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ABSTRACT

This thesis reports on a collaborative action nedeease study into the teaching of
visual literacy to Grade 10 learners in a rurahhsghool in the Eastern Cape, South
Africa. Visual literacy is one of the critical asgs that have been incorporated in the
teaching of English First Additional Language aguieed by the National Curriculum
Statement (Grade 10-12), which has been implement&dade 10 as from 2006.

With the aim of improving learners’ performancevisual literacy | designed a visual
literacy unit that consisted of lesson plans rugramer 7 periods in 10 school days. In
implementing the unit the learners were first gedipnd then exposed to visual
grammar and visual texts and then they criticaiéywed such texts and designed their
own. Data was collected daily in the form of indival learner journals, researcher’s
journal/diary, and copies were kept of activitiesd by learners (individually or in
groups). Also, two teachers were invited as nartigipant observers to each visit a
lesson. Learner focus groups were conducted atidatifriends were interviewed, tape
recorded and transcribed. A camera was used eostidkphotographs to show learner

activities in groups and during group presentations

The data revealed that visual literacy could bghameaningfully in a rural high

school as the learners could identify, cut, pastediscuss elements of visual language
and they finally designed their own advertisema@mtgoups. In the analysis of data the
following factors emerged as hindrances for sudaes=saching of visual literacy in a
rural high school: lack of resources; learnersklata foundation in visual literacy

from Grades 7-9; and problems revolving around tinamagement and pacing.

As action research comes in spirals, this reseamtesented the first one and the
researcher found the study an eye opener and ddtian to build on in the second

spiral (that is not part of this research).
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CHAPTER 1 - INTRODUCTION
1.1. Introduction

The main purpose of this chapter is give an intatida to my research project, which was
intended to improve the way | teach visual literacg rural high school. In this chapter, |
will contextualise my study within the field of wal literacy, give my motivation for the
research, describe the research site, discusegbarch goal and present an overview of the
following four chapters of the thesis.

1.2. Context of the study

Visual literacy is one of the new elements thatehlbgen incorporated in the new curriculum
for English First Additional Language. This cuuliem was implemented in Grade 10 in
2006. The 2006 cohort of Grade 10 learners wexdirtst learners to have experienced
Outcomes Based Education (OBE) throughout theication (i.e. since its inception in
Grade 1 in 1998). The new curriculum envisageshmer who would be “imbued with
values and act in the interests of a society basa@spect for democracy, equality, human
dignity and social justice as promoted in the Cituntsdn” (South Africa, Department of
Education, 2003: 5).

Visual literacy was first described by Debes agr@up of vision-competences a human
being can develop by seeing and at the same timadhand integrating other sensory
experiences” (1969: 27, as quoted in Internatidislial Literacy Association, 2002).

Visual literacy has become an increasingly impdrémpect of literacy in a period in which
the nature of literacy has undergone change. isrrélgard, Kress wrote, “Texts which
would once have been continuous written prosetgaim black print, with limited variety

in font now involve a complex interplay of writtéext, images and other graphic elements”
(1996: 15). This points to the importance of viditaracy, which will be discussed in depth
in Fhapter 2.

Visual literacy encompasses a wide scope of taetsincludes: “film images, photos,
computer graphics, cartoons, drawings, paintin§suth Africa, Department of Education,
2003: 81) but for this research | chose advertisesigecause they “are found everywhere”

(Prinsloo and Criticos, 1991: 295) even in a rptate where the research was done.



There is a fairly extensive literature on teachang learning visual literacy but little so far
with a specifically South African focus. Similatiiyere has been little research done in South
Africa on teaching visual literacy; | found only®.A. thesis on teaching visual literacy

and only one on teaching media literacy. First-dioelsearch - on say middle-class students
in media- and technology-rich environments — maylm®oalways transferable to say
disadvantaged rural children. My research is fodusefinding meaningful ways of

teaching visual literacy in a disadvantaged ruetirsg.

1.3. My motivation for this research and discussiowf the research goals

Having completed my Bachelor of Arts in Educatioajoning in Education, History and
English | started teaching in 1993 in a rural reghool. Even though | started teaching both
History and English, | was later required by thiea management to teach only English
from Grade 10 to Grade 12, at which level teachwvag generally examination driven.
Focusing only on English, | became exposed to iffieuties of teaching it as a second
language. | started attending workshops, in-setvaiaing and annual conventions, which

enabled me to meet the challenges that confroneed m

Without realising it, English became part of mylgédife, as | was always eager to know
how and what to teach, and to find out how othacliers managed it. As a result, | was
able to observe an improvement in my learnersghbdeaching English using the Ex-
Transkei Education Department English Syllabus afiier South Africa became a
democracy in 1994, a new educational system catadaing which was intended to
integrate the various racially-divided educatiopatments, and at that stage the Transkei
became part of the Eastern Cape. At the same &mew transitional English syllabus was

introduced.

The syllabus and examiners changed and aspectadikal literacy were introduced into the
language paper, which both my students and | faliffidult to answer. As an illustration,

in the November 1999 English Second Language TPapkr, my Grade 12 learners came
out of the final examination room and asked me wihaipossible answers were to question
5, as shown in the following extract from the exaation paper below.



Figure 1.1 — Example of HG Visual Literacy Gtien

COPYRIGHT ENGLISH SECOND LANGUAGE HG - THIRD PAPER (1105) 9

QUESTION 5

To be honest, | did not

Study the advertisement below and then answer the questions on it.

know the answer, as | was

in a sense visually

illiterate. This was a ‘ UNiQATA
trigger to me to learn .
about visual literacy in
order to avoid
embarrassing situations in
front of my students. |
strongly desired to
investigate meaningful
ways of teaching visual
literacy in a rural high

school so as to improve

my performance and

THERE'S A GIANT IN EVERY ONE OF US

empower my learners in

their interpretation of what

What is the child facing? [l
they see. 5.2 How do the words in capital letters at the bottom of the advertisement link with the
picture? 2]

58 Why has a child been used in the picture? [1

Having identified myself 54 according to the aavertisoment, what do we need to do in order to become giants? 21
‘incompetent' to impart to =
learners the necessary visual literacy skillsdlath Advanced Certificate in Education
(ACE) specialising in English Language TeachingTEin 2003-2004. The ACE
programme stimulated my interest further, and Irddsan in depth study that would equip
me, on one hand with knowledge about visual litgradts totality, and on the other, with
the practical teaching expertise. This pointedmite direction of action research as

suitable for my research study.
Out of this desire, | chose to focus on Grade XDfarmulated my research goals that were:

* To implement collaborative action research withlegrners and evaluate a unit

of teaching/learning on visual literacy.



* To improve my performance in teaching visual licgrand gain a better
understanding of the National Curriculum Statemémt&nglish as an

additional language (FET Band) in this regard
1.4. Description of the research site

The high school in which | teach is located in @lwillage in the Butterworth District
of the Eastern Cape. Two teachers started theobohoondavels in 1971 as the
extension of a junior senior secondary school. ddtwol is three kilometres from the
nearest small town and is at the centre of mangggwstricken villages. As the second
high school to be established in the districtas been the centre of education in the
area and leaves a trail of professionals. Thealmgk consist of 10 classrooms, a
combined principal’s office and a storeroom, alcteoffice, a domestic science hall, a
science laboratory and a staffroom with two heddsepartment offices. The school
was connected to electricity in 1994 and has twevigions, two VCR'’s, a DVD

Combo and an overhead projector.

At the time the research took place, the schooldinaden teachers who all speak
Xhosd as a home language and their teaching experianged from three to thirty
three years. Their qualifications ranged from a-gi@ar diploma to an Honours degree
and some were studying to upgrade their qualificestito keep abreast with the current
developments in education. In English as an additianguage, the 10 classes
depended on three teachers who also taught ome@ubjects like History and

Mathematical Literacy in other classes.

At the time of the research project, the schoold&aénrolment of 451 learners who all
spoke Xhosa as their home language and dressegr@seribed school uniform. Many
learners at the school come from the surroundiliggés whilst a few are from the
small town nearby. Learners walk distances rangatgieen 150 metres and 6
kilometres to and from school. Many learners coromfextremely poor families where
the main source of income is government grantsibage or disability. A few parents
hawk in the village to make a living. Children frams background struggle to pay the

R150.00 per annum school fee. A few studentsrama families whose parents are

! - Following Mesthrie (2002), the term ‘Xhosa’ is used throughout the thesis rather than the
alternative ‘isiXhosa'.



teachers, nurses, policemen and business peopkramdposed to viewing of

television, reading of magazines, newspapers anelsicand travel on vacation.
1.6. Overview of the thesis
This section provides an overview of the five cleapthat form the core of this thesis.

Chapter one places the study on visual literampimext, explains the motivation for
the research, discusses my research goals, andigsavdescription of the research

site.

Chapter two, the literature review, will providéheeoretical framework in which this
research on visual literacy can be located. ltudises the nature of visual literacy; ways
of reading visual texts by looking at some aspettgsual grammar; it explore ways in
which media uses visual images; the teaching afayiand media literacy; and finally,

how visual literacy is realised in the new curricul

In chapter three, the methodology chapter, | desand justify the research design and
procedures that | used to carry out this research.

In chapter four, | present an analysis and disoassi the lesson unit on visual literacy,
which forms a critical reflection of what happerdeding the implementation of

research.

Chapter five, the discussion of findings, presantsscussion of common issues that
emerged from the analysis in chapter 4 of the iegcind learning that occurred in a
lesson unit on visual literacy. It will focus oretbonclusions drawn, limitations of this
research and recommendations including that anctfoée of action research be
conducted with the new intake of grade 10 learrdevsill also give other suggestions

for further research.



CHAPTER 2 - LITERATURE REVIEW
2.1. Introduction

As explained in Chapter 1, the goal of this redearas to work together with my
learners to find meaningful ways in which visuggdacy can be taught in a rural high
school through a collaborative action research@ggr with a unit of teaching/learning
on visual literacy. Additional goals were to impeowmy own performance in teaching
visual literacy and give me a better understandiripe National Curriculum
Statements for English as an additional languagd Band).

This chapter will provide a theoretical framewaonkwhich this research on visual
literacy can be located. | begin by discussingniéeire of visual literacy. Secondly, |
discuss ways of reading visual texts by lookingahe aspects of visual grammar.
Thirdly, 1 explore ways in which media uses visimaages. Fourthly, | focus on the
teaching of visual and media literacy. Finallghbw how visual literacy is realised in

the new curriculum.
2.2. What is visual literacy/media literacy?
2.2.1. The changing nature of literacy

Most dictionaries define literacy as “the abilibyread and write”. In the first half of
the 20" century, a literate person was someone who waiidamith letters and
literature, and anyone who was not was categosgsaliiterate (Christie & Misson,
1998: 2). Over time this has changed and in thedmade debates around literacy
there is disagreement on what it means to be téehow to be literate and how to
measure it. Literacy has come to be viewed mavadly as “the ability to locate,
evaluate, use, and communicate using a wide raingsaurces including text, visual,

audio, and video sources” (Information age inq@iog5: 1).

Literacy is a social phenomenon that is able toxghdoth “the nature of human
societies and is changed by them” (Christie & MigsI®98: 4). As western societies
reached higher levels of literacy, a demand for hinacies arose due to technological
and economic advancements. Kress (2002: 140-TkBpaledged the changing views

of what it means to be “literate” by suggestindhdtgo the “world as shown” and the



development of new ways of reading texts in diffiiéfenedia landscapes” where
different logic and patterns may apply. He furtbted that visual and multi-modal
texts “shape the imagination of the current gem@nadround communication” and “the
use of image as a fully representational mode hafact on the very syntax of the
language” (Kress, 2002: 166-167), which will becdissed in the sub-sections to

follow.

Although, literacy and language are two insepartibfegs that a society cannot do
without, the acquisition of literacy is not likeetlacquisition of language. All human
beings are born with a natural ability to spealirgbage and it is essential for
communication. Noam Chomsky stated, “the deep stre®f the language is
biologically innate” (in Moore & Dwyer, 1994:7), \eheas the ability to read and write
a language is acquired through a process of tamnd learning. Similarly, the case
with visual literacy is that although the abilitysee is a natural human condition, the
ability to encode and decode meaning of a particutaial image, is a skill that needs

to be explicitly taught.

Literacy, therefore, extends beyond reading antdngrio include viewing and
designing, and being critically aware of languag@ &uman construct. The word
“literacy” is now coined together with other worsrefer to a specific form of literacy.
As an illustration, there is: verbal literacy, meetlteracy, visual literacy, computer
literacy, environmental literacy, and critical tiéey to mention a few. Each of these
literacies has got its own definition relating t® @wn field of expertise. Grouped
together they have come to be known as ‘multipégdcies.” Unsworth (2001: 10)

explains how they are categorised:

Multiple literacies can be differentiated not ooly the basis of the channel and
medium of communication (print, image, page, scrdem also according to field
or subject area (history, geography, science, neit)s

It is common to find one person having combined soifithese literacies and that

person will be multi-literate.
2.2.2. The understanding of visual literacy

The origin of the concept of visual literacy canttaeed from a number of disciplines,
which include: visual arts, art history, aestheticguistics, literacy, philosophy,



psychology, perceptual physiology, sociology, aadtstudies, media studies,
instructional design, semiotics, communication &siénd educational technology
(Bamford, 2005: 2). John Debes first used the teisual literacy” in 1968, in relation
to the use of visual images as educational aidsewrhers, librarians and media
experts. Debes’ early work on the use of visuds$ @ education led to the first
National Conference on Visual Literacy in 1969, efhwas the forerunner of the
present day International Visual Literacy Assooiati At the 1969 first annual

conference, visual literacy was defined as follows:

Visual Literacy refers to a group of vision-competies a human being can
develop by seeing and at the same time havingraadrating other sensory
experiences. The development of these competeisdigsdamental to
normal human learning. When developed, they erablsually literate
person to discriminate and interpret the visiblgoas, objects, symbols,
natural or man-made, that he encounters in his@mwient. Through the
creative use of these competencies, he is ablentontinicate with others.
Through the appreciative use of these competertugeis, able to
comprehend and enjoy the masterworks of visual conication.
(International Visual Literacy Association: 1)

Visual literacy has been given many definitiongdifferent people at different stages of

its development as:

e The ability to interpret, use, appreciate, andter@aages and video using
both conventional and ZTentury media in ways that advance thinking,
decision-making communication, and learning®(Zkntury Skills, 2005: 1)

* The ability to recognize and understand ideas cgatv¢hrough visible
actions or images, as well as to be able to cordess or messages through
imagery. (Aanstoos, 2003: 1)

* The ability to construct meaning from visual ima@gésorgis, Johnson,

Bonomo & Colbert, 1999: 146)

From the above definitions of visual literacy, orturns to the debate of what it means
to be literate or illiterate. It is not possibterefer to a person who can see as visually
illiterate because each individual within their osatio-cultural, learning and working
environment acquires different types and levelgisiial skills and intelligence to
survive, function and interact effectively withimose environments (Griffiths, C. 1997:
5).



As an illustration, a peasant woman can be perdeaageémathematically illiterate’
but still be able to sew a complicated geometredtern, or a street newspaper
vendor who cannot pass Std 2 can easily give amsbtiange. Similarly, with
regard to visual literacy individuals with little ao experience of print can
distinguish natural images like the markings ongkies of cattle or patterns in
beadwork or woven materials. People, thereforguiae a basic visual
competence as part of their everyday lives (Promm&lcCriticos, 1991: 57-59).
However, if the same person was to be placed iffereht environment with a
different culture or work situation, she/he migbt have the necessary skills to

assign meaning to visual images.
Dondis (1973: xi) wrote that:

The successful interpretation of pictures and thelevcrux of visual
literacy itself is dependent on all users sharim@g@greed upon code, a code
being the system into which signs are organisedlicadles, including
pictorial codes, rely on agreement amongst theirausn their basics: the
units they contain, the rules by which these umiéy be selected and
combined, the meanings open to the receiver, anddbial or
communicative function they perform. Such agreenseunsually reached
by convention (culture). Inevitably, the final a@mn of visual literacy is
whole form, the cumulative effect of the combinataf selected elements,
the manipulation of the basic units through techagjand their formal
compositional relationship to intended meaning.

All'in all, visual images do not bring meaning ke tpeople but the people bring

their own interpretation to the text accordingteit prior knowledge.
To be visually literate, Bamford (2005: 1) wrotatla person should be able to:

* Understand the subject matter of images;

* Analyse and interpret images to gain meaning withécultural context the
image was created and exists;

« Analyse the syntax of images including style anehgosition; analyse the
techniques used to produce an image;

» Evaluate the aesthetic merit of the work;

e Evaluate the merit of the work in terms of purpasd audience; and

e Grasp the synergy, interaction, innovation, affectmpact and/or feel of an

image.



The great need for visual literacy came with theemtion of the camera, which
according to Dondis (1973: 7) formed:

...The final connecting link between the innate &pilo see and the

external capability to report, interpret, and esgrerhat we see, without

having to have special talent or extended traitingffect the process.
In our modern life, “most of what we know and leamtat we buy and believe, what
we recognise and desire, is determined by the datromof the human psyche by the
photograph” (Dondis, 1973: 7). Kress (2002: linped out that modern life is more

about “the world shown than the world told”.
2.2.3. Visual literacy and media literacy

Visual images are everywhere as shown in danee, féshion, hairstyles, exhibitions,
public monuments, interior designs, lighting, cotg@pyames, advertising,
photography, architecture and art to mention a(@amford, 2005: 1). Apart from
being seen live in our surroundings, these visualges are common sights in the
media. That gives visual literacy and media li¢gra thin line in between them; hence

the two terms are sometimes used interchangealtysimesearch.
Media literacy has been defined variously as:

* The ability to sift through and analyse the messdlgat inform,
entertain and sell to us every day. It's the aptlit bring critical
thinking skills to bear on all media— from musicleos and Web
environments to product placement in films anduatidisplays on NHL
hockey boards. (Media awareness network, n.d.)

e The ability to read, analyse, evaluate and prodocemunication in a
variety of media forms (television, print, radi@neputers, etc.).
(Web definitions for media literacy, n.d.)

* The skill of understanding the nature of communmicet, particularly in
regard to telecommunications and mass media. Tihestails
knowledge of the structural features of the meainm how these might
tend to influence the content of the media. (Mditkaacy, n.d.)
Media consist of "mediums” such as books, newsgapédiboards, magazines, comics,

mail, packaging, jokes, radio, television, movisffware and the Internet (Critical
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Media Literacy, 1994: 2). In this thesis, the warddia is used to refer to “mass

media”, which is used to communicate with a magseaiple.
The main purpose of media text (Fielding, 1996:-408) is to:

* Inform the mass of people about basic things likatier forecasts or local and
international news bulletins.

* Persuade customers to use an organisation’s setwibay a product or to make
a donation.

* Entertain an audience with the aim of attractingspective buyers in which

advertising can be done.

Media texts consist of the following four basic esdsound, written language, moving
images, and still graphic images. With the exaeptf sound, the other three codes are
basically visual (Day, 2001: 9) and that is whére link comes with visual literacy. A
media text is likely to use one or more of thesgesato get the message across.

All media productions embody "points of view" abtiue world. Whether these
viewpoints are consciously intended or not, theyifeat themselves through a variety
of choices by the people who make them (CriticatlMd.iteracy, 1994: 3). Questions

surrounding the media's point of view will leadtasask:

* What story will be told (or reported)?

* From whose perspective will it be presented?

* How will it be filmed (camera placement, movemdraming)?

* How will it be edited? (What will be included andhat will be left out?)
* What sort of music will be used, if any?

* Whose voice will we hear?

e What will the intended message be?

Visual literacy has a critical element in thatatls for an awareness that language is not
free or neutral but language is bound by societyepends on those who design such

texts.
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2.2.4. Visual representation

Visual images are a representation of reality beedvisual images are never innocent
or neutral reflections of reality...they representds, they offer not a mirror of the
world but an interpretation of iAustralian Government Quality Teacher Program,
2002: 2). All media texts are framed in the sehséthe designer decides what to put
in and what to exclude in the picture and how &spnt that. In the process, the world
is interpreted according to the designer’s vies.many people get exposed to media
texts, they accept these visual texts as the meas without critically examining them.

Moore & Dwyer (1994: 16) wrote

Movies, photographs, commercials, and even pristaments are
representations of reality. They are metaphorstla@afore must be
understood as metaphorical points of view. Thatgho read visual images
is an essential skill even for those who can rewativerite well in verbal
language.
The majority of visual images are photographed,tiwreto present a moving or still
image, and that is where representation occurs igho be discussed in detail under

visual grammar below).

2.2. Reading of visual images

Reading visual images depends on composition, wQigh & McMahon (1995: 22)
defined as “the way in which the various elementhiwan image are structured and
placed in a relationship to each other and to teeer”. The composition of pictures
used in advertisements is “thought out in a gre#it with attention to every object,
every figure and every aspect of the setting” (32001, 20). This section will focus on
the design elements used in the research lesstrcamera shots, camera angles,
foreground and background, colour, texture, lightimcus and juxtaposition. The
section will also look at non-verbal communicatgigns that commonly appear in
visual images. In explaining what each of theségefeatures is, | have included
pictures to make a point clear and avoid using afleerbal words; a picture is said to
be equivalent to a thousand words (Bamford, 20D5: 2
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2.3.1. Description of composition features
2.3.1.1. Camera shots

There are six camera shots that range from a Vesg aip to a very long shot, which
are explained below (as in Beard, Hortrop, Pringddullivan, 2002:93-94):

* A close up shot makes the person’s head occupyhioée photo frame,
showing facial features and expression.

* A very close up shot would show even finer detadint the close up. It does not
show the whole head but cuts through the headeothin or otherwise.

* A medium close up shot would show a person fromhtreed, shoulders and
chest.

* A medium shot shows the person from the hand teveist, showing hand
movements.

* Along shot shows the whole subject with limitedkground. If it is for a
human being, it shows the whole body revealingogrson’s action.

* A very long shot shows the subject in its surrongdind establishes the scene.

Given below are visual examples of three camertsdh&en from the same person.

A very close up shot A medishot A very long shot

Figure 2.1 — Camera shots
2.3.1.8.Camera angles

Camera angles are an “important technique for icrgat relationship between the
audience and the subject in film, television andtpgraphy” (Quin & McMahon, 1995:
20). The relationship created might make the videerinferior, superior, or equal to

the subject in the image, as explained in each amgle below (as in Day, 2001: 28):

13



* In alow angle shot, the camera is placed belovsthgect photographed,
making the subject look down on the viewer. Thakes the subject of the

image look dominant and powerful.

* In alevel angle shot, the camera is placed asdinge level as the subject being

photographed and the subject photographed locksgstrat the viewer.

« In a high angle shot, the camera is placed abavsuhject photographed,
making the subject look up at the viewer. The acthin the image will appear
small or inferior. It is used to give a generawiof something and can make

the reader feel less involved.

A low angle shot A level angleot A high angle shot

Figure 2.2 — Camera angles
2.3.1.9. Foreground and background

An advertised product in photo frame is mostly présd with other related images.
“The designer carefully selects the surroundintheftarget product to make it look
real” (Rumboll & Pilbeam, 2005: 139). Foregroueders to the image(s) that appear
before the target product; whilst background referisnage(s) that appear behind the
advertised product. Both background and foregraredstrategically added to give a

feeling of reality.
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2.3.1.10. Colour

Colour is “one of the most emotionally

evocative artistic elements in which the

use of particular colours in a visual image
may represent particular moods or

feelings” (Giorgis, Johnson, Bonomo &
Colbert, 1999: 148). For example, hot or

warm colours such as red or yellow can

suggest excitement whereas cool tones e 2at

My wheels. My Bank. Meeg Bank.
blue or green may suggest calm. The @
symbolic meaning attached to particular . o e
colours depends on the context and Figure 2.3 — Meeg advertisement

cultural perspective in which it is used.
The way western culture assigns meaning to cokdifferent from eastern culture.
For example, when you see a Black South African ammearing all black outfits, it is
known that such a woman has recently lost her mgshahilst in the Arab world it is
common attire for women to wear all black clothé&swestern culture, red in one
visual image could refer to danger whereas it coudén passion in another one
(Australian Governmerpuality Teacher Program, 2002: 6). If you lookhet Meeg
Bank advertisement in figure 2.3., the use of &gmlour as shown in the lawn and
the evergreen conifer trees suggests new growtheynand cheerfulness, whereas
other connotations of green, such as health atilitfermay not be applicable in this

advertisement.

2.3.1.11. Texture

Texture refers to a visual design in which the \eewould visually determine “how the
image would feel if it were touched, and the imageld appear to be smooth or rough,
hard or soft, heavy or light, sharp or flat” (Mo&eDwyer, 1994: 170). Smooth, soft,
light and flat textures will create a different liag from rough, hard, heavy and sharp
ones. For example, smooth, calm scenery of thevskeereate a different impression to
a rough, stormy sea. A good illustration of tegtis shown in the Meeg Bank
advertisement above and the Toyota Hi-lux adveriesd in figure 2.4. In the Meeg

Bank Advert, a well preserved lawn and bushy tweidls tiny branches and green leaves
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presents a smooth, soft and light
environment for the bank, which is
attractive and invitational to the
viewer. This texture could suggest
that accessing a car loan from this
bank is affordable and without any

problems. The Toyota Hi-lux

advertisement, on the other hand,

<>

vAaYy TOYOTA

sharp atmosphere by placing the cdr Figure 2.4- Toyota Hi-Lux advertisement
near a construction site. Even

presents a rough, hard, heavy and

though this might be seen to be negative, the desigf the advertisement carefully
selected that view to depict the car as rough, haddheavy, the qualities that workmen

look for in a vehicle like this.

2.3.1.12. Lighting

Lighting refers to the light in the image,

which could be natural or artificial. An
example of a camera that shoots without a
flash in the sun will present an image Witr._.; £
natural light whilst if the image is taken
with a flash it will be artificial. Also,

filters can be used to make daylight look ’

i i i i i i . - "’:T’;agj!s Pﬁﬁ;y//l\l\abfele Baby’s EaL
like moonlight. Lighting is a visual code = R Poricge ror ot s
in which the degree of brightness and the =" =i s £

but aiso the strongest muscles. Purity. The Baby Feeding Experts-

direction of the source of the light create

meaning to the viewer. For example, a | Fiaure 2.5- Purity Mabele
dim light can be used to indicate a scene thattakace indoors or at night and it could
create an evil scene, whilst a bright light carat#e scene that suggests a sense of hope
and gives a dramatic feel to the image. “A sdftgt can create a romantic feeling”
(Australian Governmer@uality Teacher Program, 2002: 6). For example Piinety

Mabele advertisement in figure 2.5. shows a bilight that has been taken artificially

to give viewers hope for their children.
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2.3.1.7. Focus

“ 1 Fe | | < *=2
Focus refers to “sharpness or clarity o e e

an image within a frame” (Rumboll &
Pilbeam, 2005: 139). An example of
this can be found in the Fiat Strada
advertisement in figure 2.6. In the
background there are shapes of
skyscrapers that are not clear becaus
the car is moving. Sometimes other
aspects that are not important in the

advertisement are not given focus. In

the Purity Mabele advertisement - - -
Fiaure 2.6— Fiat Strada advertisem

above, presenting the boy in sleeveless

attire showing his muscular arms whereas the manscles are put out of sight by
presenting the man in long sleeves shows the lphysique. The product targets
young children of this age together with their paseand long sleeved clothes shift the
focus from the man who has well defined musclatedooy.

2.3.1.13. Juxtaposition

Juxtaposition is the “placing of two
_ | _ MOTORBAKE
different images of the same thing or SAMBRA MSR GRADED
person close to each other with the aim
of showing extreme differences” (Quin mm} .

& McMahon, 1995: 22). Thisis a

common technique in advertising

When it comes to the crunch,
where a thing or a person would be we’re here to care for you.

©Once we’ve repaired your Toyota at our ToyotaCare Approved Collisi
has i ording to

a thorough according
been restored flawlessly, but also keep your existing warranty valid.

shown before the application of the
PP

= Tel: (043) 722 1843; Fax: (043) 722 1720
A IIIIII 29 Paterson Street, Arcadia, East London

advertised product and after the

application of such a product. An

example of this would be found in hai

Fiaure 2.7— MotorBake advertiseme

products, slimming products and facial
creams. In juxtaposition “the meaning of an imegpends partly on the images
surrounding it and changing those images can chémegmeanings derived” (Quin &
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McMahon, 1995: 22). In the MotorBake advertisemeriigure 2.7., the front of a
smashed Toyota Corolla has been placed in froatspiotless Corolla giving a feeling

of how it would be like if the car were to be invetl in a head on collision.
2.3.2. Non-verbal communication
Nonverbal communication (NVC) is usually understasd

The process of sending and receiving wordless rgessaSuch messages
can be communicated through gesture; body langoiagesture; facial
expression and eye contact; object communicatioh as clothing,
hairstyles or even architecture; symbols and irdpgics; prosodic features
of speech such as intonation and stress and aginalinguistic features of
speech such as voice quality, emotion and speaiyihg) (Nonverbal
communication, n.d.).

However, as already stated, this section will fosaly on the non verbal signs and
symbols that were presented in the lesson unitciwiniclude: facial signs, hand signs

and body posture.
2.3.2.1. Facial signs
Day (2001: 22) wrote that facial signs are:

Non-verbal communication strategies that peoplevahaheir faces to
express their feelings at a particular time ang thelude: the shape of the
mouth, shape of the eyes (narrowed, wide-eyed¢tiom of gaze and
eyebrows (raised in surprise, lowered in frown)

The following three shots depict Lucas Radebe esgimg different emotions by his
facial appearance. In the first image, his eyegaring up with raised eyebrows and
he seems to be focused. The hand sign on his shggeést that he was singing the

national anthem before the start of an internatigame. In the second image, his eyes

are narrowed
and looking at
the viewer

with a smile,

and he is

relaxed
Figure 2.8 — Demonstration of facial signs
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possibly in a press conference as shown by thaf tpmicro-phone below his chin. In
the third image, his eyes are narrowed and the mewide opened suggesting that he

Is shouting instructions or happy after scoringalg
2.3.2.3. Hand signs

People use their hands “to express thei

feelings such as anger, power,
confusion, care and friendship” (Day,
2001: 23). In figure 2.9., the pointed
finger together with the facial expressiof
of the player wearing jersey number 1
shows dissatisfaction or anger at the
player named Stewart. The interference

of the third, balding man, who is likely | Figure 2.9 — Demonstration of finger

to be an official in this game, suggests
that Stewart executed a foul on the other plajidére same finger sign can be used to

denote another meaning such as pointing directioroting an important point.
2.3.2.3. Body signs

Body signs include all aspects of the bodily apaeee such as “posture, dress and
hair” (Day, 2001: 25). A person’s posture givennalues as to his/her age, health,
mood and attitude. It can also show if the persdmred or expectant, bored or happy by
the way people sit, stand or lean. Clothes esfalliperson’s identity, taste, status,
well-being, values, personality and attitude towgasthers. The presence of a particular
hairstyle or jewellery also indicates age, stat
and wealth (Moore & Dwyer, 1994: 148-149

Looking at the two images of women, the
following is observed (as in Day-Teacher’s
book, 2001: 18).

The woman in the first photograph (figure

2-10)3 Finure 2.11— Demonstration of relaxe
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* Isdressed in stylish clothes, which she wearsrglaxed manner. Her hair is
uncombed but modern in style. She is sitting Img-backed leather chair, at a

polished desk suggesting that she is at work aral gmone.

e Her relaxed posture with her feet up on the deskesaer look confident, at

ease and relaxed. Her smiling face tells the restoeis happy.

The woman in the second photograph gives a diften@pression to the first one in
that: — —

* She is dressed in smart travelling

clothes. Her hair is short and

modern looking. There is a
briefcase on the bed and a larger /4

suitcase upright on the floor.

* Her hand supporting her chin

Figure 2.11 — Demonstration of a tired
suggests she is tired and fed-up. ===~

The far away look in her eyes suggests she is tittwlgand lonely. The way

she is holding her ankle suggests her legs omafestired.

In conclusion, when a photographer composes a nextiahe or she directs the
subjects used in the photo frame to deliberatebefgbe NVC signs and symbols to
represent reality as mentioned earlier in secti@n Phe above signs and symbols of
visual communication present a form of grammar taat be read to work out meaning.
The visual grammar is different from verbal grammmathat “visual grammar does not
have a fixed dictionary of meaning, but visual megriepends on the context in which
visual elements are composed” (Bamford, 2005:T3)ese signs and symbols are not
used in isolation from each other, but they arelmosd to give “an overall unity,
balance, and a sense of rhythm that enhance vieaesgthetic pleasure” (Giorgis,
Johnson, Bonomo & Colbert, 1999: 152).
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2.5. Visual literacy and media literacy in schools
2.4.1. Living in an increasingly visual age

Visual images “surround us every day in advertisorgpackaging, on bank notes and
on CD covers” (Howells, 2003: 4). The research deed in this thesis focused on
advertisements as already mentioned in the firgpeh. Advertisements “are
everywhere” (Prinsloo & Criticos, 1991: 295), anetle found in a rural area such as the
one where this research was conducted. Peoplesaialy immersed in advertisements
in a similar way that the fish is to water to thetemt that neither the water nor the
advertisements are noticeable to the fish or tloplee and advertisements have become
part of our daily viewing such that they are novaittaken for granted state” (Graydon,

2003: 8). The visual images in advertising include:

Fridge magnets, promotional messages on mornirgackox, the neon and
awning signs of local stores, posters on teleplpmbes, outdoor billboards,
bumper stickers, advertisements on buses (and nsnéxis in the South
African situation), photos on pop machines, postetee school hallways,
logos on friends’ clothing, blurbs on internet sjtadvertisements in
magazines and commercials on television (Graydod329).

There is a long list of such images one can thirknol which have come into existence

because of advertising. Advertising is defined:as

Paid form of nonpersonal message communicateddhrearious media by

industry, business firms, non-profit organisatiamsindividuals.

Advertising is persuasive and informational andasigned to influence the

purchasing behaviour, and/or thought patternseftidience. Advertising

is a market tool and may be used in combinatioh wiher marketing tools

such as sales promotions, personal selling tastipsiblicity. (Advertising,

n.d.1)
From the above definition, it can be observed thdvertising plays a critical role in
capitalist economies in creating demand for indaistutput” and “can be seen as
necessary for economic growth” (Advertising, n.jl.:The main focus in such an
economic setting is to make profits by selling maevkich is done by persuading people
to buy more or persuading more people to buy enggage both strategies, and that is

the primary purpose of advertising (Bazalgette, nl®).
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Advertising agencies design advertisements takitggdonsideration positioning the
product and the target market. Positioning the pecodheans to “give a product a
special identity that will make it seem differertrh other products of the same kind”
(Balzagette, n.d.: 14). This is done by emphagitie features of the product that will
give it a clear identity, a kind of personality thie consumer. Everybody sees
advertisements, but they are designed to appeasédected target market that is
expected to buy the product.

All'in all, advertising is a vast industry on it/ in which produced goods are brought
to the public. As the advertising agencies calgfigsign advertisements, our
environment becomes full of images surroundinguesyeday and everywhere. Lance
(2005: 1) viewed “the use of visual texts as spreathroughout modern cultures and
saw schools as compelled to change their instnugkipractices by encouraging visual

literacy”.
2.4.2. The way media uses visual images
2.4.2.1. AIDA method

Media uses visual images in different ways wheredtsing. The AIDA method in
advertisements is used when constructing adveréisen{Fielding, 1996: 327) and it

consists of the following four stages:
Stage 1: Attention

The first step aims to “attract the viewer’s atiemtand make him/her start thinking
about the advertisement and its contents” (Fieldl!9§6: 328).

Stage 2: Interests

In this stage the aim is to “arouse the interebth@audience” (Fielding, 1996: 328).
To achieve this, advertisers use humour, dram@agges or interesting dialogue to keep

viewers interested in the advertisement (Grayd0603235).
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Stage 3: Desire

After the advertiser has evoked our interests lmptncing us that the advertisement
tells the truth, and the product is good, the atiber creates the viewer’s desire to get
the product” (Graydon, 2003: 36).

Stage 4: Action

The final stage is about converting our desire adtion, which is getting us to go out,

find the product and buy it.

To achieve success in this AIDA method the advertises elements of visual grammar
(mentioned in 2.3. above) to publicise the prodiycincorporating these elements in
the four stages. This AIDA approach is based aplees need for (as in Fielding,

1996: 328):

* Pleasure
 Power

e Security

* Beauty

* Along life
* Happiness
* Health

* Love

* Social acceptance

* Leisure

Advertisements that are designed to appeal to tthesiees are difficult to resist because

these are common to all human beings.
2.5.2.2. Brand name

Branding is an “act of burning the rancher’s idécdition symbol into the flesh of a
cow leaving a permanent mark, so that everyone dvadognise whose cow it was”
(Graydon, 2003: 45). In a similar way, companieanbrtheir products by giving them a

name and/or a logo that will stay permanently inminds. Companies introduce
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brands to increase the reputation and value oftecpkar manufacturer, and an
identified brand often signifies safety and quaf{iygvertising, n.d.: 2). For example,
Nike’s brand is represented by its unique and safiplvoosh” that is seen everywhere
and observers associate it with the company’s mamsport (Graydon, 2003: 45). In
advertising, brand loyalty is often establisheddrgeting children at an early age

(Australian Governmer@uality teacher, 2002: 2).
2.5.2.3. Stereotypes

To be able to hit the right target market grouplvertisers relied on stereotypes as one
the key advertising strategies due to limited sgawktime” (Graydon, 2003: 37).
Stereotypes “put people into categories that alavepinion to be formed about people
on the basis of one characteristic, rather thakihgpat the person as an individual and
these opinions will be believed as facts” (Beardrtkbp, Prinsloo & Sullivan, 2002:
105). The repetition of stereotypes in the medikes people believe, for example, that
it is natural for all women and men to accept tlewthat the actions and interests of
men are more important and well paid than thosgarhen. Media promotes this kind
of mentality by categorising some roles, actiond laehaviour to men and boys and
others to women and girls. As an illustrationthia Purity Mabele porridge
advertisement (shown in 2.3.1.6. above), a boywsas with his father/brother to lift a
refrigerator, an activity that demands physicasiith. The advertisement gives a
feeling that boys are stronger than girls and aeghysical activities in the society can
be best done by boys, something which is not mueality as girls could also use their

physical strength to achieve their objectives.

All'in all, the use of AIDA method, branding anesgotypes in advertising creates an
urgent need for learners to be visually literateslle (2005:1) found that the majority of
school going children in the United States are ims@e in media for more that eight
hours a day and proposed that learners should He praficient in information and
communication technologies to prepare them foryalagy life. Although in South
Africa children’s exposure to media is likely toryalepending on the context in which
they grow up, the National Curriculum Statement 8y Grades 10-12 (2003) attempts
to close the gap by envisaging a learner that wbaldisually literate as shown in the

learning outcomes.
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2.6. Teaching of visual and media literacy
2.5.1. Teaching critical language awareness (CDA

Visual and media literacy include critical languayeareness. Janks (1993: iii) wrote
that:

Critical language awareness emphasises the fadettta are constructed.

Anything that has been constructed can be decatstiu This unmaking or

unpicking of the text increases our awarenessethoices that the writer

or the speaker has made. Every choice foregrowhdswas selected and

hides, silences or backgrounds what was not sele@&wareness of this

prepares the way to ask critical questions: wldytide writer or speaker

make these choices? Whose interests do they séflie?s empowered or

disempowered by the language used?
Janks (2003: 1-2) viewed critical literacy as twdfm its purposes. On the one hand,
she describes the importance of deconstructing teh the view that language is
constructed to benefit those in power and disadggnthose who are not.
Deconstruction skills would be the best way to ustdad who does what, to whom and
why that action is done. On the other hand, ske 8 importance of reconstruction
with the view that deconstruction alone is likedyrépeat history by marginalising
particular groups of people. In her view, reconsinn could narrow the gaps created in
the past and open opportunities of unity, espgcialh country like South Africa that

has practised discrimination for a long time.

The following advertisement does -
include children from different racial
groups in South Africa in keeping with

the principles of our constitution, but

shooting this photograph at a time when *
it is the black child who is pouring milk | s
makes it look as if the black child is

serving whilst the other children wait to|
be served, a situation that existed before

<P v Real milk from
/’?( Y. Parmalat EverFresh.

1994 in South Africa when these racial =
. Figure 2.12- EverFresh milk advertisement

groups did not have the same status. |

deconstructing this photograph critically, the mairestion is why the photographer
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decided that the image was the best to sell tlidymt and what message he/she wanted
to communicate. The image gives the impressionttieaphotographer’s mind-set is
modelled on the views of the past where blacks wereants and whites masters, and
that consciously or unconsciously he/she want®tongunicate that message so that

through images like this the past is taken for ggdn

Ivanic (1990: 125-126) wrote that

Language is shaped by social forces. Powerfubsgcoups determine

how, particularly people, should be described. &awlations affect how

people speak to each other. Historically, the compative practices of the

dominant group have come to be accepted as coaggmtopriate, the norm;

this has effectively excluded most people from maaims of action
Language, which in this case is visual, is a “pduleneans of maintaining and
reproducing relations of domination” and is usedrgn and women to fight out their
social and political battles at the level of sigmg&anings and representations” (Janks,

2000: 176).

To reconstruct the above image, it would look foéstereotyping if the black child was
one of those waiting to be served, and languagdditave an element of change for
the future. For learners to be able to deconstmdtreconstruct social meaning that is
presented in media forms, they need to be equipfitadthe necessary skills to do so

and that is what this research is intended to aehie

All'in all, critical language awareness “makes de@ware of how language can be
patronising, demeaning, disrespectful, offensixe|uesive or the opposite” and if
people choose to conform to the images preserthdlgs them to do so “with open
eyes, to recognise the compromise they are matanidentify their feelings about it,
and to maintain an independent self-image” (lvabh890: 129-131).

2.5.2. Teaching aspiration

Appadurai (2002, as cited in Janks, 2003) argussappressed human subjects need to
learn to aspire. Aspiration is important for apartl subjects whose sense of self was
brutalised by classifications of racial inferiorand whose hopes for a better self were
nullified by structural exclusion. This is even ttese with children growing up in a

rural area where the majority of learners cannetteemselves worthy of achieving the
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best in their future. Provided they are dealt wttitically, bringing advertisements into
the classroom can be a source of aspiration foletraers especially in a rural setting

where resources are very limited.
2.6. Visual literacy and the new curriculum

The achievement of freedom in 1994 in South Afriarked the appearance of a first
single National curriculum in which teachers, p#seand learners regardless of race,
class, culture language, and locality benefited gmamilar way as compared to
Apartheid Education system, which was racially aadally divisive. This new
outcomes-based curriculum, which was first intragli;m 1998, was known as
Curriculum 2005.

This sub section will look at visual literacy inagon to apartheid syllabi, and show

how visual literacy is reflected in the curriculum.
2.6.1. Visual literacy in the Apartheid South Afria

Visual literacy is not a new thing in the histofyealucation in South Africa. In the
1970’s many countries including the Republic of thofrica took an initiative to
include visual literacy as one of the componenth@syllabus. However, due to the
political setting of that time in the Republic afi&h Africa, visual literacy was

included in the English First language syllabuggnded mainly for white children and
it was not included in the English Second languagdi@bus intended mainly for black
learners. Prinsloo & Criticos (1991: 32-33) wrotdisual literacy was introduced as an
option into National Core Syllabuses for EnglisrsELanguage (Standard 5-10) in
1986".

As Curriculum 2005 is based on the principle ofresding the imbalances of the past
(Republic of South African Constitution, Act 1081896 as quoted in South Africa,
Department of Education, 2003: 1), the introductdrisual literacy in English First
Additional Language (the equivalent of the old Estgksecond language) curriculum
statement marked the beginning of a visual culior@verybody in South Africa.
Howells (2003: 3) commented that “visual cultureesy much part of the democratic

process.”
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2.6.2. Visual and media literacy in the new curriclum

Visual literacy is reflected in the curriculum iramy ways. Firstly, visual and media
literacy is revealed in the principles that underphe National Curriculum Statement
(NCS) Grades 10-12 (General). In Outcomes Basedd&wn (OBE), the Critical

Outcomes require learners to be able to:

Identify and solve problems and make decisionsgusiitical and creative
thinking and to communicate effectively using visggmbolic and or
language skills in various modes (South Africa, &é&pent of Education,
2003:2).

In the principle for human rights, inclusivity, aranmental and social justice, the NCS
is grounded on sensitivity to issues of “diversitich as poverty, inequality, race,

gender, language, age, disability and other fat{@wsuth Africa, Department of
Education, 2003: 4).

In defining the purpose of language, the NCS resegna new trend in literacy by

writing,

The range of literacies needed for effective pgrditton in society and the
workplace in the global economy of the twenty-feshtury has expanded
beyond listening, speaking, reading, writing anal tnaditions to include
various forms such as media, graphic, informatamputer, cultural, and
critical literacy (South Africa, Department of Edion, 2003: 9).

Some of the language objectives of the NCS hawdament of visual and media

literacy; for example, learners are expected talide to:

. Use language and their imagination to represeneaptbre human
experience. Through interacting with a wide raofjexts, learners are
able to reflect on their own lives and experiermas to consider alternative
worldviews.

. Use language as a tool for critical and creatiwakihg. This objective
recognises that knowledge is socially construdtedugh the interaction
between language and thinking.

. Express reasoned opinions on ethical issues anéxaln order to
develop their own value system, learners engadetexts concerning
human rights and responsibilities such as thesighthildren, women, the
disabled, the aged and issues linked to race,reyideology, class, belief
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system, gender, HIV and AIDS, freedom of expressiensorship and the
environment.

. Interact critically with a wide range of texts. dreers will recognise and
be able to challenge the perspectives, values awdiprelations that are
embedded in texts (South Africa, Department of &tioa, 2003: 10).
Finally, visual and media literacy are spread thgrmut the four Learning Outcomes
(LO’s) together with their Assessment Standards$ASn the first Learning Outcome,

Listening and Speaking, it is written;

Learners collect and synthesise information, cocsknowledge, solve
problems, and express ideas and opinions. Critgtahing skills enable
learners to recognise values and attitudes embeddexts and to
challenge biased and manipulative language (Sofrtbad Department of
Education, 2003: 12).
In the second learning outcome, Reading and Viewing written, “learners develop
proficiency in reading and viewing a wide rangditeiral and non-literal texts,
including visual texts, for information” (South Ada, Department of Education, 2003:

13).

Learning Outcome 3 aims “to produce competent,atgeswriters who will be able to
use their skills to develop appropriate writtersudl and multi-media texts for a variety

of purposes” (South Africa, Department of Educat@2v03: 13).

In the fourth Learning Outcome, Language, it istte@n that learners should “develop
critical awareness of how values and power relateme embedded in language and
how language may influence others” (South AfricapBrtment of Education, 2003:
13).

Visual and media literacy is woven into the curticn through the aspects that have
been mentioned above.

2.7 Conclusion

In the first section, this chapter explored theletron of literacy and explained the
concept of visual literacy. Then visual grammas\wecussed in relation to elements
that were used in the lesson unit. The third seclmwed the various ways in which

media use visual images to attract consumers.fduréh section discussed how visual
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and media literacy should be taught and specifereace was made to critical language
awareness, aspiration and providing feedback. llFittas chapter showed how visual

literacy is reflected in the curriculum.
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CHAPTER 3 - METHODOLOGY

3.2. Introduction

The main purpose of this chapter is to describejasidy the research design and
procedures. The chapter will locate this caseystuthin the discipline of research,
explain action research as a method and explasuitability for this research project.
Sampling as one of the key aspects of researclbwilescribed and choices made in
this regard will be justified. A justification ¢fie lesson unit on visual literacy in
relation to what was done and why it was done beélgiven as per each lesson plan.
Data collection, which in this case was done thioilng use of non-participant
observation, interviews and document analysis, maltiscussed. The validity of this
research project will also be discussed, as wiilcat considerations. This chapter will

also highlight limitations of this case study.

3.2. Research goals

As was indicated in Chapter 1, the goals of mgaesh were to:
* Implement collaborative action research with myneas and evaluate a unit of
teaching/learning on visual literacy.
* Improve my performance in teaching visual literacgl enable me to gain a
better understanding of the National Curriculunmt&teents for English as an

additional language (FET Band) in this regard.

3.6. Case study

Sturman (1994:61, as quoted in Bassey, 1999: 26)ad a case study as a generic term
used for the investigation of an individual, graaghenomenon. He further
maintained that the techniques used in the invasbig may be varied, and may include
both qualitative and quantitative approaches. Thge study is qualitative because it is
not a survey or an experiment and it is not staéisin nature. Merriam (2001: 19)

pointed out that:

A qualitative case study design is employed to gaiim-depth
understanding of the situation and meaning foré¢hogolved. The interest
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Is in the process rather than outcomes, in com&ier than specific
variable, in discovery rather than confirmation.

O’Leary (2004: 115) defined a case study as:

A method of studying elements of the social throagimprehensive

description and analysis of a single situationaseg; for example, a detailed

study of an individual, group, episode, event, oy ather unit of social life

organisation.
In the case of this research, the phenomenon umgestigation is visual literacy that
was implemented for the first time in grade 10 me @lassroom at a rural high school in
2006. The main purpose of the research was rtest@ hypothesis or generalise the
outcomes, but it was concerned with contributinthevdevelopment of visual literacy
by feedback of information that can guide revisama refinement of the action; hence
this research became an action research case(Stahhouse, 1985: 50 as quoted in
Bassey, 1999: 28).

3.7. Action research and its suitability in this research

Action research is a category of educational retetiat is carried out by action
researchers who are teachers or managers tryimgke beneficial change within their
work place (Bassey, 1999: 41). Miller and Pin@9{, as quoted in Schmuck 2000:17)
defined action research as:

A recursive ongoing process of systematic studyhich teachers examine

their own teaching and students’ learning througbcdptive reporting,

purposed conversation, collegial sharing and afitieflection for the

purpose of improving classroom practice.
Action research starts when the teacher recogaipesblem that is in need of attention.
In my case | recognised that there was a problemyiteaching of visual literacy,
which had just been introduced in the new curriculd was confronted with the
challenge that | needed to examine my teachingsaudents’ learning of visual literacy
in order to bring about improvement in my praciic¢his regard. It was in the MEd
(ELT) course work programme that | was able to faate research questions about the
visual literacy problem in my teaching. | definbe focus of such a study and | was
able to review literature that provided valuablirmation. Then | was able to
formulate research goals to guide the scope ofdsisarch.
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In my endeavours to improve my practice, | wantesttive for a balance between
gaining knowledge and improving my practice. Aotresearch was ideal for my

situation; as Kombis and McTaggert (as quoted itNKfc1996: 10) put it:

The linking of the terms action and research hgiith the essential feature

of the method trying out new ideas in practice asmns of improving and as

means of increasing knowledge.
O’Leary (2004:139) saw the combination of knowledged change as characteristic of
action research. | followed action research bezhuwsanted to be part of what was
going on; hence this study became “insider” redeaiiche implementation of the lesson
unit on visual literacy was part of my day-to-dagthing and not something from
outside; it was what | was supposed to teach arat thile learners were supposed to

learn.

Action research is also often described as cribeghuse it seeks to bring about
continuous change. Elliot (as quoted in McNiff, 699D) viewed action research as
about improving practice rather than producing kieolge. Our school required change
and innovation in the teaching of visual literattyys action research seemed the
appropriate choice of method.

Key steps in action research were followed:
* Identifying the problem,
* Planning the action,
* Implementing the action,

* Reflecting and evaluation.

McNiff (1996:21-23) pointed out that action resgmaoperates in cycles or spirals as
one cycle builds on the other and this leads takpof action. In my case, these steps

of action research were followed:

» Firstly, visual literacy was identified as a prablén my teaching practice as
already mentioned earlier.

» Secondly, a lesson unit on visual literacy was péghand literature relating to it
was reviewed.

* Thirdly, the researcher taught the lesson unitrad®é 10 A.
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« Lastly, the researcher, students, colleagues anitial friend, through journals
and small face-to-face group discussions that anetioned under data
collection below, reflected on and evaluated thi¢ afiteaching. All this
discussion was intended to find the best way afties and learning visual
literacy in a rural high school.

The implementation of the above steps echoes tir@td of action research as a
recursive process that has been mentioned eanlieit eeflects what many teachers do
in their classrooms, which is identifying a probland working out a way to solve it.
The only difference between the teachers’ day-patdivities and action research is
that action research is a disciplined inquiry gnéacher does fully guided by theory,
which makes the research public and allows otleechiallenge the action and decisions

taken.

After having applied all the steps of action resbathe researcher then replans, re-
implements, reflects and re-evaluates in what woel@ second cycle or spiral.
However, as this is a half thesis, only the figgta of the action research process was
used in 2006. The results of this spiral of reseavill be implemented again in 2007,
but not included in this thesis.

Action research is sometimes participatory in thatalls for participation and
collaboration between, researchers, practitiorserd,other stakeholders” (O’Leary,
2004: 139). In my case, my learners, two colleagus a critical friend co-researched
with me. | placed a high value on their knowledgence | worked “with” them rather

than “on” them and thus narrowed the gulf betwéenresearched and the researcher.

Participatory action research has a democratia@athich in my case involved small
face-to-face groups working towards a common giék had meetings with grade 10A
learners, two teachers and a critical friend orassp occasions in relation to the
research project. In those meetings the purpdsthe sesearch were discussed,
individual or group roles were defined, problemsev&olved together and differences
were valued (Schmuck, 1997:111-113).

Practically, learners took photographs during legg@sentations. Some learners

brought newspapers, magazines, scissors, gluechoured pens or crayons to facilitate
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the activities. One learner took notes from thalkdoard as | was writing learner
responses on it and those notes were valuablevedata (See appendix 3 D). Learners
were involved in discussion with me as the researalinen the unit was done; they
were able to reflect owhat they had learned, and their input was to leel us

designing the second spiral of action research¢hvivould be in the following year and

not part of this research.

The involvement of these small groups aimed tostiam my practice in the new
curriculum and empower the learners. All the pgrtints in this action research

contributed to the action taken and benefited fthenknowledge gained.
3.8. Sampling

As this is a small-scale research project that§edwon one classroom in one school, |
used non-probability samples because they targpéeific group and do not attempt to

allow for generalisation (Cohen, Manion and Momis2000: 102).

Convenience sampling and purposive sampling wesd tesselect the school,
classroom, learners’ activities, teachers and Boaue Development Officer (EDO).
Convenience sampling means choosing the sampleedpeisis of easy access whilst
purposive sampling involves handpicking the casdsetincluded in the sample to serve
specific needs in the research (Cohen, Manion aodisén, 2000: 102-103). The
samples | took in this research do not, howev@resent the wider population. Action
research is often done on one’s own practice, isdagical to focus on oneself, one’s

own class and school.

| have found the school very convenient for me beeat is where | work as a teacher
and | did not have to request special leave froendpartment to visit a site in a
different location or to observe someone’s lesssaswhere. Also the school is in a

rural area, which makes it a suitable site for egearch question.
| purposefully sampled a Grade 10 A classroom bssau

* Grade 10 students in South Africa were the firsugrto experience the New
Curriculum in the Further Education and Training& {ff band in 2006.
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* | was assigned by my school management team tb &eaglish First Additional
Language in Grade 10 A and it was my only Englisiscat that grade level,

* The research project became my day-to-day praictiGrade 10 A, as visual
literacy is prescribed in the New Curriculum Stageimn

e | was also assigned as a class teacher in Grade 10A

* Grade 10 A, which had 45 students at the beginoinige year, had fewer
students compared to the grade 11 English cladseglt where learners

ranged between 50 and 79 in one classroom.

In addition, Grade 10 learners were the first gratne had experienced Outcomes
Based Education (OBE) throughout the whole of tediication. They should,
therefore, have had some prior experience of legrabout visual literacy. The
introduction of this new curriculum was not a suddbange but a gradual one which
started in Grade 1 and those learners continudditvimntil Grade 9 in 2005.

Two teachers from the researcher’s school wergad\p visit some of the lessons as
non-participant observers whenever their free pisrmincided with Grade 10 A

English periods. Like the researcher, both teactvere not going to incur extra
transport costs or have to request leave to beeatesearch site as they were my
colleagues. The two were experienced teachershatidaught for more than 13 years
in rural high schools from Grade 10 to 12. | chitsem in accordance with gender
equity, as they were a man and a woman. Neithdrenh were strangers in my
classrooms as | had invited them to adjudicatéudent debates that were introduced in
2004. They showed keen interest in English anddeseh of assistance in my
classroom in the past years. Because of thosegtits, | assumed that even in this

research they would be willing to collaborate agesearchers with me.

Purposive sampling was used to select an EDO frgndistrict office. | had invited

the EDO with the view of having a critical friensthich Schmuck (1997: 100)

described as someone with expertise in my praeticewould be able to challenge my
views and be able to give a positive feedbackag sure that he would be able to do so
as he had attended workshops about the new cumicahd we had done an Advanced
Certificate in Education (ACE) in English Languagaching (ELT) programme in the

same institution from 2003-2004, where visual &itgr was introduced. However, he
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was unable to fulfil that role due to meetings, ketvops and moderations that occurred
simultaneously with the implementation of the lessait. 1, therefore, worked with

my supervisor as my critical friend.
3.6. Lesson unit on visual literacy

| started off by designing a visual literacy lessmit on advertisements, which | did as
an assignment during the course work of the Masmogramme. The unit consisted

of 10 lesson plans covering 10 school periods isctdol days.

The lesson unit was grounded in the theories umai@ny visual literacy, and the
learning outcomes laid down in the National Curiowu Statement (English First
Additional Language) Grade 10-12, which were disedsn chapter 2. After careful
thought about its implementation in a rural highau, some parts of the unit were
removed, refined or redesigned, as it appearedtmae activities were far beyond the
learners’ understanding; hence 7 lesson plans radaunning over 10 school days
(See appendix 2).

Following hereunder is a justification for the imsion of each activity in the 7 lesson
plans.

3.6.1. Lesson One (Camera shots and camera angles)

| designed this lesson to promote prediction sislh key to reading and viewing. Also,
| wanted to grab the attention and interest ofl¢laeners so that they would be able to
concentrate throughout the lesson unit. Furthesmoranted to show the learners that
a photographer decides what to put in a photo frarhat was to reinforce the view that
photography is subjective, that is, photographsarstructed from the viewpoint of
the photographer as has already been discussbdjter 2. | specifically chose the
photograph of a man, which is reproduced belovaydhe foundation for lesson 4

where the same picture was used again (See app2ndix

| specifically included different camera shots how the learners that the image in a
photo frame is selected by the photographer artidhikavay a person (or an object) is
framed expresses or communicates how the perstsndemakes viewers feel in a

particular way towards what is viewed, which was tfain activity of the lesson.
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Figure 3.1 — Prediction activity

With the camera angles | wanted learners to knawttie angle from which a
photograph is taken is likely to create an attittaleards the person or the object

photographed.
3.6.2. Lesson two (Figure signs)

In this lesson | included facial signs, hand signd body signs as the key components
of visual semiology or non-verbal communicationdvArtisements rely on these signs
to persuade viewers. Learners had to recognisednamunication is not only in words

but also in signs.
3.6.3. Lesson three (Composition features)

| taught this lesson to show the learners thatylierg placed in an advertisement has
been given special thought and is there to sepugose that would be to attract,
persuade or manipulate a targeted group. Therlesas intended to show learners that
the advertised product will come with other aspadigch would make it appear real

and the best in the market whereas in reality i ma be so.
3.6.4. Lesson four (Emotive and manipulative languge)

This lesson reinforced prediction as the learnenewequested to predict the
background and foreground in the advertisement tesadroduce the first lesson. Its

main purpose, however, was to reveal to learnatswhtten words in an advertisement
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are carefully chosen to win the viewer’s confidenddis is done through the use of a
unique slogan/motto, adjectives, ambiguity, figuséspeech and/or rhyme. The lesson
was in a way promoting critical language awarenlesslanguage is not neutral or free
but is coloured by the views of the speaker, wateadvertiser.

3.6.5. Lesson five (Stereotyping)

The main purpose of this lesson was to introduamkss to the foundations of our
democracy that all people should be free and eduaimed to bring awareness to
learners that transformation in South Africa hasymd been fully achieved as the
designers of advertisements still carry or shatbendiscriminatory practices and ideas
that existed before 1994. To the uncritical eyéhefviewer, these ideas or practices
appear in advertisements as normal whereas cdrstilly they are not. Learners
need to question whether there are specific raebdys and men, girls and women,
black and white, young and elderly, rural or urbx@h or poor, and the implications of
this. We live in a society where everyone showadehan equal opportunity to occupy

different roles without being discriminated against

3.6.6. Lesson seven (Designing a school advertiseihe

| taught this lesson to give the learners the oty to be designers so that they could
apply all the knowledge they had acquired and ctalldor justify their actions. As the
school is in a rural area | specifically thoughdtthdvertising the school could provide a
common ground for everybody and it was based dityea

3.6.7. Lesson six (Unit assessment)

The purpose of this lesson was to assess whethdézdmers could critically analyse a
given advertisement in a given time without thastaace of peers in their group. The
guestions were set in a way that some of the igswebsed in the lesson unit were

assessed.

3.7. Data collection

Data collection in this research was done arouaddsson unit on visual literacy (See
appendix 2). Data collection techniques, whichudeld: non-participant observation,
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interviews, keeping of journals, photography andiawecording, were implemented
and data gathered were kept in well-organised. fAés0, data that in this thesis
included verbatim extracts that were sampled froenl¢éarners’ activities and the rest of
the activities would be kept in my research arclaind could be available when

requested, as not all of it is part of this thesis.
3.7.1. Non-participant observations

As has already been stated earlier, two teacheaws weéted to be non-participant
observers during the presentation of the lessan @ahmuck (1997: 52) identifies
observation as a means of attentively watchingsgstematically recording what is

seen and heard.

During the progression of the lessons, the twohecwere expected to be physically
present in the classroom and not to take partarattivities, but to note down what
they heard and saw. Prior to the visitation, |fedeeach teacher on a one-to-one basis
about what was expected. The briefing includethtakote of:

* What the lesson was about,

* What the learners were doing,

* What the teacher was doing,

* What made the lesson a success,
e What did not go well,

* What needed to be improved,

* And anything else of interest that could contribntéhe research.

However, it is worth mentioning at this point tim&ither teacher wrote down the field

notes as requested and | did not want to force #ethat could violate research ethics.
3.7.2. Interviews

| used interviews to collect data from the two tesxs, a critical friend and focus groups
of students mentioned earlier in this chapter. ciktgre (2000: 84) describes

interviews as:
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A face-to-face interaction, which allows the intewer to ask carefully,
prepared questions and in addition to probe theoredents so that further
information is obtained.
All the interviews in this research were carried wsing a semi-structured schedule of
questions (See appendix 4a for teachers and 4bdos groups). According to

O’Leary (2004: 165) these interviews are:

Neither fully fixed nor fully free and are perhdpsst seen as flexible and
pursue a more conversational style of interview thay see questions
answered in an order more natural to the flow ofveosation.
In my case, the interview questions were pre-pldnrikhe first questions were
biographical, requesting the respondents to profadeial information about
themselves such as age, previous school, andigatbhs. The questions were
intended to ease the situation and start the ceatien. As the questions progressed
they took an open-ended approach and dealt spabyifigith the lesson unit on visual

literacy.

The actual interviews were informal in nature inadi@mpt to establish rapport, gain
trust and create a more natural environment comduoi honest communication (O’
Leary, 2004: 164). To achieve this environmemnaeant classroom was used and
desks were arranged in a D-shape to provide seiyggher and to close the gulf that
existed between the researcher and the researéisal. the researcher negotiated the
language to be used in the interviews whetheratikhbe in English or Xhosa. Both
teachers preferred English whilst the learners ebd®sa.

To record these interviews, audio taping was dortee tape recorder was advantageous
because it freed me (the researcher) to listentatédy and to ask probing questions
where | felt the respondents left gaps. Had | akimg notes, this would have been
more difficult. Also the recorded interview allowetk to replay and preserve that raw

data.

All the interviews were transcribed. However, oahe focus group interview was
translated into English just to give non-Xhosa &pesareading this thesis a flavour of
what the learners’ responses were. Other intevig@re not translated because
learners expressed the same points or views amadhtied to save time. (See appendix

6a for the English translation and appendix 6b)
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3.7.3. Document analysis

Document analysis includes studying documentargesge such as policies, minutes
of meetings, teachers’ planning records and stgtemark. According to Koshy (2005:
96) “these sources can often provide a useful brackgl and context for the project
and also can be very illuminating.” In the caséhis research, learner activities,
journals and photographs were the main documentsuaeach discussed below. All
these documents were collected during the presentat the lesson unit on visual

literacy that was mentioned earlier.

3.7.4. Research diary/journal

McNiff (1996: 85) describes a research diary/jolaga useful technique researcher’s
use to record their personal experiences, thowgiddeelings with a view to trying to
understand their actions. It can show personal tr@n aspects that are likely not to be
represented in the action research cycle. |&epsearch diary (See appendix 7b) that
I would write immediately after the lesson or atrfein the evening. | would record

the lesson and my reflection.

The learners also wrote journals (See appendiinaak last three to five minutes of

every lesson. In their journals learners were gliolethese questions:

+ What was the lesson about?
« What went well?
* What did not go well?

» If the lesson were to be taught in future what dda¢ done to improve it?

| did not select a sample of the learners’ jousrdties regarding the lesson unit but
rather decided to analyse them all since what tiaelywritten was very brief and some
had not written anything at all. The learners'rjmals were typed up and tabulated (See
appendix 7a).
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3.7.5. Learners’ activities

| used purposive sampling to select evidence fiogri¢arners’ daily activities, lesson
unit evaluation, and group advertisements. AgsHerdaily activities and lesson unit
evaluation, | decided to select only one item icheeategory per group of the eight
groups in the classroom. | based my decision erb#sis of individual learner
consistency in attending school and in doing hisasrassigned tasks. | also considered
equal representation of both boys and girls instimaple. As for the advertisements, |
decided to use the eight advertisements as a mqpeg®n of the eight groups.

3.7.6. Photography

In the presentation of the lesson unit on visuatdicy, photographs of learners were
taken to document action (McNiff, 1996: 103). Lesns were photographed as
unobtrusively as possible when they were engagegoagps in their daily activities and
when each group was presenting its own advertisetoghe class at large. Each group
was photographed as evidence that an event hadredclOne learner assisted me in

taking photographs to enable me to focus on othigeas of the lessons.

Photographs were used during interview sessiortstedchers and focus groups to
stimulate recall. As the interviews did not ocoumediately after the presentation of
the lesson unit, both the two teachers and Grade |#@rners were shown these
photographs to refresh their memory of what hapgemel to get them ready for
interviews. Given below is an example of the pgoaphs taken during the research
project, which | chose because it was well tak€his is the only photograph made
available in this research report; the rest of tlaeenkept separately in the case study

archive and can be viewed on request.
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Figure 3.2 — Photograph of learners
3.8. Data analysis and discussion

After gathering data from various sources (as noeetl in 3.7. above), | analysed and

discussed it in a descriptive way.

Firstly, | looked at the data | had collected freaveral sources and related them to my
original and expected outcome. 1 also looked outihexpected outcomes that were of
significance and reported them (Koshy, 2005: 1D8gveloped a set pattern of the
following three questions that | applied to ead@st of the research unit:

1. What went well?
2. What did not go well?

3. What needed to be improved if the same lesson tedre taught in future?

These questions gave me “the ability to step badkcaitically analyse situations, to
recognise and avoid bias to obtain valid and ridialata and to think abstractly”
(Koshy, 2005: 114). The process of analysis gageh®a opportunity to construct
personal theories as | listed successful strategidsvhat did not work effectively.

| used verbatim extracts from the students’ jousnfacus group interviews, and
produced activities; non-participant observatiahs¢ussion with a critical friend and a
research dairy. | used these as evidence to sujhygoclaims that | made and to
triangulate the data.
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As | did the analysis and discussion of each lesswhpresented an ongoing story of
the first cycle of action research, important thermepatterns emerged and | discussed

them.
3.9. Validity

The utilization of more than one method of gathgdata helped to make the research
valid. As illustration, the absence of field notlkat should have been gathered during
non-participant observation as mentioned earl@u|cchave threatened the validity of
this research but the use of other data colle¢gohniques helped to balance up the
evidence. For example, interviewing the two teashelped to gather the data, which
the teachers were expected to write down as fieldsm

Cohen, Manion & Morrison (2000: 105) warned thdtdity threats could arise if one
selects data in an unrepresentative way, presestsurate data or does not answer the
research questions. That was guarded againsehys#of triangulation, which was

gathering information from all the data collectimols mentioned above.

Getting the perspectives of all participants wase @ainportant: students, teacher
(myself) and the critical friend. Honesty, depibhness of the data, the choice of

participants approached and the researcher’s objganhanced validity.

Data was also gathered accurately as no omissidaletion was done in transcribing
interviews and typing the learner journals. Thecéxards of the respondents were
used. Also, the interview transcripts were givemnespondents to facilitate member
checking thus validating the information in thisearch. The respondents were
requested in the actual interviews to choose thguage they preferred; as mentioned
earlier, learners chose Xhosa whilst teachers cBogésh. The choice of the language
validated data, as respondents were free to exfiresgeelings or opinions.

45



3.10. Ethical issues

Ethical issues will be addressed by following th@aal recommendations of McNiff
(1996: 35): negotiating access (written letterriag@pal, teachers and parents),
promising confidentiality, right of withdrawal frothe research, keeping good faith and

right to information.

Immediately when the schools opened in Januar@@62l met with my school
principal and informed him about the research ptojé verbally explained what it was
and what it was not. He agreed to my proposal.rlateote a letter requesting

permission (See appendix 1a) and he wrote hisipesd#sponse as shown in appendix

1g.

| also invited an EDO to be a participant obserdaesrote him a letter requesting him
to come and showing him the dates and times fotifngssons in Grade 10A (See
appendix 1b). I informally invited two teacherda® participant observers and | wrote
them letters inviting them to take part in the natews as follow up to the lessons they
observed (See appendix 1d to my school principdlagpendix le to non-participant

observers). The teachers agreed to be intervieendshlly.

A week before the implementation of the lesson Uineld an informal meeting with
Grade 10 A learners in connection with the reseafoére | requested the class to co-
research with me. | explicitly told them the réhey had to play and explained that the
project was to be part of their syllabus. | wratketter to my school principal
requesting permission to conduct focus group imtgrs (See appendix 1c) and he
agreed. Finally, in writing | requested parentgtant me permission to use a
photograph with the image of their child. In thiéde parents showed their informed
consent by signing in a space that was provided &ppendix 1f).

In all the permission letters and interviews | pread the participants confidentiality by
assuring them that the name of the school and tlaenes would not be shown in the
final document that would be published; ratherdalames would be used. As for the
learners’ activities and where the school namesyotbol appeared, | had blocked that

out to ensure that readers could not draw linkh the learners or the school.
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Also, | explicitly acknowledged that participantacdcha right to withdraw from the
research if they felt like so that no one was fdreparticipate; | requested the parents
to sign in appendix 1e if they agreed and notdao #ithey disagreed, as that fell within
their democratic right.

Moreover, | kept good faith by not taking things §panted; | always consulted my
school principals, colleagues and learners abouthanges to normal teaching
patterns resulting from the research, for exampleying desks to accommodate group
work. Before | grouped and allowed learners toaienseated in groups in Grade 10A,
| discussed the issue with Grade 10 A and all terscivho teach there to find out if the
classroom arrangement would suit them. When tbegrwas completed, | went back
to them and inquired if that arrangement could iomet or not, and they agreed to
discontinue those groups. | wanted them to truestaththe time and avoid any

misunderstanding.

Finally, throughout the year | kept all the pagnts informed about the development
of the research. As an illustration, when the pgdphs came from the laboratory, |
showed the participants so that they could havieean of where the proceedings were.

3.11. Limitations of the research

The use of a still-photograph-camera instead oflaovcamera or DVD recorder as a
way of showing that something had happened lefsonte of the important data that
could have been observed whereas a video camé&Drecorder could have been
able to capture every movement of the learnerdeacher together with their

discussions during activities, providing rich détathe research.

Also, the use of a tape recorder instead of a videorder could not show
communication in total because in the transcriptibthe interviews, the non-verbal
communication was left out, thereby omitting impoittdata, which would have
contributed positively to this research.

As action research is often done on one’s own &dhe reflection and evaluation of
this case study cannot be used to generalise giedendings are focused on oneself

and one’s own class and school.
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3.12. Conclusion

In this chapter, | presented and justified the asd® methodology | used in this
qualitative action research case study. | expthawtion research and showed its
suitability for this research project. | descrilied sampling of the school, class,
colleagues, EDO, the learners’ journals, learnaesivities and photograph. The lesson
unit on visual literacy was justified in relatiom @éach lesson plan. This chapter
discussed the data collection, which was done girdlne use of non-participant
observations, interviews with tape recording ancudeent analysis that included:
journals, learners’ activities and photography. Vakdity of this research project was
discussed, as were ethical considerations. Findkychapter highlighted the

limitations of this case study.
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CHAPTER 4 — ANALYSIS
4.1. Introduction

This chapter will present an analysis of how easlsdn played out in practice. This
analysis will be presented in a way that realiseggoals of this research which, as
described in previous chapters, were to:

* Implement collaborative action research with myneas and evaluate a unit of
teaching/learning on visual literacy.

* Improve my performance in teaching visual literacgl enable me to gain a
better understanding of the National Curriculunt&teents for English as an
additional language (FET Band).

To facilitate this analysis, the following categsiwill be used to critically evaluate and
reflect on each lesson plan by focussing on indiaidctivities:

*  What went well?
* What did not go well?

« What needed to be improved if the same lesson tedre taught again?

These categories were applied to evidence frontetireers’ journals and performed
tasks, the researcher’s journal, non-participaseolations and discussion with a

critical friend (as discussed in chapter 3), frofmck claims are made.
4.2. Description of context

The researcher’s high school is in a rural ardButterworth District in Eastern Cape.
It has 10 classrooms, one of which is the homeraml&10 A, in which the research
was conducted. In Grade 10 A the following sulgect offered: Xhosa Home
Language, English First Additional Language, Mathgos, Physical Science, Life
Science, Life Orientation and Geography. There weéreen-30 minute-periods a day
excluding two breaks and a bell would be rung eviy an hour to signal the
beginning and the end of a period.
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When the research project started, the class ¢eds$ 45 learners: 28 boys and 17
girls who, together with the researcher, use Xtasshome language. From that number
five were repeating Grade 10 whilst the rest wesenfgrade 9 from the neighbouring
feeder schools. However, by the end of the prdjdetarners had dropped due to
reasons such as sickness. This is the first gobigarners that had experienced

Outcomes Based Education from Grade 1. Their aagegerbetween 15 and 23 years.

Only a few learners stay with both parents; theomitgj stay with single parents,
siblings, grandparent(s) or relatives. The majasitijearners did not have access to
magazines, newspapers or television. The majofitgarners came from families that
were not well off, only a few having parents whe &achers, nurses, policemen and

businessmen from the nearby village town.

The classroom is well built with cement walls amdoéd wooden floor. Electricity is
connected, although it is seldom used because wisng@oovide enough sunlight and
ventilation. The seating arrangement of learners waingle files with all facing

forward, but it was changed to group seating ferghrpose of the research.
4.3. Lesson 1

The purpose of this lesson was to show the leathatgphotographs are a
representation of reality that give an interpretaind not a true reflection of the world,
as already discussed in chapter two. In shortieggon aimed to show learners that
“texts are constructed” in a way that encompassesrda of view, which they need to

consider with an open eye (Janks, 1993: iii).
4.3.1. What went well in the lesson?

Firstly, the seating arrangement of the learnegraups contributed to making the
lesson a success as learners shared resourcesiikers or magazines, and ideas about
a given task. Non-participant observer A saide‘students were divided into groups
and that on its own was quite interesting to tlaeners because now they were free and
not in that tense atmosphere as they were jushdrthe table being a group of 5-6”

(See appendix 5a). Similarly, one learner wroltes“easy because working the other
children in the group of my classroom” (See appefid). As most activities in this

lesson unit depended on the distribution of imaf&synd it time-saving and
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convenient to pre-arrange those images in batdh&g eo that | quickly distributed
them to 8 groups instead of to 45 individual leasneAs a result, the resources reached
the learners at almost the same time rather thandiaome learners panicking about
whether they would get them and losing focus orctimaing activity. | also easily

attended to each group’s difficulties without dibing the flow of the lesson.

Secondly, the activities were presented in anéstarg way that engaged learners. |
made the activities interesting by introducing algpem-solving element. For example,
there were several stages of prediction involvédt,H gave learners a close up camera
shot and asked them to predict what the mediunealpscamera shot would look like.

| then gave them this shot and asked them to usepitedict what the medium camera
shot would look like. A similar approach was usedli the activities and learners’
responses in their journals supported the viewtthiatmade the lesson interesting. For
example, one learner wrote: “It was interesting.e tdacher made it exitirmnyway”

(See appendix 7a). Similarly, Non-Participant @bseA said,

What | have sensed is that the kids were quitegsted and the lesson was

quite challenging to them as you can see in grthgasthey were all

engaged in the discussions trying to figure outtvidneequired by the

teacher (See appendix 5a).
Thirdly, the instructions given in the activitie®m constructed in an easy,
straightforward and practical manner so that learmere able to use their strategic
competence (Canale and Swain as quoted in Brub®6) to get an understanding of
what was required. In his observation, non-paréiot observer A said that, “the
instructions given by the teacher were very cleattie learners so it was easy for them
to grasp or understand what is it that the teaishactually in need of” (See appendix

5a). For example, in activity 1 on camera shogsiistruction read (See appendix 2):

Learners are to order the pictures in such a watytiie one that appears to
be closest to them will be the first whilst the @hat seems to be furthest
will be the last one. To achieve this reorderihglmotos, learners will
discuss what is included and what is excluded @i gécture.
In the activity that followed the above, the womliof this instruction was used where

learners were to re-arrange names of camera sbe¢sappendix 2).

The teacher writes names of camera shots in a ganbbanner on the
chalkboard and requests the learners to orderaimeg so that they start

51



with the shot that seems to be closest and endthstishot that seems

furthest away. (Medium shot/close up shot/vergelap shot/very long

shot/ long shot/medium close up shot)
The phrase, “the words closest to you and furtteegbu”, was used in two consecutive
activities, making it unnecessary to introduce mastructions that would hinder
learners from becoming visually literate. In tloghaty, the learners transferred the

knowledge they had acquired in pictures into w¢&ke appendix 7b).

Fourthly, learners demonstrated respect for thehtra a willingness to learn and good
discipline. After | distributed the first predioh activity, | observed that the learners
were noisily disputing each other’s views and the minutes they had for the activity
were over without progress (see appendix 7c)tehuened and taught learners about:
the purpose of group work, tolerating each othed, taking turns when talking.
Thereafter, we achieved one learning outcome olets®on (listening and speaking)
(See appendix 2 and chapter 2), which aimed apireplearners to be “able to listen
and speak for a variety of purposes, audiencesamigxts” (South Africa, Department

of Education, 2003: 14). That was achieved when¢arners were able to:

o Initiate and sustain conversation by developingapate turn taking

conventions, filling in gaps and encouraging whegypropriate;
o Give and follow directions and instructions;

o0 Interact in group discussion by expressing ownsdaal opinions and
listening to and respecting those of others, wéiigaging with a range of
issues such as inclusivity and power relations,eandronmental, ethical,

socio-cultural and human rights issues;

Practically in the groups, there was no noise exitep“buzzing” which is expected in
any group discussion (See appendix 7c¢). The leastepped shouting their views at
each other and there was progress. The studemduct and my intervention laid good

group work ethics for this lesson and the wholsdesunit.

Fifthly, learners enjoyed the activities that inved cutting and pasting. For example,

one learner wrote in his journal: “Yes because ingtkonfuse me what feel abaut
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today’s | feel happy because | want this car tif@fie learner further said that: “It is

easy camera because you see” (See appendix 7a@roup

Moreover, learners understood the different carabods together with camera angles,
and could identify them in any setting as

shown in the image above (Also see

appendix 3a). To better their
understanding | requested those who
learnt quickly, to help those who were
lagging behind to catch up. For
example, | instructed learners to display

the correct version of the six camera

shots and asked the following question
to scaffold the learners who did not Fiqure 4.1- Example of a low ang

understand: “Of the six camera shots in front of wleich one looks similar to the one

of the student who got it right?” (See appendix Tinereafter, we checked if labelling
was correct. The activity made sure all learnexdeustood the camera shots and

camera angles, and developed a logic for doingythin

In addition, learners produced a neat and welllatgiece of work. Evidence that
learners cut, re-arranged, pasted and labelledreashets is provided in Appendix 3A.
One learner wrote, “My work is a beautiful and clig@ess because | respected your
work.” (See appendix 7a). This comment showedtti@tearners took pride in what

they did and appreciated the lesson.

Lastly, learners demonstrated early signs of beisgally literate (as in Bamford, 2005:
3). In the second prediction activity, the leasne@ere more quiet and thoughtful about
their responses rather than throwing out respoasas the first activity. At first |
thought it was because | disciplined them for narbdst they worked with the first
photograph (see appendix 7c) or they were boreul twé lesson, but later on | thought
that they were realising that a portion of the plgoaph had been omitted and it would
not be straightforward to predict. Learners shibttat they were starting to think

critically in their journals:

o “Prediction although I know | can be write and be@mng” (Appendix 7a).
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o “l am benefit about this | know how to look a piatl(Appendix 7a).

o “I'm understand this work because it is very easyib not easy because you
can not understand clothes of another person davwauming what” (See
appendix 7a).

4.3.2. What did not go well?

First of all, the activities took longer for somietloe groups to complete than

anticipated. For example, Non-participant ObseAreommented that:

The two minutes that was given to them to lookatgicture was not quite
enough because you find out that the other onavig another idea and
the other one is having another idea. Now maybe timenutes would just
lapse without them having agreed on one point ablthelieve that now 2
minutes was not enough to promote good discussignaup(See appendix
5a)

Even though some groups finished the given tasikna, some did not show any sense

of time in what they were doing.

Moreover, precious time got wasted in group discussas some groups could not

quickly settle to the task assigned. The obserier (See appendix 5a) that:

What the teacher can do is for the teacher totabgigroup leaders in that

immediately the task is given, anybody who has lzssigned as a group

leader should take the lead in terms of keeping tigiving chances to

everybody so as to speed up the activity within ¢ginzen time.
In addition to that, designing the lesson aroundyretivities confused the learners
and wasted time. Whilst doing a routine checlengheir work after | taught about
camera shots (See appendix 7b), | discovereddehatérs labelled the six camera shots
wrongly and some did not follow the pasting pattesrinstructed i.e. that “learners are
to order the pictures in such a way that the oaedppears to be closest to them will be
the first whilst the one that seems to be furtiatbe the last one” (See appendix 2). |
concluded that some learners or some groups didnd#rstand camera shots and in
their journals they wrote: “I have to need imprdoea camera shot because I'm not

understanding” (See appendix 7a).

Furthermore, lack of resources like paper gluessses and dictionaries delayed and

hindered progress. Even though prior to the daviearners were requested to bring
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these items, some groups did not have anythingsimbhers only had one of the two.
Learners expressed their need for these resourdhsir journals. For example: one

learner said, “Is not has all equipment to makemugh” (See appendix 7a). Another
learner wrote, “I went wrong when | label a pictlecause | havenot a paper glue”

(See appendix 7a).

Lastly, many learners could not cut pictures adelyas shown in the above
photograph extracted from their daily activitieeéSappendices 3a). The edges of what

they cut were not in straight lines, but zigzagging
4.3.3. What needed to be improved if the lesson weeto be taught in future?

The first improvement in this activity would be #'management. Since only a few
learners had watches (See appendix 7c¢), a wak clogld be used in future so that all
the learners could have a sense of time. Whewdieclock is there, learners should be
taught about time and how to use the clock. Thatldvgive them a sense of urgency

when they do something.

Secondly, individual learning should be promotedm@aslternative to group work.
Group work needs a lot of time, as learners hawngage in a discussion. Individual
learning gives each learner a chance to have ddettle activity and reduces the
domination of weaker students by stronger onesaves time as one thinks for oneself
without consultation. Group discussions could sedjudiciously when an activity

lends itself to this.

Thirdly, the number of activities should be redutedllow time for the photographs to
have an impact on the viewers. The purpose of¢heitees would be to teach the
learners to see how they are positioned by eacler@asmot or angle. | have realised
that teaching is not about covering a lot of atigi at one time but it is about learners
mastering defined skills. In future if | am teawithe topic for the first time, | would,
for example, reduce the camera shots to threeshelbse up, medium shot and long
shot. 1 would teach the other shots in the negtecgs it appears that the learners got

confused in starting with all six (See appendix 7a)
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Fourthly, there should be another way of organisespurces such as scissors, glue
paste and dictionaries rather than relying on thgest teacher or the learners. Non-

participant Observer A said:

| think within the school budget... there is a neeat L. each subject should

be allocated its own funding, but not only relymgthat, but each

department, they should also embark on a sortrafraising especially that

they know that they will have some programs thditwaged some minor

resources here and there and try doing even oyiog tio compliment those

who are having problems.
That would be one way to counter the resource ehg#t where the materials would be
bought, kept in one place and accessible to athiexs and learners as long as prior

arrangements were made to avoid inconvenience @amftiats.

Fifthly, | would begin this lesson by introducingetlearners to a camera and a
photograph. |1 would allow them to label the elemsasfta camera and give them a
feeling for how it is operated. This would incluldelding the camera and looking at it.
Then | would show them photographs and commenisiralzelements like shape,
border, line and placement. Learners would makadés and later cut images in a

similar way as a photograph cuts an image, precisel

Finally, | would use the above exercise as a paelirg activity and use the prediction
activity in this lesson as a post-reading actitatyeinforce the camera angles and

camera shots that the learners had already learned.

4.4. Lesson 2

This lesson aimed to explore the various non-vesiggis that people consciously or
unconsciously use to show the feeling or attitutiey have at a given time. It also
aimed to show the impact these signs have in adivegt As already stated in chapter

two, facial, hand and body signs were explored.

4.4.1. What went well?

Learners’ prior knowledge was activated very wall éhat set up a good
atmosphere for teaching and learning. | requasies learners, who | knew

would be confident enough, to demonstrate facipt@ssions showing when they
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are angry, sad or happy (See appendix 2). Adtiee demonstrated these facial
expressions, the rest of the learners relatedigins $0 what they already knew.
One learner wrote in his journal, “this | know befpbecause if person is angry
see their face” (See appendix 7a). There was laugithe classroom as |
requested the demonstrators to change their fexpakssions from angry to
happy or vice versa. When the learners stoppedatising, the class was looking
expectantly at me, eager to know what was to fallignalling their readiness to

explore non-verbal signs (See appendix 7b).

Also, the use of photographs of well-known peopieen in a rural place like mine,
triggered the interest of learners. The main ageron facial signs had five different
close-up shots of Lucas Radebe, a soccer supeasthithe supplementary one had
President Thabo Mbeki. Radebe’s strip of diffeffactal expressions focussed the
attention of the learners on facial signs only,idvg distractions. Had | used more
than one subject, learners would have been disttabfving to figure out who the next

person was and what he/she did for a living instdagkploring the non-verbal signs.

The instructions for this activity were clear amtgle, on one hand, and there was
scaffolding for the learners, on the other. Leesmescribed the shape of the mouth,
shape of the eyes, eyebrows and direction of the.g&hey then wrote the feeling

expressed in each photo strip (See appendix 2§ I€amner wrote in her journal,

| ‘m understand because your question are very siemple and write down
your answer (See appendix 7a).

Some learners got the idea of figure signs cogedishown in the image below (Also
see appendices 3a). Learners variously said ifothes group interviews (See appendix
6):

o |can say itis the way these human signs were shows because | personally
did not know that a person who is photographedgsaasnessage by frowning
or smiling or is hurt by something especially franbook.

0 To see that a character is angry makes you ineztéstknow what has
happened, why is the person angry?

o |am able to understand a message from a pictweenen if it is not written in
words.
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In addition, learners correctly described someirigslor attitudes shown in the photo
strip portraying Lucas Radebe by writing in word®arners wrote in their class

workbooks (See appendices 3a):

Picture 1 Picture 2 Picture 3 Picture 4 Picture 5
He feel Lucas is He feel glad Lucas is He feels very
confuse consentrating disapointed or | happy.

and his normal down spirited

Table 4.1 — Learners’ response to facial signs

Individually, learners identified, cut and pastheee different facial signs. In their
workbooks | could see that some did so correctge(&pendices 3a).

Figure 4.2 — Example of facial signs given by lessn

4.4.2. What did not go well?

Firstly, learners lacked vocabulary to expresdithee signs they saw. For example,
instead of saying Lucas Radebe was showing a teefidoubt or uncertainty in photo
frame 1 (see appendix 2), some learners wrotehthatas angry or unhappy (See
appendices 3a). Also, some learners did not searsd the vocabulary they were
provided with correctly. As an illustration, thdsarners wrote “the direction of the
gaze is raised” (See appendices 3a) for her déiseripf Lucas’s eyes in photo frame 1
whereas in actual fact Lucas gazed from the carhbis eyes looking far left or

backwards.
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Secondly, trying to resolve differences in theriptetation of a photograph was time
consuming. Some learners and | had different iné¢agions of the facial expression of
Radebe in photo frame 5 where the group thoughaswas happy after scoring a goal
whilst | maintained that he was shouting instrutsias a defender and a captain of the
national soccer team (See appendix 7b). One leama¢e in her journal, “what did not

go well was that there were pictures that we didagpee with”. (See appendix 7b).

Because photographers do not show everything hotogdrame, that makes it difficult
to get other clues, which could allow for commomneggnent on the message of the

picture, as Bamford (2005: 3) wrote

The symbols used in visual communication unlikes¢éhof written and to a
lesser extent oral communication are not a fixechbalary. There can be
no dictionary of meanings for symbols of visual ecoomication.

Interpretations differ because people bring thtituales, values and ideas to the texts

they view as already discussed in chapter 2.

Due to time limits, the finger signs and body postwere not explored. There are many
contributory factors to that. It could be thatdswot judicious enough about time when
| designed the lesson. The learners’ pace in lagwias much slower than | anticipated
even though learners worked in pairs instead afijggo It could also be that in my
teaching style | do not like to rush the learnimggess so that learners could discover
things on their own. In a classroom of 45 leariiengs not easy to balance up time,
understanding and activities to be done. Somaéearshowed their lack of

understanding by writing in their journals (Seeapugix 7a):

| went rong because it is a short time to do taedl signs.

But it is a very difficulty to know how pictures s@n feel.

Last of all, as the lesson ended in a rush, althdlig learners could identify and
describe these figure signs, they could not reéleen to advertising, which was the
core part of the lesson unit. | did not take tHegond the level they obtained where
they could develop critical thinking about photqgra and advertisements such that
they would understand that the subjects used ipllogo frame deliberately pose the
NVC signs (Day, 2001: 22). However, in the préagon of the lesson, learners did

consider how they felt about the figure signs shoovithem.
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4.4.3.What needed to be improved if the lesson were to bhaught in future?

Firstly, the figure signs should be taught gradudiiring the FET phase. In Grade 10,
then, | would focus on facial signs first and explthem in detail. With facial signs
only, all the learners could understand, as thergladvbe no rush to cover other signs.
For example, | would explicitly teach a varietyfatial expressions shown in
photographs and also the equivalent adjectivegsortbe those expressions so that in
future the learners would have enough vocabulagxpress either the feeling/attitude
the subject in the photograph has or the feelitigide the learners have towards the

image they are viewing.

Also, | would make sure that my lesson would beettgyed through a chalkboard
summary, which learners would copy as notes. Woald provide them with
information that is accessible to them and whiaytbould read and view in future.
Those learners who did not fully understand in<lasuld then study further on their
own. | would provide these notes taking into cdesation that learners are in a rural
high school where there are not enough resourcdbdm to acquire English as an
additional language.

Furthermore, | would relate learners’ understandihfacial signs to the art of
advertising in a way that would promote their catithinking. Being able to identify
and describe a facial sign is not enough. Learsteosild be taken beyond that
understanding to a point where theyuld understand the motive of having a
photograph taken of such a facial expression.dfAlIDA approach is based on the
people’s need for pleasure (Fielding, 1996: 328lasady discussed in chapter 2),
learners should know that in advertising a prodecbrding to the pleasure principle, a
person should not frown, for example. The lessonld/sensitise and prepare learners
for the advertisement that they would design aéetie of the unit (See appendix 8). In
short, it would be to place the learners in thatmrsof a photographer and allow them
to start thinking of what they would include or xde.

Lastly, | would organise a video camera or camieaa produces photographs instantly
to capture learners as they dramatise the varamialfsigns at the beginning of the

lesson. These photographs could be used at sstatgr of the lesson to clarify a
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certain point or to match up with those images fraagazines or newspapers. It would
show the class that the three learners posedimikisway to how some characters
pose in advertisements and allow them to thinkambse from those learners the
facial signs that would attract the target grouih& advertisement was placed in

another place (See appendix 7b).

45. Lesson 3

This lesson showed learners that everything platad advertisement has been given
special thought and is there to serve a purposevihiald be to attract, persuade or

manipulate a targeted group. The lesson showeddesathat the product is advertised
using techniques that make it appear real anddhbeib the market whereas in reality it

may not be so.

4.5.1. What went well?

The explanation of each composition feature wae d@nbally and visually. For

example, if the teacher was teaching about texheexplained it first, then wrote notes
on the chalkboard and later showed learners imadvertisement (See appendix 7b). For
all these features there was an image to showhadmsured learners’ understanding of

the issues involved (See appendix 2). One leavna&e in her journal,

What went well was we had enough picture to idgraif the composition

features. (See appendix 7a).
In addition, the lesson was interesting and it gedahe learners in many activities that
involved thinking, responding, viewing and writinffnost at the same time. One
learner commented in his journal, “This advertisetme well, cause (sic) you must fast
and quick to see, and answer the question” (Seemalpp7a). The teacher played an
important role in creating and sustaining that apin@re by scaffolding learners with
guestions that ensured active participation ofnees as revealed in the following

extract from my research journal:.

The way | approached colour evoked the learnetstasts to the lesson as |
stood turning the page with two red cars. Aftesked what was common in
the two advertisements, learners came with diffeaeswers such as loads,
bricks, cars and colour. | asked them the reasothé choice of such a
colour (red) and one of them answered that redighband therefore
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attractive. | utilized one of the yellow and redo$hte plastic bags that

have got “lowest prices” written in red (See appemnib).
Also, as active participants, learners respondgubsgitive ways that the teacher did not
anticipate. For example my journal record indidate

When | asked their interpretation of the key in kheeg Bank

advertisement, the student gave a different vieat e key could

symbolise that Meeg bank is the key to open doomur lives, but |

thought it was to show that the car belongs taggrglemen (See appendix

7b).
Some learners understood the concept of compodéaiares. In a homework exercise
that was given, learners found an advertisementlasdribed four features from those

we had done. One learner wrote:

Foregrounding there is a table, the cup and soartetazy chair.
The background are chairs and tables, buildingsiaes.
In focus, everything are clearly. They are happhkis advert shows the
fashion clothes (See appendices 3a)
The above description of this advertisement shaivatithere was an understanding of

these features as they also appear in the chosentiadment.

4.5.2. What did not go well?

First of all, teaching many different compositi@afures with many advertisements and
my fast speed of delivery confused some learneffiese learners slowly viewed the
features as compared to the rate of others andebfose learners could identify the
aspect in question, we had moved to the next agpettte list, which would have a

different advertisement. As | recorded in my reslegournal:

| discovered that some learners took a long tinfetsh writing or took
longer to view the advertisement in question. w #zem asking questions
from others and | realized that my pace was tobftaghem. | then
intervened by advising them to focus their attentmwhat | taught and
forget about other things that appear in the atartent (See appendix 7b).
This problem, which lay in the fact that learneasl varying levels of abilities and
exposure to newspapers, magazines or televisindehed successful teaching and

learning.
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The lesson could not be finished in the time seitf@®n the first day, the lesson was
interrupted by a sport’s session. Learners wirotbeir journals (See appendix 7a) “We
talking about composition feature but we stop ksson because of sport time”. “But at
the time the sports captain come at our classrouiell us lets goin to the fields to
play our games that were disappoint us”. | coultfimish up because of time.

However, | negotiated for an additional period frtra Life Science teacher and she
agreed, but still I did not finish (See appendi). 7Ibhe lesson was finished on a second

day.

Some learners did not do as | expected in the hamewroviding clear evidence that
they did not fully understand composition of anedigement. In their workbooks,
some learners reproduced the contents of the asmient instead of describing the
features used to compose that advertisement aiddoss the reason for including that
feature in the place of another one. For examiplhe Jet Store City Golf competition,
the learner wrote, “this city golf you can win 13® winners when you buy at jet
account 10x3 000”. (See appendices 3a). Seemitigdytearner did not fully understand

what focus entails.

Moreover, it was not easy to assess the analysis by the learners because some
would list all the colours that appear in the atisement and write their meanings

according to the table | gave them as shown below:

Green-health
Orange-Warmth
White-Purity. (See appendices 3a)
Also, learners experienced difficulty in assignmganing to colours that did not appear

in the table that | gave to them.

4.5.3. What needed to be improved if the lesson weto be taught in future?

Firstly, the number of texts should be reducedvo advertisements. This would avoid
confusion and reduce the number of examples lesitraare to deal with. Also, learners
would not be exposed to many texts where they wspéhd time figuring out what is
there and what is not there. The teacher sholddtgexts in which the majority of
these composition features appear. The empha€isaithe 10 should be on colour,
background, foreground and texture, the rest béomg in Grade 11 and Grade 12.
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The teacher should vary his speed of delivery tmaenodate all learners in the
classroom. This could be achieved by slowing dafter each point and allowing the
quick learners to express their understanding byesapplementing what the teacher
has said. Sometimes if the teacher and the leah#@eme a common home language, the
teacher could switch to home language to makera ptear and then transfer that to
English. As an illustration, if you explain the ameng of white, it would be easy for
learners to understand that white means peace $etaat is familiar, but if you tell
them that white in an another situation could mgarity, then the concept of ‘purity’
should be expressed first in the home languageeigile in Xhosa). During the focus
group interviews learners said, “I want the twogaages to be mixed” (See appendix
6a).

Learners should be given a common homework exengisere the teacher would set
specific questions that assist and direct leanwetargeted composition features. In the
Meeg bank advertisement, the question would bechvhualities of the bank are
advertised by the combination of white (as showthexcar) and green (as shown in the
grass and trees)? A question like this would mie&mers think about the placement of
these items and the purpose the advertiser wamaishieve. Thereafter, learners could

individually find an advertisement and analysaithe light of what had been said.

In addition, the above questions could make it éagssess the learners as there could
be marks assigned next to each question. As éoadlvrertisement that they would
analyse individually, the teacher together withldeners could design an assessment
rubric in which learners could be assessed ussiwpé piece of writing or a long piece.
The assessment rubric could also be used as alishégkthe learners to determine if

they were still on track before the submissionhef task.

The teacher should get an explanation that detthitee most common colours. If that
fails, the teacher should tell learners to ignooelaur they do not know or which does

not appear in their brochure.

4.6. Lesson 4

This lesson aimed to identify emotive and manipuéatanguage that accompanies

visual images in advertisements. This includes:néame of the product, slogan/motto,

64



adjectives, ambiguity, figures of speech and/onréyand a description of where to get

the product.

4.6.1. What went well?

The lesson began with a problem solving activigt thas a continuation of the one
done in the first lesson as shown above. The leapredicted from the long shot they
already knew in lesson one, what was missing irvéng long shot, which showed a
detailed view of the foreground and background @&seendix 2). Learners came with
different views such as: the man is in a fashiarpsla street, next to a car, looking at
boys playing rugby. When | showed them the whdleegisement, the learners
exclaimed in disbelief. It was engaging and irdéng like the first exercise. That gave
me the opportunity to reinforce the view that atplyecapher carefully selects what to

include and exclude in the photo frame (See appefiu)i

The learners were introduced to the art of advedithat included: target group, the
product advertised, its logo/motto/slogan, wheréra it and words used to glorify the
product (as shown in chapter 2). Some learnersmstmbd that an advertisement is a
combination of an image and words. One boy renhiké¢he focus group interview,

“I would say that it's easy to identify an advexirh other pictures because an

advert has got a slogan, the name of the shopegrttduct advertised at the

bottom corner” (See appendix 6).
Home language was used to explain the metaphamchtifficult expressions in the
advertisement and that intervention was later feairexd into English. Seeing that
learners could not move, | decided to take overlead them in their home language to
make them understand an expression like “creareottop”. Then they realised that
‘cream’ referred to the best car or farmer, andp¢icould mean of all cars or farmers.
And that linked very well with the words ‘the béstthe land’ or ‘lead the way’ (See
appendix 7b). To explain this | used Xhosa to steawners that a maize stalk or cob
does not have cream, which is found in milk, betékpression should be taken

figuratively.

Also, learners thought of other expressions theeddements used to promote their
products. One boy gave the example of Omo Wadbavgder that calmed down

parents and encouraged children to be dirty astifsda natural measurement of
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children’s growth. The motive behind the wordsjrtis Good”, is that parents should
not worry as the washing powder will take caret@ind a lot of that product will be
sold furthering the interests of the producer (§s@endix 7b). Learners reviewed all
the advertisements that were done in the lessdrandiidentified the emotive and

manipulative language used.
4.6.2. What did not go well?

Learners had difficulty in understanding ambigurhgtaphorical language and
adjectives used to describe advertised productspéhding to a question in the focus

group interview, one boy stated,;

In English one word gives two meanings and thafuseas which meaning is
correct and you end up guessing wrongly (See appénd
Learners also did not write in their journals oatttlay except for only one learner, who
wrote about the advertisement of the farmer. Hdearners to leave a blank space

symbolised the impenetrability of the lesson.

Even though activities were discussed in groups|abson lent itself to written work,
which would have made it easy to assess whethdedineers had achieved the desired

outcome or not.

Furthermore, the chosen Toyota advertisement waplocated for the learners to
comprehend. As an illustration, first, the adwatnent strategically did not show the
actual product advertised, but it showed a farn8acondly, the qualities given to the
farmer ambiguously referred to the qualities ofransible Toyota and that made the
advertisement impenetrable to novice viewers ($peradix 2). In the focus group
interviews all learners in the sample said thay there beginners in studying

advertisements or visual literacy (See appendix 6).

4.6.3. What needed to be improved if the lesson weto be taught in future?

Prior to this lesson, learners should be taughtibadjectives, ambiguity and figures of
speech in a separate lesson. The teacher shauldh& lesson knowing that the
learners would not encounter difficulties. | wotddch the lesson in the last half of the

year when | knew that learners would be able tovdram their prior knowledge and
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transfer knowledge from other sources like literatll in all, learners’ prior

knowledge should be well established before thisistaught.

Learners should be given activities to identify llieguage used in an advertisement
individually. These activities can include questidike: What product is advertised?
What is the target group? What is the motto/ ldggén? What
words/phrases/expressions are used to descrilpgdtact? Then, there should be a
follow up exercise where learners would show hoehsalanguage evokes the
emotions of viewers or how the language could maatp viewers. The follow up
exercise is the crucial part of the lesson assiteiis critical language awareness (as
already discussed in chapter 2).

An advertisement with few words should be usedfwrice viewers. The
advertisement should be straightforward and simpkethe learners show their
understanding then the advertisements could alsalb@nced to meet their acquired

knowledge.
4.7. Lesson 5

The main purpose of this lesson was to bring avem®Io learners that advertisements
tend to categorise and stereotype people. Itdbmequip learners with skills to
question specific roles assigned to boys and mdse,and women, black and white,

young and elderly, rural or urban, rich or poott theople take for granted.
4.7.1. What went well?

The lesson began with an identification exercisenghearners were instructed to write
down a list of the visual objects contained in furity advertisements (See appendix
2). The exercise provoked the interest of the le@rand familiarised them with the
contents of the two advertisements that formectthe part of the lesson. Individually,

learners identified and listed the items, whichytheported to the class at large.

Also, the two advertisements were well chosen fdan stereotyping because both
advertised different products from the same bréardeting toddlers (See appendix 2).
One product had an image of a boy whilst the dtlagran image of a girl, making it

easy for the teacher to teach learners about samgdtiey see from a real perspective.
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In both advertisements boys and girls were assigdiféatent roles and that made

stereotyping self-explanatory.

Thirdly, some learners co-operated with the teashéacilitating the lesson. Although
the learners responded orally about what they ifiethin the two advertisements, |
discovered that they identified many things thatldde forgotten as they continued
listing them (See appendix 6). | thought of writihgir answers on the chalkboard so
that we could compare the responses in the enthelprocess | realised that the
responses were important data and | requesteceangek to record the responses as |

wrote them on the chalkboard (See appendix 3d).

Fourthly, stereotyping was explained in a practway that learners understood easily.
Sharing the same background with the learnergudit to their attention common
sayings in the villages that were typical sterewigp This is revealed in the following
journal extract:

For example, | asked, “what is a boy who appeaakdikened to in the
villages?” and all learners answered: “a womanalsb asked them, “What
would be said to a girl who eats very fast?” ared/ttesponded that she
would be discouraged in behaving like a boy (Sexeadix 7b).

Then | explained stereotyping from
there and learners understood.
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Some learners demonstrated their
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understanding of stereotyping in the mesoues Sy ot ey
homework activity given (See
appendices 3a). In their workbooks,
learners pasted advertisements and
described what their understanding of

the visual images. For example, one

learner showed an image of a young

Fiaure 4.& Learners’ example ¢
man advertising a burger (as shown in figure 48l @ young woman advertising a skin

toner.

Moreover, the lesson prompted the learners to @apia social critical manner. In the
focus group interviews, some learners expresseddesire to have the best in their
future. Being asked how he desired his childreimetan future in relation to the

children he saw in the adverts, one learner shlidyi(owam umntwana ndinqwenela
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angane future eright) “No | desire that my chitdill have a right future” (See
appendix 6). The teacher also motivated learmeaspire, as some of the things that
appear in advertisement were do-able like ownidgaent house before the age of 30
years (See appendix 6).

Finally, some learners were able to identify conjpms features even if they were
shown differently from the way that was previousiplained. For example, in the
Purity advertisement showing the boy and the maskéd the learners to give a reason
why the boy was portrayed in sleeveless attiresttiile man was shown in a long
sleeved shirt. One learner answered that it watoov that the boy is strong because of
Purity (See appendix 6). The learners were thezedble to:

Infer the meaning of unfamiliar words or imagesatected contexts by
using knowledge of grammar, word attack skills/teatual clues, sound,
colour, design, placement and by using sensesl¢gagng outcomes and
assessment standards in chapter 2).

4.7.2. What did not go well?

Some learners did not follow up the instructiongegiin the activities. One learner, for
example, did not list the items she saw in the &adeertisements as she listed “purity
mabele and purity cream of maize” only and left@lthe things she was expected to
list (See appendix 3a). In finding advertisemenét showed stereotyping, some
learners selected images that do not show steliegtyg\s an illustration, one learner
cut separate images of a woman and Johnson Surpfoahgcts and then pasted them
together as one image (See appendix 3a). Evenlthbigycould be attributed to lack of
resources, the learner’s work did not show any tstdeding of what underpinned
stereotyping. Also, other learners got the coriaetges but could not write how

stereotyping occurred to demonstrate their newdpised knowledge.

In addition, some learners showed lack of expogutbe modern world. In identifying
the visible objects in the two advertisements, steamers could not name things

correctly (See appendix 3d). For example, thearebgournal reveals that:

One learner identified a microwave oven as a TI¥Ye kitchen setting of
the advert did not link well with the child’s schata as some came from
muddy huts where the arrangement is completelgdifft (See appendix
7Db).
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The lesson did not continue smoothly because tdreéifit interpretations. Firstly, some
learners argued that the relationship between tiieand the boy was that of brothers
whilst others saw the two as father and son. @lgsment could emanate from the
learners’ lack of exposure to urban life where angoman of that age could have a son
and a decent house like the one in the advertise(Ber appendix 7b). Also, some
learners saw the children in both advertisement®gs because in the second
advertisement it was not clear whether the child eéoy or a girl (See appendix 2).
These arguments delayed the flow of the lessorhaddo be resolved before the lesson

continued so that there was no learner who felbrigd in the process.

Because at first | tried to explain stereotypinppg®ur common background
knowledge, some learners did show understanditigeoéxplanation that was given
later in the lesson. In the advertisements they tut out for homework, the majority
of learners selected those images that have foddays or beauty and women. They
did not show the other ways we discussed in whietestyping could happen, as |

expected.

Learners did not show their understanding of resingsstereotyping. Even though
learners cut and pasted good examples of steregtypey did not show how it could

be reversed in the advertisements they selected.

Lastly, learners did not show a good knowledgeaitB African history. When | asked
them to describe briefly the relationship that eedsbetween different racial groups or
men and women in South Africa before 1994, onlgva Were able to do this. That
disappointed me, as that information was cruciainderstanding one way in which

stereotyping occurs.
4.7.3. What needed to be improved if the lesson weto be taught in future?

Firstly, instructions should provide a means okasment that would guide the learners.
For example, in the identification activity, theatder should allocate marks that would
be equivalent to the items to be identified. Thatld guide the learner when doing
activities. Also, even if it is homework, an assaent rubric should be provided so that
the learners perform according to the expectatdrise teacher. Learners could use

the rubric as a checklist.
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In drawing on learners’ background knowledge toodtice stereotyping, one needs to
ensure that it does not simply stop there. Learneed to be encouraged to use this
merely as a starting point to understanding stgpeog in its entirety. Stereotyping
should be taught as manifest itself in: black amitey young and old, rural and urban,
men and women, boys and girls to mention a fewhatlkground experience is used,
learners should be explicitly told that was sim@yhelp them understand the concept.

Learners should be taught how to reconstruct tkeridement so that it could be free
of stereotyping. To identify it should not be #r&d. In the process learners should be
made aware of the past in South Africa so thatdamers approach an advertisement
knowing explicitly what happened and how desigmdrsdvertisements may still hold

onto the beliefs, values and ideas of the past.
4.8. Lesson 6

The main purpose of the lesson was to place leainghe position of designers where
they applied all the skills and knowledge they haduired in the lesson unit to
designing their own advertisement. It also aimeallawing learners the opportunity to
demonstrate their understanding by presenting fhveafuced advertisements.

4.8.1. What went well?

First of all, learners prepared a piece of writioga real purpose, which was to
advertise their school to Grade 9 students fofdliewing year. Learners presented
well-designed advertisements that were beautifdlatractive (See appendix 3b). One

learner wrote in her journal:

Phew!! It was the day of presentations. Groupsewith beutifull and
attracting adverts (See appendix 7a).

Similarly, Non-Participant Observer B said:

| was shocked to see what they did because | ribwaght they would produce
such a good and...eh...topics... (See appendix 5b).
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Figure 4.4 — Learners’ example of a designed acbegnent

Some groups carefully chose the features to comgheseadvertisements. These
included: colour, background, foreground, cameglemand shots, but what stood out

was the use of colour. One group wrote in theuesiisement,

The background of this photograph there is blue gkgen trees, houses,
shop and school. Infront of this photograph themgreen grass. The
camera shots that are use is a straight level shwgre is beautiful colours:
green and red. Green means growth and vegeta®ed.means warmth.
(See appendix 3b)
Learners took thoughtful decisions to frame thesaposition features to attract
Grade 9 learners to the target school. For exgropkegroup wanted to show the
availability of computers in the school but theiolplem was that the only image
they could find had an operator with dreadlocks ey considered that to
degrade the school, as some parents would notdmrsending their

there. After my intervention learners excludedhbad with dreadlor

72



included the face and hands in the computer keybasshown in the above

advertisement (See appendix 7b) just as profedspimdographers do.

In addition, many groups selected photographs stgpextra curricular activities
and related aspects of school life, for exampleépua sport codes, computers,
academic settings, awards, school grounds, gargleschool buildings and
school logo which they drew accurately (See appeBd). Being able to balance
the most important features in publicising the sttshowed that the learners

understood the concept of designing advertisements.

During the presentations, learners demonstratefidemte and pride in the
advertisements they had designed. Groups selentetkepresentative to describe
the choices they had made in designing their aideenent. Non Participant
Observer B said,

I mean for them to take the guards to stand tteelesid the group telling us
of what was going on in the picture they drew.... gee, it was very
wonderful for me (See appendix 5b).

Also, some learners gave good explanations for agphct they included in the
advertisement, giving the audience a feel for Wizat happened in the design
process. As an illustration, Non Participant OtbseB said,

| remember this three-legged pot. The lid of tbeyas being the teacher,
what was inside the pot was the student which weasgbcooked, the pot
and then now.... That is now, the lid is the teacme what is inside the pot
is the student and the pot was the whole schoold tlzen the legs of the
pot was the S.G.B, the school governing body. 4 wexry impressed with
that (See appendix 5b).

4.8.2. What did not go well?

The advertisements were not perfectly designedoagjécted. | had high expectations
that learners would produce advertisements sintoléine commercial ones we had dealt
with. For example, | expected them to place thinghe foreground, thus hiding the
white paper they had used as their base, but thathdvertisements there were white
blank spaces that could have been covered in colootherwise as shown in the above
image (See appendix 3b). These white spaces didssan any meaning, rather they

made things unreal. | am not being blind to tlok laf resources encountered in
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designing the advertisement, but the little leasriexd should have made a difference.
As an illustration, learners drew a boy or a golding a ball, which is indicative that
sport is promoted in the school, but such an invegeld be standing on a white
background, creating the view that those subjeetpased.

Even though we worked for three days designingatheertisements, some were not
completed by the fourth day, when presentationgwene. As | assisted groups, |
observed that in one group, all the learners ctmsleaw the school logo with a view to
selecting the best drawing (See appendix 7b). @rdilke that could not finish and
presented uncoloured and clumsy advertisementghvdaiuld not be seen from a
distance (See appendix 3b).

In some groups one or two learners dominated wbilstrs took a passive position. In
the photograph shown in chapter three, it can lbedihat some learners are passive as

they do not have anything in front of them andjast spectators (See appendix 7b).

Even though learners were taught the basics oéptieg) to an audience, some learners
did not conduct themselves well. They were unéblaaintain good eye contact,
position their bodies well and use their handsimeceptable manner. Some literally

gave the audience their back.

As the lesson was new even to teacher, assessrasmoat/done. In the planning of the
lesson, it was anticipated that learners were tage in peer assessment using an
advertisement rubric but they did not. First, éldwertisements which were finally
produced carried the teacher and the learners aldayexhausted ourselves in
designing the advertisements and did not set asidagh time for peer assessment.
The time taken to design the advertisement toogdothan anticipated and there was a
lot to be covered in the last hours. Also, theeatisement rubric was not judiciously

designed and it appeared too vague to assess hehigiairners had produced.
4.8.3. What needed to be improved if the lesson weeto be taught in future?

Blank A 3 papers with no lines should be providetetirners to present their
final drafts. Learners should have all the picsurat or drawings ready in one
place first. Then, these should be placed prowaly (without sticking them

down) on the A 3 paper, which would be represergati a photo frame. The
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teacher should encourage learners to think abatiptacement, by saying for
example: “Would it really attract the target grabtijp were placed in a local
store?” (See appendix 8). Again learners shoulddbe to give reasons for the
placement of each object. If the placement waslgthe learners could paste the
advertisement and then think of a colour to filtive white spaces that would be
left so as to give that advertisement an authdéedc For example, if the learner
drew children with a ball, then she/he would pgt@en colour for grass as in the
playground.

Designing the advertisement should be an individetlity where all the learners
could demonstrate their own understanding with@indpdominated or threatened by
others. Also, time would be used effectively awgdearner debates about the design,
and who would do what. This would make it easyléarners to work at home and at
their own pace unlike waiting for the group durtgglish periods. As for visibility,

Non Participant Observer B said:

If you are talking about the school, there’s pietaraybe of the classroom
...say ...cut it either than drawing it so as to mdks more real. To cut it
and he puts something that is from a magazinelamdo that it is legible.
One could see it even if it is far there because itis there in front....
Other students are far there (See appendix 5b).

In future learners should be exposed to presentatmget them familiar with public
speaking and be made aware that they are speakargdudience.
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Rating code

Marks

A. Physical appearance

Does background or
foreground set an appropria
scene for the advertised
product?

Is the advertisement free of
stereotyping?

Is the texture and lighting
used appropriately?

Are elements of the
advertisement chosen
carefully?

Is colour used well and
perfectly balanced?

Is the
motto/logo/slogan/name of
the school clearly visible?

B. Justification

Is a good justification on the
choice of these given?

e Background

e Foreground

e Texture
e Lighting
e Colour

e Juxtaposition

Does the learner explain the
impact each of these
elements would have on
viewers?

» Background

» Foreground

e Texture
» Lighting
 Colour

» Juxtaposition

C. General

Is the advertisement designe
to appeal to target group’s
desires for?

* Quality education

e Sport/music or othe

» Discipline

Is the advertisement neat
with well-defined borders?

Is the language used simple
and free of errors?




Seven point scale assessment {8oluth Africa. Department of Education, 2005: 6)

Symbol Rating Marks %
1 Outstanding achievement  80-100
2 Meritorious achievement| 70-79

3 Substantial Achievement| 60-69

4 Adequate achievement 50-59
5 Moderate achievement 40-49

6 Elementary achievement|  30-39

7 Not achieved 0-29

Table 4.2 — Assessment rubric for a designed adeenent

Assessment is a crucial aspect of learning hovesigth advertisements that
needed to be handled with care. Before learnarsdgsigning their
advertisement, they should be given a rubric, wklobuld be discussed with the
teacher. That would give them insight into whatxpected from them and they
could use it as a checklist when they work on tbein. The advertisement rubric
should not be wordy like the one in appendix 2,ibshould be simple and

precise as shown in the example above.

If group work is to be done, the marks should vdeid into a single group mark which
could be 20% and the rest should be given by leamoeesach group member according
to each member’s contribution, say 70% but togetthesrshould be 100% (See
appendix 8).

In future a video camera or a tape recorder arill plsotograph camera should be
made available to capture the presentation for lagsving. This could be used to
assist learners in developing critical reflectionvehat they had done to improve

performance in future.
4.9. Lesson 7

The main purpose of this lesson was to give learaeropportunity to apply their newly
acquired visual literacy skills by responding te@stions set on an advertisement. It
aimed to assess how far learners could apply kimewledge in an unfamiliar setting.
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4.9.1. What went well?

The Parmalat Milk advertisement chosen for thessssent lesson was simple, familiar
and colourful. The scene set for the advertisermpergented five children seated at a
table playing and drinking milk. The language usethe advertisement was simple
and literal. A variety of bright colours were usadhe visual image to give
background and foreground through the clothes wegrtihe children, the tablecloth,
milk cartoons and words making the advertisemeikiisg from a distance. The visual
text advertised milk, which is a commonly used piciceven in my learners’ homes
(See appendix 2).

Secondly, all questions were based on what was dorneg the presentation of the
lesson unit on visual literacy. Some questionsik@d around identifying the visual
images learners could visualise in the text. Kkangple, the first question asked, “How
many children do you see in the advertisement2hefOquestions required learners to
identify composition elements of the photograple likAt what angle has this
photograph been taken?” and:

7. These three Parmalat milk varieties use fourmmomcolours.

7.1. List those three colours.

7.2. What do you think each colour stands for onlsglises? (See appendix

2)
There was a question that requested learners o tigir understanding of a link
between the words and the visual image of the éideerent. As an illustration, the
guestion asked, “According to the advertisemenly ishthe children’s fun is described

as healthy?”

The questions finally requested learners to idgstéreotyping and to provide ways
that could be used to redress it in the same adeerent. These are the examples of

questions:

oWhich group of children are not represented orudet! in this
advertisement if one looks at South African soe&i

oln three sentences, state how you can redesigadhiertisement so that
everybody regardless of class is included in tHisegisement?
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oThe advertisement does address stereotyping irya iWaw has this been
addressed? (See appendix 2)
All'in all, these questions were set in a rangenfeample reproducing of information
from the text to critical thinking, so as to accoodate all learners regardless of their

range of abilities.

Some learners gave unexpectedly good answersuelstign 10 about redressing

stereotyping one learner wrote on her test script,

I would go to rural areas whereby a boy/girl wdl butside a hut, with a
glass of milk before he/she goese to play wherebguld have atleast three
races (See appendix 3c).

4.9.2. What did not go well?

Some learners performed worse in the test thatidipated. That was first shown in

the range of marks they obtained out of a tot@l®{See appendix 3c). As an
illustration, the highest mark was 32 whilst thevést was 5. In their responses learners
failed to answer simple questions correctly. Bameple, some learners could not list
the three varieties of Parmalat milk advertisethantext, which were: full cream, low

fat and fat free. Other learners answered “sevédiv@racial groups” instead of three.
There were students who answered questions owndéxt. For example, in listing
colours and describing them, learners gave theseaan: “black for death”, “red for
danger”. With these responses, it became cleathle learners were not mindful of

the context of the advertisement.

Some questions were difficult for some learnerartswer and that was shown by the
blank spaces they left and the answers they gatguBee appendix 3c).

Having only one copy of the advertisement for ¢ tlelayed and frustrated learners.
Even though each learner had a black and white obfhe test, there was a need for

learners to view the colour copy so as to be abdnswer the questions correctly.
4.9.3. What needed to be improved if the test wete be written in future?

In the presentation of colour during compositioattees, colour should be taught

according to its codes. For example, the teadinauld have a layout where various
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colours would be displayed for learners to seem&tearners did not seem to know

what purple, blue or navy looked like (See appefTdhx

The teacher should make provision for a coloudut bn a big poster or screen to

supplement the learners’ black and white questapers.

In stimulating learners to think about stereotypimgher, | would ask a specific
question that would make learners think aboutitip@ication the advertisement

suggested in relation to the black girl child segvihe other racial groups.
4.10. Conclusion

This chapter has given a critical reflection oftfebesson that was presented in visual
literacy. Specific focus was given to what wentlywehat did not go well, and what
needed to be improved if the same lesson were tauggt in future. The chapter drew
evidence from data that was gathered during thedes’ activities, produced
advertisements, test, learners’ journals, focusi@interviews, non-participant
observations, researcher’s journal and discussitmancritical friend. In all the above
sources, it appeared that there were general fatttat could promote meaningful
teaching and learning of visual literacy in a ruriglh school on one hand, whilst there

were those that could hinder it, and these areudgsd generally in chapter 5.
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CHAPTER 5 — DISCUSSION OF FINDINGS

This chapter will present a discussion of commaenes that emerged from the analysis
in chapter 4 of the teaching and learning that oeclin a lesson unit on visual literacy.
It will focus on the conclusions drawn, recommeratet for the next cycle of action
research and a critical reflection on what | ledroimn the research. It will give

suggestions for further research.
5.1. What went well in the lesson unit?

In the first cycle of action research that settoutnd meaningful ways in which visual
literacy could be taught and learned in a rurahlgghool, the conclusion can be drawn
that the implementation of the lesson unit washewthole successful. Learners were

able to produce visual images and use them in egpsable manner as shown below.

5.1.1. Learners were empowered to interpret and deg visual texts.

The implementation of this lesson unit empoweredi¢farners to interpret
advertisements and to design their own. As astiltiion, the learners identified the
visual elements used in composing an advertisethahtncluded colour, background,
foreground, focus, camera angles and shots, teahddighting. In their activities, they
were able to write the symbolic meaning attachethéause of particular colours in a
visual image and the feelings or moods those cslmpresented (Giorgis, Johnson
Bonomo & Colbert, 1999: 148). For example, learners associatexlicowith the moods
or feelings associated with them very well as shbwthe following examples from
chapter 4: “Green-health; Orange-Warmth; White-§u(See appendix 3a).

In the advertisements they designed for their sichioe learners were fully aware of the
target group they were trying to persuade to cantbeir school by applying the AIDA
approach. As already mentioned in chapter tws, DA approach is based on
people’s need for (as in Fielding, 1996: 328): plea, power, security, beauty, a long
life, happiness, health, love, social acceptancel@nure; the learners included
elements of visual grammar in a way that wouldaattGrade 9 learners and their

parents to the school.
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In all the advertisements, learners incorporatéféraint photographs showing learners
engaged in sport, dance, modelling, the compubaréory and classrooms. They also
included the school’s “brand name” together with sichool logo just as Nike includes
the “swoosh” in its products. Some learners dregtisns of the school buildings
showing the school at an angle in a similar wath&i in which a photographer would
take a shot, and with a colourful foreground anckigeound. Finally, during the
presentation of the advertisements, learners i@dtthe inclusion of each item in the
advertisement frame. All in all, learners applilkd elements of visual grammar they

had been taught in the lesson unit.

5.1.2. Learners acquired critical language awarenss

Learners became aware that the language “can benghg, demeaning, disrespectful,
offensive, exclusive or the opposite” (lvanic, 19909-131). They could deconstruct
and reconstruct visual texts with regard to steq@ag, which advertisers rely on as one
“the key advertising strategies” (Graydon, 2003. 3hey could identify and redress
stereotyping in a given advertisement as showheir tlaily activities and the lesson
unit assessment. In the designed school advertigsriearners avoided stereotyping by

including boys and girls, and rural and urban sg#i

5.1.3. Language used was routine, consistent andridiar.

The instructions used throughout the lesson unieweepared in way that would not
hinder the learners in knowing what was expectedhfthem. These involved two
activities sharing an instruction with similar worg as already discussed in chapter
four. Instructions revolved around the same teahoigy of visual grammar that
included: colour, background, foreground, lightifagus, texture, camera angles and
shots, juxtaposition, slogan, logo, target groug ae name of the product, all of which
were discussed in chapter two. Learners also tggthnguage variously in daily
activities, the test, journals, the school adverient and focus group interviews.
Routine, consistency and familiarity ensured thatmers would encounter fewer
problems communicating in English as an additidevaguage (Wong-Fillmore, 1985:
29).
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5.1.4. The teacher’s role facilitated meaningful Erning.

Throughout the presentation of the lesson unitie¢bheher scaffolded learners,

which is,

a process where the knowledgeable person gives assrgtance to learners
when exposed to new or difficult tasks, and theleacontinuously
withdraws his support as the learners master 8ieaad are able to interact
independently (Larkin, 2002: 1).
In all the lessons, | would assist the learnensnigerstand what the activity
required and thereafter leave them to work on theim. | would also utilise
those learners who understood earlier than otbessaffold their peers and that
sped up the process of learning and teaching eadirshown in chapter four.
This is one of the new responsibilities facing te&s as they should not make
meaning for the learners but should help learneisentheir own meaning as

envisaged in the new curriculum.
5.2. What did not go well?

Even though the lesson unit was successful as shbowe, it emerged that there were
issues that made teaching and learning of visteahly difficult and they all revolved
around pacing of the lessons and time manageni@mie and pacing is currently a
central concern in South Africa that hinders meghihteaching and learning as shown
in various studies that have been carried out tiitout the country (Reeves, 2000: 68).
Some studies show teacher absence in the classmlitss others show time that time

is wasted in the classroom in the presence ofethehier because of disruptions caused
by sports meetings, workshops and untimely visithé school. During the
implementation of this visual literacy lesson uitigppeared that time management and
pacing had a negative impact in teaching and legras will be discussed below.

5.2.1. Time allocation for periods and lack of reaarces

The school timetable posed problems, as each pesmsdnly thirty minutes for a
single and sixty minutes for a double lesson, mgkiglifficult to manage time
efficiently in very short, single periods. At tisiewaited outside the classroom to
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allow the teacher to collect learners’ books oisfira point before | entered the
classroom. Sometimes | had been in another classwhen the bell rang and | would
spend three or four minutes before | started ird&rED A. In short, my periods were
less by three to five minutes instead of the thjotysixty) minutes that appeared in the

timetable.

5.2.2. Lack of resources

Lack of resources in this case refers to magazswssors, coloured pens and paper
glue that the learners used in the course of teareh lesson unit. Even though | tried
to bring as many magazines and newspapers asd andlrequested learners to bring
other materials, as it turned out there were notigh resources. The majority of
learners did not come with the requested itemsla@avhole class depended on those
that were available. Learners waited for one agrath finish before they could start
working; in addition, cutting was not done accua{&ee appendix 3b). As a result,
valuable time was wasted time during tuition (Ree@00: 69). Had each learner
easily accessed the required resources, it wowd teken a shorter period to do some
of the activities than what actually happened.

5.2.3. Group work was not used judiciously

Precious time was wasted in discussion and groug.w®ome activities in the
lesson unit were designed to promote discussiorgesup work. For example, in
the prediction activity in Lesson 1 six learnergaevgiven two minutes to decide
what had been omitted in a given camera shot. Twaoites was too short a time
for each of the six learners to express his ovlevs and there was an extension
of time to allow for discussion. Also, learnersitaval influences together with
mine slowed down the pace of the lesson (de KB0OR2). For example, there
were differences of interpretation relating to aarimages and the lesson did not
proceed until such differences were resolved, soimgt attributed to our way of
doing things, which should not have been allowedrég the lesson out

especially as the interpretation was not the caregf the lesson.
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In addition, the fact that learners communicatednradditional language slowed down
things as the learners’ language fell below theeetgd level as will be discussed

below.

5.2.4. Constant interruptions during the tuition peiod

There were constant interruptions in teaching aadnling, which had an effect on time
management and pacing of the lessons. One ofitgstthat disturbed the flow of the
lesson unit was stopping one lesson for a spor&tinte Learners wrote in their

journals:

Nothing much we did because we were interruptetheysports. | was bad to
be disturbed because we were so deep interestin desson (See appendix
7a).

| never met with it before. But at the time thedp captain come at our
classroom and tell us lets goin to the fields symur games that were
disappoint us (See appendix 7a).

On another occasion, the teacher who was teachenglass prior to mine took longer

than expected and extended into my period. | wirotay journal:

Learners could not finish their Life Science testl averlapped to my single
period (See appendix 7b).

5.2.5. Teachers did not have knowledge of visual@nmar

Even though this action research project was coreckwith one teacher (myself)
it came out in the analysis and discussion in ardpur that other teachers who
had taught my Grade 10 A learners in Grades 7-@dlidhave the visual language
necessary to teach the learners visual literacy.

As already explained in chapter two, visual litgra@s not included in the syllabus for
English Second Language before the introducticanadutcomes-based curriculum in
1998. Thus teachers who came out of the apardtkidation system did not
experience visual literacy either as learners deasher trainees. As an illustration,
both non-participant observers in the researclseti®ol referred to the fact that they
had not been taught visual literacy at any timtéher own education:
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| don’t remember anything of the kind...visual liteya..maybe it's the term that
is missing here (See appendix 5b).

In my teacher training years | received no trairomgvisual literacy (See

appendix 5a)
The evidence supports the view that the teachecsl@drners encountered in Grades 7-
9 did not have a formal understanding of visuak#ity and thus the visual grammar
necessary to teach the learners. This slowed diogvpace of my teaching because |
could not assume that learners had any prior kraye®f visual literacy before they
entered my class. As it turned out, | could natecdhe lesson plans in the scheduled

time because | had to do the work of teachers adés 7-9.

Moreover, in my experience of attending workshayended to implement the new
curriculum, and even facilitating some of thenegalrsed that the training was by and
large generic and very little was done to introdigaehers to the new subject matter in
the NCS, such as visual literacy.

5.2.6. Learners did not experience visual literacin Grade 9

As has already been mentioned in relation to teatkeowledge, one of the things
which slowed progress in the lessons was thatéesicame with no foundation to build
on with regard to visual literacy. Evidence oftinas shown in the learners’ focus
group interviews as most of the learners claimed ttiney had never been taught about
interpreting visual images (See appendix 6). Eheséd learners who acknowledged
that they had been taught about visual images m@reaught about their analysis but
were just asked to identify people in an image &geendix 6). Also, learners wrote in

their journals:

Yes | know the leson before but it is not sem leJdrat | do before is about
hobies (See appendix 7a).

| did not see this lesson before (See appendix 7a).

I didn’t go well because its fist exercise and hdainderstand what happening in
this exarcise (See appendix 7a).

In this Grade 10 class | was obliged to returreeching visual literacy that normally

should have been already taught in Grade 9 aneegrades, because these learners
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had not had any prior visual literacy training. Effect of this was to delay me in

starting with the Grade 10 visual literacy currigul.

The requirement for visual literacy training at tBeades 7-9 levels indicates that the

learner is deemed to have reached the requiretidéeempetence when he or she:

» Reads a text (fiction or non-fiction) (South Afrjdaepartment of Education,
2002: 97)

- Explains and assesses point of view in both anmitind visual parts of the text,

and offers alternative points of view;

» Reads and responds to social texts (e.g. a shwdpaper article): (South
Africa, Department of Education, 2002: 99)

- Analyses point of view, construction of meaningy in which reader is

positioned.

= Critically analyses media texts (e.g. a short nepsp article): (South Africa,
Department of Education, 2002: 99)

- Identifies subject, context, audience and mesehggitten and visual texts;

Had this learning outcome been achieved in GradeeXeaching and learning pace of
the lesson unit on visual literacy in Grade 10 widuhve been faster and more work

could have been covered.

On investigation | found that the schools from vy sample of Grade 10 learners
came from did not have any textbooks dealing witlhual literacy when these learners
were in Grade 9 in 2005. It was only in 2006, wktegse learners were already in Grade
10, that the local schools were issued with appatgGrade 9 textbooks which

included visual literacy. These were Keys to Englisarners’ Grade 8, which has a

unit 9 entitled “Pictures that speak” (Burkett, {@tlvRobertson, & Smuts, 2006:
131:146), and Focus on English Grade 9 (DichmolY&man, 2006: 161-163) which

includes a subsection on advertisements.
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5.2.7. Learners’ language fell below expectations

Learners had received limited exposure to Enghsihé past. In the course of the
lesson unit the learners struggled to express thleesin English. | waited for them to
finish what they said in English and that took tadbtime. Non Participant Observer B

said in the interview,

| didn’t see anything which was not properly doreept that now what is

the most important thing is that now with our kitds not easy to express

themselves. That is the thing | found out. Thatnot easy for them to

express themselves otherwise it was wonderful f®&r m
Some learners wrongly used words, like “short fastSor would spell words in a way
that was influenced by their mother tongue, Xhedaere they would spell “because” as
“becouse” or ‘choose’ as “tshuz”. Other learngrpesared to hear words wrongly as
one learner wrote in his journal, “I feel happy &#ese | want this car ting.” (See

appendix 7a) The learner wrote “car ting” instead of “cutting”.

| also spent time explaining instructions so tleathers could understand exactly what
was expected of them. Generally, their languagefarabelow the level described in
the Grade 9 learning outcomes, and | had to slomndbe pace of the lesson to

accommodate their language level.

To conclude, all the above aspects contributetigstow pace of teaching and learning
of the lesson unit on visual literacy. Even thotig lesson plans in the original lesson
unit were reduced from ten to seven lesson plaes ten school days and ten school
periods, the modified lesson unit took fifteen daydso, some lesson activities in the
modified lesson unit were not done. For exampldigure signs, only the facial signs

were done whilst the hand signs and body posture net done due to time limits.

5.3. Planning for the second cycle.

| have already stated what could be done spedifitmimprove each lesson in
chapter four. This sub-section will give genemdlammendations on how to
improve the teaching of the visual literacy lessait in the next cycle of action

research.
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5.3.1. Adjustment of the school timetable

The shortness of the school periods at 30 minwels does not allow for
adequate time for many in-class activities. To neenjust one of many possible
examples: when getting students to design an asesrént, be it individually or
in groups, it cannot be done adequately in a lessonly 30 minutes, even if
minimal time is allocated to introducing the taBlebriefing the task in the same

lesson is impossible given the limited time.

| would recommend that before we implement the sé@ycle of the lesson unit
on visual literacy, the school review its lessonestuling to aim towards more
lessons that are longer. The emphasis today in manjgcts is on greater student
participation and most especially much richer iasslactivities and tasks, which
require longer lesson periods in order to reaguhdenefits of these pedagogies.
There are of course a variety of options which migblude more double lesson
periods or reducing the total number of schedudsddns but making them

longer. The latter might well be a medium-term goal

5.3.2. Revision of school policy in relation to ragar interruptions

The evidence points to frequent unscheduled indéions of the tuition
programme for extramural activities, such as soactvities, etc. This was very
disruptive of the lessons. The recommendationasttie school should have a
firm and practical policy that would ensure a gbatance between tuition and
extra-curricula activities, but also that each bepprly scheduled well in advance

so that teaching is not randomly interrupted.

In addition District sports events need to be salestiwell in advance and with
due regard for the tuition schedules of the scheolas to avoid disruptions of
teaching. Students need well scheduled teachingsmamural activities that fit
together smoothly and not an environment of randderruptions of either.

5.3.3. Provision of resources for visual literacyelssons and activities

To teach visual literacy requires some additioraburces in addition to the

textbook, such as scissors, coloured pens and gaperBecause the majority of
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learners come from families that are not well off @annot expect them to
provide these essential learning resources. Sadécommended that the school
management team (SMT) provides funds to buy péissiesors, coloured pens
and paper glue that would be kept centrally anditoeilated in all classes for

visual literacy activities when needed.

In addition | would recommend that the school baudgea subscription to a daily
or weekly newspaper and a variety weekly or monthdgazines, which would
also be made available to learners during breaggito promote free reading and

viewing. Non-Participant Observer A said,

I think within the school budget there is a neeat #ach subject should be
allocated its own funding but not only relying dvat but each department,
they should also embark on a sort of fundraisinmeeglly that they know
that they will have some programs that will neesheaninor resources here
and there and try doing even once trying to complanthose who are
having problems (See appendix 5a).
As the school has three television sets with eidhdeo player or a DVD player,
two of these should be placed in two separaterdasss for viewing by learners
during break times. The learners’ exposure togmesdia forms would provide
additional opportunities for them to acquire langgiand to view advertisements

from another code that includes sound.

5.3.4. Provision of feedback

In light of the experience of this research prgjeéctfuture — in similar lessons or in
another action research cycle - | would providerlees with both positive and negative
feedback after each activity they engage in suchdastifying, interpreting, cutting,

pasting, labelling, discussing elements of visuangmar and designing their own

advertisements as already mentioned in chapter two.

Feedback is defined as a “means of providing in&dgiom how and why the child

understands and misunderstands, and what diredtienstudent must take to improve”
(Hattie, 1999: 9). The learning value of providifeggdback is well documented by a
number of researchers. In his research Hattie fated in Mason, 2005: 5) found that
“the single most powerful factor that enhances eamnent is feedback on their

learning provided to students.” The importanceeafdback is vital in language learning
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as learners need to know, “when they are commungatell and when they are

making errors or fail to communicate” (Murray, 20Q89.
5.5. Critical reflection on my own learning in theresearch process

In this section | will give a critical reflectiomany own learning in the research process
by focussing on: designing a lesson unit, the Viggrammar, putting theory into
practice, judicious use of group work and knowlediethe National Curriculum

Statements in English First Additional Language.
5.5.1. Designing a lesson unit

Before the research process, | had never plandesgisan unit that ran over 10 school
days on a given theme. The only thing | knew was o plan a series of four lessons
incorporating listening, speaking, reading and imgitas the main skills to be achieved
in each lesson. [ first planned this unit as aire@gnent for my assignment in the course
work and it had 10 lesson plans over 10 school.dayswever, before | taught it, |

critically evaluated its implementation in a rutagh school and found out that some
lessons or visual images were not suitable for eayrers due to lack of exposure. I,
therefore, redesigned and refined the lesson mtait4 lesson plans over 10 school days,

which were used in the research.
5.5.2. Visual Grammar

Unlike the design of individual lesson plans, | ridudesigning this unit very
challenging because | had to focus on visual igrmanly. At the beginning, | did not
know the elements of visual literacy except for eeemshots and angles. However,
after intensive study, | had a range of visual tege (or grammar) from which to
select the elements that my learners could undetstaking into consideration their

background.

| learned about the use of colour, texture, ligiptifocus, foreground, background and
juxtaposition together with camera angles and shotdepth as discussed in chapter
two. | was also exposed to advertising languageiticbudes: brand names, stereotypes,
logo, motto and advertising strategies such a®\tb& approach, which the advertiser

carefully puts together to reach viewers. | wasrdfore able to share this visual
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language with my learners which | could not do befdntil | noticed that my learners
had difficulty in cutting in a straight line witltissors, | did not realise that I, too, had
difficulties in this regard. Once | was aware loikt | was quickly able to remediate it
and thus my own ability to design visual texts ioyad.

5.5.3. Putting theory into practice

After | learned about second language acquisiti@oties, | put them into practice
during the research process as a guide to my actida an illustration, if my learners
had a difficulty in understanding an element otraiditeracy, | would scaffold them.
For example, whilst designing the school adverteaimone group of learners was
challenged by a photograph they wanted to uset Inaici an image of a person with
dread locks which they did not want to show. | &bk to show them how to crop the

photograph, so that only the person’s hands wesiblgi

Experiencing a conflict whilst learning a new thisga normal occurrence (Richards &
Rodgers, 1986). Once | understood this, | relam@titook the opportunity to give
learners assistance and withdrew that help whenvieee then able to move forward
on their own (Larkin, 2002). | exposed the leasrterthe art involved in photography
where the photographer carefully selects what shoushould not appear in a photo
frame. In short, during my lessons | took infochtkecisions based on the theory that |

had learned.

5.5.4. Judicious use of group work

Prior to carrying out this research my understagp@hOBE was that in prioritised
group work as opposed to whole class teaching,wihiocated as part of a teacher
centred approach. However, with the implementatiothis research lesson unit, |
realised that group work should be used judicioaslgome activities are not suited to
it. For example, if learners are experiencing adedor the first time, it is best for the
teacher to improvise ways in which learners coadehthe necessary information to
perform the task or better to explicitly teach thieefiore they work with the activity.

Sometimes, group work wasted a lot of time wittidibeing covered in the lesson.
Some learners were dominated by others and thés group did not benefit from the

discussions. Also, learners did not communicatenglish as an additional language
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but discussed in Xhosa, which worked against thipgae of working as a group
(Wong-Fillmore, 1985)

Even if the learners could communicate in Englisthbse group settings, the greatest
problem is that the practice they would get frommeos would develop “permanent
interlanguage features through their exposureddjtimky input data™ (Wong-

Fillmore, 1985: 25). In this regard whole class kvaith the teacher at the centre

should be used as an alternative to group worknvelp@ropriate.

Given the time allocation for English periods in sghool, | have learned to strive for a
balance between individual work, pair work, grougrkvwhich would be carefully
designed by the teacher activities, and whole clas& (Wong-Fillmore, 1985: 26).

5.5.5. Knowledge of the National Curriculum Statemets (NCS) in English

Before this research | had little knowledge abbetNICS and | could not use the
document for my lessons. Now | know how the stateislink up with the National
Constitution. For example, the constitution aimsadress the legacy of apartheid and
discourages discrimination of whatever form. Ofithe main programmes the
government embarked on was the Reconstruction awelBpment Programme (RDP).
In the NCS, the RDP comes in the form of develop@agners to be critical thinkers
and that counted for the inclusion of aspectsVikeal literacy and media literacy in the

new curriculum as vehicles to promote the ideaineaenvisaged.

The RDP in the NCS comes with critical languagerawess, where learners
deconstruct and reconstruct a visual image. A#iuatration, they would deconstruct
stereotyping in an advertisement and redesignahe sadvertisement to be free of

stereotyping.

To conclude, the research process empowered méuiithvisual knowledge and skills
that radically changed the way | teach and gaveonéidence as an English First
Additional Language teacher who is no longer un&bknswer an examination

question on visual literacy.
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5.6. Suggestions for future research

Leading from this small-scale action research ptapa visual literacy, it is suggested

that the following questions need to be researdineder:

1. How do teachers teach visual literacy in both tE& ®and and FET band?

2. How do teachers deal with learners that have ardifit range of capabilities?

3. How do teachers provide learners with the “catchwgrk they missed in a
previous grade?

4. How best can teachers be provided with in-serviogegsional development
that is balanced between helping them to understaddmplement the new

pedagogy and the new content in the curriculum?
5.7. Conclusion

This chapter presented a discussion of key theha®tnerged from the analysis in
chapter 4 of the teaching and learning of visuatdicy in a Grade 10 class in a rural
high school in the Eastern Cape, South Africaidtassed what went well, what did not
go well and what could be done to improve the temchf visual literacy at the Grade
10 level in future. Some suggestions for furtlesearch to improve the teaching of

visual literacy were provided.
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Appendix 1a (Access letter to the Principal)

06 March 2006
The principal
Sir
Request to carry out a research

| request permission to conduct an action research in your school.

The research is for my Med in ESL study with Rhodes University. The research intends to find
meaningful ways of teaching visual literacy in a rural school. Visual literacy is one of the new
and critical aspects that are included in the new National Curriculum, which is implemented this
year in Grade 10. As | have never taught visual literacy before, the research will help me to
improve the way | teach and also empower the learners in the way they interpret visual texts.

The research will be based on a lesson unit that will run over 10 school days from 13/03/2006 to
28/03/2006 in grade 10A. The project will be carried out during English periods in this
classroom (as shown below) and it will not interfere with other subjects. Also, the research will
not present anything different from what the learners are supposed to learn in this grade, but it
will be relevant to grade 10 as outlined in the National Curriculum Statements (2003).

o o o
0 e ™
@ @ P =} LWl Ol O’ v, Ol WLl WwW
= Q = QQ dY YA AY| Y S A9 I
Q ] Q N5 SO O | He| AN NOM| OO o<
o o > >« A S| Ad| Ad [ [ i RIS
Mon * *
Tues * *
Wed * *
Thurs *
Fri * *

An Education Development Official (EDO) has been invited as a non-participant observer who
will provide positive feedback. The EDO has been given grade 10 A English timetable and will
come only during those periods depending in his her schedule.

The names of: the school, the learners and the EDO will not be revealed in the final document
that will be published.

I hope my request will receive your favourable considerations.

Yours faithfully

Mbelani Madeyandile (Mr)

Signature
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Appendix 1b (Invitation letter to the EDO)

06 March 2006

The Education Development Official (EDO)
Butterworth District

Butterworth

4960

Sir
An invitation into a research

I, Madeyandile Mbelani- post level one educator at above-mentioned high school; invite to take
part in a research that will be carried out in grade 10A where | currently teach. In the project |
request you to co-research with me as a non-participant observer during English lessons.

The research is for my Med in Esl study with Rhodes University. The research intends to find
meaningful ways of teaching visual literacy in a rural school. Visual literacy is one of the new
and critical aspects that are included in the new National Curriculum, which is implemented this
year in Grade 10. As | have never taught visual literacy before, the research will help me to
improve the way | teach and also empower the learners in the way they interpret visual texts.

The research will be based on a lesson unit that will run over 10 school days from 13/03/2006 to
28/03/2006 in grade 10A. The project will be carried out during English periods in this
classroom and it will not interfere with other subjects. Also, the research will not present
anything different from what the learners are supposed to learn in this grade, but it will be
relevant to grade 10 as outlined in the National Curriculum Statements (2003) English First
Additional Language.

I have specifically invited you because of your valuable exposure in English Second language
Teaching and Learning and your current state as a development official. Given below is a
school timetable showing only English periods in grade 10 A per week and you can come when
the day and time suits you.

o o o
0 e 0
@ P P =] Ow WL OO WD O 1| W W
= Q = QQ O Y| A9 YA S S A
O g e 2o SS| & d| wH| -AN N M| 0 0
o © o) >« A A A i A A (R
Mon * *
Tues *
Wed * *
Thurs *
Fri * *

The names of: the EDO, the school and the learners will not be revealed in the final document
that will be published.

I hope my request will receive your favourable considerations.
Yours faithfully

Mbelani Madeyandile (Mr) (Contact Number: 0824045943)
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Appendix 1c (Request to interview the learners)

06 April 2006
The Principal

Dear Sir

Request to conduct interviews

| request permission to conduct interviews with focus groups of students (from your school) who
took part in the presentation of the lesson unit on visual literacy for my research with Rhodes
University which | requested permission to conduct it earlier this year.

These interviews will help to close gaps and validate the data that has been collected. These
interviews will run on separate sessions for eight days during afternoon studies or free time and
will not interfere with the smooth running of the school. Each session is expected to last
between thirty and forty minutes and a tape recorder will be used to take down the
conversation, which will be later be transcribed into a written text.

The names of: the school and that of the learners will not be revealed in the final document that
will be published.

I hope my request will receive your favourable consideration.
Yours faithfully

Mbelani Madeyandile (Mr)

Signature
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Appendix 1d (Request to interview my colleagues)

06 April 2006

The Principal
Dear Sir

Request to conduct inteviews

| request permission to conduct interviews with two teachers (from your school) who observed
some lessons in the research lesson unit | talked of earlier this year.

These interviews will help to close gaps and validate the data that has been collected. These
interviews will run on separate sessions for two days during afternoon studies and will not
interfere with the smooth running of the school. Each session is expected to last an hour and a
tape recorder will be used to take down the conversation.

The names of: the school and the teachers will not be revealed in the final document that will
be published.

I hope my request will receive your favourable consideration.
Yours faithfully

Mbelani Madeyandile (Mr)

Signature
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Appendix 1 e (Request to interview non-participanbbservers)

06 April 2006

My Colleague
4980

Dear Colleague

Request to conduct an interview

| request to interview you in relation to the lesson | once invited you to observe in grade 10A.

The interview is part of my research for my Med in ELT study with Rhodes University. The
research intends to find meaningful ways of teaching visual literacy in a rural school. Visual
literacy is one of the new and critical aspects that are included in the new National Curriculum,
which is implemented this year in Grade 10. As | have never taught visual literacy before, the
research will help me to improve the way | teach and also empower the learners in the way they
interpret visual texts.

Your contribution in the interview will help close gaps and validate the data that was collected in
the presentation of visual literacy lesson unit, which you attended in grade 10A. | also request
that the interview session be held at a convenient time that we will discuss in person and it will
last for approximately an hour. A tape recorder will be used to take down the conversation.

Your name and that of the school will not be revealed in the final document that will be
published.

I hope my request will receive your favourable consideration.
Yours faithfully

Mbelani Madeyandile (Mr)

Signature
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Appendix 1f (permission to use child’s photograph)

05 November 2006

Dear Parent(s)

Permission to use your child’s photograph

I, Mbelani, M (Mr) a teacher at the above-mentioned school, request you to permit me to use a
photograph with the image of your child for the purposes of a research report that will be
presented on 15 January 2007.

The research is for my studies with Rhodes University and it was done in Grade 10 A where
your child is a learner. The main reasons to use the photograph were to: show that something
happened and portray the learners’ involvement in an activity. (Attached hereunder is the
photograph with your child).

I would like to let you know that you have a right to agree or to disagree as this photograph is
only for research purposes. If you agree kindly fill in the space provided below.

Name of the Parent(s)’ signature
learner
Name of the
parent(s)

| thank you for your cooperation in advance. | can be contacted at the above-mentioned school
or at 0834045943

Yours Faithfully
Mbelani, M (Mr)
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Appendix 1g (Response)

Dear Mr. Mbelani

REQUEST TO CARRY-OUT RESEARCH: YOURSELF

Receipt of your letters dated 6 March 2006 in the above connection are hereby acknowledged.

Kindly be informed that this school has no objection in your request as long as other classes
wherein you are expected to teach will not be disadvantaged as a result thereof.

Wishing you success in your endeavours.

Yours Faithfully

PRINCIPAL
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Appendix 2 (Research lesson Unit)

Learning outcomes and assessment standards used in this research

Learning outcome 1: Listening and speaking

The learner is able to listen and speak for a variety of purposes, audiences and contexts.

We know this when the learner is able to:

« demonstrate knowledge of different forms of oral communication for social purposes:

o learn about and share ideas, show an understanding of concepts, comment on

experience, defend a position, make an unprepared response, tell a story;

o initiate and sustain conversation by developing appropriate turn taking

conventions, filling in gaps and encouraging where appropriate;
o give and follow directions and instructions;

o0 Interact in group discussion by expressing own ideas and opinions and listening to
and respecting those of others, while engaging with a range of issues such as
inclusivity and power relations, and environmental, ethical, socio-cultural and

human rights issues;

* demonstrate planning and research skills for oral presentations:

o0 research a topic by referring to a range of supplied and relevant sources;

0 Incorporate appropriate visuals, audio and audio-visual aids such as chats, posters,

photographs, slides, images, music, sound and electronic media;

Learning outcome 2: Reading and viewing

The learner is able to read and view for understanding and to evaluate critically and respond to

a wide range of texts.
We know this when the learner is able to:

« Demonstrate various reading and viewing strategies for comprehension and

appreciation:

o0 Ask to make obvious predictions;

108



o infer the meaning of unfamiliar words or images in selected contexts by using
knowledge of grammar, word attack skills/ contextual clues, sound, colour, design,

placement and by using senses;

« Explain the meaning of a range of written, visual, audio and audio-visual texts:

o find information and details in texts;

0 recognise how selections and omissions in texts can affect meaning;
o distinguish between fact and opinion, and give own response;

0 recognise between direct and implied meaning;

0 recognise the writer's/narrator’'s/character’s viewpoint and give some supporting

evidence from the text;
0 recognise the socio-political and cultural background of the texts;

* Recognise how language and images may reflect and shape values and attitudes in

texts;

0 recognise socio-cultural and political values, attitudes and beliefs such as attitudes
towards gender, class, age, power relations, human rights inclusivity and

environmental issues;
0 Recognise the nature of bias, prejudice and discrimination;

« explore the key features of texts and explain how they contribute to meaning:

0 Recognise the use of visual, audio and audio-visual techniques such as the use of
colour, subtitles, dialogue, music, sound, lighting, editing, framing, styles of shots,

camera movements, camera techniques, foregrounding and backgrounding;

Learning outcome 3: Writing and Presenting

The learner is able to write and present for a wide range of purposes and audiences using

conventions and formats appropriate to diverse contexts.
We know this when the learner is able to:
« demonstrate planning skills for writing for specific purpose, audience and context:

o explain the requirements of different tasks;
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o identify the target audience and the specific purpose such as narrating, entertaining,

persuading, arguing, explaining, informing, describing and manipulating;

o decide on and apply the appropriate style, point of view and format of texts;

0 use some visual and design elements appropriately;
« demonstrate the use of writing strategies and techniques for first drafts:
o experiment with format and style for creative purposes;

o Identify and use a selection of stylistic and rhetorical devices such as figurative
language, word choice, vivid description, personal voice and style, tone, symbol,

colour, placement and sound;

- reflect on, analyse and evaluate own work, considering the opinion of others, and

present final product:

0 use set criteria for evaluation of own and others’ writing for improvement;

o present final draft product paying attention to appropriate presentation style such as

a neatly presented text or a striking, colourful poster;

Learning outcome 4: Language

The learner is able to use language and structure and conventions appropriately and effectively.

We know this when the learner is able to:

e develop critical language awareness:

o identify denotation and connotation;

o explain how implicit and explicit messages, values and attitudes reflect the position

of the speaker/receiver/reader viewer;

o identify and challenge obvious bias and stereotyping, and emotive, persuasive and

manipulative language;
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Lesson plan 01

Topic: Viewpoint in photographs

Duration of the period: 120 minutes(2 Days)
Learning outcomes and assessment standards:

LO 1 AS 1-4/5, AS 2-1/5,LOAS 1-4, LO3 AS 1- 1/9

Time
allocation

in minutes

Pre-reading Activities

The teacher shows the learners a photograph afkarmpe shots
ranging from close up to long shots. The teachies g learners
to predict what is not revealed about the persod,how the
person looks like. The teacher will observe taahers’

responses and then tell them the goals of thenesso

15

During Reading Activities

Activity 1 (Camera shots)(Day 1)

1. The teacher divides learners into groups of @ogix students
and hands out six photo frames that are labelléal A In groups
the learners are to order the pictures in suchyatiat the one that
appears to be closest to them will be the firsistiihe one that
seems to be furthest will be the last one. Toeaehthis
reordering of photos, learners will discuss whahctuded and
what is excluded in each picture. The teacher ménaen group
to group facilitating discussion as learners cut paste the
pictures leaving a space for the name of the siragdch picture.
Then two groups report back showing the classroomthey did

the activity and the teacher makes confirmation.

15

2. The teacher writes names of camera shotsumhbled manner
on the chalkboard and requests the learners to tirdenames so
that they start with the shot that seems to beeskosnd end with
the shot that seems furthest away. (Medium slostéclp
shot/very close up shot/very long shot\ long shetimm close up
shot) Learners then write down the names onesplaét on each

10
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picture.

Finally, the teacher introduces the learners ta¢son of
choosing a particular camera shot instead of therdiy asking

them these questions:

1. Which camera shot would be used best to shosil ddt

expression on a face, for example sadness?

1. Which shot would you use to set the scene befaterg or

a movie begins?

3. Each learner takes the role of photographesstst. Each
one cuts 3 pictures and paste them on ones clagkboak. The
name of the shot should be written underneattearers make
self-evaluation of the picture they have cut. ik be given as

homework.

Journal writing

Activity 2 (Camera angles)(Day 2)

4. The teacher begins this activity by giving teas the following

expressions:

A. to look up to someone

B. to look down on someone

C. to look straight at someone.

In pairs learners discuss these and come up wttaliand

metaphorical meanings. They can use dictionadeseference.

15

5. The teacher gives the learners pictures of&inee person
photographed at three different angles. In paiedéarners think
about where they seem to be standing in relatidhegerson in
the pictures. They also discuss what they feeligperson in eac
picture and try to explain why they feel this wakhen the pair
should match the pictures with the following typéshots.

=)

15

A. High angle shot (looking down)

B. Low angle shot (looking up at)

C. Level angle (looking straight at)

10

6. In groups learners cut these three differeatssfiom comics,

magazines or newspapers and paste them in theg wiarkbooks,

10
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Post Reading Activity

7. The teacher highlights the camera shots andahgles.

Shots can make a viewer feel detached or partropathetic and
camera angles can create an attitude towards therper object
photographed. Students ask questions, commertakadlown |5

notes.

Journal writing 5
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Camera shots and angles
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Lesson plan 02

Topic: Exploring figure signs in images

Duration of the lesson: 60 minutegDay 3)

Learning outcomes and assessment standards:

LO 1 ASS 1-1/2//3/4; LO 2 ASS 2-9/2/1/5; LO 3 ASS 1

Time
allocation in

minutes

Pre exploration activities

The teacher randomly asks 3 learners to demonstrétent
of other learners the facial expressions people/shkioen
they won a beauty competition or scored a goalyang
because someone stole their money or cannot belibat
has happened. Learners will use their prior kndggeto
perform this activity. In the process the resthaf class will
take notes on what they are observing and a sksmtigsion

follows when performance is finished.

10

During exploration activities

1. Facial signs

The teacher hands out five different close up phreiehs of
Lucas Radebe. In pairs the learners, look athpes of the
mouth, shape of eyes (wide or narrowed), direabiogaze,
eye brows (raised or lowered) and write down thedso
which would describe the feelings of the persopemple
shown. Pairs exchange books and perform peerai@iu
Those who finish earlier than others can explore

Vuk’uzenzele picture.

10

2. Hand signs

2.1. Learners will discuss and write down the mgssgaven

by the player’s finger and comment about how tlesy.f

2.2. In groups learners discuss and role play staintities

to demonstrate what one does with hands if oneelng;
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angry, caring, powerful, confused and friendly( deling
one group). Then learners will later describe ¢hos

demonstrations in words.

3. Body signs

The teacher will explain that body signs which urog
aspects like the following:

Posture refers to how a person stands or sitshawdhey

position their hands, feet, arms and head.

Dress refers to clothing and jewellery with hailstgnd

colour.

After this explanation the teacher hands out twotpdraphs

and questions to guide learners (questions giveawhe

Post exploration activities

Learners will be given homework to cut pictures gfaow at

least two figure signs that have been discussétkitesson.
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F="——w | Lucas Radebe:
g@ talented
soccer player
and perfect
South African
sporting
ambassador

Photos showing figure signs
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Lesson plan 03

Topic: Viewing features of composition

Duration of the lesson: 60 minuteg¢Day 4)

Learning outcomes and assessment standards: LO1t1AS
3-4

LO2 ASS 2 C-1/2

Time
allocation in

b minutes

Pre viewing activities

The teacher shows the learners two car advertasksl
them the first thing they notice about the adv@earner
answers can be about colour or the brand adverisady
image). Then the teacher tells the learners thagréisers
carefully set the adverts using aspects of comiposihat

will be discussed in the lesson.

10

During viewing activities

1. The teacher will first utilize the opportunitf o
colour, as two cars are red. Using the chalkbtag
teacher will explicitly teach about the meaning
colour has on adverts (check notes on using cato
the teacher’s notes). Colour used in the car aslve
will be described in the light of the information

given.

2. The teacher will tell the learners about
backgrounding and foregrounding, and explain hg
it is used in photographs by referring to the Tayot
advert. From it learners will identify aspectsttaee
used between their eyes and the car (foregroundi
and from the car to where vision end in the adver
(backgrounding). They will be asked to give a rea

for those aspects to be used in the advert and ho

W

will they attract buyers to the product.
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3.

In this activity the teacher will tell the leans about
lighting that refers to the light in the image, wlni
could be natural or artificial. An example of a
camera that shoots without a flash in the sun will
present an image with natural light whilst if the

image is taken with a flash it will be artificial.

The teacher expands on composition by teachiag
learners about focus which refers to sharpness of
clarity of an image within a frame. An example of
this can be found in the Fiat Strada advert. én th
background there are shapes of skyscrapers that
not clear because the car is moving. Sometimes
other aspects that are not important in the adrert

taken out of focus.

are
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5. The teacher talks of texture as another elewfent
composition. A background that shows for example a
stormy weather or lightning shows instability. the Meeg
Bank advert, the teacher will ask learners to idemthat
is in the background in the bank’s advert and vadoas it
mean for the buyers. For example, the choice efgreen
trees, well preserved lawn and blue sky can meaogpef
mind or prosperity.

6. The teacher will introduce juxtaposition by showthg
learners the picture of a Toyota Corolla and askntio
identify any strange thing about the picture (leasrmight
view the car as having been involved in an accidEmn,
juxtaposition will be explained as when two diffietre

things are placed together as if it is one image.

7. The teacher tells the learners that in many rasiviee
brand name of the product will be found within thght
bottom of the page where eyes set on before the isag

turned.

Post viewing activities

Homework will be given where individual learnerdiviind a
picture and show understanding of four aspectd detl. The
learner will cut and paste the picture, and malketsxplanatory

notes to demonstrate on the wall.

Journal writing
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Images showing composition features
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