman. 

New Di~ections in Geog~aphy Teaching . London 

FIEN, J., GERBER, R. and WILSON, P., (eds) (1984). The Geog~aphy 

Teache~'s Guide to the Class~oom. Melbou~ne : Macmillan. 

FREW, J., (1986). Geog~aphy Fieldwo~k. Basingstoke, Hampshi~e 

Macmillan. 

GAY, L. R . , (1987). Educational Resea~ch. U.S.A. Me~~ill. 

GERRARD, A., (1988). Soils and Landfo~ms : An Integ~ation of Geo-

mo~phology and Pedology. London: Allen and Unwin. 

GOPS ILL, G . H ., ( 1962) . The Teaching of Geog~aphy. London 

Macmillan. 

GRAVES, N.J . , (197~). Geog~aphy in Education. London Heinemann . 



84 

GRAVES, N. J ., (1975). Geography in Secondary Education. London: 

The Geographical Association. 

GRAVES, N.J., (1980). Geographical Education in Secondary Schools . 

London The Geographical Association. 

GREASLY, B., (1984). Project Fieldwork. London Bell & Hyman. 

HALL, D., (1976). 

Allen & Unwin. 

Geography and the Geography Teacher. London 

HALL, R., ( 1982) . Key concepts reappraisal. Geographical 

Education. 4. 25-34. 

HALL, D., (1984). Knowledge in the geography classroom, in Fien, 

J., Gerber, R., and Wilson, P., (eds) (1984). The Geography 

Teachers' Guide To The Classroom. Melbourne: Macmillan. 

HART, C., and THOMAS, T., 

BOARDMAN, D., (ed ) ( 1986) . 

(1986). "Framework Fieldwork", in 

Handbook for Geography Teachers. 

Sheffield : The Geogra-phical Association. 

HOPKINS, D., (1985). A TeacherS' Gil j de to Cl asscoam Researcb... 

London: Oxford University Press. 

HOPKINS, M.F .S., (1968). Learning Through the Environment. London: 

Longmans. 



85 

HURRY, L., (1978). A Handbook for Geography Teaching in Southern 

Africa. Goodwood : Via Africa. 

HURRY, L., ( 1989) . Geography Teaching in Southern Africa An 

Introductory Guide. Pretoria: Via Africa. 

INCORPORATED ASSOCIATION OF ASSISTANT MASTERS (1967). The Teaching 

of Geography in Secondary Schools. London: George Phillip. 

JORDAAN, S.P. and ALBERTS, H.W.N., (1982). Didactics of Geography 

in the primary school. Pretoria : De Jager - HAUM. 

LEDGER, R., (1977). The new geography in South African high school 

teaching. Unpublished Masters Thesis. Cape Town : UCT 

LEVY, B. H., (1984). Geography Teaching in South African Schools 

for Whites c1800-1980. Johannesburg: University of Witwatersrand. 

LEWIS, D.G., (1972). Statistical Methods in Education. London 

University of London. 

LONG, M. and ROBERSON, B.S., (1966). Teaching Geography. London 

Heinemann. 

MARKER, M.E., (1978). "School Geography through Fieldwork". 

Geographer. 3 (7). 67-74. 

McELROY, B., "Models and Reality", in FIEN" J., GERBER, R. and 

WILSON, P. , ( 1984 ) . The Geography Teachers' Guide to the 

Classroom. Melbourne Macmillan. 



MILLS, D., (1981). 

Schools. Merseyside 

MILLS, D., ( 1988) . 

Schools . Sheffield 

86 

Geog~aphical Wo~k in P~ima~y and Middle 

McCo~quodale. 

Geographi ca I Work in P~ imary and Midd I e 

The Geog~aphical Association. 

MOL YNEUX, F., and TOLLEY, H., ( 1987) . Teaching GeographY A 

Teaching Skills Workshop. London: Macmillan. 

MORTON, J.G., (1969). "Fieldwork ll
• Jou~nal of Geography, 3 (5). 

N I COL, I. G ., (1981Z!). "Teaching Settlement Geography". Jou~nal of 

Geography, 5 (1). 45-55. 

NIGHTINGALE, C.D., (1981). Geography Fieldwo~k Guide in Natal 

Secondary Schools. Escou~t H.E.G.C. Hyde. 

NIGHTINGALE, C.S. (1977). An Analysis of the Education Potential 

of Sites in the Cape Peninsula for Seconda~y School Fieldwork in 

Envi~onmental Studies. Cape Town: UCT. 

OPIE, F.W.J., (1989). The Outdoor Classroom: A Teachers' Guide 

to Effective Fieldwork. Cape Town: Maskew Miller Longman. 

PEARCE, T. , ( 1987) . "Teaching and Learning Th~ough Di~ect 

Experience", in BAILEY, P. (ed) (1987). 

Sheffield: The Geographical Association. 

A Case for Geog~aphy. 



87 

SANDERS, W. B . , and PINHEY, T.K . , (1983) . The Conduct of Social 

Research. New York: Holt, Rinehart and Winston. 

SAUVA IN, P . A., (1971Zl). Man and Environment (Hulton's Practical 

Geography Series Book 3). Amershan : Hulton . 

SLATER, F., (1982). Learning through Geography An Introduction 

to Activity Planning. London : Heinemann . 

THE SENIOR SECONDARY SCHOOL GEOGRAPHY SYLLABUS (1973). Pretoria 

Department of Education and Training. 

THE SENIOR SECONDARY SCHOOL GEOGRAPHY SYLLABUS (1985). Pretoria 

Department of Education and Training . 

THE SENIOR SECONDARY SCHOOL GEOGRAPHY SYLLABUS (PROPOSED) (1993). 

Pretoria: Department of Education and Training. 

TUCKMAN, B.W., (1972). Conducting Educational Research. New York: 

Harcourt Brace Javonovich. 

VAN DER MERWE, A.J., (1982). "Geography in the South African 

Curriculum in Relation to Developments in the Subject Overseas". 

Unpubl i shed M. Ed . Thesis, Rhodes . 



88 

WALKER, R., (1985). A Teacher-s' Guide to C 1 assr-oom Resear-ch. 

London: Oxfor-d Univer-sity Pr-ess. 

WEBSTER, A.S., (1979). Field Studies in the Teaching of Geogr-aphy 

with Special Refer-ence to Natal. Pieter-mar-itzbur-g: Univer-sity of 

Na ta 1. 

WESTON, B., "The Why and How of Fieldwor-k". Teaching Geogr-aphy 

3 (1). 9-11. 

WIERSMA, w. , (1986) . Resear-ch Methods in Education An 

Intr-oduction. Boston: Ally and Bacon . 



' :' ' ,. ~ . ~. . . 

.~ . 
, . '. 

. 

:r" 
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A questionnaire fo~ t~ird year student teachers sgecialisi~g ~n 
Geography. 

For office 
Case No. 

College 

pT ;<:;';:;2 A:.1S~ T::-oE ?CLLC('iDIG QUESTIONS. 

A. 

1.1 

1.2 

1 " ..- ...... 

1.4 

GEHRR2\L . , 
I: ~19 present age in years . . ~y 

?lease indicate yo ur sex 
a ) male 
b) female 
(?laase tic:-:. "the apprcpriats bloc!<) 

?l i=o.se i~dica·t3 whather you gre~'1 up i:l an 
a) rural area 
b ) urban area 
(Please tick the appropriate block) 

Please inc.icate ',lhether the school you attended 
~Ias in: 

a) a r~ral araa 
b) a n urtan area 
(Please tick the appropriate block ) 

1.5 Plsase indicat9 t1lhether the school you attended 

1.7 

\.yas a I 

a ) 
0) 

privat3 school 
mis·sic-r.ary school 

c ) 3t.at3 /gover;1l~lent scheol 
(P182s e tic }( tns appropriate block) 

Please indicate !.'Jhether you have been employed 
iD. any ot~1er job befc:ce attending College 

~) yes 
b) no 
(PL!ase · t ick the appropr1a-te b~:oc~, ) 

Would you pi\.~ ::.s (~ ).:ldica:ta 'ahat · your previol':'s 
ccc"-'-·:-";- ]· c '''''' ",1" ~,", / ) ~t'-. ~ ..... ~~ ./f, 'L, j 

,, ~ .... . .. . .. ~ ..... ~ . .. ¥.-.#:'!-T. ..... ... ........ .. ... . 

. , 

1 
\ 

use .() ~i Z , , 
L--! 

,~-: .. 

'--' 
4 

5-6 

I- ,- i 
I . i - 7 

l ~ 
: ~ -, ! 
i l-=-.J 

I 

I 
! 

8 

;-----;­
, - I ! .-<;' i 

1Q 

l
i--:::--; 
I c..: i 
II 
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:# •. ",.-' ' .. : '- ' .' .. 
, B., ' , FIELDWORK EXPERIE!1CE • 
. " ,-d. 5 ,C-i J cO'-.- i=r r2.1.:.,;':-':r:,{;'.". R.-:l·pe/ZIENc..E. 
' 2.1 Did you attend any fieldwork during your scheol 

years? 8r I I I 
a) yes 1 
b ) no 21 ___ , 14 
(Please tic:< the appropriate bloc]~) 

2.2 If the answer to the above question is yes was 
it at, 

a) primar1 level yes 1 ! :2 i 

2.3 

b) secondary level 

c) senior secondary level 

(Please tick the appropriata block) 

If you have Coone f ieldl.or]~ at schcol did it 
' include any of the following: (Please tick 
the appropriate bleck/s.) 

a) a visit to the local museum 

b) a visit to a nature reserve 

c) a visit to the beach 

d) a visit to a rorest 
/ ' 

e) a visit to a river area 

f) a visit to a distant town 

(any others please specify) 

.. . ............... .. ............................................... 

2.4 If you ha'le done f ieldwor:< at schooJ. did 
involve: (Please tic:< the apPt;.¢pl'i ~+:e 
block/s. )", " .' 

'~ 
~'-

. ,' ~ 

, a.) . a slope study ":, ~ ' - ' " ' 'j 
, 

b) . . a soil study '. ' ". 
c) a rocl< study 

d) a far:u stu dy 
0 

no 2 I , ,, 

I ~ yes 
no 

yes 

•• ; r 

no 2 19 
\ 

I 
yes 

;\ I \1,: I 

11 1 1-:;- i 

yes 
no 

i-J L...::::.-.! 

y~~ ~Bi [±j 
no ~lG ~ 

yes W 
no ,u I, ," 

yes i~ I' , i 
no 2t=1 '.22... . I r~ 

yes 1 I ~ 

2t=1 1 tb no 

yes 1 / 
no 

yes 
no 

yes 
no 21 

yes ;8 no 

\ 24 

I 
I 
1 

UJ 
.Q. 
W 
2L. 
l2J 
? 7 

~ 
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e) a scheol trail " -" -" -." 
f) residential study " of your own-area 

g) a urban study 

(any other please specify) 

2.5 Please indicate ~y means of a tick/s, which 
of the following activities you engaged in 
"during field excursionis during your years 
at school. 

~fuile i n 
a) 

b) 

c) 

d) 

e) 

f) 

g) 

h) 

i) 

the field did vou; -
listen to talks presented by the 
teaccer or a 'guide' 

obserle and record information in 
the field 

record measurements taken in the 
field 

complete prepared worksheets_ 

interview people 

do field sketches 

do traffic counts 

do soil and rock sampling 

take photographs 

"yes 
no 

yes 
no 

yes 
no 

yes 
no 

yes 
no 

yes 
no 

. yes 
no 

"yes 
no 

yes 

yes 

(any other activity please " specify) 

4_._4 ••••••••••••• _ •••••••••••• ~ •••• 

• • • • • • • .. .. • • • .. .. • .. _ .... 4 ................. . 

l71 
.,: I 
<.~ 

,Ii 
3x I 

0 
m 
tfu 
.ll.... 
L:::J 
32 

I! ! 
33 

N 
I---=:-! 
34 

42 

. '" 

I"; \ 
1'<3-4,; 
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'2.7 Which 

OJ 
~5-<\6 

'2.3 During these excursions did you work (Tick 
the appropriate block/s.) 

a) aloriB 
b) in pa,rtners 
c ) wi~~ small groups 
d) with big groups 
e) as a class 

( any other way please speoify) 47 
· .......... ....... .. . .. .. .......... . · .. ... ..... .. ....................... . 
· ............................ ~ .. ... . 
· .. . ................................. . 

2.9 I'lhen you went cut for the excursion did you go 
as: 

a) a class group . 
b ) a standard group 
c ) a school g:i:'OUp 
(Please ticlc the appropriate box ) 

'2.10 

;2i ;:j . 
311 1 

I 

ill I ! i 
48 

If you a·ttended any excursions could you please 
wri ta a fe'.v sentsnc~s to indicate your impressions 
of fiel1\<l9;1,' ;/ .;? /J I !~ 

. ;t.L..~~. ~::t .. (.4 . . J!7:~ . ~. j'};'f·/ff';t~:/tif;:a. .. . .. ~ ... ~1.W<~4Z1 r~p' !'f.~. j~",f. ·t·· · 
I 
I[[J 

!;le~::ff:. : .... ' : : : : :: : 1e:J":. .. :::: . : : : : 

3 h . FRESZN? CCLLZGZ FI3LD~iCRK :3XPERIZllCE. 

3.1 

3.2 

Field',VQ:::-x is conducted at my College. 
a) yes 
b) no 
(Please tick the appropriate block) 

If the answer is yes: 
How oft:m is fieldwor:< conducted at your College? 

I) 

a ) cnce or tWiC2 a year 
b) , .. ith in each unit of the syllabus as it 

is taught. 
c) none for the whole year 
(P l '~ase tick the appropriate blockj 

49-:;0 

Q [II , 
51 
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What 
have 

was the duration of the excursio_n/s you 
done? 
a) betw~en an hour to a few hours 

b) bebleen half-day to a day 

yes 

~ no 
yes 

no 

~ 
3.4 

c) a few days to a week or more 

(Please tick the appropriate block/s) 

Please indicate by means of a tick/s , which 
of the following activities you engaged ' in 
during College field excursion/so While in 
field did you: 

a) listen to talks presented by the 
teacher or a 'guide' 

b) obser"e and recorded information 
in the field 

c) record measurements taken in the 
field 

d) complete prepared worksheets. 

e) 

f) 

g) 

h) 

i) 

interview people 

do field sketches 

do traffic counts 

do soil and rock sampling 

take photographs 

yes 

the 

no 

yes 
no 

yes 
no 

yes 
no 

yes 
no 

yes 
no 

yes 
no 

yes 
n o 

yes 
no 

yes 
no 

(any other activity please specify) yes 
no ... -. . .......... . -............... . 

3.5 Which activities did you enjoy most? 
· .. ...... ............. . ................... . 
· ...... ... ...... . ......................... . 

3.6 which activities did you enjoy least? 
· ............... . ......... . .......... ... .. . 

Q 
53 

9 
..".. ' 

0 
53 

UJ 
66-67 

leo 
~6a-69 

-. 
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3.7 During these College fieldwork excursions did 
you work; 
(Tick the appropriate block/s) 

a) alone 
b) in partners 
c) in small groups 
d) in big groups 
e) as a class 

(any other way please specify) 

3.8 When you went on the excursion did you go as 
a:- (Please tick the appropriate block) 

a) class group 
b) standard group 
c) College group 

(any other way please specify) 

3.9 Could you please write a few sentences to 
indicate your fieldwork impression while at 
college. 

c THE VALUE OF FIELDWORK. 

1 

B 
70 

G 
71 

I 
IT] 

2-73 

4. Please indicate your personal attitude towards Geograph'cal 
fieldwork. 

a) it is an integral and essential part 

b) 
of the Geography curriculum 
it is a reasonablY , important part of 
·the Geography curriculum 

c) it is of little value in the 
Geography curriculum 

d) it is actually a waste of time 
(Please tick the appropriate block) 

UJ 
74 ' 
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5.1 The following claims have been made with regard tc ~he 
benef its of fieldwork. Please rate each of the following 
claims from I to 5 as follows: 

I indicates that you attach no importance to the claim . 
2 indicates that you attach little importance to the claim. 
J indicates that you attach some importance to the claim. 
4 indicates that you attach great importance to the claim. 
S indicates that you attach very great importance to the 

claim. 

Fieldwork: 
a) develops creativity in the pupil; 

b) develops a pupil's sense of 
responsibili ty; 

c) trains a pupil to be self­
sufficient; 

d) develops a positive self-image 
in the pupil; 

e) develops a pupil's interests 
and talents; 

f) develops a pupil 's awareness of 
his environment; 

g) 

h) 

i ) 

j) 

k) 

1 ) 

m) 

n) 

develops a pupil's interest in 
the community; 
develops a pupil's ability to work 
with other people; 
develops a pupil's powers of 
observation; 
develops a pupil's skill in using 
primary and secondary resource 
material; 
develops a pupil's skill in using 
statistical data; 
develops a pupil's ability to 
understand geographical terms; 
increases a pupil's ability to 
solve problems; 
develops a pupil's ability to 
form~late and test hypotheses; 

(Please check that the above all have a 1-5 rating) 

5.2 Please indicate whether there are any other ways in 
WhiCh{OU believe that fieldwork may benefit the 
puoil I (, ~. j L .. : .. ~'.' . . <V.C;;:~(<!".k1 "k--,.I¥{JIfJ'd·: .~:'7:YJ;J:i.il:~": 'J' ••• • • / 

•••.• ,., •• tiJ.,J< •• /~ p'.i .. r;i?-# .. ~t: .. ~.(M.-~ . 
. . . . ~ .. 4i--./1il . .e~~t;-j • Ju.i.:./c . .a--;0 . .. A·) 

;; ~ 6 (1ZJ.i . Ii I- (J 1)..) Ie 4--re~,- fA. e. 
(/1 We!) -c!pftJJ ~.-I/. I /; -",1J 

i/udt! ft! 0..,0/ tL fe_Ii-deL-/" U~ f.t.;~ -

OJ 
9-10 

• ~. 
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'5 . J Thf' fo l l owing factors are ways in which fieldwork may be 
co ns i dered to be of benefit to the teachers. Please rate from 
1 - 5 the importance of each factor as it appl ies to t !1e 
teaching of Geography 

1 is of no importance 
2 is of litt l e importance 
3 is of average importance 
4 i s very impo rtant 
5 i s of very great importance 

Fie ldwo r k ca n benefit the teaching of Geography because it enables 
the teacher: i 

U lJ 3D ,[J 5[0 :0 a ) 

b ) 

c) 

d) 

e) 

f) 

g) 

h) 

i) 

j ) 

k ) 

l) 

m) 

5.4 

to ass ess the pu pil's understand­
ing o f the SUbject; 
t o measure the pupil's progress in 
the s ub j ect ; 
t o a s sess the pupil's aptitude for 
t he sub j ect ; 
to gain a better insight into the 
pupil's personality; 
to establish a better rapport with 
t he pupils; 
t o motivate the pupils towards a 
better attitude to the SUbject; 
t o spend more time with individual 
pupils; 
to li nk the theoretical aspects of 
t h e subject to the 'real world' 
situation; 
to deal more effectively 
problemat ic areas in the 
to deal more effectively 
mixed ability groups; 

with 
syllabus; 
with 

to de v elop his / her interests in 
t he s ub j ect with the pupils; 
to prepare the pupil more effect­
ivelv for examinations; 
t o enhance t he co-o peration be­
tween the different subjects in 
the school. 

LJ 20 3D U 5171 CD 
o D 30 n 5[7] IctJ 
o [J [] Ja sO iQ 
[J D 3[2] L1 J-1 'ITI 
[J{J3DJA~ I I~ 
£J £2f 30 40 50 11f-! 

17 

D [J 3D IJ J-::il:s I 
£J £]30,0 50 1JL. 1---:-; 

~ 
. li.. 
I-;-:-! 
I-=-! JJ {] 3D J2I 50 

Ul]30U5B 
Ul]3DIa5D 

·12%-1 : ..... ! 

il.... 
1--;71 
L.=:..! 
2 2 

[J2D3D4Ds[do 
1 23 

Please indicate any other ways in which you feel 
f i eldwork can benefit teaching. 

t hat 

: : ~f : ?i j:i~t-~ : :«~ ~~~,ifP. ~t?-:i.J~~: ~~ii.,fr-<£ : 
. tUl .d<f!;- f .!-/I- ' . .k .-t4c,'C .1"'It (./ -.r.I~g>(~. 4/.J C"..J.(: C7. hI,!. -

.Ii'-& t5!'P IlJ j?1 t/ Cl- Jtb/.T1-/!. L e/i7tl6& ) 

IT] 
24-25 
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The following factors are ways in which fieldwor:, 
considered to enhance Geography. Please rate from 
importance of each of the factors to Geography. 

1 is of no importance 
2 i s of little importance 
J is of average importance 
4 is very important 
5 is of very great importance 

Fiel dwork may enhance Geography because 

a) increas es the 'popularity' of the 
subject ; 

b ) develops a wider interest in the 
subject ; 

c) 

d) 

e) 

f) 

g) 

h ) 

creates a greater awareness of 
the central issues within the 
subject; 
J.mproves the pupil's attitude 
to the subject; 
d e velops better learning tech­
n iques within the subject; 
improves the teaching of the 
subject; 
enhances the status of the 
subject; 
g i ves the community an oppor­
tunity to develop an 
awareness of the subject; 

(Please check that the above all have a 1 -5 rating. ) 

m?::: 
i-~ t: -

5.6 Please indicate any other ways in which you believe fieldwor ' 
can enhance Geography as a subject: 

D. THE ORGANISATION AND MANAGEMENT OF FIELDWORK IN SCHOOLS . 

6.1 How often should fieldwork be conducted at a 
. school? 

a ) 
b) 

once or twice a year? 
as often as the subject 
itself to fieldwork 

matter lends 
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c) within each unit of the syllabus 
as it is taught 

(Please tick one block only) 

6 .2 Should the fieldwork excursions be conducted 

o 
36 

as a, 
a) class group 
b) standard group 
c) school group 
(Please tick the appropriate box) 

:f=21 OJ 
CJ 1

37 

6.3 Should the fieldwork excursions be conducted 
during; 

a) geography periods 
b) the school day 
c) over the week-ends 
d) during vacations 
(Please tick the appropriate block) 

6.4 Do you believe that fieldwork is most valuable 
when done: 

a) at Junior Secondary level 
b) t Senior Secondary level 
c) at College of Education 
d) throughout the High School and 

Colleges of Education 
(Please tick one block only) 

6.5 How do you believe that follow-up of fieldwork 
ought to be done? 

a) by means of a written report? 
b) by means of a verbal report? 
c) by means of a worksheet? 
d) by means of discussion? 

(Plea~e ' tick one block only) 

6.6 In cases where a numerical mark has been given 
for .fieldwork, do you feel that these marks 
should be: 

1/ 
v" 

a) incorporated into term marks only? 1 
b) incorporated into examination marks 

only? 2 

I 

40 

c) incorporated into the year mark only? 3- EJ 
d) not incorporated into any of the 4 

above? 41 
(Please tick one block only) .h ) 

jLli,;c:.- /,Lr",{J Ie.- -77&4/j( ~ 181rQ.;-'fo'j 
~{(cn'(2kcl fZ, Ira-cltet! 
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Do you believe that fieldwork at third year 
level should be marked internally by the 
teacher concerned, but moderated by an external 
examiner for inclusion into the Secondary 
Teachers Diplom~ination? 

a) yes 
b) no 
(Please tick the appropriate block) 

E. PROBLEMS HI CONDUCTING FIELDWORK IN GEOGRAPHY. 

i-.L 
42 

7.1 The following twelve sections broadly cover the High School 
Geography Syllabus. In your opinion to what extent does each 
section of the syllabus facilitate the introduction of 
fieldwork? Please use the following rating: 

a) 

b) 

c) 

d) 

e) 

f) 

g) 

h) 

i) 

j ) 

k) 

1 indicates that the section has no potential for 
introduction of fieldwork. 

2 indicates that the section has 
introduction of fieldwork. 

J indicates that the section has 
introduction of fieldwork. 

4 indicates that the section has 
introduction of fieldwork. 

5 indicates that the section has a 
the introduction of fieldwork. 

map reading and interpretation 

climatology and weather studies 

geomorphology 

natural regions 

economic Geography 

developing and developed countries 
and their economic development. 
urban settlement Geography 

rural settlement Geography 

population Geography 

south Africa 

the Regional Geography of Africa 

Ii ttle potential for 

some potential for 

great potential for 

very great potential 

the 

the 

the 

the 

for 



l) 

7.2 

100 

the Geography of regions outside 
Africa 

(Please check that all the above have a 1 - 5 rating) 

The problems listed below are ones which could arise in the 
conducting of fieldwork. Please indicate by placing a tick in 
the appropriate block whether you consider each of the 
problems to be: 

1) a very major problem; 
2 ) a ma jor problem; 
3) a average problem; 
4 ) a minor problem; 
5) not a problem; in conducting fieldwork. 

a) 

b) 

c) 

d) 

e) 

f) 

g) 

h) 

i) 

j ) 

k) 

The limited time at the pupil's 
disposal. 
The pupils' lack of motivation. 

The pupils' lack of prior training 
in the Primary school in the basic 
skills needed for fieldwork . 
The limited time at the teacher's 
disposal. 
The length of the syllabus to be 
covered in each standard/ class. 
The constraints of the examination 
system, it is not examined. 
The lack of suitable sites nearby. 

The lack of teacher's expertise 
in conducting fieldwork . 
The size of the class. 

The diverse abilities of the 
pupils. 
The cost factor, ie. transport is 
too expensive for our limited 
budget. 

10 {J 3D {] H iW 
10 [] 3D 40 Cb 

56 

1DLJ{]4DBGJ 
10 {] 30 40 50 CtJ 
10 lJ 3D 40 50 ~ 
10 [J 30 40 50 [b 
1D[J3D40g~ 
U20:040Q ekJ 
U 20 1] 4Vl fJ riJ 
LJ~~D4D{] m 

64 

uDLlJJgm 
65 

(Please check that all the above have a 1 -5 rating) 
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7.3 Please indicate any other problems which you have encountered 
in conducting fieldwork. 

::1 i/~w. : :;e ~~Eu: m:a?:MI:~£: ¥~:4d't 
• .t-..7~. -f~/.Z~.~u. .4-dflf-Z, . . . . . . . . . . . . . . . . . . .. / 

m 
66-67 

.. .. .. .. ........................ .... .................................. .... ........................ 

.. .. .... .. ...... .......................... .... .... .... .......................... .. ................ 

7.4 Do you intend to do fieldwork~duting your 
teaching career? 

-. 

Thank you very much for your co-operation. 

Tokozile Ngquba (Miss) 
M.Ed. Candidate 
Rhodes University 
GRAHAMSTOWN 

c / o Clarkebury College of Education 
Private Bag Xll 
CLARKEBURY 
5024 

.... , 
. , .... 

, . , 

\ 

' .. 

68-69 

OJ 
No~D 

71 
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APPENDiX B 

GEOGRAPHY FIELDWORK AT COLLEGES OF EDUCATION 

interview schedule for third year student teachers specialising 
Geography. 

This is a follow-up to the questionnaire 
time in May. I would be very pleased 
answers to the following questions. 

which you completed 
if you can assist 

some 
with 

1. From your responses it appeared that fieldwork is used so 
little at the moment in Transkeian schools. Why is that so? 

2. If there are so many problems, are they worthwhile solving so 
that fieldwork can be used? 

3. If these problems can be solved could you feel equipped to 
conduct fieldwork? 

4. If yes, why? 

5. If no, why? 

6. From the responses of those who had experiences of fieldwork 
it was gathered that the activities they enjoyed least were 
filling in prepared worksheets, doing field sketches and 
interviewing people. Can you perhaps expl ain the possibl e 
reasons for that? 

7. Generally students claim that they do not like listening as 
is the case in formal lessons, but surprisingly more than 601. 
respondents indicated that they enjoyed listening to talks 
given by the teacher in the field. How can that be explained? 

8. The general feeling is that fieldwork must be done throughout 
the school career. Do you agree with that? 

9. Give reasons for your answer? 

10. In terms of evaluating fieldwork respondents appeared to 
prefer it to be eva luated in the form of wri tten report as 
against verbal , report. Do you agree? 
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Why? 

12. From the respondent ' s response it was discovered that they 
felt that there is no need for fieldwork to be examined at the 
end of the year. Do you agree? 

13. Why do you think that way~ 

14. How do you think fieldwork should be assessed? 

15. From the respondent ' s responses it appeared that map reading 
as well as geomorphology is important for fieldwork. Why? 

16. Wha t are the other areas in sy 11 abus that can be used for 
fieldwork? 

17. Half of the respondents claimed that lack of suitable sites 
for conducting fieldwork is no problem at all, the other half 
felt that it is a major problem. Can you clarify the possible 
reasons for these differences? 

THANK YOU. 
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APPENDIX C 

LETTER FROM RHODES UNIVERSITY REQUESTING PERMISSION TO VISIT THE 
TRANSKEI AN CO LLEGES OF EDUCATION 

Department of Education 

RHODES UNIVERSITY 

P.O. Box 94, Gra hamslOwn, 6140 SOUTH AFR ICA 

Fax (0461 ) 25049 Tel ephone (0461) 22023 ext 383/384 

19th April 1991 

TO WHOM IT MAY CONCERN 

Miss T. Ngquba is a Masters of 
University. Miss Ngquba's study 
perceptions of College of Education 
value of fieldwork in geography. 

Education student at Rhodes 
area is concerned with the 

Students regarding the role and 

The research.requires her to administer a questionnaire at Colleges 
of Education in Transkei and will of necessity involve the 
geography ·~pecialist students . 

.... ,;.;t:f~· 
We ·:·reques't your permission to allow her to undertake the research 
in the Colleges of Education under your jurisdiction. 

Yours faithfully 

.. 

SUPERVISOR DEAN 
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APPENDIX D 

LETTER FROM THE RESEARCHER REQUESTION PERMISSION TO VISIT THE 
TRANSKEIAN COLLEGES OF EDUCATION 

• 
, > 

The Direcror General 
Department of Education 
Private Bag X 5003 
UMTATA 

Dear Sir 

Clarkebury College of Education 
Private Bag Xll 
CLARKEBURY 
5024 
18th April 1991 

RE: M.ED}~:JFCH FOR T. NGQUBA IN S.T.D. COLLEGES OF EDUCATION. 
. .." ..... ~'. '~'- , ; ,~. 

t " wish .. "~~ ask for your permission to visit the Transkeian S. T. D. 
Colleges of Education to conduct some research. The research is 
aiming at finding out the perceptions of College Students towards 
geographical fieldwork. This piece of work will be beneficial to 
the Transkeian teachers and lecturers. 

I hope my application will meet your favourable consideration. 

Yours faithfully 

T. NGQUBA (MISS) 
./ r O

; . ..... ' 
~ ,. ~ " 

," 

.' 
" ~ : 
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SEC 0 N DAR Y TEA C HER SOP L 0 M A 

SYLLABUS FQR GEOGRAPHY 

CONTENTS 

A. INTRODUCTION 

B. COURSE OUTLINE 

C. SYLL~SUS IMPLEMENTATION 

r 
! 
! 
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::. ~. :: -. ::'~",.:- ~: ,- ',' 

; ,2 :,.: .: ... ~ _::r, -; :.: a 11 y ;,. " -:j ., 

l.~ To 2~ab12 them to p1an and preSEI1t lessons in g20graphy 

1.5 To help them learn hew to c?llect and ccnstruct simple 
teac hing aids from locally ava1)able ~nd il)eXp2Sive mater~~ls 

1.5 To pro~ide the student .teacher with expertise that will enable 

them to '1e:..ry tr.2:lr mltlhods of teaching and to uti l1z€ a 

variety of evaluation methods) i ncluding self evaluation 
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I 

.. . . . .. J . : ... . ) 

108 

- . 
07 ']i: '::9i" ::: ;JflY · 

,".,. • ':l ..' . ~ . " - " \: '" '. ­.. ~ , 

3. For ,·egional stjdies, teacher train2es need to ~nderst5~d the 

ccncepts of developing an~ developed cDLntries and a case study 

approach has been adapted 

CONTENT STD I 

1. Astr0nomical and mathematics Geography 

1.1 ,he solar syste~ 

1.2 The earth - shape, size, movements and the results 

thEreof 

1.3 Lines of latitude and longitude 

1.3 . 1 ·· Latituce and noon altitude of the sun 

1.3.2" LOQgitude and time 
.-' :, ' 

1.4 Themoon - pl-.ases and eclipses 

2" Ma Dwcrk 

2.1 Atlas work 

2.1.1 

2.1.2 

Hew to find the position of a place 

Practice in the use of the atlas index 

2.2 Map projection 

2.3 interpretation of 1:50 000 topographical maps 

2.3·1 

2.3.1.1 

2.3.1.2 

;~arg i ~al information 

TrUE and ~~snetic ~orth 

i 
I 

t 



) 

109 

'. :. , ,"', ' 

.' . • .j. ; • . :. ' :. , .~ ;:'.; ~ . I '.) . ; :.: 

" - . :.. . . ' . .; ..... : ; 

~ ~ - .. 
~. '=" : .::: 

2. ~. ' .-
j • • :) 

2.3. 1.7 Ca lcu1aticn 0r simple cro5~-s2ctions 
2. 3. 1,3 Calcu~ation of gradi0nt 

2.4 

2. 4. 1 ~jpes of air photos 

2. 4.2 S~mp':2 c.Xp1of:otion of hO'f! a ','crtical ail"' photcgraph is tak2n 

2.4.3 

2.4.4 

2.4.5 

2.4.6 
2.4_7 

2,4.8 

"The seq uen ce of vE:rti&-al photos and how they overlap 

:nfo!-mation on the margins 

Calculation of sca le 

Recognition of features on an air-photo 

Simple interpretation of S.A. 1 : SO 000 Tapa-sheets 
using vertical photographs of · the same area 
Students should get practice in viewing st2reo 

pairs through stereoscopes and magnifying glasses 

2.4.9 Interpretation of ortha-photo maps 

3. Geomorphology and OCeanography 

3.1 The earth's crust: - composition and structure 

3. 2 RO(;K types: origin, characteristics and importance of ingneous, 

sedimentary and metamorphic rocks 

3.~ Internal forces that shape the earth and resultant landforms 

3.3.1 Continental drift 
3. 3.2 

3.3.3 

3.3.4 

3 . . 3.5 

3.3.6 

3.3.7 

3.3.8 

Plate-tectonics 

Vulcanism 

FOlding 

Fau1ting 

Warping 

Eart~:~l; .::kes 

Arees of crustal instability and shield areas 

3.4 Extern al f0rces that shape the earth . 

'-. 
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.: :~ . ; . . .. . \ 

3.6 Topcsraphy associ~t2d with horizontal and inclined strata 

3.7 Evol~tion of 1~~d5c5pes 

3.7. 1 ?~ n,.::p1(!r.ation and pedip1Gnantion 

3.7,2 Concept of dynamic equi1ibri~m 

4. Soils 

4.1 Soil forming factors 
4.2 So; 1 erosion c.nd cOSEfvation 

CONTENT -STD II 

1. Climctology 

l.t' The seasons 

1.2 The atmosphere - composition and structure 
1.3 Temperature 

1.3.1 InSOlation, radiation, conduction, conviction 

1.3.2 Factors affecting the horizontal variation of temperature -

latitude, the effect of land and water distribution, relief, 
winds, ocean currents, soil colour, cloud cover, rainfa ll 

1. 3.3 Lapse rates - environmental lapse rate, tempercture 

inversion dry adiabatic lapse rate, wet adiabatic lapse rate, 
wet adiabatic lapse rate 

1.4 Moisture in the atmosphere 

1.4 .1 ~bsolute and relative humidity. dewpoint temperature 
1:4.2 Simple cloud classification and recognition 
1.4.3 Prec~pitation : rair:, hail, snow, dew frost 

1.5 At~.osphE I·e press.;re : definition and reprentation 

1.5.1 Relationship between pressure and wind 
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1. :: . Z 

1.S. ·2.1 

1.5.2.2 

1 .5.2.3 

1. 6.1 

1. 6. 2 

1. 6.3 

1.6 .4 
. T.6. 5 

1. 6.6 

1. 6.7 

1. 6.8 

1.6.9 

1.6.9.1 

1.6.9.2 

:; _ T. C. Z. 

tropical cyc1cnes, monsoons 

T2rtiary circulation: land and sea breezes, katabatic 

f l :~~ Chinnok, Fohn and Berg winds, Minstral 

WeathE~ processes: 
C3~ses of uplift 

Thermal stability and instability 

Convergence and -;nstabi 1 ity 

Some atmospheric models 

Geostropic flew 
The thunderstorm 

Mid-latitude cyclones 
Tropical cyclones 
Practical work 

Use of \,eather instruments, keeping ~'eather records, 
interpretation of simple maps and diagrams 

IntHpretationof synoptic weather maps with special 
reference to South Africa 

2. Population Geogrophy 

2.1 Popu~ation characteristics 
2.2 Population distribution and density 
2.3 Population movements 

2.4 Population explosion 
2.5 Practical work: statistical diagrams and maps 
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B. CSNTENTS - STD ll! 

1.1 Rural sett1ement 

1. 1. 1 ';>1:':s 

1.1.2 Fac~Grs influencing location and form 

1.2 Urban 5ett ~ ~~ent 

1. 2. I Factors aff2cting site, situation and functions of urban 
s2ttleIT!f:nts 

1.2.2 Urban morphology 

1. 2.3 110ce 1 s of 'jrban structure 

1.2.4 Distribution of urban centres 

1.2.5 Spheres of influence 
1.2.6 Urban hierarchies 

1.2.6.1 Primate Metropolitan Area 
1.2.6.2 Major Metropolitan A~eas 
1.2.6.3 Metropolitan areas 
1.2.6.4 _:·lajor country towns 

1.2.6.5 Hinor country town s 
1.2.6.6 

1.2.6.7 

1.2.6.8 

1.2.6.9 

Simple central place theory 

Urban expansion 

Urban prob lems 

Practica 1 work 

Interpretation of settlement types and morphology through topogra-
• /. " pr,ical map analysis 

2. Ecoi1om i c Geo'~l~cphy 

2.1 Definition: primary, secondary , tertiary and quaternary aciivities, 
renewab ~e and non-renewable resources 

2.2 

2.2.1 
2.2.2 
2.3 

2.3. 1 

2.3.2 

Piimary activities 

Farming: ': ,x,nercia 1 and subsistence 
l'Jining 

Secon~ary activities 

Light and he~vy industry 

Factors favouring location of industries 



2.4 

" <1 ' C . . I 

2.4.2 

2.5 
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T2rtiary activities 

Service industries 

Stages of eC0nJmic d2VE10pment 
Practical work 

.... 
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TRAkS KE! TRANING CaLL~GES FaR 

SECOND YEAR 

1. The place of geography in the school curriculum 

2. Aims and objectives in the teaching of geography 

3. Past and present trends in the teaching of Seography 
4. The school syllabus 

4.1 Basic principles taken into account in compiling the 
syllabus 

4 . .2 Critical study of the syllabus for secondary school 
geography 

4.3 Drawing up of schemes and records of work 

4.4 Planning of single lessons, units of work 
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TRA~~SKE~ TRA~N;:NG CCLL::GES S~·LL..~BUS FOR G~:jGRAPHY - STD 

METHODOLOGY 

THIRD YE.';R 

Methods and organisations 

1 Application of the principles of G2neral didatics 
to the teaching of geography 

/I;ethcds specific to and particular to the teaching of geography 
and secondary level 

l Difficulties encountered in the teaching of Geography with special 
reference to mapwork, practical work, weather charts, note 
making, assignments 

Follow up of practice teaching 

Teaching Aids 

Evaluation 

Tests and examinations with reference to Geography 
Continuotls assessment 

/!;arking 

How to do remedial work ,-
N.B. STD I AND STD II will be internally examined. 

For STD IIi two"question papers will be set, one on the content 
and the other one on methodology. Each of these papers will be 
of 2 hours duration and will be out of 200 marks 

TI1-1E ALLOTi1ENT 

Sugsested guidelines 8 - 35 minutes sessions per week 

I 
'j 

----- -~~ 

I 
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, lLJ 
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flint!. ions ur ltlilpS, k illd ~; of Inill' ~;. : l !t~ 
lIIilp 'Ielj~nd, IHflP se a les, 1I1ilp pnJjt~C -
t iuns, r. o -or dindtes, or' it,,, !.il t ing iI 
nl41P, hp.l'lrings on <., lIIitp. 

inl.l"odllct inn lo cO lllolir nwW; , how il 
con lour tUlip shollld fH~ V i£~we d, 
id",,!: If!cJl: lOll 01 1,\llClfor'lns. 

1 . ~ I'IIOlllCIUII'1I5 .. _-_ ._--- ---

lY!'f'$ "r \,h Ol:(I~Jl"'IdIS, i\(lvilnl.illjl.'$ 
alld di~ fldv,lJll.i)(Jes of pt,lOtog""l'hs, 
51."I"s of aer-id 1 I'hotu<jr''1lh s , 
all"lysis and Inlerprelilti oll of 
v,'rt Ie iil I ilcri[l I . pl\(ltog,-,' pli~. 

I , J 1 i 1:1 fn.1l1i11 ; 

I.~ 

• 

S i ~J llifiri"'c(! (Jf il . fi e ldlr'ip, 
PI"f'PiU·.! I. iun hy 1.I~,lctlf~ r·, fly ~; I. lIdl .' 1I t ~ I 

r.olleci:itlll of d,,"', "',"I'y s i~; ;,"d 
II t"f! ~e rJl. iJ I. i on 0 f tid t l\. 

IJ 1 AI;,Ulf'iI·I/IT Ie I(EPIWiCNTAT ION or 
~i lilT I~; r 1 cs 

IJ:;C ;11 ,:1 drJwin,) of \lr,1\"h5 .H,d 
d i dgr,lIl1c . 

Usill') ill ' ,1I.1.' s to 1 in.! h'Cili. ions. 
S i "'I) lee iI Ie u 1 ~ l. ion s us in 9 5 C J Ie 5 . 

IJ'-ilvlinu 5 illip Ie conl:our' HI ,' rs IIhlk i"9 
100del s of Idndfor·IIIs . ~ 

Idenl. i rying feature!; on <ler ii,l 
photo\lr'ap\'s IJ S 'ing s tereo$copes. 

~I"k ill<J "i) 'eLl OilSI',"V,ll i"n , ' '''dk ill<J 
d)·,II·lil1'.I s, .coll('cl inf) ,Llt;l . 

,. . I It Ion 
1
·1"tkinq ~1',lp.'I·'Or dilli.l . . 
t'(.:' I)f ' P 5(~ Q _, 

lIow to make ami rCild a 
!low Lo '''ilke a"d re"d a 
all atlas. ~ 

IIlflfl. • U 
map. t'U , 

• I 

Interprete ilerial phol:o<jrilphs. 

FOl'lnlJldl illY iI prall 11."11, d hy!",1.h 
ell Ileell",! d.ltJ .In,' Iy s ln~ 3n'.1 
1nleqlret ing d"til. 

• 
--- • _ __ _ _ 1 . ___ . _ --._-- _ 

1 
Ji agrrnal ic L I ', ' '1 I i\ll<. , 

- -_ . .. _-_ .. -- ,- _. __ .---_ . __ .-
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'? 1 Tile inLcrna! structure and eOlnro,il ion or 
the part.lI. 

2.2 

2.J 

Crllst.ua! ro cks 
'u s rr, ,,~;b\< .~o< "i,el'; ~') 

IlllenbJ! Cnrecs "t."tt+rl~ tile' carl.lI iHld 
tile ,'esuttant !<ltHlfonns : iso~;l'lcy, 
cont:Jncllta I drift, warping, fa Idill g, 
r"ultlng, eartllquakes, volcill\i~lIl. 

] , l'OI'ULllrJON (;[OCllIII'ItY 

:1, I llie distrlbutlol\ and density or wo, ' I" 
population: IIr itllnlet ie, Pllysiological, 
ayricu!trl'iI! den5illc~, facl(ll ' S 
influencing ecumene and 1l0tl - eCIJIIII! r1e 

ar'eas of tile wur'!r! , 

3,2 Populiltlon clliH'aclerlHies : birth 
I'"les, "calli rales, facturs inrluenc- J 

ill9, blrtll and death rates, Lt i<o",~(, <"O-(i', 

J, J A'.!i! slnll:l:lJrl' ,l(ld IlOlll/Ial ion pyr',111lids 
, division of "Uc pyr',lHdds accor'ding lo 
S(')( • 

J,'I I'llpulation nHlvC!lIIcnls; causes ,III" 
c IJsstf iLid ion, 

J,~j UI' ball/Rul'a l""ti o 

3,ti H'lpit! ~rowth ilnd pOpUlillion explosion, 

'I. ' 1\'; .!BI~~I I CI\I. r.FIlGI(I\I'ItY 

~,I lilt :',I)I.III( ~J V'i fU1 -_ .. _----- - - _ .. _--

tile Illi Ik y I<'IY, the p!.lnei.", lll(~ earlll's 
muvements Mid resu'l ts, 

~ , ;> !lIE HIlOII - " I .. . · 

Colleclin'J specimens of I'ods 

Outd(lor trips to ideillify. lallMorills, 
Idellt ific<liton of I,J1Jt!ronns r, 'OIll tape­
grnlltical sheets and aerial photo, 
gl'''ph,; , 

1 : ()Il~I..-ucL in\! <llld illtc"prel: ill') I'€prcse- ' 
lul inn tec!ltl 'ifllJCS sur:h (\5 IIIJPS, ltlbles 
diag,'allls, gri'lphs. , 

1I~; illg ! : h(~ sys t"'1II , 5 "Pllr'oaell iH te,1<:lIillg 
I'lI!;11 nlld pUl 'I filctOf'S, 

lIIJs"r '~"l ion of llle soldrY SYS!:CIIl 

M,I\( ill'] of If i:l\jr"'lls 

~, ; ~ 

\ 
Lullect in'] spcc IlIIens ' 

Illu slt'al ing the !alldforms b) 
means of contour, lInes. 
Tn"!n') pictures. 

Use statistics to draw grallhs, 
diagrams and maps. 

" -

" I" 

Making observalion of the stars 
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5. CLl"'''TOLOGY 

5.1 "HlOSI'IIf:ll[ ----------

compositilJrl illHI :.l.rllcLurc. he;It.iIlU. 
hot· ilollt ,\ I ~lId ver t ie,\ I lCIIII'l!\ ' illilre 
9r,)di(~nt.s, l il p~e r 'llt es,l11oi~;ltH"e ill 
the it tlll(J~;p'H~r·e. 

5.2 ~!~Q~rut~!~_~~~~~~~~ 

pr'cssure units. v,Ir-L,t "ions ill alt' 
pr'eSsun~, i~oh.)) · ~, J.Ir · es~; lIre 

gradient, wind alld wind direction. 

:; _ 3 G[NCRIIL C I nCUL/IT ION or \, r ND -------------- --- - -- ------

- pldllotary air p,- es~Ilre be1l:s, 
pr illl"I'Y it ir c i.-(ulal ion, tile 
l! ' ice lll1lill ' <lrrdnf)rlllcnt. . 

OlJscrvill. ion ilnd recuY'ding of elelllents of 
Wt'i.! I Ilcr. U ~;e 0 r tile t I!Ul'O log i (. l\ 1 i Jl S tt'umen t s. 
(nlllpi ling I.he infonllitt ion. Cd Icul"t ing 
averdues. 

U ~; e of it barollleter. Illtr·oducl. ion La 
sYlioptic weilther charts, 

Inl.eq.lI'cliltlon of synoptic lIIaps 
1h",lwiIl9 of skeLches 
1'I"kill'j oh';ervdLilills. 

• 
" 

'-

• 

Representing the Informatlo 
on lIIilpS, 9r~phs, d 1 "gra~ .. 

(ollectl,\g Information on 
temperature, wind direction 
and velocity, cloud cover, 
~reclpltatlon and plottIng 
It on a map, 

• 

\ 

, 
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.QJUUiL CONllNT 1\IIII"II1!IOD I NlTHGIU\TUJ I'RACTICflL~IORK ----------.---.----.--.... ------'1---------------- ----- . ---------.------.... ----., ----------- ."-'----, 
~jL~E:RflL GEOGH~,!!I C HeliN' QU[S I . 
I. I 1 Q~gQ~~1~12! ~~U~~~~ I 

1II(:r1'.lIn!fJll!rll. or dl!. l.oJrIU! illld .tn"I. C..III ul"L­
III') ,)r"ulelll, en ,,"- gelll(~IIt or r~tI'": 1. iOll vI' 
,"aps, d"awlny cross-sections, vert iea I 
eX<I,)grrai: lon, map int.erpr·eta !. ion. 

1. 2 !lUll II\. PIiOTOGf{IIPIiS ------------------
1. 3 lilll(;IlI1I1f1fIC H[PRESI:NT!lTlON or STill 1ST ICS --------------------------------_ .. _-----

grd{"1S and dia'l"an,s 

U II-iATfII.OGY ------
2. I 

2.2 
2. ) 

~.t1 

., I 
, . • J 

2.6 

Causes of air uplift 

Tllermic slabllity anti inslability 

Convergence alld 'InstaiJ I I i ty 

III.IIIo sl'he,· ic models: gcoln'phir; r low, 
t.hlllldr:rslorllls, tonl .)d()t~ sJ mid lat. iLuui! 
I yc lone, l rop i Cd 1 eye lone. 

Climatic c()IIrllllon~ in re<)ioll s 

m(lv 111'1 d 1 st Ud',lrlC C s 
['I",'lor' ia I !lfr iea 
Soul.h"' ·11 tlfr led 

III Curope 

C I in',ll ie cond i lions 

vdlley ciilllates 
C i ly e 1 illl<ltc!; 

,>':"" 

of 4!i' C~lellL 
.~ .. -:.: ... 'f~ • •. ~:--. ' . 

{Dlt-IIIHI'IIII1 nLiY 

J.I \Ii ,,'lherinn : 

Exer'c lses on t.l1jlou,-aphica I maps. 

Exerci~es on statistics 

[xperilllf!ntation on Y'ls11l9 air 

i~ocle I iljJproach 

ldelilificollloll UII wcaLl,e,- Illaps 

, 
Oul'upor o"scrvi,L ion allLl 
expei-- illlcnl.ill ion 

Models of landforms. 

Set lip a weilllicr station 
anI] a wealher chart. 

, .. 
:." 

. ., 

. J 

/' 

.... 

./ 

, : '!.: i ~ ' ... 

'\"' . ~. 

. ,-.' 

.: I t~ > 
;Iil . ~ 
:'. \. " ~ " 
I : .• , , ., .. :::, " 
' ; I~' 
1 

, . 
. I " , 
; . ," . 

"I" :! I r" ' I ; 

: .h 
l il~, 
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3. ;> [ROS JON -------

3.2 .1 Hunning waler: flol; Pdlter n ~ o f 
riven, types of rivers, I.he 
f luv ia I eye Ie of er'O ~ illn. lilnd­
forilis ci,a,-de ter i s lic a" ''''05 i all 
ilnd deposltloll. 

J.2.2 ih.e sea ilS an i\~cIIl ' of cru,;ioll: 

aucl1t.s of IIIill·;I10. UY'adat ion. 
litrldfoY'1I15 Ch itfilCt.I!flst; c of 
lIIar Ine er- o~ lun, IilndfOl 'lIIs 
ChtH"ilct.e r'islh: of" lI1ar'lllt! 

deposition. 

3.2.3 The action of wind: 

vlillu dcgrad.1l Ion forllls, wind 
augrauat lon, Sillld deposit ion 
forms. 

'IU.2.4 Karst lopogrilph'y: SUY'filce 
cll~ril~l.crislics ilrt(J 

~lJblerdlleilrl f onll5. 

3_2.5 Ice ilcLion: 

'Jik~~""~4~, 
~~,~~, 
~'OjP' ~ <lIIW-~ 
~. 

:1.3 IIIiAIHRGr IIR~INS ----- - -- - --- -- -

\-/tIlL'I- ~IJPflly, ~lil.c~, . . dl ~ lI~il. .)', ~ l.rl~,j l:J 
i' " t.i.el'IIS, sl.re;IIIl pir ,lcy. Inn'Jih"""jll ,d 
IH"of lie of a r iv'~r and I.he COllCt'i1L of 
~rad illg. cruss-prof i II.' of st.re.lIus . 

fI field excursion <lIOIH) I:III~ river. 
Co Il l'ci. ion of spe c illiellS. 
RCfJl'eS'~IILdl. iOll ,\(Id in lc qll·el.itl: ion of lhe lanu­
lanus on cOld.Dur- IIIdl'$ dllt! ilerial phlltogr3phs, 

1\ fie It! eXClIr'; iOIl il lOll') t.he sea, Topogr~ph lea I 
~ h~! et.~ ilnd (Jer'id 1· f1h(J'-o!Jl~ aphs . 

" " 

" " 

Illl ct' prPtaLi(l1l of dr·i lill.lfJ{~ bJsills 011 
l(II'0'Jr.lph i.:,' I "1011' :;. r i,~ IJ CXCUI"S iOlls 
d IOIiU the I~ i vel' . 

I. 

, 

" -

" 

r, 

. __ . ____________ . ___ .. __ ... ____ ____________ ' ___ " _. _. L_._. ____ ... __________ .. -________ . ___ . ____________ -! - ---':~ 



~. f.(I1SYSTEflS, ENVIRONMENTIII. I.\IILIINCE liND 
CIlN5EHVAIION ._------_._---_ •. __ ._ .. _----_._--_._-_.-.-

4. I ~m~ 

Soil lYl1e5, soil Ch31·,'ctCl'islic~;, ~,oil 
forming I",lct.ors, ZOll3 I 50i 1 I..\'IJI~S 

1\.2 ~oill2r'osiolll\lld clJ tlS e t' Vill.ion 

q.:i . (ollcept of oil ecus'ystelll 

- cncqJY fluw, lIull'lell\' cycle, 
hUlliall \!IIpact. 

I 
. J :..- ~,llall F I ("NeE OF Or:EANS 

N 

>. 

He OCI?an JS il source of 1110 is tlln! , 
)xy~clI slIpply, proten food, energy 
511111'Iy with aS50clated problellis . 

IIEGIONIII. GEOlillllrllY - TRflN5Kr I 

:iitll,ll lOll, clifllate, lIi1tll\'C veyclollrJll 
IlIhahll""l.s 
yt:II(', 'a I 1Jl!o<JT-aphica I fedl. I1I'(?~ of rl·t.\flsl-.l~i 
I1 l p' i ( til LlIl'c 

. lIIillill'.l 
1II,llIlIf,lI.llIl'illl) Il\dll~ll ' I('~ ,"I<I 1"-"""1'0,-1 
illlp"r!.Mlt rcU iOll s illld I.olm s 
f.,, -I.(Irs h'Hllpcr hllJ 1 r~lfl:;,I., P i' s ~COII()lIlic 
dl!ve lup!", IllS 

. . -_._ ,. - .,-_._----._-.. _-----_._----- --------'--.--.-- .~--

~ 

" \ ' 

IJr ilwill'l Ill" cn)ss··p ... ofill~ $ of 50i I s 
C(JII(~cliTl~ 5fJ1IIplc$ of !i.n il~ 

"y:; t.(~,,,~ dpP' ·I".I,;!' lo tile sl.udy or dll ~cusy~l.cm 

F il~ldilll)S to ,l\'e,IS or illl.t:rl:sL 
ll1depl' ndCllt study of ilS1Jl!'~ l. ~; 1 i~e 
i'IJt' j cu 1 tun!. 

------------_._-; . 

Co lice!. stllllpi cs ().( sot Is 

" 

Co11cclll19 lIewspaper reporls 
011 h·"" ~k (· 1. Collection of 
lopo'Jr"pll I cill "hIp S d I: are,1S 
01" rrdll:.ke I . 

" <. 

..... -.... -.., ..... - .-..... -.. -... -- . ___ ... _ ...... ,. __ .... ______ .J __ ,., __ ' _ . __ 
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~~, CONfeNT 
~---

_ ___________ ____________ <;.Qtill;.~LA.t:l.IL_':!~,.l1!91:!._ P IUICT Ji_~LH9R K _-----:= ____ _ . --
I. r.UK/lIIL G[OGHIIPIIY TTCIIN IflU[S 

.) ,-. 

N 
N 

]-. 

- ---:" ---------

1.1 g~~~!!!~~!!Y~_!l~U~!g~~~ 

",Isle rndLhclIlatlcal cOllccpL!;, 1II~,ln, 
median iln:i lIIodc, standard dey lot iun. 

Cl ! 1·111 101 (JGY 

2. 1 CLiMAlr OF SOUIII lint I ell - .. _------ .. _------ ------

the Influence of the sea, anLicyc lonic 
circulation, the wind sysLems, movill'! 
disturllanc~s, aspect, rural-urban corllacls. 

Z_Z ~Q~!U_~C~!~~~~_~b!~0!!~_~~g!Q~~ 

the subtropical pl.1teau, wann temperate 
plilLeau, 5ubtrupic,11 10l<vcld, plateau 
slopes, ~ub-tropical COilst, Lemperate 
[03St, meiliterrdnc<1n descr'i:, semi - arlll 
plat"a\1. 

(;1. OHOH I'IIO( OGY 

:l_ I fopoqr"phy dSSllC idled wi 11\ 11In- i;:"T1[.11 
slrdld: pltlte()u. meSilS, butter', bL'd 1.lntis. 

.1 ·.2 JopoCjrjlphy associdled wiLh inclinl'd ~,ll · "Ic.l. 

J.J lol'''~I-'lphy "s ~,o[idl.t" with III"~!;iY,, i'J""oll'; 
,-ocks : batholiLhs, 1,1[(olil.h:;. IU(Jolil.hs, 
100. 

'I. I-IA';!; 1'1O'II"liOn IIflll StOl'f IUfH1S 

1.' H,j S S IIIL1V Clllc nt : su i -I creep. r 10\1,\')'-'. 
IJnJslitlcs ~nd rockfallS. -

'1.2 Uevellll'lIIellt alld cltdrilcterisLic5 of :;IOPI'S 

-------------------- - ----------------------

Weather charts 
Set up a wCdther st~tlon for dir'i!ct 
obserya Lion. • 

Field '-~)(r:!lt'si()n 

I eI,-,,, I. i I' leill. ion 1)11 tOP"'f1',ll'h ica I 
:) li Ct!l.s Ilfld i.1l~r·i(\ I phnlo~p' ~'phs 
Ih',\wintj ul' Lr()~~-' prot i l es 

. 

Collectio'l of weather reports 
f,-ont nl~wspapers. Sett Ing lip d 

weather station. 

\ 

, 

Hodcls of IJIIJfurrlls 

f'i Imin/) 0'- co Iket iny II icl.ures 
of IdlltifO'-'"S. 

t"-

, 
\ J ; I 

I' I 
f -

f 

I , 

:f 

I i I 
I 
I -, -, 

I 1\' 
I . 1 

'I , 
1 , -

i 

I, , . 
I 
I ,-

11: 
:j 
! \ 

1 :l 
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.- -----. -'---"---~-:l _ ___________ • ___ . ______ .__ ~=-.. -=-·-=-=======Jl=_ _________ "___ 

. -'~-. ------.---------.---.. -. -- . -····1--··------_·--:--------.-
EVOI.IITII)N or LIINDSCIII'[S 

------------------------
1 

I 
pencp IM,,,t lon, ped imellt,lt iOll, COIII:I.:l'l ur 
dYIIJllliC cCjui I ih"in.~n. 

lhe use of il cl illllll1el i cs· in tlel.enwinillV 
s lnpe 'JI" ,I<.liclils dUl"iliV ,1 [ 'ield exclIl"sio n. 

5),('(' 15 .1 

co n I Ollt' 

:i l{lp e 

S. [( .IlIHlM I C GEllGHAl'llY 

Us inv 1. 01'O\]raph iea I 
d, ' aw IJro[iles along 
lin es to illaSlrate 
fonns. 

"" N 

6. 

5. I 

< ' ) ;J. L 

Rcnewab Ie and non ',-cllew,lh Ic ,-e:;o llr c('s 

lJt iii sat ion or rCSO'lI"ces 

prlm~ry ecollomlc activities 
seco"daryaclivities 
tertiary activiti e~ (with eXil '''pll!S 
I.Jken rrom South flfr iea. 

srrJ~l!J1r:N._!..JJ_[ O~~I\I ' I!! (exami'les rl'Olll Suut h /\r,' iCol) , 

6.1 Classification in lerms of size Jnd 
complexity, function and pattern . 

G.2 Ilural Sr.ttlelllents 

fun ct ioll, p"tt er ", r,lctors illrlul:" c irlY 
life, !;il.",ltiorl ""d fonlld epo pu1.lli un, 
pldrlllillU {illd (kveloplllelll s trt\tc<jics, 
Ilttl lcrn s in ~/o tJltl Afl ' i l' ,l . 

. (i, J IJd'J" sd liL'IIIelll:; 

lI.-ll.IIIis;ILion, loc;"lio" or ciLi!:", 
fllliel i(Jn ~, dl:;l.I · ilJlIi. inn morphol,,!)ir,,1 
!..l , 'uct. \lrc. l (l nd-u~;e Z01les, mude I s of 
\11"'111111 ~;tructIJn~, <jfO\l/lh and eXllan~ ion, 
prohlelllS dlld jlo~ s \hle ~() llJlioli s. 

f\. v l s i t: to v/liet'e rt'!~ources tln~ 
ex!' loi 1..,([ ,II III to where they Me 
p.~oc: es ~;e d . 

Simulations to Involve pupil s in 
choos ing loc"tioll alld s it es. 
rieldl.t·i~ s to rural, urban are a s 
to lonk " i. the il" lo cal: ion, 
i'hy ~ i e<1 1 ell'! inlllllll.:nt, Ir ,III SpO\· t 
"oul:e 5, i',llt CI"TI l!t C. IJr' ,)wing 
(, r ~ kel.(hes. 

-

-.... ~ .. ... _--_._-_ .. _-----_._--- .- .. _-.-._--_._---- .- ....• - ..•.....•. __ .... _--_ .. 

..... -
Cllllection of ne.ws arti c les 
on eco ll olllic · llIi/tters. 

Fie I 0 l r j p s . Ma king 0 f 
settlement mode l s. lin <1 lyse 
topographical map sheets . 

" . 
;: , 

-\ 

I 
I 
I 
I 

. i 
I 



APPENDIX Eii i. 

TRANSKEI COLLEGE)OF EDt;CATrON S'Il.L.48liS 

FOR GEOGRAPHY 11ETHOOOLOG'f " STD 

COURSE OIJTLINE ' 

STD I 

1. TEAC~ING Albs 
----­. . . " ,. 

1,1 Cna 1 kboard \,ork 

Layo'Jt of: 

(a l Oi 'ag:~ams: <illd sketches 

(bl, ;/ritjng of the mainpoint scheme - e,g, ne'." concepts, terms, 

and writing of questions, 

1,2 Charts/PicturEs/P ho tcgraphs 

e.g, diagrams, graphs. maps . 

1,3 Concr~te rlod e ls (U se of these lessons) 

(i) Commercia lly made models (Usa of these) 

(al Giobes 

(bl ,,,1 iurion 

(iii Teacher Made Models 

(el C"rdboard-~uts models 

(d) Papter-made mode l s 

(a) Sand-tray models 

(f) Glass :nodels 

(gl Polystrine models 

(hi Plas:er of Paris models 

( i I Cay mode 1 s 

(jl Wood models 

1 .4 Napwork 

(al USe af an Atla3 

(bl , \.[al1 maps 

2. PLANNING OF SINGLE LESSON (To be done in April before Home Teaching) 

2.1 (a) 

(b) 

(c I 

Routine information 

',.[rit i ng of lesson topics . 

Aims and objecti ves 

(i I Definitions and defferentiation .between aims and objects 

(ii) ' Criteria to be USed in the ' wri~ing of aims and abjectives 

, .... 

(ii;; Tdt:i',ing ~i::!s - how 'to,statethem e.g. 0. map show'ing''the ' ,;',~,!~~', ;: 

~;;;I,~~::i~~;~:;lj~~. 



~~~~~~~~~"" ~~~~~~~: ..... .. ; . . __ -:"';.,L 

.~--.--~ .. ~- .. ---... -.:: . . .. 

2.2 

2.3 

125 

Presentation of lesson 
(a) Introduction ' 
(b ) Testing of previous knowledge 
(c) Stating of topic. 

Development/Exposition of lesson 
( i ) Subhead i ngs 

(ii ) Intergration of content with method 
(iii ) Use of teach i ng aids 

(iv ) Stating of pupil activities. 

2.4 Clos ure 

(i ) Conclusion 

(ii ) Evaluation 

(iii ) Application. 

2.5 Pupi l s Activity. 
2.6 Chalkboard summary 

Layout of chalkboard summary as it would appear on the 

actual chalkboard when presenting the lesson. 

2.7 References: Author, year, title, ref. pp. 

3. FOLLOW UP OF HOME TEACHING 

4, . THE'GEOGRAPHY TEACHER AS LANGUAGE TEACHER 

5. GENERAL METHOOS 

(i) Tel 1 ing/Lecture!/Oral/Narrative 

(ii) Question and Answer/Socratic/Heuristic 
(ih) Discussion 

(iv) Project 

(v) Inductive 

STO II 

). THE SCHOOL SYLLABUS 

; .1 Differences between Higher Grade and Standard Grade. 

;.2 General/Basic principles taken into account when compiling the 

syllabus e. g. Aims, acomprehensive syllabus, Systematic Progression, 

the Relationship betw~en different aspects; The Relationship between 
. ... ..... _. ', _ . . . . .... .:.::..: . . . : i: ... : . '0' • • ' . ' ~- : r " -

. Geogt~phy and other Subj ect.~. .. :" ;, , .. >:?~,~.:; ~;: : ... ::~_ ~~::} .:~:; 
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d Specific principles (See PRINCIPLES as la id out in SECONDARY SCHOOL 
SYLL AB US ) 

You shou ld handle everything under the following headings as laid 
out in the school syllabus. 

(a) Nature of Geography 
( b) Genera 1 educat ion of the pupils 
(c) Ob}eGt i V 80S 

(d ) Teaching approaches 
(e) Teachini techniques 
(f) Differentiation 
(g ) Examinations. 

.4 Critical study of the syl labus for Secondary School Geography. 

PLANNING OF SINGLE LESSONS (continued) WITH EMPHASIS ON DETAILS 

PLANN ING. AND EQU IP ING A GEOGRAPHY ROOM 

PAST AND PRESENT TRENDS IN THE TEACHING OF GEOGRAPHY 

J . METHODS SPECIFIC AND PARTICULAR TO THE TEACHING OF GEOGRAPHY 

(0) Mapwork and vertical aerial photogra~f1s 
(b ) Ne't-Is Geography 

(c) Projects and assignments 
(d) Fieldwork 

. . 

(e) Game playing in Geography C;~1\AJ:.~ Wv:.\" 

(f) No~e taking and note making 

(g) Betser diagrams and sketches 
(h) Practical work . 

. TEACHING AIDS CONTINUED 

(i) To teach about the rest of the commercially produced 
and teacher made aids. 
e.g. Stevenson screen. 

(ii) How to improvise. 

FOLLOW UP PRACTICE TEACHING 

- ,: ,. 
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DIFFICULTIES ENCOUNTER~D iN THE TEACHING OF GEOGRAPHY AT 
SECONDARY SCHOOLS. 

EVALUATI ON/ASSESSMENT 

(a) 

(b) 

The Nature and Use of Assessment 
• 

ChBracferistics of a Good Test 
(c) "Plannirfg and Constructing Tests 
(d) \~ritin.g and Constructing Tests 

(e) Improving Test Quality 

(f) Further ide3s for Instructional Planning 

(g) Leve lS'of objectives tested in evaluation/Assessment 

e.g. testing of knowledge, comp rehension, analysis, 
synthes is ·"etc. 

(h) Differences between Objective tests and Essay type tests. 

(i) The Marking Memorandum. 

AIMS AND OBJECTIVES 

15.1 Aims and objectives of Teaching Geography generally. 
15.2 Aims and objEctives of Teaching Gecgraphy as found in 

School Syllabus. 


