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( i ) 

PREFACE 

The original purpose of this thesis was to make a comparative study 

of all the English literature which had been prescribed from 1945 to 

1980 for study by all high school pupils in the Republic of South 

Africa, Zimbabwe and the ex-High Commission Territories. This proved 

to be a formidable task. However, most of the material collected, 

including all the individual poems prescribed, was recorded in table 

form. This proved too bulky a system for comparative purposes and 

the field was narrowed to include only that English literature which 

had been prescribed for candidates writing Matriculation or Senior 

Certificate examinations on the higher grade as part of the English 

Language syllabus. From time to time, however, reference will be 

made in this thesis to prescriptions for the lower grades and for the 

lower standards. 

Great difficulty was experienced in obtaining the required lists of 

prescribed works because schools and departments were not required to 

keep these for record purposes and the departments which did respond 

to requests must be sincerely thanked. After an extensive search, 

which included visiting London, Cambridge and Zimbabwe, mos t of the 

lists were obtained and the rest of the information was deduced from 

old examination papers or from official literature issued by the dif­

ferent departments. 1) The poetry section was the most difficult one 

to record, because, in earlier years, complete lists were rarely 

l)E.R. Jenkins, 'Prescribed Works for English Higher, 1941-1973' in 
Education Bulletin (Transvaal Education Department, Vol. XVIII, No.1, 
March, 1974) The tables in this work, which is a study of the pre­
scriptions in the Transvaal only, have been used for completing my 
lists but otherwise this article has not been referred to. 
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issued (except by the Cape Education Department) and the actual 

anthologies, many of which were out of print, had to be consulted. 

The original title of this thesis has been kept although the Zimbab-

wean prescriptions, represented by Cambridge "0", commence from 1965 

only. In South Africa, prescriptions from 1969 are for the white 

population groups only, except in cases where the same examinations 

are written by both black and white groups. Repeated efforts to 

obtain lists of the setworks for the Cape Coloured Senior Certificate 

have been of no avail and one can only assume from this that they are, 

as in other areas, destroyed each year.2) A tabulation of the 

anthologies of poetry used during this period will show that only a 

few lists for the OFS are missing. 3) 

Of special significance to t he presentation of this thesis is the sec-

tion on the creation of a work of art. Here it is explained how the 

imagination works to bring order out of chaos, to make finite what is 

infinite . While this thesis is not a creative or imaginative work, the 

writer has been conscious of trying to make finite what is infinite all 

the time . In presenting this work, therefore, the writer feels strong-

ly that possibilities for further research still exist but that to give 

a complete representation of the prescribed works for all these .terri-

tories is beyond the capacity of one person. Only certain aspects, 

therefore, have been dealt with in the comparative study. 

2) See p. 168. 
3)See Appendix, p. 230. 



( iii) 

A very short chapter on the policy-makers is to be found in the appen­

dix. It was hoped that this chapter would form part of the main body 

of the thesis but the information provided by the selectors was not 

sufficient to merit its inclusion here . 

A brief note on the examination of literature will also be found in the 

appendix. The writer feels that the concentration on prose-works 

(excluding dramas, short stories and essays) which dominate this thesis 

is unavoidable but that, as a result, the poetry section . in particular 

has had to be shortened. Tables of the poetry prescriptions, however, 

are included in the appendix. 
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CHAPTER ONE 

INTRODUCTION 

Why make a comparative study of prescribed literature. and why for 

South Africa. Zimbabwe and the ex-High Commission Territories? 

A preliminary survey of the available lists of prescribed works for 

South Africa. initially showed that the prescribed items on these 

lists were sufficiently repetitive to suggest that the prescriptions 

had remained unaffected by social and political changes. and that 

the prescribed works were so similar for each board that this simi­

larity pointed to the probability that no significant differences 

existed to make the prescribed material of one examining-board of a 

different standard to that of another. It was because of this ap­

parent lack of change. when changes were expected. that a fuller in­

vestigation into the whole body of the prescribed literature was com­

menced. This investigation produced some interesting results. 

The chief concern of this study is with the prescriptions made by se­

lection committees in the Republic of South Africa and which are ap-

proved of by the different examining boards. The prescriptions made 

for Zimbabwe and the ex-High Commission Territories. however. are al­

so included because. as in South Africa. these territories have been 

subject to rapid and various social and political changes during the 

post-war years as each in turn worked towards. and achieved. its in­

dependence. 

A comparison. therefore. should prove interesting. 
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In some states, far-reaching legislation affecting education has been 

introduced on acknowledged ideological grounds . In South Africa, 

for instance, racial discrimination has resulted in differentiated 

school systems and might also have affected the choice of literature 

for study in schools. In 1939, the Institute for Christian-National 

Education was founded which insisted on mother tongue instruction for 

everyone. The Education League was formed to oppose this movement. 

However, a policy of differentiated education as a uniform system for 

the whole of the Republic of South Africa was set out in the Act of 

National Education Policy (Act 39 of 1967) which laid down that 

education in schools had to be Christo-centred and . broadly 

nationalistic in character. According to the Sauer Report, which 

was published earlier in 1948, the education of the blacks also had 

to be on a firm Christian-National basis. 

There have also been highly significant political and other changes 

in other parts of the English-speaking world. America, for example, 

now plays a leading role in world affairs whereas, before her entry 

into two world wars she had adopted an isolationist policy. A 

feeling of national consciousness has resulted in the rise of na­

tionalism in African states. Marxism in the world has been inten-

sified. This has led the opponents of "Marxism to adopt policies 

aimed at suppressing an ideology which is foreign to their own ideals. 

South Africa as a Christian and capitalistic country, for example, 

opposes the forces of Communism and Marxism which threatens the ideals 

of Christianity, the freedom of the individual and the economy of the 

country.l) 

I)The Suppression of Communism Act was passed in 1950 and subsequently 
amended . 
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Great importance has been attached to the study of literature in the 

past, both in times of crisis and in times of calm and prosperity. 

Evidence in the history of education has shown that changing needs in 

a society have influenced the prescription of literature for study in 

schools. 2) Therefore, one would expect to find, reflected in the 

literature presented in Southern African schools, evidence of the 

great changes which have taken place in the world since 1945, parti-

cularly in the areas under discussion . An investigation into the 

prescribed literature will reveal whether these changes have affected 

the selection of works or, conversely, whether changes in the prescrip-

tions reflect changes in the politics and in the mores of a society. 

An investigation into the patterns of prescription should also reveal 

whether or not there is any progression in the system of prescribing 

works for educational purposes. If there are any changes in the 

patterns of pre$cription, this could be an indication of progression 

because, in order to promote growth in a system, there is, of necessi-

ty, a breaking down of existing patterns and a formation of new ones. 

In his talk on 'Contemporary Issues' at a conference held in Graham-

stown on 'English-Speaking South Africa Today', Professor H. Holmes 

made the following comment: 

From time to time, there is some event in the 
history of a people, revolutionary or cata­
clysmic, or a new challenge arising from such 
events, which sets education on a new path. 
It has been said, with much truth, that it 
takes fifty years for a new idea in education3) 
to be accepted and by then it is out of date. 

2)See Chap. 2 pp . 9-19 of this thesis. 
3)H. Holmes, 'Contemporary Issues' (paper presented at the 'Conference 

of English-Speaking South Africa Today', Grahamstown, 16 July 1974), 
p. 1. (Typewritten) 
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In 1967, just fifty years after the Russian Revolution of 1917, 

changes were noted in the prescriptions for English Literature in 

South Africa and this investigation should produce evidence which 

will prove whether these changes were directed more towards a cen­

tering of concern on individuals, or an emphasis on that which poses 

a threat to individualism. 

Related to changes in politics and changes in the mores of a society, 

is the literature produced by authors native to the specific country . 

Following a revolution or the achievement of independence, it is 

usual for the literature produced in the country concerned to be made 

more readily available to pupils in schools. If this has been the 

case in South Africa, and in the other territories under discussion, 

then it should be observed in the prescribed material. 

The commencement date chosen for this comparative study is 1945 be-

cause it was in this year that the Second World War ended, a conclu-

sion which was to bring about rapid changes in many parts of the 

world. These changes alerted governments to look to their education 

systems as nations had done in the past. Thut and Adams noted, for 

instance, that a premium was put on education after 1945 because of 

the 'rise of aggressive internationalism in nations and in groups of 

nations determined not to be outdone in any area of endeavour in the 

race for world leadership,4). Different nations also endeavoured 

to learn, from those nations which have achieved leadership in some 

areas, what would be of value to them . This was to lead to the in-

4)r.N. Thut and So-
ciety (Tokyo: McGraw-Hi 
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terchange of ideas between friendly nations. For example, one of the 

conferences on the teaching of English was held at Dartmouth in 1966 

and was attended by American and English representatives. South 

Africa has also held many conferences and some of these, which might 

not always have been chiefly concerned with the teaching situation, 

were attended by British and American representatives interested in 

the teaching of English Literature . Zimbabwe, according to informa-

tion received from the r~inistry of Education in Salisbury, has not to 

date held any conferences specifically dealing with the subject of 

English but there has been an interchange of ideas between Africans 

and Caribbeans which might have had a slight influence on the prescrip-

tions. 

A major part of this study is concentrated on the importance of lite-

rature in education as serving a vital role in the emotional, social 

and intellectual development of the child and, because it is an edu-

cation of the imagination, which involves thought and feeling, as a 

creative force in society. 

In writing Chapter Two of this thesis, those who teach literature on 

the higher and/or the lower grade, in primary5) or in secondary 

schools have been borne in mind. This is so because it was felt, 

after discussion with teachers, that many teachers do not realize the 

full potential of literature for the child and for the society which 

supports the child. The teacher's role in relation to the teaching 

of literature in modern society is to transmit that which is of most 

value in the cultural heritage of the child, but, in doing so, to 

5)The 'study' of literature begins in Std Four. 
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show concern as well for the development of thought and feeling in the 

individual. In this way the child should come to realize the impor-

tance of literature for himself and for his society. Kenneth Rich-

mond feels that literature, as part of the cultural inheritance, should 

playa supportive role in society. He writes: 

A culture is not only a repository of knowledge 
and skills and values. It is also a support 
system for giving hope and a sense of capability 
to its members . The demoralization that ensues 
when a culture fails in its supportive role quickly 
telegraphs itself to the young, particularly to the 
offspring of the victims, whether the society is 
a developing one undergoing chaotic detribalization 
or a developed one with chronic unemployment. 
It seems to be particularly the case that the 
more highly elaborated forms of knowledge suffer 
in the transmission when the young feel that their 
situation ~~ such that they will never need such 
knowledge. ) 

Ideas are expressed in Chapter Two which may not always appear prac­

tical in the system currently used for the prescribing and teaching 

of literature. This is so because the present system appears to 

have as its end the writing of an external examination instead of 

a training for life. The relevance of Chapter Two to the compara-

tive study will be noted in Chapter Six of this thesis. Because 

literature is studied in the structured society of the school, it is 

necessary for it to be largely prescribed. In an investigation in-

to why prescription should be a requirement, the arguments for and 

against this system will be explored. 

The Method Used in Making the Comparative Study 

In order to compare and to investigate the prescriptions of various 

6)W. Kenneth Richmond, Education and Schooling (London: Methuen & Co 
Ltd), 1975, p. 104 . 



7. 

boards in Southern Africa. all available lists of works were tabulated. 

Several arguments were advanced and the validity of these general hypo­

theses were tested by a detailed examination of a limited but signifi-

cant portion of the syllabuses of certain examining-bodies in Southern 

Africa. namely. the English Literature prescriptions as part of the 

Language examination for matriculant or equivalent examinations. 

The territories and examining bodies concerned are: 

1. The Union of South Africa/Republic of South Africa 

1.1 The Cape Education Department (Cape) 

1.2 The Natal Education Department (Natal) (JMB until end of 1952) 

1.3 The Orange Free State Education Department (OFS) 

1.4 The Transvaal Education Department (Trans) 

1.5 The Joint Matriculation Board (JMB) 

2. Basutoland. Bechuanaland. Swaziland/The ex-High Commission 
Territories (Lesotho - Botswana and Swaziland) 

2. 1 1945-1955 Cape Education Department (Cape) 

2. 2 1956-1960 Joint Matriculation Board (JMB) 

2.3 1961-1980 Cambridge Examining Board (Camb. "0") 

3. Rhodesia/Zimbabwe 

3. 1 Cambridge Examining Board (Camb. "0,,)7) 

The arguments advanced in the comparative study. and the results of 

the testing of these hypotheses. will be found in Chapter Six. 

7)The abbreviations which will be used throughout this thesis for the 
different examining boards. have been placed in brackets behind the 
full name of the different boards. 
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THE NATURE AND FUNCTION OF THE 

PRESCRIBED LITERATURE 

This study deals with literature as a body of imaginative writing in 

prose and verse in which is preserved, and which is conveyed, accumu­

lated knowledge and wisdom. ' This knowledge embodies universal truths 

about man in relation to his world of experience. The value of the 

study of creative or imaginative literature,8) therefore, lies in the 

insight gained into the nature of man, an insight which increases man's 

awareness of himself, and of others, in response to both the natural 

world and to the mores imposed upon him as a civilized being in a so-

ciety. This value of gaining insight and knowledge through literature 

has been recognized since ancient times. Evidence supporting this 

statement is to be found in the literature of different peoples, for 

example, Greek, Roman and French Literature, which has survived the 

rise and fall of civilizations and empires. This preservation of the 

cultural literary heritage of a people is an indication of the value 

attached to literature by those who studied it and by those whose duty 

it was to preserve this heritage. 

If literature, an an integral part of education, is well taught in 

modern schools, then its study should be of considerable value to 

both individuals and state. According to many remarks made by post-

8)Note that a difference has been made between imaginative writing and 
the general literature which includes all printed matter. 
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matriculation studentf! however, English Literature is not generally 

well presented in the schools . Teachers, themselves, complain that 

they cannot give justice to the subject for various reasons . Per-

haps the value of the study of literature is not fully realized by 

those whose profession it is to prescribe, to teach and to examine 

it. The intention of this chapter is, therefore, to explore the 

possibilities of literature as a means towards personal growth and 

towards growth in a society, even when that society is an industrial, 

capitalistic and highly competitive one. A brief look at the histo-

ry of literature in education in Europe shows shifting emphases on 

literary studies in relation to the changing needs of a nation. 

A Brief Outline of the History of Literature in Education 

A survey of the history of literature in education shows the varying 

aims of literature in accordance with different demands. In times 

of pressure, ancient Sparta, for instance, turned to Tyrtaeus, the 

poet who stressed the need for a nation of heroes in the 7th Century 

BC. According to LB. Castle: 'The total energies of this ancient 

"Herenvolk" became concentrated on the conservation of the state. ,9) 

The study of literature in Sparta, therefore, was directed at the 

patriotism especially needed when the safety of a state is being 

threatened. 10 ) In ancient Athens, from the time of Peisistratus 

(6th Century BC), education was directed at instilling in youth the 

desire to excel as individuals. For this purpose, the study of 

9)E.B. Castle, Ancient Education and Today (Middelsex : Penguin Books 
Ltd, 1961), p. 17. 

10)See p. 165 of this thesis . 

a) See 4d.d.i b ol'\ll.1. foot,.,ol:"~, f,t'r,. 
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Homer's epics was prescribed so that, by identification with Homer's 

noble heroes and their actions, the young would be encouraged to de-

velop to the full their own potential. Realization of this indivi-

dual potential for noble purposes was known as the arete of the indi-

vidual. In the study of the lyrics, a gentleness which would lead 

to harmonious living within a society, was encouraged. Here, there-

fore, was the study of literature for the purpose of moving youth to 

purposeful activity and for the encouragement of harmony in relation-

s hi ps . 

The sophists of the fifth century BC, realizing that 'wisdom and mo­

rality,ll) could be conveyed by words, made the object of education, 

through literature, a drive towards the production of more politicians 

skilled in rhetoric. Literature was, therefore, studied for its 

'stylistic value,12) in preparation for a vocation in successful 

living. Thus the language of the literature was a means towards an 

end. 13 ) This intellectual training for personal and material gain 

was condemned by Aristotle and other philosophers of the 4th Century 

BC who, themselves, emphasized the need of education to contribute to 

the building of character, to the making of 'good' men. In thi s re-

spect, literature played a vi tal role as a conveyor of wisdom and 

moral ideals. 14 ) 

This wisdom and morality in literature was transported to Rome by the 

11)E .B. Castle, p. 54. 
12)Ibid 

13)See p. 20 of this thesis. 'Language for Living and Language for 
Earning a Living . ' 

14) See p. 25 of thi s thes is . 'Li terary Language as a Conveyor of Wi s­
dom and Knowledge.' 
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Greeks and must have influenced the making of the Roman laws which 

are still in force today and which are embodied in the Roman-Dutch 

law practised in South Africa. The Romans chiefly, however, uti-

lized the study of literature for the purpose of rhetoric or oration, 

as did the sophists, and Virgil and Horace were studied with this 

view in mind. 

The Hebrew nation aimed at using the writings of their prophets, 

priests and kings to implant the wisdom of the law of God into their 

. youth and to emphasize the greatness of God above both individuals 

and state. The influence of this Hebrew literature can be seen in 

the Christian literature later. Christian religious literature 

stressed man's absolute dependence on God, so much so that Pope Gre-

gory, the Great (540-604), for instance, it is implied, condemned 

the classics as he considered them pagan and 'contrary to the very 

spirit of Christianity.15). 

The teaching of literature in mediaeval times appears to have been 

aimed at the presentation of the Christian ideals of love for and of 

God and love for one's fellow-men. The blending of Christian and 

pagan ideas in the metaphorical language of mediaeval literature of­

ten, thus, conveyed a Christian message. 16 ) In the education of the 

elite, great stress was laid on the values of 'curtesye' and 'genti-

1 esse' . 'Curtesye' implied a good breeding, which ranged in cha-

racter from politeness and a deference towards others, especially 

15)William Boyd and Edmund J. King, The History of Western Education 
(11th Ed.; London: Adam and Charles Black, 1975), p. 105. 

16)In the pagan idea of the triumph of Spring over Winter, for exam­
ple, is embedded the Christian ideal of clothing the naked and 
feeding the poor. 
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towards women, to the practise of elegant conversation. 17 ) 

'Curtesye' and 'gentilesse', that nobility of behaviour which stems 

from God rather than from a worldly title1S), have characteristics 

which feature in the concept of humanism which was later again to 

play such a significant role in education. We note in the prescribed 

extracts of Chaucer's Canterbury Tales not only the exposure of the 

weaknesses of his individual pilgrims and the corruption in a social 

estate, but evidence of the concepts of 'curtesye' and 'genti1esse' as 

well. In identifying themselves with these characters and situations, 

it is likely that students would seek improvement in themselves. 

In the blending together of Christian and Graeco-Roman Literature in 

the Renaissance period, the emphasis in education lay on the Greek 

idea of the wholeness of man as well as on the Christian ideals. E.L . 

Kemp wrote: 

... in the fourteenth century, men suddenly found 
the blood of an intensely human life throbbing 
in this old (Graeco-Roman] literature. They dis­
covered in it stories of wars and loves like their 
own, the wisdom of statesmen and the impassioned 
pleas of orators. The tales of gods and goddesses 
became revelations of human passions, strength and 
beauty .19) 

Paulus Vergenius (1349-1420) and Vittorino da Feltre (137S-1446) were 

17)A.C . Spearing, Criticism and Mediaeval Poetry (London: Edward 
Arnold (Publishers) Ltd, 1964), pp. 35-36. 

lS)A.C. Spearing, p. 92 . 

19)E .L. Kemp, History of Education (Philadelphia : J.B. Lippincott 
Company, 1912), p. 151. 
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the first to aim at developing the gifts of the mind through the study 

of the old classical Greek and Roman literature in conjunction with 

the Christian concept of life . Later, Desiderius Erasmus (1446-1536) 

was to use the New Testament 'to lead people to the study of the li­

ving Christ as portrayed vividly in the gospels, so that they might 

find in Him the inspiration to noble living,20) . In setting forth 

'humanistic educational ideals ' , Erasmus also stressed the importance 

of the study of the Graeco-Roman Literature because of its 'breadth 

and sanity and nobility of spirit,21) . Boyd and King feel, however, 

that the form of humanism stressed by Erasmus was 'imperfectly adapted 

to the needs of the age to which it was addressed,22). They wrote: 

The classical culture he [Erasmus] commended to 
the schools might indeed provide the best possible 
education for a scholarly caste ... ; it was more 
doubtful how far it was fitted for men who had to 
do the ordinary work of the world .. . . In particular, 
he failed to see that the literary training which 
was eminently suitable for scholars and courtiers 
was not so suitable for the rising middle231asses, 
whose main interests were commercial .... 

Concern for the child as an individual with individual needs and in-

terests was evident in the philosophy of Juan Luis Vives (1492-1540) 

who was to stress the importance of literature for the individual 

20) E.L. Kemp, p. 161. 
21)William Boyd and Edmund J. King, p. 17B. 
22)Ibid 

23)Ibid 
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child. 24 ) 

During the Elizabethan era, an aim of teaching literature was to sti-

mulate the growth of wisdom in social man. For man had become freer 

after the church's break with Rome and was concerning himself more 

with secular matters and with himself and others as individuals. 

Great stress was laid on humanism. A growing interest in Science at 

this time is already noted in Shakespeare's works, an interest which 

was to cleave knowledge more definitely into Science and the Human-

ties. From the sixteenth century onwards, therefore, the study of 

literature has had to take its place alongside that of the study of 

science. 

The emphasis formerly placed on the education for the elite, gradually, 

from the end of the seventeenth century onwards in France and later in 

Britain in the eighteenth century, changed to more consideration for 

the masses. 25 ) This change came about as a result of the Reformation, 

and paved the way for more centralization of education as the state 

24)Vives was to write, in his work The Method of Learning, cited in 
Boyd and King, that: 'The course of learning is from the senses 
to the imagination, and from that to the mind of which it is the 
life and nature, and so progress is made from individual facts to 
groups of facts, from individual facts to the universal.' 
The ideas expressed by Vives are very relevant to the study of 
literature. He stresses the importance of the involvement of the 
senses in learning. Sensations stimulate the imagination and the 
play of the imagination on a 'particular', for instance a particular 
character or situation in literature, results in a universal truth 
being learnt. (Boyd and King, p. 180) 

25 )\'Joodward noted that the anthropocentri ci sm of the twenti eth century 
began in the Age of Enlightenment (17th-18th Century) as a result 
of man's new found freedom. 
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took over control of education, to a large extent, from the church. 

Educationists, anxious to fit the child for earning a living as an 

economic proposition for the state, laid less stress on the classics 

with a subsequent rise in the modern languages and literatures. 

Due to the concepts of industrialism, nationalism, democracy, free 

thought and capitalism which continued from the eighteenth century in-

to the nineteenth century, there were many changes in the social order 

in England which makes it difficult, in a study of this nature, to dis-

cuss the various specific aims in the presentation of literature in 

schools at this time. One does, however, get an idea of the utilita-

rian fornl of education for the masses in the works of Charles Dickens, 

especially in his novel, Hard Times,26) in which he exposes the evils of 

a rigid education system which was geared towards capitalism. A ge-

neralization can only be made that the approach to t~e teaching of 

literature was not humanistic and that more emphasis was placed on 

the sciences and on skills than on literature in the education of the 

youth. According to Shayer, however, a study of the humanities was 

still being emphasized for the elite group which attended private 

schools in England. This group was chiefly destined to go into the 

foreign service and was educated to impress on the colonists the dig-

nityand humanity of the British Empire . Education for the majority 

of people on the nineteenth century, however, shows a reaction to the 

26)ln Hard Times, Dickens describes what is commonly known as the 
'Gradgrind system' which emphasized the learning of inert facts. 
An extract from Hard Times reads as follows: 
'Now, what I want is, Facts. Teach these boys and girls nothing 
but Facts. Facts alone are wanted in life. Plant nothing else, 
and root out everything else. You can only form the minds of 
reasoning animals upon Facts: nothing else will ever be of any 
service to them.' - Charles Dickens, Hard Times (Middelsex: 
Penguin Books Inc . , 1969), p. 47. 
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more humanistic approach of the previous centuries. 

explains this phenomenon as follows: 

A.N. Whitehead 

In the history of education, the most striking 
phenomenon is that schools of learning, which 
at one epoch are alive with the ferment of 
genius, in a succeeding generation exhibit 
merely pedantry and routine. The reason is, 
that they are overladen with inert ideas. 
Education with inert ideas is not only useless: 
it is above all things harmful - Corruptio 
o~timi pessima. Except at rare lntervals, 
e ucation in the past has been radically in­
fected with inert ideas. 27 ) 

This type of education, which was extended to the teaching of litera­

ture as well, was still evident at the beginning of the twentieth cen-

tury. Because of this situation, many Commissions of Enquiry were 

set up in England early in this century to investigate the position 

of English language and literature in the schools. These enquiries 

were directed at reversing the type of education which had been advo­

cated by the Revised Code of IB80 and the earlier Cross Commission Re­

port, and which embodied the commercial theory of education. This 

type of education concentrated on the conveying of facts, which were 

thought to be useful, but in truth were of no lasting value. Edu­

cation of this sort aimed at bringing the greatest possible happiness 

to the greatest number of people by providing them with the means for 

earning a living. This utilitarian approach, however, crushed the 

imagination and the individuality of the child in its drive towards 

materialism . 

Matthew Arnold, in his reports on education, severely criticized this 

27)A.N. Whitehead, The Aims of Education (New York: The Macmillan 
Co., 1929), p. 13. 
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form of teaching. Upon discovering that young student-teachers had 

had just such a rigid schooling, he wrote: 

... 1 am sure that the study of portions of 
the best English authors, and composition, 
might with advantage be made a regular course 
of instruction to a much greater degree than 
it is at present. Such a training would tend 
to elevate and humanize a number of young men, 
who at present, not-withstanding the vast amount 
of raw information which they have amassed, are 
wholly uncultivated; and i t would have the 
greatest social advantage of tending to bring 
them into intellectua~ ~ympathy with the educated 
of the upper classes. 8) 

The influence of Matthew Arnold was still very evident in the famous 

Newbo It Report pub 1 i shed in 1921, despi te the fact that he 

had died in 1888. As can be noted from the above quotation, 

Arnold had pleaded for a more humanizing form of education such as 

could be gained through the study of great literature. Shayer also 

expresses Arnold's ideas when he says that in humanized studies: 

The whole of society is implicated - every 
child in a course of humanized studies lead­
ing to individual growth and accomplishment 
within a common bond of civilization.~9) 

Here, again, the emphasis is laid on the importance of developing the 

potential of all individuals30 ) in a civilized state. 

28)M. Arnold, Re orts on Elementar Schools 1852-1882, Part 1 ed. by 
the Right Hon . , Sir Francis San ord, KCB, 1 London and New York : 
Macmillan & Co, 1889), p. 20. 

29)David Shayer, The Teachin (London 
and Boston: Rout e ge an 

30)See p. 168 of this thesis. 
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In the Newbolt Report similar ideas are expressed: 

..• all children should receive a humane, 
liberal and broad education . .. based on 
the language and literature of their country 
... it can raise and unify first the pupils 
in the schools and later the nation in a way 
hitherto unimagined .... A new approach to 
education in general is needed ... . a total 
new theory or philosophy which shall stress 
the importance of imaginative and emotional 
experience, the importance of the aesthetic 
and the creative. 31 ) 

Thus there was a plea for a more humane and creative form of education, 

not, however, a completely new theory, because humanism had been prac-

tised before, but one which would involve pupils intellectually, emo­

tionally and morally, thereby preparing them for living and, as will 

be seen later, for a living. Notice also the stress which the New-

bolt Report laid on the importance of studying the indiginous litera­

ture of a country for the child as a means towards the unification of 

a nation. 

The latest report on the teaching of English in England is the Bullock 

Report published in 1975. An extract follows: 

In Britain the tradition of literature teaching 
is one which aims at personal and moral growth . 
It is a soundly based tradition, and properly 
interpreted is a powerful force · in English 
teaching. Literature brings the child into an 
encounter with language in its most complex and 
varied forms. Through these complexities are 
presented the thoughts, experiences, and feelings 
of people who exist outside and beyond the reader's 
daily awareness. This process of bringing them 

31)David Shayer, pp. 72-73. 
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within that circle of consciousness is where 
the greatest value of literature lies . It 
provides imaginative insight into what another 
person is feeling; it allows the contemplation 
of possible human experiences which the reader 
himself has not met. It has the capacity to 
develop that empathy of which Shelley was speaking 
when he said: "A man to be greatly good, must 
imagine intensely and comprehensively; he must 
put himself in the place of another and many 
others; the pains and pleasures of his species 
must continue to become his own". Equally, it con­
fronts the reader with problems similar to his own, 
and does it at the safety of one remove. He draws 
reassurance from real i zing that his personal diffi­
culties and his feelings of deficiency are not 
unique to himself; that they are likely to be the 
experience of others . Adolescents need this kind 
of reassurance, to be found in the sort of relieving 
awareness summed up in C.S . Lewis's remark: "Nothing, 
I suspect, is more astonishing in any man's life than 
the discovery that there do exist people very, very 
like himself".32) 

C.S . Lewis's remark applies to the Southern African child as well, de-

spite the differences in race, language and culture which exist in 

this area. In Southern Africa today, there is more than ever a need 

for an eclectic approach to education through literature . What has 

been striven for in the past, and been achieved through the study of 

literature, could still be aimed at in S~uthern Africa today, despite 

the differences in the make-up of the country. The needs of this 

society are basically the same as those in preceding eras . Therefore, 

a synthesizing of the aims which have been expressed in the past, 

should help pupils to play their parts efficiently and creatively in 

their society, 

32) 
Sir Alan Bullock, A Language for Life, Report of the Committee of 
Enquiry appointed by the Secretary of State for Education and 
Science under the Chairmanship of Sir Alan Bullock, FBA, (London: 
Her r~ajesty's Stationery Office, 1975), pp. 124-125. 
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Language for Living and Language for Earning a Living 

Having introduced the idea of an aspect of education which would in-

volve the whole child in an imaginative and creative experience, it 

is now necessary to investigate the nature and functions of literature 

and thereby its value. The basic material of literature is language 

in its most 'complex and varied forms' and what follows may give some 

insight into the possible development of these forms. 

Imaginative literature is thought to have had its origins in the oral 

tradition of preliterate societies in the form of myths, rituals and 

folktales. 33 ) In under-developed societies and societies which had 

33)Evidence of a continuation of this tradition is still preserved in 
archaeological finds. Some of the literature of Sumer and Akkad 
in the land of Ur, pressed in cuneiform writing on mud tablets dis­
covered in their ancient mudwalled schools, for instance, is com­
prised of a series of stories and mythical tales dealing with the 
natural questions of life and death. For example, there is the 
story of Elana attempting to fly on an eagle's back to obtain the 
herb of life for his sterile sheep, and another tale of the fisher­
man, Adapha, who in refusing the offer of bread and water, denied 
the world eternal life. - James Henry Breasted, Ancient Times (2nd 
Ed.; Boston : Ginn and Company, 1935), p. 165. 

Stories of the creation and flood were also studied by these an­
cient people. The archaeologist, Dr Keith Branigan, writes: 

... the small body of literature that survives 
- mainly epic and myth - is of a religious 
character. The most complete example is the 
Epic of Gilgamesh. . .. it reveals an inventiveness 
and an appreciation of beauty that compels us to 
rank it as a work of art. 
We know the Epic of Gilgamesh mainly from the 
copies of it which were stored in the library 
of the Assyrian king, Assurbanipal, in the seventh 
century BC. Yet the epic certainly dates back to 
the period just before 2000 BC, and it contains at 
least four separate stories which go back centuries 
before that, including one about a great deluge rather 
like Noah's Flood. - Keith Branigan, Atlas of Ancient 
Civilizations (London: Heinemann,1976), p. 27. 
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no methods of recording, the much respected story-teller transmitted 

the traditions and folklore of the society by word of mouth. The role 

of the story-teller has been adopted by the authors of civilized so­

cieties who carryon the tradition of exploring the possibilities of 

man's 'behaviour', 'feeling' and 'thought' in his passage through 

life. Thus, today the oral tradition has largely given way to the 

literal, or the literary tradition, which manifests itself in a va-

riety of traditional and modern forms. Perhaps out of the quest 

myth arose the narrative describing man's search for truth in works 

such as The Faerie Queene (Spenser) and John Bunyan's The Pilgrim's 

Progress; the ritual assembling of the Joad family for decision­

making in Steinbeck's The Grapes of Wrath is reminiscent of the an­

cient village moot whether the author is conscious of this or not, 

and Pip's unexpected good fortune in Great Expectations by Dickens 

appears to have parallels in many folktales. 

The 'word of mouth' has now become the 'written word' which forms the 

basic material of all written literature. The words used in imagina-

tive literature are charged with associations built up during the cen-

turies so that the words used in literary art forms today may have been 

generated from the emotive sounds uttered by primitive peoples as they 

reacted wi th feel i ng to thei r envi ronment,' and they owe th'ei r growth 

to the archetypal patterns of man's basic feelings, his thoughts 34 ) 

and his reactions which developed as man's range of experience was 

extended. Daiches points out that 'primitive language is poetic be-

cause it is used freshly by those who, through language, are discovering 

34)J.B. Priestley, Literature 
Windmill Press Ltd, 1960}, 

and Western Man (Kingswood, Surrey: 
p. ix. 

The 
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for themselves the nature of reality,35) and one finds examples of 

this in some of the less sophisticated African writing in English . 

Richard Chenevix Trench described words as 'living powers' because in 

words 'contemplated singly, there are boundless stores of moral or 

historic truth . ,. of passion and imagination,36) . 

The words forming a language, therefore, are charged with meanings 

which have been acquired over centuries of culture formation while ci-

vilizations were evolving. In their connotations they carry wisdom 

and knowledge, the expressions of emotion and the creations of the 

imagination. This 'infinitely pliable, infinitely resilient stuff of 

creation,37) forms our cultural heritage, our language and 

Language lies so close to the living 
breathing soul of the individual 
that it cannot be separated from being; 
it is the creative life blood 
of the individual . 3B ) 

It is the duty of the teacher 'to foster a lively respect' for this 

'living language' .39) Because the connative words draw attention to 

themselves, unlike the symbols used in the sciences, literature draws 

the attention of an alert audience to the use of language in its most 

35)David Daiches, Critical Approaches to Literature (London: Longmans, 
1961), p. 14. 

36)Richard Chenevix Trench, On the Study of Words and English Past and 
Present (London : J.M. Dent & Sons Ltd; 1952), p. 9. 

37)James E. Miller, Jr, 'What Happened at Dartmouth', The Use of English 
(Winter 1971), p. lOB. 

3B)James E. Miller, Jr, p. 109 . 
39)L.C. Knights, 'The Place of English in a Liberal Education', The Use 

of English, 1959, p. 157. 
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sophisticated forms. The study of literature, therefore, encourages 

the thoughtful use of language not only in creative work but in all 

spheres of life where language is used as a form of communication. 

The literature under discussion forms part of the English Language 

examination syllabus and one of the aims of this syllabus is to pre­

sent the child with a better form of language than is normally used. 

All those who aspire to be leaders need to communicate with others 

effectively, and improved verbal communication will result only from 

a respect for words and their associations. This respect is acquired 

through wide reading of good literature and a detailed examination of 

the texts. A discerning reader will not easily be swayed to accept 

that which is of little worth. One who has been trained to use his 

critical intelligence in his study of literature should be able to 

judge the value of what is being offered him. Not only is the in-

dividual made more aware of what he can perceive in the physical 

world, but the reader with a developed reading sensibility acquires 

another 'sense' in that he becomes critically aware of what he reads 

in other forms of literature, such as newspapers and magazines, and 

learns to recognize both the true and avowed intention of the author. 

The development of a reading sensibility, therefore, which is a di-

rect result of the study of literature, forms a type of protection 

against indoctrination and other forms of persuasion. In this 

respect it is a most prized cultural possession. 

Molly Mahood, in her inaugural address in Ibadan, while talking about 

teachers and administrators, said : 

I hope their reading will be quicker and better 
because they have learnt to respond to a writer's 
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associative use of words. If they are 
trained readers, they will be able to feel 
that shade of disparagement or approval in 
the use of certain words which reveals the 
author to belong to this or that school of 
thought .... 40) 

The study of literature will also help the non-literary child to ex­

press himself more clearly in other fields and hence it lays a foun­

dation for good communication so necessary to improve goodwill and 

understanding in all walks of life. The use of language in communi-

cation in this respect must not be thought of as being merely utilita-

rian. It cannot be so because the use of language involves the perso­

nality of the individual and the expressive use of language, therefore, 

cannot be avoided. The ' curtesye' of mediaeval times still has its 

place in effective communication today not only in diplomatic circles 

but in the business world as well. In a working document for the re-

vision of the English syllabus, M.B . Schroen of the OFS Education De-

partment has included the following quotations from CURRICULUM 11-16 

H.M.I. WORKING PAPERS 1977: 

" ... one of the purposes of looking at examples 
of language is that pupils should develop appropriate 
sensitivities to ie _ 'Literature' is valuable in 
that it is one of tl1e most significant, memorable and 
deliberated kinds of language, and that it extends our 
experience of language and of people as 'language­
makers'. Literature is patterned experience; it 
enables us to see the familiar in a different light, 
and to extend imaginatively beyond the familiar. It 
uses language in order to refine and make more intense 
our response to experience. Reading a work of lite­
rature can evoke a more complex range of responses 
than any other form of reading, among which is that 

40)MOlly Mahood, "The Place of English Studies in An African Univer­
sity", inaugural address, (Ibadan: Ibadan University Press, 1955), 
p. 7. 
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relating the vision and intention of the writer 
to the language he uses. Through his encounters 
with literature, the pupils should appreciate the 
rich possibilities of choice in language, and 
some of the most important purposes which language 
choice can serve". 

An awareness of language draws the reader closer to real ity. to the 

actual involvement in life issues. It results in a more creative 

way of living. for instance in the acts of goodwill shown towards 

others, to the creation of works of art for the appreciation of an 

audience and to inventiveness in different spheres. Literature does 

this because it trains people to think and to feel . This awareness 

is the relationship between literature and life. Alan Warner said: 

You cannot teach a student to read effectively 
without teaching him to think and feel and 
when he exercises his judgement in a poem 
or play he is appraising his own experience 
of life. 41 ) 

Literary Language as a Conveyor of Wi sdom and Knowl edge 

Language is our cultural heritage and J.B. Priestley wrote of it as 

follows: 

~uthors of the last five centurieslhave behind 
them thousands of generations of ~man beings 
who acquired and handed on certain patterns of 
behaviour, feeling and thought, that find their 
way into literature, either emerging from the 
unconscious or coming from various modifications 
of culture itself. Though a good deal has 
happened during these centuries - and the in­
creasing tempo of change in our own age seems 

41)Alan Warner, "Shakespeare 
(London, ~airobi, Ibadan: 

in the Tropics", inaugural address, 
OUP, 1954), p. 14. 
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terrifying - we must still remember that the 
procession we head in time is very long indeed, 
winding back into the remote dusk of pre-history, 
or, to change the image, that the men who did 
those wonderful cave paintings, say, at Lascaux, 
so highly charged with vitality and magical 
fee1ing A might be said to be still alive in us 
today .1I~) 

Thus we have inherited a literature which depends for its greatness 

on those highly charged words which express strong feelings about 

'things that matter' and which are constantly being 'increased and 

renewed,43) by their use in creative works or literary expressions. 

Daniel Russel Brown cites Walter K. Gordon as writing that: 'lite-

rary expression is an unconscious product of the collective expe­

rience of the entire species' and as such literature is 'integrally 

related with man's cultural past'. Bennison Gray, in attempting to 

define literature, came to the conclusion that the nature of litera­

ture involved 'a kind of language' and 'a kind of meaning,44). 

Literature, therefore, is a means whereby meaningful communication 

between the creator of a literary work and an audience can take 

place. W.O. Maxwell-Mahon noted that: 'Inextricably bound up with 

levels of meaning are the levels of experience,45). By implication, 

then, the study of literature will entail an absorption of the wis-

dom gained by experience over the centuries and will also involve the 

42)J .B. Priestley, pp. ix-x. 

43)Oenys Thompson, preface to David Holbrook, English for Maturity 
(Cambridge: CUP, 1967), p. vii. 

44)Bennison Gray, The Phenomenon of Literature (The Hague & Paris: 
Mouton, 1975), p. 4. 

45)W .D. l4axwell-Mahon, 'On Choosing Literary Texts' in Crux (July, 
1977), p. 19. 
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reader's own experience. In distinguishing between the visionary and 

the psychological modes of literary works of art, Jung describes the 

psychological mode as dealing with: 

Materials drawn from the whole realm of human 
consciousness - for instance, with the lessons 
of life, with emotional shocks, the experience of 
passion and the crises of human destiny in general -
all of which go to make up the cons~~Qus life of man, 
and his feeling life in particular. } 

It is this psychological mode of work, which incorporates the idea of 

universal or permanent interest, rather than the visionary which 

delves into primordial experiences, that predominates in the prescribed 

literature. liovels reflecting environment and character, poetry, dra-

mas, essays and short stories are all included in the prescriptions be­

cause they all belong to the 'realm of the understandable,47), 'the 

vast realm of conscious human experience,48) . 

Thus literature conveys knowledge - not in the form of verified facts 

or demonstable truths but in its 'unique way of presenting a kind of 

insight into a phase of the human situation which cannot be expressed 

or communicated in any other way,49). Literature, therefore, pro-

vides the means whereby the nature of the real world can be explored 

through an aspect of the artistic imagination. Even an historical 

falsehood, for example, may be a literary truth in literature which 

46)Carl Gustav Jung, Modern Man in Search of a Soul (London : Rout-
ledge and Kegan Paul, Ltd, 1961), p. 179. 

47)Carl Gustav Jung, p. 179. 
48)Ibid 

49)David Daiches, p. 38. 
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may also be an ideal truth because it is through the i llumination of 

a particular situation in fiction that universal truths are conveyed. 

According to l.C . Knights: 'poetry, like religious i nsights, con­

veys genuine knowledge,51) by appealing to the experience of the 

audience and by awakening insight through an appeal to the emotions. 

Alan Warner says that: 

There is an important difference between the 
truths taught us by science and the truth taught 
us by the arts. Our scientific knowledge can 
be added to from one generation to another. 
Scientific achievement is permanent . It is 
not lost and found and lost again. But the 
wisdom taught by literature does not remain 
permanent to be added to by generation after 
generation. Each man and woman must begin 
afresh the discovery of his own humanity .52) 

Only by the experiencing of literature, therefore, will this discove-

ry be made . It is interesting to note that an event in literature 

can convey more truth than an historical event because an author can 

delve more deeply into the nature of a situation in literature than 

can an historian into the nature of a real event. Wellek and Warren 

maintain that: 'Truth in literature is the same as truth outside of 

literature, that is, systematic and publicly verifiable knowledge. ,53) 

It is more so in literature because a literary event can be viewed 

from all angles by an omniscient author whereas in the phYSical world 

th i s is almost impossible. 

51)l.C. Knights, p. 160 . 
52)Alan Warner, p. 15. 

In a vielving from all angles of this kind, 

53)Wellek and Warren, Theory of literature (london : Jonathan Cape, 
1954), p. 24. 
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the universal truths are more strongly emphasized. Even in the fic-

titiousness which Plato condemned, literature remains true to human 

nature and experience and therein lies its value. 

In creating a world of probability, such as an author does, he 

portrays a vision of the ideal, not an ideal world but one in which 

there is a lively representation of the real world, a world to set 

one's goals by . The author acts as an intermediary between the 

ideal or ultimate world and the sensible, real world so that the two 

are drawn together in the mind of the reader and wisdom is imparted. 

Thus pupils learn by identification how to behave . This is the 

mimesis theorized about by Aristotle who declared that Homer was 

great because his heroes were noble and good and walked like gods. 

Sharing in the experiences of great heroes, albeit vicariously, man 

learns a nobility of purpose, and from the ordinary characters, who 

are neither truly noble nor truly bad, pupils realize that they share 

similar experiences with others. This enlarges their sympathies and 

understanding as they are able to get 'into the skin' of others, as 

it were, and to experience pity, for instance. They also learn from 

these vicarious experiences to 'fear' certain situations and so will 

cope with them more effectively when they do arise in real life. They 

come to recognize evil as a destructive force in the world and with 

well graded literature learn at first that the good are rewarded and 

the evil punished and later that this is not always so but that it 

should be. 

Thus good literature teaches not only prudence, judgement and good 

sense but it serves to develop the emotions. Coleridge wrote that 
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in imaginative literature there is: 

a meditative pathos, a union of deep and subtle 
thought with sensibility; a sympathy for man 
as man; the sympathy indeed of a contemplator, 
rather than a fellow-sufferer or co-mate, but 
of a contemplator from whose view no difference 
of rank conceals the sameness of the nature; 
... all are human. 54 ) 

Thus we can feel pity for King Lear because, basically, he has the 

same feelings as ourselves. This is a very important aspect of lite­

rature because the norms of modern society demand that strong emotions 

are not overtly displayed. Much strong feeling, therefore, is hid­

den and hence the experiencing of it through the reading of literature 

helps man to realize that there is a common basis of feeling, that his 

emotions are no different from those of others. 55) 

One value of studying the past through literature is that because the 

works are not contemporary we can view ourselves and others with de-

tachment. We can contemplate ourselves effectively from one remove 

and this will stimulate emotional growth and lead to a more mature 

outlook. This distancing is very important. According to Alan 

Warner: 

This detachment is one of the many achievements 
of art; and nothing serves so well to take the 
sting and bitterness out of controversy. To 
achieve that state of mind is to achieve a prin-

54)S.T. Coleridge, Biographia Literaria, (London: J.M. Dent & Sons 
Ltd, 1967), p. 270. 

55)See the Bullock Report, this thesis, pp. 18-19 
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cipal object of education. 56) 

'The insight or vision that we obtain from imaginative literature', 

according to L.C. Knights, 'is inseparable not only from feeling' but 

from the 'fullness of realization,.57) L.C. Knights continues: 

It is knowledge in this sense -
knowledge in depth and fullness, 
knowledge that involves us as persons 
and not just as observers - that is made 
possible by the imaginative, or generative, 
use of language . And that, in turn, is why 
education that fails to cultivate at least 
some responsiveness to poetic or imaginative 
language cannot be described as a truly liberal 
or humane education.58) 

The study of Steinbeck's The Grapes of Wrath (pub. 1939), for instance, 

should so prepare the adolescent for a world in which material gain is 

of greater significance than spiritual gain and at the same time de-

monstrate to him that there are those who have the strength of charac-

ter to strive against difficulties. The oppression of groups of 

people, the horrors of war, the sordidness of some aspects of life, 

the baseness of human nature, the beautiful and the good should all 

be experienced through literature so that the young adult can be train­

ed to make the right choices when faced with them after leaving school. 

Holbrook says that the study of literature leads to 'the development 

of that richness of the individual being which releases sympathy and 

creative energy in community,59). 

56)Alan OJ 19 "a rner, p. . 
57)L.C. Knights, p. 161. 
58)Ibid 

In this respect it would be in-

59)David Holbrook, English for Maturity (Cambridge: CUP, 1967), p.1S. 
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teresting to make a study of those who have achieved greatness to 

ascertain to what degree they were influenced by the study of 

prescribed literature at school. This would be difficult, however, 

because so much of what we study sinks into our unconscious and in-

fluences us unconsciously. A study of autobiographies does reveal, 

to a certain extent, the influence literature has had on some. Many 

authors are also influenced by other authors and the impressions made 
0) 

on them are very obvious in their works. There is, however, in ge-

neral, a development of the self-concept, that is, a person's defini-

tion of himself and what he thinks and feels about himself; a develop-

ment of self-esteem or evaluation of himself and self-actualization 

in realizing, through the study of character, for example, what his 

own potential is in the society in which he finds himself. 

We cannot understand the nature of literature without an understanding 

of the nature of the imagination. 

The Nature of the Imagination 

In dealing with 'the whole realm of conscious human experience, 60 l, 

literature is involved with matter which touches the lives of all 

but does so imaginatively, creating worlds of probability in which 

probable characters react to probable or necessary situations. In-

volving themselves with the possibility-in-reality, authors employ 

their imagination to show what could probably happen in their imita­

tions of the real world. Aristotle is the author of the theory of 

60lCarl Gustav Jung, p. 180. 
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probability, and David Daiches, in investigating this theory ex-

plains: 

Because the poet invents or arranges his own 
story, he creates a self-sufficient world 
of his own, with its own compelling kind of 
probability, or its own inevitability, and what 
happens in the poet's story is both "probable" 
in terms of that world and, because that world is 
itself a formal construction based on elements in 
the real world, an illumingIion of an aspect of 
the world as it really is. ) 

Literature, therefore, as an instrument of education, offers an edu-

cation of the imagination. 

The "whole sou l of man" is brought into activity by the vital role 

played by the imagination, which exists in the world as 'the living 

power and prime agent of all perception, and as a repetition in the 

finite mind of the eternal act of creation in the infinite I AM,62) 

and also to an echo of the former 'co-existing with the conscious 

will, yet still as identical with the primary in the kind of its 

agency, and differing only in degree, and in the mode of its ope­

ration,63). Thus, according to Coleridge, there are two types of 

imagination. The Primary Imagination is used when stimuli, in the 

form of sensations from the external world or from the mind itself, 

are perceived. In perception the stimuli _re taken possession of 

and organized in the mind so that images are consciously apprehended 

or sensed emotionally. An inspired author has the gift to see into 

61)David Daiches, p. 37. 

62)5.T. Coleridge, p. 167 . 
63)Ibid 
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life and by doing so to come close to sensing the ideal form or the 

essence of an object . The sensations arising from the mind itself 

may be the result of unconscious past experience . The creation of 

images in the mind can lead to a second creation called by Coleridge, 

the Secondary Imagination, in which there is a conscious effort to 

create an object of art by the ordering and synthesizing of the 

author's perceptions into an artistic whole. In ordering his per-

ceptions, the author destroys the 'chaos' which results from 'a collec­

tion of meaningless data,~4), without direction or form and creates a 

literary form, which may be of a personal, national or universal na-

ture in which others can share his experience. 

Coleridge called a combination of the Primary and Secondary the Esem-

plastic Imagination because of its power to bring order out of chaos, 

to shape disparate things into a whole, to make finite what exists in 

infinity and to make objective what is subjective. Thus, when a work 

of art has been created, it has transcended the force which tended to 

make it expand infinitely by apprehending or finding itself in this 

infinity.65) W.H. Auden describes the Secondary Imagination as 

having a 'bourgeois nature' because: 'It approves of regularity, of 

spatial symmetry and temporal repetition, of law and order: it dis­

approves of loose ends, irrelevance and mess.,66) An object formed 

by the workings of the imagination needs an audience for its appre-

ciation and criticism. This critical faculty will come into playas 

64)David Daiches, p. 1D7. 
65)5.T. Coleridge, p. 162 . 
66)W.H. Auden, The Dyer's Hand and Other Essays (London: Faber and 

Faber, 1962), p. 57. 
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a result of imaginative realization and this realization, according 

to I.A . Richards cited in an article by L. C. Knights, 'depends upon 

the collaborative activity' of the audience. The reader, or 

audience, while responding actively to the work, recreates the art 

form in his own mind and the imaginative process is continued. This 

is the positive form of response which makes the study of literature 

worthwhile as opposed to the passive 'escape from reality' sometimes 

associated with the reading of literature. The study of literature 

requires, according to L.C. Knights, 'disciplined attention', there­

fore it is of great value in education. This 'complex attention' 

wi 11 help him- [the pupi 1] in the study of other subjects as well. 

L.C. Knights writes that the activity in which the author ' s words 

prompt the reader is ... an imaginative ex­
perience - responsive, creating and realizing. 
That realizing activity may demand now the use 
of the discursive reason, now the play of feeling 
and sympathy, now the awareness of the senses, but 
it is more than the sum of thinking plus feeling 
plus sensing. As Coleridge noted long ago, it is 
an activity of the whole soul of man. 67 ) 

The silent moving force of the imagination has tremendous motivating 

power. Without an education of the imagination hearts and minds 

would be hardened and there could be no progression in any sphere. 

Yeats expressed this in his poetry as did T.5. Eliot. Without 

imagination man could not improve his world, as he could not project 

a probable utopia in his mind. There would be very little purpose 

in men's 1 i ves. The imagination does most of our thinking for us. 

67)L.C. Knights, p. 160. 
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The Value of Ecstasy 

The groups of children reading literature as a school subject have 

different types of personality and different aspirations. There are 

those who need the demonstrable certainty of Science, or those for 

whom the verifiable truth of History is important and others for whom 

the truth of i.ntu iti on is most sati sfyi ng. There mi ght also be pre­

sent those whose attendance is demanded by law and who might not be 

interested in any school subject at all. Why do all these groups 

have to study literature? The importance of studying literature in 

order to develop a reading sensibility, even in a non-literary indi­

vidual, has already been discussed in the comments made about lang-

uage earlier. Further, each child must be given equal opportunities 

with others to take 'his share of the common inheritance of civili-

zation,68) . Each child should be exposed to great literature and be 

allowed the opportunity to take from it what he can in the form of mo­

rals, values, philosophy and pleasure . The influence of great litera-

ture on some may be unconscious, but through the powerful forces of 

the unconscious, it may change the individual's way of thinking or 

help him to develop his own world view. Longinus wrote: 'A lofty 

passage does not convince the reason of the reader, but takes him out 

of himself' and continues: 'A sublime thought, if happily timed, 

illuminates the entire subject with the vividness of a lightning 

flash' .69) Daiches quotes Longinus as saying: 

68 )I~o 11y Mahood, p. 3. 

69)Longinus, 'On the Sublime', trans. by H.L. Have11 in Poetics 
(London: J.M. Dent & Sons Ltd, 1969), p. 136. 
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The ultimate function of literature and its 
ultimate justification, is to be sublime 
and to have on its readers the effect of 
ecstacy or transport that sublimity has. 70 ) 

Thus in this respect the origin of the work is not important. It is 

the pleasure associated with the work which will be of permanent va-

lue . Pleasure is experienced when intellectual and emotional in-

volvement in the perception of images, according to Ezra Pound, 'gives 

that sense of sudden liberation; that sense of freedom from time 

limits and space limits; that sense of sudden growth, which we ex­

perience in the presence of the greatest works of art,71). 

Because of the active involvement of the mind in the 'higher pleasure' 

afforded by great literature for an audience, what literature conveys 

is superior to the thoughts and reveries of the audience and yet simi-

lar. Because this similarity is recognized in an art-form, a 

greater amount of pleasure results. 

If children are given sufficient opportunities of experiencing with 

enjoyment great literary works then many of them will be encouraged 

to continue this experience after leaving school. It is an experience 

which can be enjoyed for a lifetime and serves to keep the thoughts and 

feelings of the reader active. 

According to Aristotle, a man not only delights in works of imitation by 

others, and learns thereby, but also delights in imitating or making ar­

tefacts himself.
72

) An education which offers experiences in literature 

71)Ezra Pound, Literary Essays of Ezra Pound, ed. by T.S. Eliot 
(London: Faber and Faber, 1974), p. 4. 

72)Aristotle, Poetics (London: J.M. Dent & Sons Ltd, 1969), p. 8. 
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will further stimulate the creative process. A study of literature 

could stimulate creative writing by children, for instance, in the 

form of letters, stories and poems, and could also stimulate other 

art forms and different types of inventions which may not be direct-

ly related to literature. In this way energy is channelled creative-

ly rather than destructively. 

The delight in story-telling is common to all ages and to all cultures. 

The story-teller, in embellishing the original story or his own expe­

rience, because of the pleasure derived from doing so, makes his own 

creation. Children should be helped to realize the pleasure which 

can be gained not only by studying great literature but from the ef­

fort and attention, the 'disciplined attention', which is required to 

make an artistic whole that is pleasing in its form and content. which 

illuminates 'the essential nature of some event or situation' and which 

affects the feelings, thoughts and behaviour of others to some degree 

because of its persuasive qualities. 

Children will not be sufficiently stimulated by literature to create 

for themselves unless they are given the time and opportunity really 

to experience the literature, to be affected by it. (This is very 

difficult when the lists of prescriptions are so long . ) Formal 

creations will only follow full realization of an experience . Stimu­

lation by literature is important in this highly technological age 

where it is difficult to come into close contact with meaningful ex-

periences and even with people . It has already been noted how the 

imagination functions in perceiving, formally creating and realizing. 

What follows is a closer look at the creation of formal works. 
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The Creation of Art Forms 

Much concentration must go into creating a work of art. A creation 

is a 'product of complicated psychic activities ... that are appa­

rently intentional and consciously shaped,73). This intention, and 

this shaping of perceptions, results in the author projecting his 

own feelings into the art form so that the organized whole becomes an 

object for appreciation and criticism. Many critics feel that great 

works owe their excellence to the fact that the feelings expressed by 

the author in his work have been completely objectified in the work. 

Abrams summarizes what he terms 'the central tendency of the expres­

sive theory' as follows: 

A work of art is essentially the internal made 
external, resulting from a creative process 
operating under the impulse of feeling, and 
embodying the combined product of the poet's 
perceptions, thoughts, and feelings. The 
primary source and subject matter of a poem, 
therefore, are the attributes and actions of the 
poet's own mind. 74 ) 

Not before the author has fulfilled his desire to express his feelings, 

not until he has found a language to relieve him of the images formed 

from a combination of his sensations and symbolic associations, can 

he view his work objectively. 

He has then 'cut loose from his private memories and associations, 

his desire for self-expression, and all the other navel-strings and 

73)Carl Gustav Jung, p. 140. 

74)M.H. Abrams, The Mirror and the Lamp (New York: Norton & Co., 
Inc., 1958), p. 18. 
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feeding tubes of his ego,75). Two modern poets wo have been 

prescribed, W.B . Yeats and T.S. Eliot, have themselves declared their 

desire to objectify their strong emotions. '''Poetry'', says El iot, 

"is not a turning loose of emotion, but an escape from emotions, it 

is not the expression of personality, but an escape from personali­

ty' .16 ) So powerful is the force of the imagination in the creator's 

mind that its images struggle for release, struggle to be made formal 

and in this struggle for release the poet moves closer to the ideal 

object - the ideal truth. Coleridge, in attempting to discover the 

nature of poetry, concluded that there could be no distinction be-

tween the nature of poetry and the poetic genius itself 'which sus­

tains and modifies the images, thoughts and emotions of the poet's 

own mind' by a conscious act, 'by the will and understanding' .77) 

Thus children must be both inspired and helped consciously to create. 

This is important to remember when so much in the name of 'creativity' 

in schools today is largely undirected and uninspired. 

Literature as Being Complementary to Science 

We have already noted the apparent humanitarian approach to education 

advocated in preference to the utilitarian approach which laid so much 

stress on the practical side of education, thought to be essential for 

children preparing to enter an industrial and capitalistic society. 

75)Northrop Frye, 'The Archetypes of Literature', in Fables of Identity 
(New York, Burlinghame: Harcourt, Brace and World, Inc., 1963), 
p. 425. 

76)Fei-Pai-Lu, T.S . Eliot, The Dialectical Structure 
(Chicago & Lon on: niverslty 0 hlcago ress, 

77)5.T . Coleridge, pp. 173-174. 



41. 

Previously, with a growing interest in science, the arts were neglect­

ed. Now, there is a concern by some educationists to offset the ma-

terialism which threatens to annihilate the slowly developed culture 

of the ages. 

The scientific achievements since the war of 1939-1945 have been stag-

gering, and some question the importance of keeping alive a culture in 

this highly technical and scientific age. Despite these achievements, 

however, man's basic nature has not changed. The empathy which comes 

with understanding leads to a goodwill which can do much to break down 

the antagonism between powerful groups competing with each other for 

position in the materialistic, technological world of today. Bert-

rand Russell feels that if education is to be adapted to modern needs 

then it must equip young people to understand the problems which will 

confront them when their impulses towards goodwill are 'baffled by 

the mutual hostility of powerful groups'. He writes: 

Skill without wisdom may be purely destructive ... 
therefore it is of great importance that those 
who receive a scientific education should not be 
merely scientific, but should have some under­
standing of that kind of wisdom which, if it can 
be imparted at all, can only be imparted by the 
cultural side. 78 ) 

Alan Warner says that we know that it is 'morally right to love our 

neighbours', that we ought to exercise charity and unselfishness as 

Russell suggests above, but that this can only be done if the 

78)Bertrand Russell, 'Education for a Difficult World' in 
TOdaf' ed, by F.H. Pritchard and W.H. Mason, (London : 
1974, p. 44. 

Essays of 
Harrap, 
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'imagination operates' to make us 'really aware of their separate 

humanity,79). A function of literature, therefore, is to train 

tolerance and sympathy . Shelley maintained that moral good arises 

out of the strengthening of the imagination through the study of 

poetry. His argument as cited by Daiches runs as follows : 

Sympathy is an instrument of moral good; 
imagination conduces to sympathy; 
therefore imagination is an instrument 
of moral good! Thus, if 'imagination 
is an instrument of moral good; poetry 
strengthens the imagination: therefore 
poetry is an instrument of moral good' .80) 

Bertrand Russell maintained that only great literature could teach one 

this patience and sympathy, this greater sensitivity to the needs of 

others and a greater moral responsibility. 

The Association of Teachers in Technical Colleges revolted in 1958 

against what they called 'a limited culture dominated by the glory 

of Greece and the grandeur of Rome reflecting little of the achieve-

ment, the ideas and the philosophy of modern science'. Obviously 

these teachers did not fully understand the true nature and function 

of the arts and how the arts are complementary to the sciences. Alan 

Warner also points out that: 

The great scientists have not been men who 
despised music and art and literature. 
Indeed they have often been more conversant 

79)Alan Warner, p. 14. 

80)Shelley, cited in David Daiches, p. 121. 



43. 

with literature than the literary men 
have been with science. Bl ) 

Thus these scientists realized a delight in the study of literature 

which could bring with it a release of tension created perhaps by the 

exactitude and the great demands of modern society. This release 

of tension is similar to what Aristotle termed 'Catharsis' and results 

in a more balanced and well-integrated personality and one who is 

better able to communicate successfully with others. Social contact 

or 'phatic communion' (Malinowski) is important in a world where many 

of our relationships are merely contractual rather than communal. A 

good attitude towards others could relieve uncertainty, division and 

conflict. One aim of including works of art into the school pro-

gramme is, therefore, to make boys and girls better human beings no 

matter what their profession is to be. Canby feels strongly that the 

study of literature is 'indispensable for the survival of a civiliza-

tion'. He continues: 

.. , literature is the best catalyst of values 
for living, since it illustrates, interprets, 
urges old values in a new experience, or new 
values indispensable for the survival of a 
civilization. Literature is a man seeking 
a pattern in which to express his emotional his­
tory ... B2) 

Therefore,literature has a civilizing function. 

Bl)Alan Warner, p. B. 

B2)Henry Seidel Canby, A New Land Speaking (Melbourne: Melbourne 
University Press, 1946), p. B. 
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But it only has a civilizing effect if it is of literary 

value . 

Great Literature 

Not all literature which is created or fictitious, and which uses as 

its material connotative and persuasive language, is of great value. 

To be great it must give lasting pleasure, therefore, the value of 

a work can be judged by its 'length of duration and continuance of 

esteem,B3). Works by Dickens, Jane Austen, Thomas Hardy, Joseph 

Conrad, George Eliot, Bernard Shaw, Shakespeare and many of the poets 

prescribed have already proved themselves, they have been considered 

by many as being great. Contemporary authors, many of whom have 

been prescribed for non-examination purposes, have still to stand the 

test of time. But, their prescriptions are a good move, because a 

work of art must be appraised by an audience to prove its value. 

Johnson wrote: 'Nothing can please many, and please long but just 

representation of general nature. ,B4) The greatness of Shakespeare 

can be ascribed to the fact that he held 'up to his readers a faith-

ful mirror of manners and of life' .85) In great literature the par-

ticular truths are universalized. Wellek and Warren wrote: 'Poetry 

is a kind of truth, or equivalent to truth, not a competitor to his­

toric or scientific truth but a supplement,86). What is true for 

83)Samuel 
ed . by 

84)Samuel 
85)Ibid 

86 )We 11 ek 

Johnson, 'Preface to Shakespeare' in Enilish Critical Texts, 
Enri ght and De Chi ckera (London: OUP, 962), p. 13l. 
Johnson, p. 133. 

and Warren, p. 195. 
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the individual is true for all mankind. Jung wrote: 

What is essential in a work of art is that 
it should rise far above the realm of per­
sonal life and speak from the spirit and heart 
of the poet as man to the spirit and heart of 
mankind. 8?) 

A work will only please and satisfy an educated mind if it is an 

artistic whole in which the projected world of probability conveys 

universal truths which can be recognized and appreciated. 

The minds of children at school are still being educated and this 

education includes a training in discernment and good judgement. 

Examples of great literature serve as a basis for this training; 

therefore, the best examples, even if they are extracts from great 

works, should be presented to the adolescent especially in the early 

years of the high school. However, one must also remember that good 

judgement will only result when there are alternatives from which to 

choose. The alternatives for the school child are their own leisure 

reading, the radio, television, films and some of the more con tempo-

rary works being offered as alternatives for non-examination pur­

poses in schools. 88 ) 

A training in the recognition of good values will help the child to 

select good material for study and contemplation in the future, and 

for opening his mind to the possibilities in the world. 

87)Carl Gustav Jung, p. 195. 

88)See Chapters 5 and? of this thesis. 
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Northrop Frye believes that literature cannot, like History, be 

1 earnt. In fact he says it is 

difficulty is often experienced 

impossible to do so and that is why 

in 'teaching literature,89). Per-

haps this difficulty in the teaching of literature arises from the 

fact that its nature suggests different approaches to its study. 

Does one study the creator, the creation. the effect upon the audience 

or the word in relation to other art in the world? Or does one com-

bine all the different approaches? Northrop Frye points out that 

the complete study of a great work would involve an editor, a rheto­

rician (because of the persuasive quality of literature), a philolo-

gist, a literary social historian, a literary philosopher, a student 

of the 'history of ideas' and a literary anthropologist. 90 ) Lite-

rature's greatest value lies, however, in the 'experiencing' of its 

truths with the help of a good and wise teacher. Kenneth Durham also 

supports this view. He wrote: 'The experience of poetry is not 

about experience, it is experience. The function of poetry in edu-

cation is the enlargement of experience, not by information or pre­

cept but by direct impact.,91) 

Literature, unlike all the other cultural arts, is compulsory in high 

schools. Why should this be so? Pospelov answers this question as 

foll ows: 

89)Northrop Frye, p. 422. 

90)Northrop Frye, p. 427. 

91)Kenneth Durham. 'A Critical Investigation of the Problems of 
Teaching Poetry to English-Speaking Pupils in South African Senior 
Schools' (unpublished Master's thesis, Rhodes University, 1969). 
p. 15. 
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Literature alone can speak to us on any subject 
within the artist's ken, on all the varied social 
and historical aspects of human life and on all 
aspects of nature, whereas the other arts 
(painting, sculpture, miming, music and dancing] 
can portray only certain aspects. 92 ) 

Finally, Holbrook points to the study of literature as being a social 

commi tment. He writes: 

To train effective and efficient young people, 
we must foster their deeper needs. One of 
these is for a rich imaginative contemplation 
of the nature of human experience with the con­
sequent gaining of insight, understanding and 
satisfaction. By their imaginative culture 
they may grow to become good lovers, good pa­
rents, good workers, and creative people in 
the community, able to let their sympathy flow, 
to become sustained by self-respect, and possess­
ed of a sense of purpose. To foster such human 
attributes is far from being the aim or the 
effect of commercial culture; but it is the aim 
of the art of teaching and the art of imaginative 
creativity.93) 

92)G . N. Pospelov, 'Literature and Sociology', International Social 
Science Journal, XIX No 4 (1967), p. 534. 

93)David Holbrook, The Secret Places (London: Methuen & Co Ltd, 1967), 
p. xv. 
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CHAPTER THREE 

NATIONAL LITERATURE 

National literatures arise out of pr imitive forms as peoples become 

more aware of themselves as separate nations each seeking a 'cultural 

identity,94~ ~en the Afrikaners in the nineteenth century, for instan-

ce, experienced a consciousness of 'sharing a common past and the close­

ness of speaking the same language,95, they developed their own distinc-

tive literature. Have the English-speaking South Africans done the same? 

A national literature might also arise out of what Minogue describes 

as a 'feeling of collective grievance,96). (Minogue equates 'col-

lectivity' with 'nation' . ) A national literature may be written in 

several languages depending upon the cultural-rootedness of the dif-

ferent components of the nation . South African Literature, for 

example, has been written by both Afrikaans and English-speaking South 

Africans (black and white) who together make up a complex multi-racial 

society with a multiplic i ty of cultures. A national literature is 

the creation of those who share 'a sense of common interest, common 

destiny, common defeat or common glory,97). The newly-formed Zim-

babwean national government, in the present period of national consoli-

dation (1980), in wanting to re-write their history, are endeavouring 

'to discover a past which will support the aspiration of the pre-

94)K .R. Minogue, Nationalism (London: B.T . Batsford Ltd, 1967), p. 26 . 
95)Tony Howarth, Twentieth centur~ History, The World Since 1900 

(London: Longman, 1979), p. . 
96)K.R. Minogue, p. 25. 
97)John S. Brubacher, Modern Philosophies of Education (3rd Ed., New 

York, San Francisco, Toronto, London: McGraw-H,ll Book Company, Inc., 
1962) , p. 162. 
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Minogue describes the first stage of nationalism as a 'stage of legend 

building,99) and here, again, an example can be taken from South 

African history when, in June 1918, the Broederbond was formed and 

a cultural movement was initiated. This movement gave impetus to 

the spirit of nationalism which helped to bring the Nationalists into 

power in 1948, ten years after the movement of the Great Trek had been 

celebrated. Two of the declared aims of the Broederbond were to unite 

the Afrikaans-speaking Afrikaners and 'to instil and nurture love of 

their own language, history, traditions, country and people,.lOO) 

Canby feels that a nation is mature enough to produce a literature of 

its own when it has 'achieved political unity and sufficient social 

unity,lOl) . Can one, therefore, talk about a national literature in 

the light of this statement where, because of different cultures and 

different beliefs, unity is still being strived for in countries like 

South Africa and Zimbabwe? An investigation into the development of· 

a national literature, such as that done by Canby does reveal similar 

developments in South Africa but not in Zimbabwe nor, to the best of 

my knowledge, in the ex-High Commission Territories. 

Canby in A New Land Speaking wrote: 

98)K.R. M" 27 lnogue, p. . 
99)Ibid 

IOO)A.N. Pelzer, The Afrikaner Broederbond: The First Fifty Years 
(Cape Town: Tafelberg Publishers), 1979, Chaps. 1-2. 

lOl)Canby, p. 11. 
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An emigrant family carries with it from the 
mother land, in books or in the mind, a 
mature literary tradition... which [seemS] 
to be no more than a medium of transference 
of ancient values and modes of becoming art­
iculate. When it first begins to reproduce 
itself on the new soil, the results are 
imitative at best, or merely utilitarian 
for the purpose of teaching the old lessons 
. . . . I [the author' know no excepti on to 
this ruler except in the case of literature in 

·1 02) eXl e .•.• 

It was chiefly the 1820 Settlers who brought to South Africa their own 

mature literary tradition which continued to be imitated in the works 

of Thomas Pringle and some lesser known poets, none of whom has been 

prescribed for the senior examinations except for those set for OFS. 103 ) 

The ballad form is one of the earliest literary forms to arise in a 

country but, unlike the early literature of other countries, South 

Africa has no ballads of her own. For examples of this genre, we must 

look to Southern Africa's inherited culture rather than to her newly 

developed culture, to the origins of English literature in the folk 

songs and ballads so closely related to mediaeval society. Folk 

literature precedes nationalism and according to Canby: 'a nation in 

its primitive period develops much more rapidly than its creative lite­

rature, and this is true of all the arts, except folk_lore,104,105). 

102) Canby, p. 8. 
103)In 1950 and 1958, the OFS prescribed a large number of South African 

poems from the anthology, The New Centenary Book of South African 
Verse by F. Carey Slater. 

104) Canby, p. 9 
105)No mediaeval songs have been set for the senior certificates, but 

English and Scottish mediaeval ballads have been prescribed fairly 
often in the high schools, chiefly for the lower standards. As far 
as can be ascertained, only six mediaeval ballads have been selected 
for study for the senior certificates. 
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Guy Butler explains why South Africa has no popular ballads or songs. 

He writes: 

South African poetry is not, and never has been, 
a poetry with popular roots. We have no popular 
songs. . .. We have no anonymous ballad literature 
either, no folk songs, although our noisy history 
is packed with suitable incident. One possible 
explanation for this silence . . . is the presence of 
cheap indigenous labour: it meant that the lonely, 
ruminative jobs of herding sheep and cattle were 
done by others; and that the bucolic muse in 
English was deprived of a mouthpiece which it found 
in the United States. A stronger factor may have 
been lack of sufficient time and isolation. Our 
frontiers were not remoti from ports or educational 
centres for long enough. 06) 

The early poets in South Afri'ca were, therefore, educated men. Thomas 

Pringle, for instance, was a publisher and a librarian. A similar 

position exists in Zimbabwe because she, 

. .. a country with an early Iron Age warrior economy, 
was catapulted, during the life-time of many, into 
all the hustle and bustle and progress of the twentieth 
century .107) 

But, Zimbabwe has produced very little literature of her own. 

Literature, therefore, was 'static' in these areas 'while a new so­

ciety was in rapid evolution,lOB) . According to Canby, a creative 

writer succeeds once he is fully aware of his own environment and the 

particular history of the period in which he lives . The first stage 

106)Guy Butler, ed., A Book of South African Verse (Cape Town: Ox­
ford University Press, 1963, p. X1X. 

107)T.W. Baxter and R.W.S. Turner, Rhodesian Epic (Cape Town: Howard 
Timmins, 1966), p. 217. 

10B)Canby, p. 13. 
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of a national literature, therefore, is found in early narrative and 

descriptive works . For instance, when Chaucer gave expression to 

what the English had become, after a static period in literature in 

England, he did so in the descriptive and narrative verse which was 

to stimulate the writing of more literature of a nationalistic charac­

ter. The earliest novel of note in South Africa is Olive Schreiner's 

The Story of an African Farm (pub . 1883) which is both narrative and 

descriptive and at the time of publication portrayed South Africa to 

its people and to the outside world. 

Kingsley Fairbridge, born in South Africa, and moving to Zimbabwe at 

an early age, describes early Zimbabwean life in his autobiography, 

Kingsley Fairbridge, and Laurens van der Post describes the people 

and the country of the Kalahari and that of the present day Malawi in 

his travel books, Lost World of the Kalahari and Venture into the In-

terior. A series of short stories by Pauline Smith, The Little Kar­

roo, is also typically South African. 10g ) 

Canby's observation that a literature does not develop while a new 

society is being formed may account for the paucity of South African 

English Literature before the Second World War when many English-

speaking South Africans, and white Zimbabweans, still felt very close 

to Britain, and in South Africa, at least, many English-speaking writers 

felt rather like 'displaced persons' as Britain slowly relinguished her 

hold on her former colony. The few who did write, and who have been 

prescribed, for instance, Roy Campbell and William Plomer, both South 

109)Lady Anne Barnard recorded her stay at the Cape during the nine­
teenth century in her 'Letters and Journals' which has also been 
prescribed. Pauline Smith's The Beadle is also characteristically 
South African . 
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African poets, appeared to cleave more to England than to be at home 

in South Africa. Most of their poems which have been prescribed have, 

however, South African themes. 110) Deneys Reitz also wrote his jour­

nal Commando during this period. This work is a boer journal of the 

Anglo-Boer War and, except for two poems by William Plomer, is the only 

comment on the war in the pr escriptions which caused a good deal of 

tension between the Afrikaans-speaking Boers and the English-speaking 

populati on of South Africa . 
o 

In the past there has been a 'flowering' of literature once a nation 

has established its own identity. This was seen in the age of Shake-

speare. According to M.S. Geen, writings in English in South Africa, 

have become more nationalistic in character, rather than colonial, and 

Alan Paton wrote in 1956 that the South African novel was not experiencing 

a renaissance as stated in America, but, in his opinion, 'a first birth' 

since Olive Schreiner wrote The Story of an Afr ican Farm and Sarah Ger­

trude Millin 'proceeded singlehanded to build up our literature , lll) . 

M.S. Geen maintains that: 

The years since the Second World War have seen 
more good literature in English from South Africa 
.than the fifty years before it . A stronger 
national consciousness, of a type that made Guy 
Butler call a book of his poems , Stranger to 
Europe and the effects of the raclal tensl0ns in 
this country have stimulated a growing number of 
promising writers to produce fresh and interesting 

llD)Plomer, for instance, wrote on the Anglo-Boer War and Campbell 
wrote 'Zulu Girl' and 'Zebras'. 

lll)Alan Paton, 'The South African Novel in English' in Knocking 
on the Door, ed. by Colin Gardner (Cape Town : David Phill t p, 
1975), p. 137. 
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work. Guy Butler, Anthony Delius, Roy Macnab, 
David Wright and others have followed new paths. 
though Roy Campbell has influenced them . Of an 
older generation, Dr Francis Carey Slater has 
long been popular and his series £fzlyrics, 
"Drought", have been widely read . ) 

It has already been noted that Canby feels a nation is mature enough to 

produce a literature of its own when it had 'achieved political unity 

and sufficient social unity'. Canby writes : 

A feeling of responsibility for the civilization 
of a new society creates an interest in its inter­
pretation which, in turn, gives the writer his 
audience. The new way of life has become 
observable, usually loved, distrusted, or even 
disliked, in any case better known in experience 
than in books. 113 ) 

This is true in South Africa. South African poets who write in Eng-

lish do have an 'ambivalent attitude towards Africa which is both 

hated and adored'. In praising Roy Campbell, Butler wrote that his 

verse has a 'triumphal introduction of African light and colour' but 

is 'soaked in European tradition' .114) This attitude was typical of 

the English section of society in South Africa before the period of 

independence but those writing in exile today, because of their works 

having being banned in South Africa, do both hate and adore the coun-

try. The writings of these authors , who have written in exile since 

the enforcement of the apartheid laws in South Africa after a national-

lIZ)M.S. Geen, The Making of South Africa. (Cape Town: Maskew Miller, 1975),p. 2 
113)Canby, p. 11. 

114)GUY Butler. See 'On Being Present Where You Are; Some Observations 
on South African Poetry 1930-1960' in Poetry· South Africa ed . by 
Peter Wilhelm and James A. Polley (Johannesburg: Ad. Donker (Pty) 
Ltd, 1974) and Guy Butler, ed., A Book of South African Verse . 
(Cape Town: OUP, 1963) 
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ist victory in 1948, have sprung from and embody a concern for con­

temporary problems, particularly those of a social and political na­

ture. This literature, because it is banned, is not prescribed. 

Peter Abrahams, for instance, wrote Mine Boy, an historical fictitious 

work which has been highly acclaimed, and an autobiography, Tell Free­

dom and Return to Goli, which was written after a visit to South 

Africa in 1952. Other non-whites, whose works have not been pres­

cribed, and who have been highly praised, are S.V. Petersen, S.T. 

Plaatje and H.I . E. Ohlomo whose poems and plays depict a typical 

South African setting. 

South African writers have complained that there is little to write 

about in South Africa other than the problems which aparthe i d brings. 

Alan Paton, however, says that 'the fact of race is omnipresent' and 

that the racial question is a part of life in South Africa. The 

British, Jewish and Coloured writers who do write about apartheid, see 

life in South Africa as a struggle between the Afrikaner and the Afri­

can. Laurens van der Post once remarked that the Afrikaner writer is 

unable to see the African as a person, and in Alan Paton's opinion the 

African is unable to see the Afrikaner as a person. These views, how­

ever, are not shared by many liberal-minded Afrikaners. 

The poets prescribed all wrote before the beginning of independence 

but there are, however, many contemporary poets who have not been 

prescribed. Guy Butler and Livingstone are two exceptions. The 

reason why these poets have not been prescribed may be judged from 

the following review which is reproduced in toto. 
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A World of Their Own: Southern African Poets of 
the Seventies. Stephen Gray, ed. Johannesburg. 
Donker. 1976 . 175 pages. 3.75R. 

It would seem, judging by this anthology, that Eng­
lish poetry is alive and well in South Africa. 
Sixteen poets are represented here: Guy Butler, 
Jeni Couzyn, Patrick Cullinan, David Farrell, 
Stephen Gray, Robert Greig, Christopher Hope, 
Wopko Jensma, Douglas Livingstone, Chris Mann, 
Oswald Mtshali, Sipho Sepamla, Mongane Wally 
Serote, Peter Strauss, Colin Style and Mark Swift. 
Some of these name are new to me, and I puzzle at 
the omission of Sydney Clouts, Perseus Adams and 
Sheila Fugard, to name a few. Others, like Den­
nis Brutus were left out for reasons of censor­
ship, as explained in the introduction. 

Each poet is represented by from six to ten poems, 
sufficient therefore to let each voice come through. 
They all share an awareness of their locale and 
their roots, and yet the white poets sound alienated 
from their setting. The three black poets collect­
ed here, critical as they are at times of the pre­
vailing conditions in their country, ironically 
seem more at ease and "at home" with themselves. 
Whether this is due to different literary traditions -
the black one, direct, assertive; the white, some­
what self-conscious and self-mocking - or perhaps 
for political reasons, is hard to say. 

The poetry we have here is lively and surprisingly 
diverse, in spite of a hard core of predictably 
"committed" poems. Especially impressive is Jeni 
Couzyn, who has a ringing intensity. In my opinion, 
another outstanding poet is Peter Strauss. His 
voice is lean and spare, so simple that the words 
seem newly minted. There is also the rich voice 
of Mark Swift, who carefully chisels his poems and 
yet leaves an impression of abundance; the jaunty 
public voice of Stephen Gray who is at his best in 
narrative verse; the harsh parables of Sepamla; 
the polished syllables of Livingstone, more in the 
English tradition proper . But all the poets re­
presented here are very much worth reading, and 
make up what is the best - although not the most 
representative - collection of English South 
African poetry available. 

Barend J. Toerien 
Kerhonkson, N.Y.115) 

115)A review in World Literature Today, Winter 1977, p. 492. 
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The only contemporary South African prose-writer to be prescribed 

is Alan Paton whose unbiased account of the urbanization of blacks 

in Cry the Beloved Country was published in 1948. 

Robert Hallet writes about South African Literature as follows: 

There is no country anywhere in the world where 
two such large groups, originally differing so 
greatly in culture, found themselves in such 
intimate juxtaposition. i~ore-over, it need 
to be remembered that there existed in South 
Africa as in every country an enormous reservoir 
of human talent, of warmth , generosity, humour, 
vitality, compassion . It may be that a historian 
three hundred years hence will see the greatness 
of South Africa in the twentieth century as lying 
not in the material achievements nor in the 
actions of its politicians but in the works pro­
duced by its men and women of letters, its novel­
ists, poets, historians, and dramatists, many of 
whose works, it should be noted, were banned by 
official censors and so coul~ g~ver be read 
openly by their compatriots; 1 ) 

From the foregoing it can be concluded that South Africa has a develop­

ed English national literature which is an expression of what South 

Africa is like to her own people and to the outside world. 

wrote: 

Only through an articulate literature of its 
own can a nation, and especially a new nation, 
understa nd its own values, its own temperament! 
the cause and meaning of its own way of life.1 7) 

Canby 

Because of the complexity of the black-white, Afrikaner-English-

116)Robert Hallett, Africa since 1875, A Modern History (Michigan: 
Ann Arbor, The University of Michigan Press, 1974), pp . 686-687 . 

117)Canby, p. 13. 
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speaking problems of South Africa, there is a difference in values as 

well as background. Geographically situated as it is, Southern 

Africa has its own 'mood' and its own 'atmosphere' as it is so distanced 

from other countries. For many people in other countries, Southern 

Africa, indeed the whole of Africa, is something of a mystery and be-

cause of the importance of international relations today, a national 

literature in an international language may help others to understand 

the problems of a country which attracts so much criticism to itself 

because of its internal policies. Canby says: ' Without an articulate 

literature no nation will be effectively interpreted to the imagination 

of alien cultures. ,118) 

Zimbabwe has very little English literature of her own, as has al-

ready been noted. She has very few authors. Kingsley Fairbridge 

has been prescribed more often for the lower standards than for the 

Senior, where his autobiography has only been prescribed as an alter-

native for the Transvaal. Fairbridge was born in Grahamstown, South 

Africa, but his autobiography tells of life in Zimbabwe where he went 

at an early age. This work has not been prescribed for Cambridge ·0· 

either. Other authors who are Zimbabwean nationals and who have not 

been prescribed are, for example, South African born Ronal Leavis and 

Doris Lessing,l19) who wrote The Grass is Singing (pub. 1950) and the 

novel sequence, Children of Violence. One Zimbabwean poet who has 

been prescribed for the lower standards is Gouldsbury. 

Zimbabwe, since the arrival of the Pioneer Column in 1893 has always, 

118) Canby, p. 25. 
119)Ooris Lessing's short stories have been prescribed. She has also 

produced many more works not included here. 
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until UDI, been a colonial society and when responsible government 

was granted in October 1923, and she was annexed to Great Britain, it 

was essentially British patriotism which decided the issue between 

responsible government or union with South Africa. Thus was written: 

'far beyond the practical consideration of union with South Africa 

lies the fervent desire of an essentially British people to remain 

British,120). 

In the ex-High Commission territories the situation was different be-

cause only Swaziland had white settlers and the Africans have their 

own oral tradition. The Scottish author, Naomi Mitchison wrote of 

tribal life in Botswana in the novel, When We Bec'ome Men (pub. 1965). 

Authors who wrote about Lesotho are Peter Lanham, who wrote Blanket 

Boy's Moon (pub. 1953), and Miriam Basner in Turn to the Dark (1956). 

Zimbabwe and the ex-High Commission Territories, therefore, have no 

English i~ational Literature of their own . Zimbabweans have been 

described as 'sturdy individualists' but even in their clamour for 

independence this individualism has not extended as far as education. 

Zimbabweans still follow the British system, although, according to 

an inspector of English and the head of a book selection committee, 

changes are expected in the English syllabus. 

120)UDI - Unilateral Declaration of Independence. Note that during the 
years of UDI, the works prescribed by Britain were still being 
studied in Zimbabwe. See W.D. Gale, The Years Between 1923-1973, 
Half a Century of Responsible Government in Rhodesia (Salisbury: 
Mardon Printers, 1973.) 
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CHAPTER FOUR 

THE CONTENT OF THE PRESCRIBED LITERATURE AND 

THE SOCIETY FOR WHICH IT IS PRESCRIBED 

A survey of the literature prescribed for study in high schools in 

Southern Africa shows the content to be composed of works having their 

origins chiefly in Great Britain, America and Africa with a very small 

representation of works from the Commonwealth countries of Canada, 

Australia, New Zealand and the Caribbean . The oldest literature 

prescribed is that of Great Britian, the national literature from 

which all the other national or evolving national literatures concern­

ed in this study, have sprung and which is itself rooted in Graeco­

Roman and Judaeo-Christian traditions. America is now recognized as 

having her own distinct national literature while South African Eng-

lish Literature is becoming more nationalistic in character. The two 

African novels by Achebe, which have been prescribed, show the influence 

of a British education while other African literature is still evolving 

from its own African oral traditions and is not prescribed. Very few 

English works have originated in Zimbabwe and as far as can be ascer­

tained none in the ex-High Commission countries. 121 ) National litera-

tures in the Commonwealth countries are still evolving. 

The whole range of literary forms is prescribed from the narrative and 

descriptive verse of Chaucer and Spenser to the still evolving forms of 

modern poetry . Prose-works date from the 16th to the 20th Century . 

In the poetry section, the lyrical forms of elegy, ode, sonnet are 

preponderant in the senior syllabuses, with which this study is chief-

ly concerned, while the narrative and descriptive verse, arising out 

121)See section on National Literature, p. 48. 
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of the epic form, is more evident in the junior syllabuses. Narrative 

and lyrical ballads appear less frequently in the senior courses than 

they do in the lower standards . Satirica l verse and drama, which makes 

comment on failings in man and in social institutions, are also repre­

sented. 

In both the poetical and the prose dramas prescribed, the essence of 

the drama is still the Greek tradition of t he dramatization of charac­

ter and conflict . More modern forms of drama, for instance, drama of 

the absurd, have not been prescribed, but poetical dramas, a form which 

has been rev i ved in the twentieth century, have frequently appeared in 

the prescriptions. Shakespeare's dramas, which are prescribed each 

year, occupy a section on their own. 

There is usually a representation of both fictional and non-fictional 

works in the prose-section . These include the fictional novels, 

short stories, allegories, science fiction and the non-fictional es­

says, travel books, biographies and autobiographies and works having 

scientific fact as a basis . For the purpose of this study a special 

classification had been made to group 'novels having adolescents as 

their main characters' separately. Historical novels are grouped un­

der fictitious works because the historical facts on which they are 

based are largely coloured by the imagination. 

occupy a section on their own. 

Essays, when included, 

Prose-works may also be divided into traditional classics, contempo­

rary classics and other contemporary works . As a convenient grouping, 

for the purpose of this study, we may place traditional classics as 

those published before 1920 and contemporary works as those having 

been published after 1920. 



62. 

The range of works prescribed should provide the child with oppor-

tunities to gain the widest possible experience of literature in both 

its cognitive and affective aspects. 

The Traditional Classics 

By 'traditional classics' is meant those works which embody the evolved 

social attitudes, conventions and institutions of a society which may 

itself have changed in character but whose culture has its roots in 

the experience of the past, and its record in the continuing memorial 

of 1 iterature. Traditional \-Iorks have stood the test of time and many, 

for example, the works of Shakespeare and Jane Austen, have gained a 

place in world literature. Most of the works prescribed continue the 

British tradition but some show the influence of other cultures. 122 ) 

Contemporary Classics and other Contemporary \lorks 

Opposed to the traditional works, are those not rooted in the experience 

of the past or showing a line of development from the past, not having 

withstood the test of time or found a place in world literature but 

122)Written African English Literature, which comes directly from 
African oral literature, is traditionally African although, be­
cause of their former colonial masters and because some received 
an education in England, the literature is alsojaccording to Raum, 
'stimulated' and 'guided' by the English tradition. Raum points 
out, however, that ; 'The African 1 anguages have developed with-
out the influence of Greek philosophy, Roman norms of law, 
Christian religion, university scholarship and without the impact 
of the industrial revolution.' The only African author prescribed, 
Chinua Achebe, has been influenced by English writers as one notes 
in the title of his work, Things Fall Apart from Yeats'.s 'The 
Second Comi ng',. . . 
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orientated towards the present . These are, chiefly, the more contem­

porary works, some of which are merely 'trendy', a mirror of the times 

or a suggestion of the future. There are contemporary works, how­

ever, which fit into the above description but which have already 

found a place in world literature and been accepted as classics be­

cause of their universal appeal and artistic structure. These works, 

which are modern classics may, for want of a better name, be termed of 

a 'mixed' nature . Examples of modern classics include: Harper Lee's 

To Kill a Mocking Bird and Alan Paton's Cry The Beloved Country. 

The relevance of the classics lies largely in the universal wisdom 

which is embodied in the content of the works and because of this uni­

versality, the traditional classics are relevant to any age and to any 

people. Because a classic is an artistic whole, the reader will gain 

pleasure not only from its content but from its form . Classics pro­

vide t he best language experience and serve as models approaching the 

ideal against which other literature and other media of expression 

can be measured. Classics are viewed chiefly as moral-aesthetic ob-

jects but can also be viewed from a socio-political angle as well. It 

is only at a very superficial level that the classics are read merely 

for entertainment . 

The Southern African Society 

When discussing the different aims of the teaching of literature 

through the ages, it might have been noted that the groups concerned 

were all of a homogeneous nature . A brief look at the composition 

of the Southern African society, however, will show this society to be 
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of a heterogeneous nature. Should there, therefore, be different 

aims for the prescribing of literature for Southern Africa? 

The society involved in this study is the structured school society 

of the Republic of South Africa, the ex-High Commission territories 

and Zimbabwe. It is a society of minors preparing to accept roles 

in the world of the adult. As a society it is made up of a complex 

people with a complexity of traditions which are often at variance 

with the common institutions and collective activities and interests 

which form the frame-work of a society . The whites in these areas 

share common origins and traditions which are rooted in the Judaeo-

Christian civilizations, while the majority of blacks are the inhe-

ritors of African traditions and customs . The blacks have, until 

fairly recently in history, been bound by their complex tribal cus-

toms, while the whites, until the sixteenth and seventeenth centuries 

in Europe, were restricted by a hierarchical and mediaeval feudal sys-

tem. With the breakdown of both these systems the one during the 

Napoleonic Wars and the other with detribilization and urbanization 

more recently, a greater degree of freedom was afforded the individual. 

This was followed, however, by an escape from this 'new freedom', 

which had transformed man into 'an isolated atom', 'into a new 

idolatory of blood and soil, of which nationalism and racism are the 

two most evident expressions,123). Nationalism and racism affects 

the lives of all living in Southern Africa and racialism, in particular, 

imposes on its peoples norms which are foreign to most western demo-

cratic societies. 

123) 
Erich Fromm, The Sane Society (London: Routledge & Kegan Paul Ltd, 
1963), p. 57. 
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South Africa regards herself as a western democratic country and one 

expects this democracy to extend to the school system. Brubacher 

describes the democratic philosophy of education as follows: 

Democracy makes the many of such paramount 
political and educational importance because 
it believes in the essential dignity of all 
individuals. It enjoins that every individual 
be treated always as an end. Here Brubacher 
is quoting from William H. Kilpatrick's Democracy 
and Respect for Personality. This injunctlon 
holds no m~tter to which sex a person belongs, no 
matter what his colour or race, no matter whether 
he is highborn or low, and no matter what are 
the economic circumstances of his parents. 
Whatever these accidental circumstances, a man is 
to be e,ducated as man because of his common na­
ture, because "a man's a man for a' that". 
Since every individual counts, it would be a cosmic 
miscarriage for his capacities to go undeveloped. 
Failure to realize his peculiar potentialities 
not only would pauperize him but would in so far 
pauperize the society of which he is a member . 124 ) 

Democracy has been described as a by-product of National ,ism. In 

South Africa the Nationalists came into power in 194B in the same 

year as the Universal Declaration of Human Rights was adopted by the 

General Assembly of the United Nations which was, in General Smuts's 

words 'to reaffirm faith in fundamental human rights, in the dignity 

and worth of the human being ... ' Tension between the Nationalists 

and the blacks was intensified when the apartheid laws were enforced 

after 1948 taking away from the blacks many of their democratic rights. 

Untold misery was experienced by thousands of blacks as migrant workers 

were separated from their wives, as areas in which blacks could move 

were limited by pass laws and because few job opportunities existed. 

124) Brubacher, p. 131. 
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A general unrest flared up in 1960 and in 1976 because of influx con­

trol from the homelands and in 1980 unrest among black youths, who 

complained about the standard of their education, caused the closing 

of many black schools. 

South Africa has been virtually independent of Britain since the Statute 

of Westminster (1931) and has developed along her own lines since then 

towards the complete independence gained in 1961 when she became a re­

public and withdrew her membership from the Commonwealth of Nations. 

The South African way of life is different from that in Britain and 

America and her social structure more complicated. South Africa has 

a heterogeneous population which includes the Afrikaner descendants of 

the former Dutch colonists, the descendants of the British, who have 

ruled from 1806, the indigenious population of African blacks, an 

emergent group of coloureds and groups of immi grants of vari ous na ti on-

alities which includes a large group of Indians. Ideal nationalization 

of the entire population is very difficult because its components do 

not 'share a common past or a common language' although they do 'share 

a common interest and destiny' (Brubacher). The two official languages 

are English and Afrikaans and all pupils attending high schools in 

South Africa will study English Literature (as well as the indigenous 

Afrikaans Literature) either on a higher or on a lower grade . Most 

of the Afrikaans prescriptions are by South African writers but the 

majority of the English prescriptions are 'foreign'. Therefore, in 

this respect, one can consider the fact that the English-speaking 

child is at a disadvantage when it comes to the study of part of his 

own particular culture because he is studying his national literature 

chiefly through the medium of his second language. However, the 



67. 

Afrikaans-speaking child is on 'foreign' ground when studying Engl ish 

Literature because of the English settings in most of the works while 

the English-speaking child is familiar with the South African settings 

in most of the Afrikaans works. 

Until 1969, coloured pupils wrote the same Senior Certificate examina-

tions as the whites and thereafter wrote the Cape Coloured Senior Cer-

tificate . Until 1955, Bantu education was controlled by the various 

provinces but at Senior Certificate level, according to Mr K.B. Harts-

horne, Director of Education Planning, candidates have always written 

either JMB or National Senior Certificate, most candidates writing 

English on the lower grade. 

Coloured pupils have basically the same culture as the whites of 

South Africa, but the Bantu have had the experience of receiving the 

full impact of Western culture which is very unlike their own. Raum 

writes: 'South African life exposes Africans nolens volens more to 

Western influence than does life in countries where whites are in a 

small minority [as in Lesotho) and urbanization and industrialization 

largely blue prints' .125) 

After the French Revolution and the Napoleonic Wars, British culture 

spread to many parts of the world as England extended her sphere of 

influence and exercised control over her new colonies. In Zimbabwe, 

the indigenous people were subjected to norms and laws which were 

125) 
O.F. Raum, 'Some 
African Writing 
p. 31,. 

Recent African I~ovels in English' in New South 
(Cape Town and Johannesburg: Purnell, 1968), 
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foreign to their own tribal customs. Zimbabwean whites have always 

remained predominantly British in character and English culture was, 

therefore, as in other European colonies, imposed upon the blacks. The 

same situation was seen in the ex-High Commission Territories for 

those seeking higher education. This situation in education must 

prove very difficult, especially when we consider that: 

Although the specific rituals and customs vary 
from state to state and from tribe to tribe, all 
African children are taught to be intimate students 
of thei r phys i ca 1, soci a 1, and spi ri tua 1 envi ron­
ments .... Because his community includes the living 
and the dead, he must not only learn the speech, cus­
toms, laws, and taboos of his people, but he must 
learn his ritualistic obligations and relationships 
to his ancestors,126) 

While there is division among races and nationalities, the ideal still 

centres, for many, on concern for the indiv idual. Woodward feels that 

a combination of ' reason' and 'feeling', first begun in the Age of 

Enlightenment, contributed towards this 'anthropocentrism ' of modern 

times in which the world is regarded in terms of human values and ex­

periences . 127 ) One avowed intention of prescribing literature in 

schools, besides transmitting the cultural heritage and according to 

many articles on the subject, is to give the child, in the words of 

L.C . Knights, 'a liberal education', the aims being to produce sensi­

tive, thinking individuals who, th rough the power of the imagination, 

would become productive and creative citizens desiring harmony in 

their community. But, the child in realizing, through the study of 

126)Thut and Adams, p. 429 . 
127)A.G . Woodward, 'One Vie_Q('?'o~I:"ci!imn In E"£I li® 5h..die" in Africo., 

'101 . II.. No 1, trlql'CI" l"In}, pr- 5-11-. 
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literature, that there is a universality of feeling, may be bewildered 

by the conditions which exist in his society and which may differ from 

the professed aims of the teaching of literature. Note that it is 

this universality of feeling which is relative to the modern child 

rather than the portraying of contemporary society. Othello is not 

presumably prescribed because of the motif of racial prejudice, nor 

is King Lear because he gives away land. Both, presumably are pre-

scribed for their portrayal of universal passions and truths. 

Children in the late adolescent stage, according to Piaget, cited in 

McCandless, are capable of what he terms 'formal operational thought' 

which enables them to deal with the possible in life, the 'might be' 

or the potential in life . They are also capable of grasping univer-

1 h . t· 128) sa s suc as JUS lce. These adolescents are, therefore, 'thinking' 

and 'feeling' people whose individual selves experience many changes as 

a result of interaction with their environment. 

The Southern African adolescent is, psychologically, basically no dif­

ferent from other children. At this late adolescent stage there is 

concern by authorities, according to Saltzman (1973) and cited in 

Pikunas's Human Development, about blooming independence, burgeoning 

sexual interests, the tendency to become self-occupied and concerned 

with aesthetic values and moral issues in ways which disturb the 

existing culture. 129 ) According to Gordon Bauer: 'Adolescence can 

128)Boyd R. NcCandless, Richard H. Coop, Adolescents : Behaviour and 
Development (2nd Ed.; New York: Holt, Rinehart and Winston, 1961), 
p. 128. 

129)Justin Pikunas, Human Development (Johannesburg: McGraw Hill, Koga­
kusha, Ltd, 1976), p. 240 . 
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be defined as a period of intensified awareness; of a more diffuse and 

expansive interest in the world; of a deeper appreciation of one's 

relationship with one's world; of a time of heightened consciousness.,130) 

Because of the complexity of the Southern African society, there will 

be a difference in cultural backgrounds and one would expect to find, 

therefore, some differentiation in the selection of material for the 

study of literature. Many teachers and writers, for example Stephen 

Gray, feel that the British traditional works are not relevant to the 

South African society, therefore, they should not be prescribed. But, 

it has been argued by scholars, like Alan Warner, for instance, that 

many of these works are no longer relevant to the British either, if 

relevance to contemporary society is to be a criterion for choice. 

To a Londoner, for example, Hardy's Wessex countryside is as foreign 

as it is to a Transvaler. Another critic has made the point that 

great literature can only be culturally-linked and period-linked at 

the story-plot level. The relevance of both the traditional classics 

and the more contemporary works to the present Southern African society 

will be discussed again in Chapter Seven. 

130)Gordon Bauer, 'The Heightened Consciousness of Adolescence', in 
Education (April, 1977), p. 4. 
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CHAPTER FIYE 

WHY LITERATURE IS "PRESCRIBED" 

The body of literature which has been passed down to us as part of 

our cultural heritage is vast, and, therefore, it is necessary in the 

school situation to select or prescribe certain works for study. 

There has been for some time a debate about whether literature should 

be prescribed or whether it should be chosen by the teachers them-

selves. Many teachers have welcomed the many alternatives now being 

offered by most boards, while others have expressed concern about the 

lowering of standards because of a freer choice. 

My argument, in this chapter, is that it is necessary for literature 

to be prescribed, with alternatives, rather than that there should be 

a completely free choice in the selections . 

It might be argued that teachers should have the educated minds necessa­

ry to make the right decisions about the choice of literature. In 

theory this should be so, but individual teachers in attempting to 

answer the question, 'What ought I to prescribe?' will come up with 

different answers which may affect the standard of the study of litera­

ture. According to Robin Barrow: ' different people have different 

values and often these values are mutually incompatible,131). In a 

communication from the Transvaal Education Department, the following 

131)Robin Barrow, Moral Philosophy for Education (London: George 
Allen and Unwin Ltd, 1975), p. 43. 
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information was received: 

After the Prescribed Books Committee ceased 
to function in 1973 an attempt was made to 
involve teachers in the selection of pre­
scribed books. Schools were requested to 
submit lists of books recommended for pre­
scribing in each standard from Std 5 to Std 
10. in order of preference. This method did 
not work because firstly no one book was re­
commended for any particular standard by 
sufficient schools to warrant its prescrip­
tion and secondly sometimes one book was 
recommended for Sts 5, 6 and 7 by different 
schools . 

In Zimbabwe, when teachers complained about the prescriptions and were 

asked for lists of recommendations, none were forthcoming. One can 

only speculate from this that difficulty and not lack of interest was 

the cause. According to Kenneth Durham's findings in 1969: 'An over-

whelming number of teachers favoured the inclusion of suitable South 

African verse of merit' in prescriptions and yet in the same study it 

is noted that the same teachers do not include any South African poems 

under their lists of '12 poems' which they preferred to teach in the 

middle school, 'all are stock anthology pieces. No texts by South 

African authors are listed.,132) Mr John Gardener also noted 'a poor 

response to the request for suggested South African works for prescrip­

tion and/or recommended reading in schools. Only 19 papers were re­

ceived from teachers'. This was also in 1969. 133 ) Mr Gardener no-

ted as well that: 'Many of the recommendations were patently in­

influenced by the views of the lecturers at the Conference . ' [Eng-

132)Kenneth Durham, p. 133. 

133)J.B. Gardener, 'English Academy Conference. Grahamstown. Recom­
mended Reading List of S.A . works', Correspondence, 1969. (Type­
written) Some of the works recommended have been prescribed since 
1969, for example, The Beadle and Commando. 
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lish Academy Conference, Grahamstown, 1969J 134) 

Questionaires have, in recent years, been sent to teachers, asking 

them to rate choices and also to recommend works. Some of the results 

of these enquiries will be noted in Chapter Seven. These questionaires 

were sent out by Cape, Transvaal, Natal and JMB only as far as can be 

established . Some of the works prescribed were considered to be 'to­

tally unsuitable'. 

Education is structured, and Prescribed Literature forms an integral 

part of that structure. Take it away, and part of the structure may 

collapse . Without prescription there would be chaos in the organiza­

tion of the teaching and examining of the subject (presuming that 

examinations are necessary). There are also other practical conside­

rations to be made, for instance, in the ordering of the works and the 

expense for the state, and, in some cases, for the pupils. 

However, if the prescribers are too dogmatic in their approach, this 

might affect the teaching of literature by the lack of enthusiasm in 

the teachers for the subject-matter. But, this is true of all sub-

jects where a set syllabus has to be followed. It is, however, the 

duty of the teacher, no matter what his subject, so to involve him­

self in the material that he does present it in a lively and construc-

tive manner. This is so because the teacher has taken on, to a large 

extent, especially in literature, the role of the parents who former­

ly were, according to Toynbee, the transmitters of our cultural heri­

tage . Hence a previously 'unselfconscious and unorganized activity' 

134)Ibid 
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has of necessity become structured into something 'partly formal and 

organized' .135) 

Parents, in general, however, are not satisfied to let all teachers 

adopt their own former role completely and concerned parents will show 

an interest in what is being prescribed, knowing, some only intuitive-

ly, that the study of literature will influence the lives of their 

children. Prescriptions, therefore, serve as protection for teachers 

against fair or unfair criticism by the parents. Allowed free choice, 

for instance, a teacher might choose works because he likes them, be­

cause they appeal to his emotions and, because they do this, he feels 

the works must be good. Surely this has value, it must be argued, 

because in liking the work he would be able to present it more en­

thusiastically. That, however, will depend upon the ability of the 

teacher, and the aim of literature is not merely to appeal to the 

emotions. 136 ) But if the teaching is good and does arouse the child-

ren's emotions, then the children so stimulated will take direction 

from the teacher's own choice of works. Hence, depending on the na-

ture of the teacher's morals, which might be reflected in his choice 

of works, children might, for instance, reach for the sublime, the 

good, the sentimental or that which moves them to sex and crime. 

Others might be repelled by the literature. Prescriptions will, 

therefore, protect the children from teachers who feel strongly about 

certain morals which may conflict with the beliefs already established, 

or which are being formed in the child's mind, as well as with the 

135)Arnold J. Toynbee, 'Conclusion' in Edward D. Myers, Education in 
the Perspective of History (London : Longmans, Green & Co Ltd, 
1963), p. 269. 

136)see the discussion on the 'Nature and Function of Literature', 
Chapter 2 of this thesis, p. 8. 
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nonns of their own society. Rhodes Boyson writes: 'Those head-

teachers and teachers who are either not at home in the real world 

outside or in revolt against it will do little good with children 
,137 ) 

It must also be remembered that teachers can emphasize moral issues 

in their presentation of the works, so moral issues in the works must 

be carefully examined by experienced groups who will agree on pre-

scriptions only after careful consideration. 

Then, again, one may find the teacher who, in adopting a relativist 

view, chooses works which stress that moral values are relative to 

particular societies. These values might not be universally good. 

In South Africa, for instance, works condemning communism and so-

cialism and extra-marital sex might be considered good by a relati-

vist and those condemning apartheid and baasskap might be considered 

bad. The reverse might be true in Zimbabwe and other territories. 

Times change and so do values. In a letter from Mr J.P. Kent, con-

vener of the Book Selection Committee for the South African Teachers' 

Association, he states the following: 

There is a rule in the Cape Education Department 
that no book "likely to give offence on religious, 
moral or racial grounds" can be set. That 1 imits 
one somewhat, - but recently the Department has 
accepted works like Othello and To Kill a Mocking 
Bird and Tess of the d'Urbervilles wnich would 
not have been prescribed a few years ago .... 138) 

137)Rhodes Boyson, 'Civilized Authority', in A Question of Schooling 
ed. by John E.C. MacBeath (London : Hodder and Stoughton, 1976), 
p. 62. 

138)J.p. Kent, Correspondence. 
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The works mentioned in this communication are generally acknowledged 

classics and the possible reasons for their exclusion before the nine-

teen-seventies are found in Chapter Seven. But moral values are 

changing. The Christian ideals practised by the Victorians are not 

rated so highly today and evidence of this is found in the more con-

temporary literature, some of which has been prescribed in the non-

examination section of the prescriptions. In relation to these 

changes, it might be felt by some that more works dealing with what 

were formerly taboo subjects could be prescribed. But changes must 

bear the stamp of authority or indiscriminate changes might affect so-

ciety adversely. The relativist, then, is alert to changes in so-

ciety but cannot or should not institute changes himself because of 

the possible effect on a social system which might not be mature 

enough for such changes . Richmond feels that: 

Since the education system is a subsystem of the 
social s~stem any major reforms must awalt maJor 
changes l n the latter .... Although the lnter­
action between the educatlon system and the 
society it serves does not entirely rule out the 
possibility of one influencing the other, there 
is little doubt that societal forces are preponde­
rant. 139 ) 

It is interesting to note that the JMB selectors, in particular, do 

prescribe modern works which might be of a contentious nature but 

test the responses of teachers and pupils to these works by pre-

scribing them as non-examination alternatives which means that they 

might not be chosen for study at all if the teachers concerned do 

139)W. Kenneth Richmond, pp . 119-120. 
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not consider them suitable for their particular classes. 

On the other hand, there are those who would definitely not select any-

thing of a contentious nature. Like Plato, the first absolutist, they 

would seek to include only the ideal. These literary purists would 

attempt to exclude anything likely to cause offence to individuals and 

would view the value of a work from its being binding on all people .140 ) 

This is ideal, but, in seeking to include only the pure, much great 

literature would have to be excluded because in many of these works 

there is something which is likely to offend somebody. For instance, 

some good literature such as Catcher in the Rye has offended some 

children because of the language used; others have been offended by 

the religious ideas expressed in the Grapes of Wrath which either they 

don't fully understand or which conflict with their own ideas; anti­

Semitism in the Merchant of Venice, taken out of context, could cause 

offence to Jews and descriptions of revolting or delicate subjects such 

as those described in The History of Mr Polly and 'Dulce et Decorum Est' 

could arouse a protest. Few recognized works of art are flawless. 

Even parts of Shakespeare's dramas could offend the aesthetic sense of 

the purist. Sheridan's The Rivals, for example, offends because of 

its complex plot but if it were excluded on grounds of this offence, 

much brilliant wit and rapport would be lost . This type differs from 

the valid offence which arises out of the whole tendency of the work 

to offend. Because of censorship. however, valid offensive work would 

not be available for prescription . When alternatives are offered, teachers 

140)Robin Barrow, p. 44. 
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have more opportunity to select those works which are least likely 

to offend individuals in their classes. 

Some writers about education have argued that teachers should be allow-

ed to select works which would appeal to their pupils. But which 

pupils and by whose standards? Is the selection to be made for the 

literary-orientated, the rationalists or those who are passing their 

time at school? Different types of literature might appeal to these 

different groups. The literary inclined might prefer poetic dramas 

like Murder in the Cathedral or The Boy With A Cart to science fic­

tion, historical romances or biographies which would probably be the 

choice of the 'rationalists'. For those whose interest lies in no 

particular direction, the choice would always be difficult unless one 

lowered standards to include the sub-literary, which teachers have 

been forced to do in the past to get some response. It is the pre-

scribers who are in a position to take the responsibility for selec-

tions and to take the frustration out of selection for the teachers. 

In some cases, the teacher may fear disciplinary problems if the 

literature chosen is too complex, in which case the teacher 

may well be drawn into teaching literature 
which confines itself to enumerating their 
(the pupils] more or less present experiences 

wlthout attempting to provide a critical stand­
point from which these can be assessed. Yet 
it is surely essential for children to acquire 
not only some increasing awareness of their 
relationship with the world around them but 
also some understanding of the way in which 
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separate facets of that world are interrelated 
in the whole .141, 142) 

It is the duty of those who prescribe to choose sensibly in an attempt 

to provide all children with a wider field of reference. According 

to Aristotle, man is a social animal, therefore, the child is a so-

cial animal who lives in a state . In a western democratic state, man 

is only as free in so far as his freedom does not interfere with the 

freedom of another. Before he can achieve this measure of freedom , 

however, the child must be submi tted to the discipline of learning 

what others think will be good for him. The study of prescribed li­

terature is such a discipline, the value of which has already been dis-

cussed. This discipline should lead to more self-discipline which, 

in its turn, will contribute to the harmonious living in a state. 

Plato wrote: 

We do not allow them r children] to be free until 
we have set up a constitution in them, as you 
might in a city, and unt i l by nourishing the 
best in them we have provided a guardian to 
bear rule within in which is like and can take 
place of our ruling prin~igle, and then we can 
give them their liberty .143) 

This liberty, in a western democratic state, must arise out of an edu-

cation which teaches a tolerance towards minority groups, which allows 

for freedom of expression, which teaches respect for the essential 

dignity and worth of the human individual and which aims at equal op­

portunity for each to develop freely to his ful l est capacity in a 

141)lan Brinton, 'A Man's Reach Should Exceed His Grasp' , in The Use 
of Engl-ish (1979), pp. 3-4. 

142)See also p. 172 of this thesis. 

143)Plato, The Republic, trans. by A.D. Lindsay (London : J .M. Dent & 
Sons Ltd., 1937), p. 293 . 
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cooperative state. The wisdom which the child should have absorbed 

through the study of wisely chosen literature could serve both-the 

child and the state in both the educated child and the state have the 

same worthy aims. Carefully prescribed literature will teach the 

able child, particularly if he has the potential for leadership, to 

think and to question his environment, which includes the state. If 

the state is a 'good' one, then allowing the child to achieve his full 

potential will result in harmony between the state and the individual, 

but in a corrupt state the good values which the questioning child has 

learnt may well contribute to the disruption of that state and ideally 

bring about a change in conditions. 'For' as Aristotle says, 'the 

goodness of a good citizen must be within the reach of all; only so 

can the state itself be really good. 144 ) Haphazard selections could 

also serve as a disrupting force . Wise selection by those who seek 

the best in the education of the child is, therefore, necessary. 

Erich Fromm, in writing about man in a capitalistic society, says 

that men are conditioned, are moulded into a social pattern of 'want-

ing to act as they have to act and at the same time finding gratifi­

cation in acting according to the requirements of the culture,145). 

In disciplining pupils, therefore, the aim of the society is 'to 

mould and channel human energy within a given society for the purpose 

of the continued functioning of this society,146) But Fromm continues: 

While it is true that man can adapt himself to 
almost any conditions, he is not a blank sheet 
of paper on which culture writes its text. 

144)Aristotle, The Politics, Penguin Classics, Middelsex: Penguin Books, 
1974, p. 107. 

145)Erich Fromm, p. 79. 
146)Ibid 
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Needs like the striving for happiness, harmony, 
love and freedom are inherent in his nature. 
They are also dynam ic factors in the historical 
process which, if frustrated, tend to arouse 
psychic reactions, ultimately creating the very 
conditions suited to the original strivings . 
As long as the objective conditions of the so-
ciety and the culture remain stable, the social 
character has a predominantly stabilizing function . 
If the external conditions change in such a way that 
they do not fit anymore with the traditional social 
character, a ~ arises which often changes the 
function of character into an element of disinte­
gration instead of stabilization, into dynamite 
instead of a social mortar, as it were.1~7) 

What the children read outside the school is not really the responsi­

bility of the school provided that the reading sensibility of the 

children has been developed, and they are being helped to become 

discerning readers . The child, trained by the study of carefully 

selected literature to think and select for himself, will be pro-

tected from unwilling indoctrination . 

Second rate literature lends itself to indoctrination and is used for 

that purpose in some countries, notably in the communist world. Be-

cause of the universality of worthy literature, like that of Shake-

speare, Jane Austen and Joseph Conrad, it cannot be used for indoctrina­

tion but, 'books of popular enlightenment', in the hands of those 

teachers who may wish to indoctrinate, can be a danger to both indivi-

dual and state. According to Brubacher : 

In the communistic ideology - and probably 
in the fascist ideology as well - it is un-

147)Erich Fromm, p. 81 . 
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thinkable that schools should lie outside the 
political sphere. Since the school trains 
the future citizen, education is far too stra­
tegic an instrument to fall into the hands of 
any save the state. 148 ) 

In indoctrination there is always the intention to change the thinking 

and feeling of the individual. Prescriptions made by a group of re-

presentatives of different sections of the state or province should 

be indicative of the values aimed at by the state and, ideally, there 

should be no indoctrination in a democratic state which aims at the 

expression of freedom for all. There should be no avowed intention 

of indoctrinating pupils with any specific ideology by specifically se­

lecting works which would cause the pupils to have an unshakable be­

lief in the particular doctrine whether it be a political doctrine or 

a religious one. A group of selectors, because they are a group and 

are not acting as individuals, would have to keep the aims of litera-

ture clearly in mind when selecting. Although definite prescription 

embodies the idea of intention, the avowed intention as opposed to 

the real intention appears, in the areas under discussion, to be not 

to indoctrinate despite the central control of the book selection com­

mittees by governmental departments. The democratic ideal is to ex-

pose 

a me 

the child to a whole range of literature - homo sum, humani nihil 

alienum puto.~.149) which conflicts with the theory of cultural 

nationalism where the field is narrowed to ideological works. 

What literature the child is exposed to will affect himself, the future 

148)Brubacher, p. 122. 

149)p. Terenti, Adelphi, ed. by A. Sloman, (2nd Ed.; Oxford: Claren­
don Press, 1970), p. xvii. 
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of the country and the future of civilization. This heritage cannot 

be left to the indiscriminate choice of individuals. Rhodes Boyson 

writes: 

My view is that man came into society for 
security .... This society, especially where it 
has liberal and civilized values, has to be pro-
tected .... The civilized society is a fragile 
plant .... Neither civilization, nor learning 
which is its flowering, is natural and spontaneous, 
but arises from nurture, carefully analysed respect 
for the past and controlled discipline. Neither 
civilization nor learning is something we can 
discover again in each generation, and once destroyed 
it may not be rebuilt or rediscovered. 150 ) 

When it was realized during the Industrial Revolution that children 

had to be educated for the future of a state, schooling was made com­

pulsory in England, becoming at the same time a form of compulsory 

socialization. Brubacher 

of culture not only within 

says that: 'Democracy demands the 

the group but between groups' .151) 

sharing 

However, 

in the framework of a democratic society which allows all equal oppor­

tunities, there will always be those who do not have the same cultural 

background as others and, therefore, a distinction in prescriptions 

would have to be made to allow for this. In South Africa and the 

other territories concerned, the distinctions are the higher and lower 

grades and "0" level - and lately, advanced and standard "levels. 

There is also some distinction between the different racial groups. 

What was formerly education for elite groups is now being imposed 

upon the masses, and it is necessary for the selectors, therefore, to 

take cognizance of the fact and prescribe accordingly. 

exposure might lead to an avoidance of literature. 

150)Rhodes Boyson, p. 61. 
151)Brubacher, p.a~~. 

Indiscrimate 
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Toynbee writes: 

One of the most effective privileges hitherto 
has been the privilege of being heir to a rich­
er cul tural heritage than is accessible to the 
unpr i vileged majority. and this richer heritage 
is transmitted through the family as well as 
through schools and colleges. This becomes 
apparent when children with a poorer cultural 
heritage are admitted to the minority's schools. 
They find it difficult to obtain as much benefit 
from the same course of formal education. because 
they bring less with them. 152 ) 

If free choice were allowed. there is the possibility that children 

would be presented with difficult works which the teachers themselves 

might have studied at university level. This could. however. happen 

if the individual concerned is a selector himself as has already been 

experienced when a work selected for study by a selector for his class 

was far beyond the level of his students. There would be less like­

lihood of this happening when selections. which have been recommended 

by teachers usually. are discussed in a group. 

Then there are those teachers who. fresh from university. have not had 

sufficient experience in either selecting works. or sufficient know-

ledge of the child to select efficiently. and who may select more dif­

ficult works in order to impress the children with their own knowledge. 

Ideally. in a group discussion. prescribers would come to realize more 

fully the needs of the child. and. hence. we may expect to find more 

appropriate material for the modern child being included. This ma-

terial. however. which is selected for its relevance for the modern 

152)Arnold J. Toynbee. p. 270. 
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child need not be 'trendy' but includes the great works which are still 

relevant to man in the twentieth century. 

Thus, the child's interests are protected by prescriptions formally 

made, in various ways. In bringing the child into contact with the 

wisdom which lies at the heart of a great work, the prescribers are 

playing their role in contributing to the maintenance of a 'good' so-

ciety because of the order and direction brought into the lives of 

the children concerned . 

Aristotle defines a state as 'The association of persons with a view 

to a good purpose'. Therefore, the people should be working towards 

the welfare of the state. In every state there will be good and bad 

elements, and the bad elements have to be neutralized or weakened for 

the health of the state. If, for example, the morals of the youth 

are low, any literature dealing with sex or crime should be avoided 

and works praising nobleness of action presented. If wisely chosen, 

that is, if the works are not directly moralistic or didactic, the 

latter might serve to strengthen the morals of the youth by encouraging 

them to avoid the 'improper arts' which move them to 'desire and 

loathing' and to strive for higher ideals. In Portrait of an Artist 

as a Young Man we read: 

The feelings excited by improper art are kinetic, 
desire and loathing. Desire urges us to possess, 
to go to something; loathing urges us to abandon, 
to go from something. The arts which excite them, 
pornographical or didactic are therefore improper 
arts. The aesthetic emotion . . . is therefore 
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static. The mind is arrested and raised above 
desire and loathing. 153 ) 

Because that which is ideal will not stir base emotions, the great 

classics, which come closest to the ideal in literature, can only be 

of benefit to both individual and state. 

The right choices will show the importance of the individual within 

the context of the state and the authoritativeness of the prescrip­

tions will be an indication to the child of the behaviour acceptable 

in his society. Well selected works could counteract the bad in-

fluence of some television, films, commercial novels and other sub-

literary material, which portray crime, by channelling superfluous 

energy into imaginative responses. A too casual attitude of the na-

tion's youth might possibly be counteracted by an emphasis on the 

sense of destiny to be found in the histories and tragedies of Shake­

speare's dramas 154 ) and in some more modern dramas, for instance, ~ 

Man for all Seasons (Bolt) and Murder in the Cathedral (T.S. Eliot). 

Because of the humanizing influence of great literature, the child 

may come to realize that life is purposeful and that he can be creative 

despite the processes of systematization and mechanization. This is 

so important that selections cannot be made haphazardly . 

Each child will gain something different from the works prescribed, 

153)James Joyce, 'Portrait of an Artist as a Young Man' in The Essen­
tial James Joyce, ed. by Harry Levin (Middelsex : Penguin Books 
Ltd, 1948), p. 213. 

154)See p. 140 of this thesis. 
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and this makes the selection of works extr.emely difficult. Expe-

rienced selectors, however, should know which works are most likely 

to impress the majority of children and help them to develop a philo-

sophy of life. If a work makes a good impression on the child, then 

ideas should flow from his study of this work. Much more is known 

about the psychology of the child now, and when contemporary works 

are prescribed the needs of the adolescent could be considered. 155 ) 

The Associate Masters in The Teaching of English expressed the fol­

lowing: 'we must achieve our ultimate aims through examples that are 

su i ted to the age, upbringing and ability of the actual children in 

front of us.' Abrams quotes Richard Hurd, who wrote Dissertation of 

the Idea of Universal Poetry in 1766, writing that Hurd evolved his 

rules from the definition of poetry 

as the art of treating a subject so as to 
afford the reader a maximum pleasure; and 
this involves his assuming that he possess 
an empirical knowledge of the psychology of 
the reader. For if the end of poetry is to 
gratify the mind of the reader, Hurd says, 
knowledge of the laws of the mind is necessary 
to establish its rules. 156 ) 

In presenting to the child traditional works and that which is de-

sirable in the more modern works, the child, in enjoying these works, 

should be stimulated to read more and to read more wisely. G.A. 

Hos king wri tes : 

155)See pp . 68-70 of this thesis. 

156)Abrams, pp . 18-19. 
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... generally a study of the humanities results in 
widening of knowledge and experience of man and 
his behaviour . It is the study which is concerned 
with the spirit of man and his relation to his en­
vironment. One may say that scientific studies 
result in the growth and development of knowledge 
and the cognitive processes within the brain; and 
that humanistic studies result in the growth and 
development of all these plus the orectic processes 
within the brain. 1S7 ) 

Prescribed literature should, therefore, be of such a nature that the 

child will develop an 'appetite' for the knowledge and wisdom to be 

discovered in worthwhile literature. 

Every state is goal-directed. The ends for which it is striving 

could be, for instance, a strengthening of its own position in the 

world by nationalism, imperialism or indoctrination of foreign peoples 

by its own ideologies for its own benefit. There could also be a 

striving towards isolation, or towards what the state considers to be 

an ideal country. It has already been noted how the aims of teaching 

literature have changed with the changing demands of the state. Ideally, 

South Africa should be striving towards a western, democratic state, 

which is her expressed aim, and the literature chosen for study should 

be an expression of this aim, but only because the ultimate aim is a 

good one . Because of their positive value, a reflection of these aims 

will be found in the universal truths of literature . 

Every state seeks to stay intact, hence some states, for instance, 

will not tolerate Marxism. The banning of literature which praises 

157) 
G.A. Hosking, 'A Stud 
(unpublished Do~cTto~r~a~l~~~~~~~~~~CT~~~~~~~~ 
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ideologies, and which expresses ideas which are foreign to the aims 

of South Africa, for example, constitutes in itself a prescription. 

Other states, which do not tolerate religious freedom, might ban re-

ligious .literature for fear of it being used as a form of indoctrina-

tion of the people whom they wish themselves to control. Insidious 

infiltration of indoctrinating material into a state might cause inter­

nal unrest, as might also that material which focusses attention on 

weaknesses of the social system and which is first-rate literature. 

Literature has persuasive qualities, and good literature should jolt 

man out of any apathy towards his surroundings and towards his fellow­

men. Good literature should persuade the reader to strive for changes 

where conditions are undesirable, and in this way contribute to a 
~) 

healthy, stable state. Prescribers ought to bear in mind that good 

prescriptions will or should produce better people and a better state. 

Individual teachers might wish to further their own aims which may not 

be to contribute to a better society. This is a difficult problem be­

cause the state also has the final say in the prescriptions and if it 

is corrupt the prescriptions may be affected adversely. Good con-

trol and wise choice, however, should inculcate in the child compas-

sion and personal involvement, and the realization that it is the mo-

ral duty of all citizens to contribute fully to the welfare of the 

state and to the happiness of all individuals. 

Since the end of World War Two, and especially after the launching of 

Sputnik 1 by the Russians, there has been a race by many countries 

to maintain a balance of power in the world. In preparing children 

for this competitive world there has, perhaps, been an over-emphasis 
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on science, but prescriptions should have prevented the neglect of the 

humanities. Because Literature has been prescribed, it had to be 

studied and hence what could have been an imbalance has largely been 

counterbalanced by prescriptions. E.B . Castle writes: 

... it must not be thought that all the sophists 
necessarily debased Greek education by giving 
it a vocational turn. They did what we do today. 
When pressed with any technical need - for example, 
a demand for chemists or nuclear physicists or 
engineers - we set about providing them by 
vocational training in our schools, technical 
institutions, and universities. The Athenians 
did the same; with the difference that their 
object was to produce more good politicians -
which may to some of us seem more praiseworthy.158) 

Robin Barrow writes that 'Education is an initiation into worthwhile 

activities and 'The criterion of worthwhileness is pleasure,159). 

Worthwhile activities give pleasure and/or dimi nish pain . The aim of 

pursuing these worthwhile activities is to produce as much pleasure 

as possible for other people. If we agree that the study of lite-

rature is a worthwhile activity, then it follows that it must be one 

which will give pleasure to the individual studying it and a great 

number of people in the community as a whole. Robin Barrow writes: 

158) 

The task of education is, therefore, broadly 
speaking, to develop people in such a way that 
they will be enabled to take pleasure in life, 
while contributing to the maximization of 
pleasure in the community as a whole . 160 ) 

E.B. Castle, p. 55 . 
159)Robin Barrow, p. 159. 
160)lbid 
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In the goal-directed behaviour which it is the aim of education so 

to encourage in a child that the individual will have some purpose in 

life, there should be a striving towards particular conditions or ob-

jects which is guided by the child's cognitions, that is, his thoughts, 

beliefs and anticipations. In understanding himself and what he de-

sires for himself, he will strive or impel himself towards his goal 

and gain pleasure in doing so. In expanding his world view through 

studying that which has been chosen for him because it is good, he 

may desire to bring pleasure to others by improving their conditions. 

Literature is an education of a 'concern to understand other people' 

and this understanding may result in an empathy for others. 

worth wrote: 

... it will be the wish of the Poet to bring his 
feelings near to those of the persons whose 
feelings he describes ... , perhaps, to let 
himself slip into an entire delusion, and 
even confound and identify his own feelings 
with theirs;161) 

Words-

and in a similar way will the reader identify with characters and in­

crease his empathy for others. 

According . to many the function of all art is to give pleasure and un-

less it does so it becomes 'futile and frustrating'. The 'value' of 

the poem, or other forms of literature, depends upon the degree of 

pleasure or frustration resulting from its study. There is the 

161) 
Wordsworth, 'Preface to Lyrical Ballads' 
ed. by Enright and De Chickera (London: 

in English Critical Texts, 
DUP, 1962), p. 172. 
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pleasure aroused by the immediate appeal of a poem and another type 

of more lasting pleasure which makes one want to read and study the 

particular work. Both are important, and works should be prescribed 

so that this aim of giving both immediate and lasting pleasure is 

achieved. Wordsworth has written on the pleasure afforded by the 

revelation of truth in poetry. He wrote: 

The man of Science seeks truth as a remote and 
unknown benefactor; he cherishes and loves it 
in his solitude; the Poet, singing a song in 
which all human beings join with him, rejoices 
in the presence of truth as an invisible friend 
and hourly companion. 162 ) 

The Poet writes under one restriction only, 
namely, the necessity of giving immediate pleasure 
to a Human Being possessed of that information 
which may be expected from him, . . . as a man. 163 ) 

We have no s~mpathy but what is propogated by 
pleasure. lIt is by the' grand elementary 
principle of pleasure [that a man] knows and 
feels, and lives, and moves. 164 ) 

In the Bullock Report of 1975 we read: 

Whatever else the pupil takes away from his 
experience of literature in school he should 
have learned to see it as a source of pleasure, 
as somethin~ that will continue to be part of 
his life ... 65) 

Something which has led to 

162)Wordsworth, p. 159. 
163)wordsworth, p. 173. 
164)Wordsworth, p. 173. 
165)Bullock, p. 137. 
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The development of that richness of the individual 
being that releases sympathy and creative energy 
in the community. This is achieved by the arts; 
and it was to them civilized and leisured communi­
ties of the past gave their effect - to coming 
together in submission to embodiments of the human 
spirit. It is by these that men come to possess 
their traditions and values - possess them in 
their thought and feeling, rather than as acquired 
fragments of knowledge about them. 166 ) 

Different degrees of pleasure will be gained from works of art amd the 

greater the work as an artistic whole the greater will be the pleasure. 

Prescriptions by a central body should ensure that the ch i ld is presented 

with some of the best examples of literature. 

It is necessary for the central authority to decide whether the pre-

scriptions should be of a progressive nature by the inclusion of more 

modern works like, for instance, the works of Graham Greene who uses 

a 'sort of film technique,167, 168) in his novels and Fitzgerald ' s 

The Great Gatsby (pub. 1925) and modern South African and African 

works, or whether this authority, as custodians of the literary heri-

tage, should continue to prescribe the traditional works with their 

enduring values. If the selectors choose to be totally progressive, 

it will be necessary to revise lists of prescriptions constantly to 

keep abreast of new publications and at the same time much of great 

worth would be lost. If the selectors follow the practice of the 

'traditionalists' and continue. to prescribe only traditional works, 

the system might remain more stable, but pupils will not experience 

166)David Holbrook, English for Maturity, p. 18 . 

167)See Chapter Seven, p. 196 of this thesis. 
168)Storm Jameson, 'The Death of the Novel' in The Use of English 

Vol. 6 No 1 (Autumn 1954) 
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works of more modern authors seeking a critical audience. Many feel 

that literature should be a preparat ion for 'a future which arrives 

with increasing velocity,.169) and which promises to be radically 

different from the past. by the inclusion of works which depict the 

'here and now' as well as those in which a world of the future has 

been created. for example. Orwell's 1984 and Aldous Huxley's Brave 

New World. 

In recent years the selectors have chosen both traditional and modern 

works. (Some teachers maintain that one can teach any prescribed 

work effectively if one's own attitude and approach is correct.) 

John S. Brubacher gives his reasons for the complexity of deciding 

what to present to children in educating them. He does not concern 

himself with specific subjects. but what he writes is relevant to this 

study . In general he concludes that: 

Aristotle and his contemporaries found it difficult 
to agree on a fitting sort of education for the young 
because contemporary social conditions were in a 
state of accelerated change. Political institutions 
had shifted from aristocratic to democratic forms. 
A commercial economy had rapidly lifted Greece to 
a position of leadership in the Eastern Mediterranean. 
National preeminence brought in its wake international 
conflict and ultimately international war. Foreign 
trade and war. to say nothing of political domestic 
strife. gave rise to a whole new crop of ideas among 
the Greeks. In the field of education the fundamental 
question arose whether the traditional stereotype would 
longer fit the new world into which the Greeks were 
moving or whether new times demanded a revision of 
their educational ideal. 170 ) 

169)Neil Eurich. 'The Humanities Face Tomorrow' in Learning for To­
morrow. ed. by Alvin Toffler (New York: Random House. 1974). p. 146. 

170)Brubacher. pp. 1-2 . 
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The situation in the twentieth century - not to 
mention intervening centuries - has been marked 
by similar and even more drastic changes. The 
political structure has been very fluid. 
Monarchistic institutions have given way to demo­
cratic, and democratic in turn have been beset 
by fascist and communistic ones . Industrial eco­
nomies have rapidly out-stripped agrarian and com­
mercial ones. International war not once but 
twice has tested men's political and economic 
ideologies. Reinforced by the remarkable develop­
ment of Science, the turnover of ideas has never 
been so great. Consequently people today, as 
twenty-five hundred years ago, are raising their 
children for the dynamic social conditions in 
which they live. 171 ) 

Great changes are taking place and there is, therefore, a need for 

some stability in the system of selecting works for study. A group 

can make adjustment to changes more effectively than can individuals 

working independently . Evolutionary changes, although less dramatic, 

are very often more effective than revolutionary changes. It is for 

the selectors to decide, from recommendations made by those who teach 

literature, which works will bring the greatest amount of pleasure, 

and therefore benefit, to both teachers and pupils. Preferences have 

been made. 

The writer feels that only combined efforts on the part of experienced 

and interested groups, who will always take cognizance of criticisms 

levelled at their choices, can maintain the high standard which one 

should expect from the study of literature. Ideally this should be 

a group which will bear in mind the need of the child to develop his 

potential, which will consider the satisfaction which a teacher should 

get out of a work well presented, and a group which will aim at the 

171)Brubacher, p. 2. 
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ideal in society. This group should bear in mind the capacity of 

some education systems to 'stunt' growth because of, perhaps, too ra­

pid modernization or by a clinging to the old, not necessarily good 

or great, literature. 

Finally R.B. Kennedy, in showing concern about some of the selections 

made for "0" Level, wrote: 

For many pupils it is the last year at school, 
and the last and best chance for teachers to 
introduce them to the classics of English 
Literature. The vast majority of them will 
never again have such a favourable opportunity 
for acquiring mature reading habits, or a 
standard of literary values. This opportunity 
is likely to be taken only if the set books are 
wisely chosen, joyfully accepted and well taught. 
Much the same argument applies to the boys and 
girls who will specialize in science at the end 
of the year, and in the case of those going on 
to the Arts side it is important that there 
should be a smooth transition from the simply 
good to the rather more complex good. The 
first essential is goodness. . .. Whitehead's 
dictum that 'moral education is impossible 
without the habitual vision of greatness' is 
not at all old-fashioned, but it is a little 
neglect ed. There is still no better way of 
imparting this vision than through literature; 
the choice of books for careful study is a 
vital matter . 

172)R.B. Kennedy, 00'0" Level Literature' in The Use of English, 
(1957), p. 91. 
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CHAPTER SIX 

TESTING THE HYPOTHESES 

FIRST HYPOTHESIS 

My first hypothesis is that major changes in the politics and social 

mores of a country are likely to be reflected in the literature 

taught in its schools. An investigation into the literature pre­

scribed should reveal whether specific literary works have been pre­

scribed as a result of changes in a government's policies towards 

the society which it organizes, directs and administers and whether 

a certain degree of conditioning takes place through the study of 

literature because central authorities have aimed at adaptation to 

these changes. Another possibility for consideration is the con­

comitance of the prescribed literature, whether contemporary or 

traditional, to the present political climate and the customs and 

traditions of the society concerned. 

In questioning whether the literature has been prescribed for any 

definite purpose, as it so often was in the past, either as a pre­

paration for excellence in the individual or in the state, it is 

necessary to investigate any changes in the prescribed literature 

and relate these changes to the socio-political changes in Southern 

Africa. If definite changes have occurred in the content of the 

literature, then one must look for likely causes leading to these 
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changes . 

A study of Table Two173), which shows the weighting of South African 

~lOrks against those of Britain and America together, indicates a 

slight upward trend in the prescription of South African works. This 

may be the result of several causes. Firstly a major change took 

place in the politics of South Africa when a nationalist party, large­

ly dominated by Afrikaners, came into power in 1948, defeating a par­

ty which had been, to a large extent, pro-British. One would, there­

fore, expect to find, in the prescriptions, more literature of a 

national character and fewer 8ritish works. Secondly, South Africa 

may be evolving her own English national literature and, as a result, 

authorities may wish to provide contemporary South African authors 

with a critical audience for the appraisal of their works and there­

by to encourage the development of the national literature. The 

slight increase in prescriptions may also have resulted from the 

agitation of some concerned persons that the child was not being suf­

ficiently acquainted with the literary heritage of the nation. All 

these assumptions have one factor in common, the concept of national­

ism in relation to national literature. 

173)See p. 99 of this thesis. 
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Findings 

A close study of Table Two gave the following results. 

JMB 

Evidence of the fact that JMB has selected some South African works 

every year, as was their intention according to correspondence re-

ceived, is firmly established except for the years 1945/6 1956-59 

1961/5/8 and 1971, but as no lists of the poetry selections are 

available for these years, it is possible that a few South African 

poems were prescribed. 

The majority of prose-works 174 ) selected were as alternatives which 

indicates that only during the years 1947/8 1953/4 1962/6/7 and 

1972 were these works definitely studied. 

South African short stories were clear prescriptions175 ) for 1949 

and 1950 only. 

It is significant to note that from 1973, all the South African works 

selected by JMB were alternatives which means that from that year 

the study of South African Literature could have been avoided en-

tire1y. 

174)Prose-works - other than short stories and essays. 
175)C1ear prescriptions - those prescribed for dtfinite study as 

opposed to those prescribed as alternatives or options. 
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Tabulation for the Cape is complete because all the lists for this 

board were obtainable. 

Very few South African works were prescribed by Cape. An increase 

in the prescription of South African works from 1972 onwards is mere-

ly in the number of poems. In the 1950s (1953/5/8) only one South 

African poem was prescribed, this was increased to two in the 1960s, 

while from 1972-1978 there was a selection of between 5-7. In 1979 

and 1980 not one South African poem was prescribed. 

Two to four S.A. essays were prescribed between 1967-1969 and when 

prose-works have been prescribed (1974/5/6 and 1980) they appear only 

as a lterna ti ves. 

Natal 

The Natal prescriptions were the same as JMB until 1952 inclusive. 

Their lists show very few South African works despite the fact that 

in 1966 it was their intention to prescribe more from Std VII to 

Std 10. 176 ) Clear prescriptions of prose-works are evident in 1969 

and 1975. An anthology of South African poetry was prescribed in 

1957. The table shows a scattered profile of South African poetry 

176)The following appears in the Natal Education Department's Senior 
Certificate Handbook of 1966: In prescribing books froms Stds VII 
to X consideration will be given to the prescription of books of 
merit from South African Literature. 
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of not more than four poems at a time. The few remaining prescrip-

tions are alternatives . 

Transvaal 

Transvaal offers no alternatives or options. The prescriptions for 

this board show a concentration on South African short stories. pre­

scribed during 1946/9 1950/4 1969 and 1970/5/7. 177 ) 

South African prose-works were prescribed in 1952/3 and 1960/1. The 

poetry prescriptions are not clear. but possibly follow the same 

diffuse pattern as the other boards because prescribed anthologies 

are similar for all boards. 

Orange Free State 

A complete record of the OFS works is unobtainable but a study of 

Table Two shows a concentration on South African short-stories. a 

similar pattern to that in the Transvaal. These short-stories have 

all been clearly prescribed during the years 1947 1960/1/2/3/7/8 

and 1972/3. and as an alternative in 1970. Prose-works have been 

clearly prescribed in 1958 1960/3/7 1964(two) and 1978. and as al-

ternatives in 1965 and 1970. In 1966 an anthology of South African 

essays was selected for study. 

177)Some of the Southern African authors represented in the short­
story genre are the following: Herman Bosman. Mary Byron. 
Stuart Cloete. Jack Cope. Nadime Gordimer. Dan Jacobson. Uys 
Krige. Doris Lessing. Sarah Gertrude Millin. Alan Paton and 
Pauline Smith . 
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In 1950 and 1958, a large number of poems were prescribed from an 

anthology of South African poems, but for the remainder of the time 

the pattern would be the same as for the rest of the boards because 

of the prescription of similar works. 178 ) 

Conclusions 

There has been a slight increase in the number of South African poems 

prescribed in the 1970s, especially for the Cape. 179 ) At the same 

time most other prescriptions of South African origin have been offer-

ed as alternatives only . Although the pattern suggests that JMB has 

prescribed South African works each year, the OFS has actually pre-

scribed more works, particularly more prose-works, and especially 

during the late 1950s and the 1960s. As far as the number of pre-

scriptions is concerned, therefore, one can conclude from this very 

slight increase that, except for a concentration on South African 

short stories which points to the influence of some nationalism in 

the Transvaal and the OFS, a change in politics has not significantly 

affected an increase in the number of South African prescriptions. 

The use of the short-story, if it has been used for the purpose sug-

gested above, is significant, however, because short stories arise 

out of the legends, myths, parables, folk-tales or anecdotes which 

relate closely to a society and are, therefore, more nationalistic 

178)See Tabulation of Prescribed Poetry Anthologies, Table One, p. 

179)For the Cape Coloured Senior Certificate for 1981 (the only in­
formation obtainable for this board) an anthology is prescribed, 
Stimie, The Cool Web (Academica), which contains a few South 
African authors, Campbell, Delius, Wright and Jack Clemo but 
these need not be studied either because about 1200 lines only 
is to be selected for study from thirty-three poems . Most of 
these thirty-three poems fall into the category of 'the most fre­
quently prescribed poems'. 
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in character. 

Another possibility to explore, in relation to the above, is whether 

British works have decreased in number owing to decolonization and 

to the growth of nationalism in Southern Africa . 

In Table Three, the Br itish prescriptions (and others) have been 

divided into two periods, that is, 1945-1966 and 1967-1980. 1966/7 

was used as a dividing line for several reasons. In 1963 a confe­

rence was held180 ) which may have affected the prescriptions three 

or four years later and 1967 also marks the beginning of a period in 

which American prose-works appeared in the prescriptions for the 

first time. 

In Table Four, eight of the most frequently prescribed authors were 

used to test for possible decrease in British prescriptions. The 

results were obtained by taking the total number of prescriptions by 

one author, dividing this total by the number of boards who had pre­

scribed the works to get an average figure for each period and then 

working out the proportion of the author's prescriptions in one per-

iod in relation to his prescriptions in the other period. This was 

necessary because the periods were of different duration. (22 years 

and 14 years . ) 

180)Conference by the Grahamstown Private Schools (List of schools 
provided), copyright by R.F. Copeland, 1964, Grahamstown Publica­
tions . Printed in S. Rhodesia by Mambe Press, Gwelo (1964). 
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Table Four 

Results of the Comparison Between Two Periods. 

Jane Austen 

Charles Dickens 

George Eliot 

Anthony Tro 11 ope 

Emi ly Bronte 

William Makepeace Thackeray 

Thomas Hardy 

Jos eph Con rad 

22 years 
(1945-1966 ) 

0,718 

1,235 

0,272 

0,074 

0,10 

0,15 

0,66 

0,51 

14 years 
(1967-1980) 

1,129 

1,94 

0,429 

0,115 

1,08 

0,24 

1,03 

0,8 

Increase 

Increase 

Increase 

Increase 

Increase 

Increase 

Increase 

Increase 
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The result of the comparison shown on the previous page shows a 

slight increase in the prescription of traditional British authors. 

This is not highly significant, however, because alternatives are 

rated as halves and yet if selected for study would be rated as 1. 

Alternatively, if they are not selected for study they would rate 

as O. The results, however, do show that these works are not neg-

lected by the prescribers and a further investigation will show that 

some of these works have been prescribed more often in the latter pe-

riod, even as alternatives, than they have been in the first period. 

However, other British authors have not been prescribed for some time. 

It will be clear from Table Three that these authors include John 

Bynyan, Sir Walter Scott, Wilkie Collins, Mrs Gaskell, Kipling and 

others who have been infrequently prescribed . These authors have 

not, however, been replaced by Southern African authors but by 

American, all of whom, as has been noted earlier, have been prescribed 

from 1967 onwards, some as clear prescriptions and others as alter-

natives . More contemporary British authors have also been pre-

scribed during this period. 

An investigation into the drama section1B1 ) shows that there is no 

evidence that the prescribed material has been designed to arouse in 

its readers or audience nationalistic and/or patriotic ideals as, for 

example, epic theatre in marxist countries has been used to further 

marxist ideals. Only one South African drama has been prescribed 

and that in the non-examination section as an alternative for Std IX.1B2) 

1B1)See Table Ten. 

1B2)Athol Fugard's Boesman and Lena (JMB, 197B). 
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This drama depicts one aspect of the South African society . 

At this point, therefore, we can conclude from the above evidence 

that slight changes in the prescriptions are not due to changes on 

political grounds, except possibly in the Transvaal and the OFS, nor 

is there evidence that a national literature, which has already, in 

Chapter Two, been proved to exist, is prescribed readily. 

Another possibility which could be explored is the reason for the 

lack of consideration given to Southern African and other African 

authors for inclusion in the prescriptions. In Table Three it will 

be noted that only one African author is represented, that is, not 

one black or coloured South African author has been prescribed. The 

exclusion of these authors must either be that their subject-matter 

would cause offence to the individual or to the state or that their 

works are not considered of a high enough standard to merit selection. 

The second option need not be considered because in Chapter Two 

evidence was produced to show that the work of many of these authors 

is of a high standard. The absence of these works from the pre­

scriptions does point to the sensitivity of the selectors about the 

racial policies of South Africa. The aspect of racialism has al­

ready been discussed. These are contemporary authors reflecting 

the contemporary scene in South Africa. We can conclude, therefore, 

that unless these wor ks cause legitimate offence to the individual, 

they are excluded on grounds of their exposure of social changes and 

social abuse. 

We may conclude also that their exclusion is a type of conditioning 
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and points to the cultural isolation of the races in South Africa. 

The question now arises as to whether. if the blacks are excluded, 

other writers portray similar social problems. The chief protest 

made in black Southern African literature is against the laws of 

apartheid. This has already been noted in Chapter Three. Have the 

selectors used other literature as a means of throwing light on our 

own social problems? An investigation into the more contemporary 

works shows prescription of works which deal with modern problems 

similar to those in South Africa. These works, because they deal 

with themes, cannot be included for discussion here but will be dis-

cussed later in this chapter. From the evidence produced later, we 

can conclude that the contemporary works do. in fact. reflect modern 

society in action, thoughts and feeling. 

SECOND HYPOTHESIS 

From the above we can conclude that if there are any other changes 

then they are of a non-political nature and must concern individuals 

rather than national groups. If these changes show evidence of a 

greater variety of subject-matter and an increase in alternatives 

accompanied by a decrease in works for external examination purposes, 

then this could indicate a growing concern for the humanizing effect 

of literature on individuals and also for a realization of the value 

of the stimulation of creativity through the imagination. (For 

the purpose of this study it is necessary to presume that teachers 

are ideal and that they understand their pupils and their pupils' 

environment well. because, in many cases. it is the teacher who has 
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to make the final selection when choices are offered.) 

Great advances have been made in the study of human psychology and 

what was known before, by some only intuitively183), has now been 

proved scientifically. All men share the same basic instincts and 

all enjoy universality of feeling, but in many respects each man is 

different. Each individual has his own unique personality, . his own 

particular needs and desires and his own potential. With the presen-

tation of a greater variety of subject-matter and more options, both 

individual pupils and teachers should benefit. The teachers should 

value a greater chance of teaching what they enjoy and are interest-

ed in and the children should find something which would appeal to 

them as individuals. This is especially important for the pupils 

who are now at an age when they are seeking their own values and dis-

covering their own ideals. 

This tendency towards individualism and humanism should counteract 

the increasing systematization of humans which is practised in an in-

dustrial and capitalistic society. Systematization leads to a loss 

of identity. The school is of necessity a system, but within this 

system there should be ample opportunity for personal and moral growth. 

A humanistic approach will mean more concern being shown for the in-

dividual's thoughts and feelings and perhaps less of a concern with 

the accumulation of inert ideas and facts. Education should be a 

183)Richard Hurd, the essayist Montaigne and the educationist, Sturm 
are some of those who realized the importance of presenting 
pupils with suitable material for their age. 
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preparation for giving back to society something greater, in a variety 

of ways, than one has taken from it . Opportunity to experience 

literature, and time to do so, will lead to more imaginative and 

humanistic responses in future leaders . This is so because of the 

cognitive and affective processes involved in experiencing literature. 

A study of Table Five will show whether there have been changes in the 

structure and content of the prescriptions from 1945-1980. An in-

crease in humanism is indicated if there is a decrease in works for 

examination purposes and an increase in variety and alternatives. 
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The Basic Pattern of the Prescriptions 

Basically the prescriptive material for the Matriculation and Senior 

Certificate examinations includes one of Shakespeare's dramas, another 

drama, a novel, an anthology of poetry, essays, short-stories and 

another work which could be another novel, a biography, a travel book 

or one based on scientific fact. There are variations of this pat­

tern. For instance, for some years Cape did not prescribe any es­

says and short stories are not always prescribed. 184) One of Shake­

speare's dramas, an anthology of poetry and at least one novel are 

prescribed each year. 

Table Five shows the lists of prescriptions for the years 1945, 1955, 

1965, 1975 and 1980 and if there are changes they should be evident 

here. 

Findings 

After 1969 there was a breakdown in the formerly rigid patterns of 

prescription. The biggest change is the introduction of works to be 

studied for non-examination purposes . This idea is evident in the 

1975 prescriptions for all boards either under the heading of 'For 

Non-examination purposes' or for Std 9. It should be noted that only 

four works for the purposes of the external examination, and two to 

three for non-examination purposes, are prescribed. The concen-

184)Please see Table 2, p. 99 of this thesis . 
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tration on only four works for examination purposes should, ideally. 

mean more time for contemplation of these works. 

Regarding alternatives, it should be noted that the Transvaal offers 

no alternatives, except for some poetry in Std 9, and that JMB offers 

more alternatives than any other board both in the examination sec-

tion and in the non-examination section. No alternatives are offer-

ed by OFS in the 1975 or 1980 lists and there have been very few be­

fore , these . Cape and Natal offer more alternatives in the 1970s 

than they did previously. Note also the very wide choice offered 

by JMB in 1980, 'own choice of Shakespeare' for example (Std 9). 

In not offering alternatives, the Transvaal chiefly, is following the 

disciplined and uncomplicated old 'continental ' system of education, 

while the more 'progressive' JMB, Cape and Natal selections show the 

'English' pragmatic and adaptable system. 

In a questionaire given to groups of Stds Eights and Nines at a girls' 

school, the pupils were requested to give their reasons why they chose 

certain reading material. Their answers varied considerably but 

basically it was found that they were interested in works which ex­

posed brutality or were macabre, which told them more about other 

people and about what the future might hold; some were interested in 

more scientific works and a few in mystery and in adventure. All 

were interested in 'war' literature. A few also expressed a genuine 

interest in studying works which would improve their own language. 

Others displayed an interest in travel. If one looks at Table 5 

again and studies the alternatives offered, then one finds that much 
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of what they are interested in is offered, if the teacher selects 

wisely. Table 6 shows interests and types of work and how often and 

when they are offered by each board. For the South African boards 

all the works offered as alternatives were noted, and for Cambridge 

"0" all the works were included. From this table, Table 6, it can 

easily be seen that JMB offers both more alternative and a greater 

variety of subject-matter while Cape and Natal have introduced more 

works in 1980 which have not been prescribed before by other boards. 

Conclusions 

As regards the humanizing factor, Cape and Natal are not as progressive 

as JMB . On the evidence available Transvaal offers neither a great 

variety nor any alternatives which is indicative of rather a conver-

vative approach. The few alternatives offered by OFS are insignifi-

cant. Cambridge "0" cannot really be considered here because alter-

natives, if there are any, are not known but this board does not offer 

a great variety of works. Some of the works prescribed for Cambridge 

"0" have been set for lower standards in South Africa. 185 ) 

It is perhaps significant to note here that these changes came about 

when South Africa, in the nineteen-sixties had achieved a faster 

economic growth than any other country. except Japan. There might, 

therefore. be some correlation between economic growth and changes 

in patterns of education. In the early nineteen-seventies, South 

185)For example, My Family and Other Animals and Ring of Bright 
Water. 
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Africa was one of the richest countries in the world. It would be 

interesting to note progress in education in the future. however. as 

South Africa becomes more isolated. especially with Britain's entry 

into the European Economic Market. and as inflation and unemployment 

mount. 

THIRD HYPOTHESIS 

Having considered nationalistic and humanistic tendencies in the pat-

terns of prescriptions. the setworks can now be viewed from the stand-

point of their relevance to contemporary society. If there is an 

increase in the number of contemporary works prescribed. this may be 

due to various reasons. Concern shown by modern authors and others 

for the provision of an audience for developing writers could be the 

cause of the introduction of these contemporary works. as has been 

mentioned previously. The works may also have been prescribed either 

because they reflect more closely than more established works the 

contemporary scene. or because they have already received world 

acclaim . 

Professor Guy Butler has led the field in striving to get more South 

African. African and American authors prescribed. At a conference 

in 1963. he expressed a wish that the subject of the paper he was 

delivering would add a little more 'impetus to the demand for a 

thorough. careful and possibly radical overhaul of our English 

syllabus and methods at .all levels of our educational system,186) and 

186)Guy Butler, 'English Teaching in South Africa' (paper presented at 
the Conference by the Grahamstown Private Schools', Grahamstown, 
1963) (Grahamstown: Grahamstown Publications; Gwelo: Mambe 
Press, 1964), p. 11. 
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he continued: 

In the vast and awakening continent there is 
obviously scope for literary interests and 
emphases of different kinds . Our main 
responsibility must continue to be the great 
masters of tradition; but more attention -
possibly by small groups - must be given to 
South African Literature in English and African 
writing in English, both of which deserve the 
best critical guidance available in these form­
ative years; and also to American Literature, 
whi ch has emerged as a dominant partner in the 
Atlantic English community since the end of the 
First World War.187) 

This conference was held in 1963, and its papers printed in 1964, and 

one would expect to find changes starting about three years afterwards 

if what Professor Butler said was considered. Table Three188 ) has 

been divided into two sections, that is, a period dating from 1945-

1966 and a second period from 1967-1980. The 'great masters of 

tradition' are still being prescribed as has been noted previously 

but an African authorl89 ) and a black Commonwealth authorl90 ) have 

been introduced for the first time. The first American author to be 

prescribed appeared in 1967191 ) and the American novels have increased 

in popularity since then. Although the majority of American novels 

are still being tried out as alternatives. there are a few which 

appear as clear prescriptions. These are, for instance, the world 

classics. F. Scott Fitzgerald's The Great Gatsby and Harper Lee's 

To Kill a l~ocking Bird. We may conclude from the fore-going that 

187)Guy Butler, p. 23 . 

188)Please see p. 107 of this thesis. 

189)Chinua Achebe is represented by Things Fall Apart and No Longer at Ease. 
190)Naipaul's A House for Mr Biswas has been prescribed for Camb. "0" only. 
191)Huckleberry Finn by Mark Twain (Clemens). 
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the prescriptions introduced after 1967 have been the result either 

of opinion expressed or because some contemporary works have been ac­

cepted as world classics. 

Still to be considered are those which might have been included be­

cause of their reflection of the contemporary scene, a view of the wes­

tern world rather than a typically South African scene. It is chiefly 

the American novels which reflect the post 1920 scene of disillusion­

ment with a world which is becoming rapidly more commercialized and 

mechanized. These works portray situations which have parallels in the 

South African political and social set-up and will be mentioned in the 

next chapter, Chapter Seven. Table Three shows that the American 

authors have been prescribed by JMB chiefly and as alternatives. 

The Period 1966-1970. The Beginning of Changes 

A sample of prescriptions was taken to show the beginning of change from 

1967 to 1970. Changes are indicated by astericks (.) in Table Seven. 

Joint Matriculation Board 

It will be noted that JMB has been more progressive than the other 

boards in prescribing works not prescribed before and in changing the 

pattern of prescription. A new drama, The Zeal of Thou House is in­

troduced into the prescriptions. Also introduced is the first Ame­

rican novel to be prescribed, Huckleberry Finn. More modern poets 

are introduced and more contemporary novels. The Lord of the Flies 

is prescribed for the first time as is Ted Hughes's A High Wind in 

Jamai ca. (Another modern novel, Animal Farm, introduced by JMB for 

the first time,had been prescribed earlier for the Transvaal.) 
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In 1969 an important innovation was made when the prescriptions were 

divided into those for 'examination' and those for 'non-examination' 

purposes, that is, a division between works to be studied for the ex­

ternal examination and those for internal evaluation. 

During the years, the most noticeable change made by Cape was also the 

clear division of works into those for closer study and those for less 

intensive study. It will be noted that Cape i ntroduced a work not pre-

scribed before, The Judge's Story and that a few more South African 

items, in the form of essays, do appear. 

Natal 

Natal introduced alternatives for Standard IX in 1968. 

African works appear but always as alternatives. 

Transvaal 

Note that South 

No changes are noted during this period for the Transvaal. It can be 

noted here that the Transvaal was first in introducing the more contem­

porary novel, Animal Farm in 1956. 

OFS 

There are no changes in the pattern of prescription or the content for 

OFS but it should be noted that during this period, and earlier, a choice 

was offered which was not the case in the Transvaal. In this table one 

can note again the concentration of South African works from 1967. 
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FOURTH HYPOTHESIS 

Evidence has already been shown that certain works have not been 

prescribed for nationalistic and/or patriotic reasons, and neither 

have they been selected for their portrayal of contemporary society. 

Yet these works are the ones which have been most frequently prescribed 

through-out 1945-1980. If no other reasons can be found for their in­

clusion then it must be concluded that either they have been selected 

automatically, out of force of habit, or that they are recognized by 

all boards as 'great' literature with universal appeal for all. If 

evidence can be found that an examinin~oard or boards has increased 

its prescriptions of these works. then one must conclude that either 

its members have followed the ideas of other boards or that they them­

selves have also come to realize that these works are among the 'greats'. 

The works of those authors who have been prescribed throughout the pe­

riod are tabulated in Tables Eight, Nine and Ten . 

Shakespeare 

Shakespeare's dramas have been selected for compulsory study every 

year by each examining board . His dramas and poetry have also formed 

part of the prescriptive material for lower grades and for Std 8 but 

evidence for this is not contained in the tables . 

The tragedies 

Shakespeare's tragedies dominate the prescriptions. Hamlet has been 

prescribed most often for all boards with the exception of Cambridge 
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"0" which has not prescribed this drama at all. 192 } (It must be re-

membered, however, that these prescriptions only commence from 1965.) 

Macbeth proved the next most popular choice for all boards but King 

Lear, a popular selection in the Republic of South Africa, has not 

been prescribed by Cambridge "0". Romeo and Juliet has been pres-

cribed more often by the Transvaal than by the other boards and of 

great significance is the fact that Othello was prescribed for the 

first time in the 1970s. JMB prescribed this tragedy in 1979 but 

Natal had already done so in 1977. Note also that Hamlet, King Lear 

and Macbeth have been prescribed more often by the Cape than by the 

other boards. 

The Histories 

Julius Caesar has been prescribed neither for the Cape nor for JMB. 

Richard II has not been selected for some time except by OFS which 

prescribed it in 1971. It was prescribed last for JMB in 1965, for 

Natal in 1962, for Cape in 1968 and for Cambridge "0" in 1967. 

Richard III has made rare appearances, once for OFS in 1958 and once 

for JMB in 1971. Anthony and Cleopatra, which has proved fairly 

popular with the Cape and Natal selectors, has not been prescribed 

for Cambridge "0" or for the Transvaal. The most popular selection 

of the histories has been Henry IV, Part I, especially for the Cape. 

The only history which has not been prescribed for JMB is Henry V. 
, 

Selected three times by Cambridge "0", this drama has not proved a 

192}In 1957, R.B. Kennedy wrote: 'Hamlet is out of favour at present 
for Cambridge "0" level (perhaps because of its length) ... ' 
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The Comedies 

143. 

Cape prescribed it, however, as late as 

It is significant to note that after 1959 no comedies were prescribed 

for JMB candidates . 

Twelfth Night has been the most popular selection, but not for OFS 

where it doesn't appear in the prescriptions lists at all. As You 

Like It appears rarely for all boards except for the Cape which, on 

the other hand, is the only board to have prescribed Much Ado About 

Nothing . A Midsummer Night's Dream, popular choice for Cambridge 

·0", has only been prescribed four times in the republic, three times 

for OFS and once for the Transvaal. OFS was the only board to have 

prescribed The Taming of the Shrew . The Merchant of Venice has proved 

to be the most popular choice for Cambridge ·0· but has usually appear­

ed as an alternative for the other boards. Coriolanus (a historic 

tragedy) has made rare appearances for a few boards but The Tempest 

(a romantic drama) has proved more popular with the selectors, 

especially for the Transvaal where it has been selected four times. 

Conclusions 

More tragedies than histories or comedies, and more histories than 

comedies, have been prescribed in the Republic but there is an equal 

weighting between comedies and the other dramas for Cambridge ·0·. 
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Cambridge "0" continues to prescribe comedies but only one comedy has 

appeared since 1971 in the Republic and that was Twelfth Night in 1976 . 

More tragedies have been prescribed for the Transvaal than for any 

other board. While the Cape offered more alternatives than the other 

boards, Cambridge prescribed fewer different dramas. Only once was 

a pattern noted in the selections. Between the years 1951-1959, 

comedy, tragedy and history were alternated triannually for JMB. 
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The Traditional Novelists 'who have been Prescribed Fairly Regularly 
throughout the Period Under uiscussion 

Jane Austen 

Jane Austen has been prescribed by all boards with the exception of 

OFS and Cambridge "0". It is interesting to note, however, that her 

most frequently prescribed work, Pride and Prejudice is prescribed 

for Cambridge "0" in 1981/2 a period which falls outside the scope 

of this study. Jane Austen has been prescribed more often for JMB 

than the other boards but even here some doubt has existed from as 

early as 1949/50 as to the value of her work for clear prescription. 

Except for two clear prescriptions for the Transvaal, a board which 

never offers alternatives for examination purposes, Jane Austen's 

novels have only been selected as alternatives or as non-examination 

alternatives during the nineteen-seventies. Pride and Prejudice has 

been prescribed most frequently with Northanger Abbey the next most 

popular choice. It is only these two works which have been prescribed 

by all the boards which have prescribed her works. It wi 11 be noted 

that OFS has not prescribed Jane Austen at all despite the fact that 

recently this board has prescribed more traditional works. 

Charles llickens 

Dickens has the greatest representation of works in the prescriptions 

and has been prescribed more frequently by JMB and by Natal than by 

the other boards. The only representation he has in the OFS is in 

1945 but it is significant to note that Dickens's most frequently 
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prescribed work Great Expectations has been set for OFS in 1981. 

Dickens has only appeared once for Cape, but significantly in 1979 

(Nicholas Nickleby), as an alternative. Dickens's works were sel­

dom prescribed in the nineteen-sixties, not at all for the Transvaal 

during the seventies and appeared as alternatives only from 1972 for 

JMB. Cambridge has only prescribed two of his works. 

George Eliot has been prescribed at least once by every board, Silas 

Marner and The Millon the Floss being the most popular choices. 

Note that, except for Cape, George Eliot's works have been prescribed 

fairly frequently during the nineteen-seventies. 

Anthony Trollope has really only been favoured by Cape. Thomas Hardy 

has been prescribed frequently by most boards and there has been an 

increase in his popularity during the nineteen-seventies . Far from 

the Madding Crowd has been prescribed most frequently. The prescrip­

tions of William Makepeace Thackeray ' s works presents a scattered pro­

file and they appear to be on the decrease. Cape and Natal, however, 

have prescribed one on his works, Vanity Fair, as recently as 1977 and 

1976 respectively . The prescriptions of Emily Bronte's Wuthering 

Heights has shown a definite increase . Joseph Conrad's works have 

proved to be more popular with Cambridge "a" and JMB, where he is well 

represented in the seventies, than with the other boards. H.G. Wells, 

although not greatly popular with the selectors, has been prescribed 

in the seventies for JMB, Cape and OFS. 

Of the playwrights, George Bernard Shaw193 ) has been most frequently 

193)See Table la, p. 154. 
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prescribed. 

Poetry 

It will be noted that the prescription of modern poets who have been 

prescribed throughout this period (see Table 14 in the appendix) has 

shown an increase in recent years. These are Lawrence, Eliot, Yeats, 

Owen, Spender, Auden, MacNeice, Lewis and Dylan Thomas. All the 

great poets, Shakespeare, Wordsworth, Shelley, Keats, Gray and the 

great Victorians continue to be prescribed each year. 

Conclusion 

In general all the boards have recognized the value of those works 

which are established classics. 194 ) 

194)For further information on the authors mentioned above, please 
refer to Chapter Seven. 
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FIFTH HYPOTHESIS 

If it can be shown that an examining-board which tended to prescribe 

more works of a national character than the other boards, also in-

creased its prescription of traditional works, then the conclusion 

which can be drawn from this is that either this board has adopted 

the pattern followed by other boards and/or the board has realized 

the value of 'great' literature. 

It has already been proved that the OFS shows a tendency towards 

nationalism and an investigation into this examining-body's prescrip- . 

tion of those authors most frequently prescribed reveals the fol­

lowing: 

Jane Austen: No prescriptions 

Dickens : Nicholas Nickleby 1945 
Great Expectations 1981 
ihis prescriptlon falls outside the 
period covered in this study but is 



George Eliot: 

Emily Bronte: 

Thomas Hardy: 
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included because of its signifi­
cance. 

Silas Marner 196B '69 

Wuthering Heights 1971 

Far From the MaddinG Crowd 1980 
ihe Ma~or or Caster ridge 1974 
Tess of the d'Orbervilles 1979 

'72 

1978 

A study of the above will reveal that, except for one prescription in 

1945, OFS had not prescribed the traditional classics until 1968 af­

ter which year they were prescribed fairly regularly - especially 

Hardy's works. 

Conclusions 

It can be concluded from the above evidence that despite the slight 

nationalistic tendency shown, OFS has either realized the importance 

of the 'greats' or has adopted the pattern of the other boards. The 

other examining-body which showed a tendency towards nationalism, the 

Transvaal, has prescribed traditional works fairly regularly and con-

tinued to do so in the seventies. 

SIXTH HYPOTHESIS 

South Africa professes to being a Christian country in which there is 

a tolerance for other religions. The principles of the chief re­

ligions are basically the same and the mores of the Southern African 

society have demanded high moral standards of all its people. In 

1967 there was a move towards ma king education more Christian-national is-
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tic in character and the argument can be advanced that if more works 

dealing specifically with religion have been introduced then this move 

has taken a very definite and positive form. However, there will be 

no argument if all the works are already Christo-centred . 

Findings 

There is no evidence to suggest that more ecclesiastical works have 

been included since 1967. All the works prescribed are Christo­

centred and difficulty was experienced in finding specific religious 

works. None of the mediaeval English lyrics has been prescribed by 

any board. Seventeenth century semi-religious poets have been pre­

scribed throughout the period. John Donne, for instance, has been a 

favourite choice of the selectors, particularly for JMB, Cape and 

Natal; George Herbert has been prescribed by all with the exception 

of the OFS and James Shirley infrequently by Cape and Natal. Al­

though William Blake has not been prescribed by JMB since 1973, he 

continued to be prescribed by the other boards right up until 1980. 

Extracts from the Bible appear rarely and for the Cape only. Natal 

has prescribed more religious poems but not significantly more. (In 

1980 she prescribed the rather different 'Prayer for Violence' which 

was in sharp contrast to the more simplistic 'Auguries of Innocence' 

prescribed for the same year.) The two provinces showing slight 

nationalistic tendencies, the Transvaal and OFS have not, as far as 

can be ascertained prescribed the semi-religious but also British 

patriotic The Faerie Queene. This is no evidence, however, as the 

whole of the poem would have to be studied in order to understand the 
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moral and patriotic implications. Only extracts have been prescribed. 

The results in this section are rather inconclusive because of the in­

complete lists, but lists for the nineteen-seventies do not show an 

increase in religious works. Most of the works are not specifically 

religious in character. 'Death Be Not Proud' for example, is more 

an exercise in metaphysical concepts than a truly religious sonnet. 

Conclusion 

There is no evidence of an increase in religious works, but rather an 

increase in works depicting scenes which formerly would have been con­

sidered socially unacceptable. Some of the more recent prescriptions, 

for instance, Graham Greene's Brighton Rock and Fitzgerald's The 

Great Gatsby, do expose the more sordid and corrupt side of life but 

even these works are strongly moralistic. One can conclude, there­

fore, that there is no narrowing of the prescriptions to force more 

specifically Christian works into the syllabus but rather a broadening 

of the syllabus to include those which have a bearing on a society 

where, because of an increased interest in materialism there is a ten­

dency to move away from formalized religion. 

Table Eleven will give some indication of the religious and semi­

religious works prescribed. 

195)See Chapter Seven. 
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SEVENTH HYPOTHESIS 

If there has been an increase in 'war' literature, then this is an 

indication either that there is a concern t o warn youth against 

initiating new wars, or to encourage participation in a war for 

patriotic reasons. Another alternative is that 'war' literature 

might have been included to give a hearing to those American authors 
, , 

who are more modern but who also deal with the subject of war . 

Changes in international politics have resulted in an element of 

pessimism about the future as nations compete against each other for 

supremacy and the subject of war is for ever present in the minds of 

all. South Africa is f i ghting a war on her border, while the United 

Nations debate on the subject of independence for the mandated terri-

tory of South West Africa . In addition, South Africa is continually 

under the threat of external pressure because of her internal policies. 

Has she then, as regards English literature turned to patriotic lite-

rature as did the Spartans when in the same situation? Is South 

Africa aiming to stimulate her youth into active participation in the 

protection of the state? 

Findings 

A study of the whole body of poetry pr escribed has r evealed that no 

' patriotic' literature, if it exists, has been prescribed . One 

South African ' war ' poet has been prescribed, Guy Butler, but his 

Cape Coloured Batman does not deal specifically with the subject of 

war but with the orig i ns of the coloureds in South Africa. Other 
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'war' poets, for instance, Delius and Macnab, have not been prescribed . 

Wilfred Owen's 'Anthem for Doomed Youth' has been prescribed frequent­

ly since 1960 for all boards so that it cannot be said that there has 

been an increase in the prescriptions of this work which deals with 

the reality of war as opposed to the romantic idea. One of his 

other poems, however, 'Dulce et Decorum Est' has been prescribed for 

the Cape, Natal and OFS from 1974 to 1980. This poem depicts very 

vividly the experience of warfare during the First World War and the 

horror portrayed in it has already been impressed on the minds of 

some children who have studied it recently. Those boards which have 

prescribed 'Dulce et Decorum Est', might have done so because of their 

concern with modern youth's pre-occupation with violence . Note that 

OFS has also prescribed it, either for the same reason or because of 

her closer collaboration with other boards recently. 

Table Twelve shows that very few 'war' poems have actually been pre­

scribed. Those presc r ibed novels which deal with the subject of war 

have all been written by the American novelists, Stephen Crane and 

Ernest Hemingway. It is significant to note, however, that these 

works have only been prescribed as non-examination alternatives and 

only for JM8. 

Conclusions 

The conclusion one can draw from this information, therefore, is that 

there is no significant increase in 'war' poetry, except in the case 

of one poem for three boards, and that 'war' prose-works have only 
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been offered as alternatives. The one poem frequently prescribed 

and which portrays war realistically serves as a warning and is not 

a patriotic poem . 

EIGHTH HYPOTHESIS 

If the Cape Coloured group of people in South Africa has a similar 

culture to the whi tes, as has been previously stated, then the pre-

scriptions for these groups should not differ significantly . 

The only record of information which could be obtained for the Cape Colour­

ed Senior Certificate literature syllabus was the list of prescriptions 

for 1981 . This list shows a pattern of prescriptions which is similar 

to that of other boards in that there are four works clearly prescribed 

for Senior Certificate Higher. There is a difference, however, be-

tween this pattern and that for JMB, for instance, because there is 

no evidence of alternatives being offered. In this case the pattern 

is similar to that of the Transvaal. Some selection is allowed in 

the choice of about 1200 lines of poetry from the thirty-three poems 

prescribed, however . 

Like the other boards, this body has prescribed one of Shakespeare's 

dramas. It is significant to note that Hamlet. the most frequently 

prescribed drama by Shakespeare for schools in the republic, has been 

prescribed here but not for Cambridge "0" .196) A modern drama, The 

Crucible, has been prescribed for Std IX (1981). 

196)Hamlet has not been prescribed for Cambridge "0" presumably be­
cause of its length. See p. 1 ~9 of this thesis. 
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The Odyssey (trans. Rieu~ has been prescribed in a shortened form. 

This work has also been prescribed before for schools in the republic 

but not recently. 

Northanger Abbey, the novel prescribed, has also been prescribed by 

all boards except the OFS and Cambridge "0" and prescribed as recent­

ly as 1980 for the Cape and Transvaal. 197 ) The most frequently 

prescribed novel for the republic, Great Expectations, has been pre-

scribed for Std IX. 

An anthology of poetry, The Cool Web ed. by Stimie (Academica), which 

has not been prescribed by the other boards, contains, however, stock 

anthology pieces, that is, those which have been prescribed frequent­

ly by the other boards. The few South African poems prescribed can 

be avoided if a selection is made so there is no avowed intention of 

exposing children more to their own national literature. Jack Clemo, 

represented by 'Christ in a Claypit' for the coloureds has not been 

prescribed for white pupils. 

From the foregoing it can be concluded that if there were differences 

in the past, these have been resolved and that the pattern of pre­

scription and the material selected do not differ significantly 

from other boards. This applies to the lower grades and the lower 

standards as well. 

197)ThiS work, however, has not been prescribed for Natal since she 
started prescribing her own works in 1953. 
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CHAPTER SEVEN 

SOME POSSIBLE REASONS GIVEN FOR THE INCLUSION 
OF THE SELECTED WORKS IN THE SYLLABUS 

Enquiries as to what criteria were used by the selectors when choosing 

works for study in schools brought very little response. The majority . , 
replied that they selected works because they were among the greats. 

Their selections, therefore, were recognized literary works of great 

artistic merit and relevant to the true nature of man, of all men ir-

respective of time and place. Teachers, however, are divided on this 

matter. When faced with alternatives, some would definitely choose 

the classics while other would prefer works relevant to or a reflection 

of contemporary society. At this stage, therefore, there appears to 

be an on-going debate as to the value of both the classics and those 

works which reflect modern society. 

following quotations: 

Some views are expressed in the 

Malvern van Wyk Smith, Head of the Department of English at Rhodes 

University, author, and head of a selection committee, who has had 

the experience of both the Cambridge and the Oxford school of thought, 

writes that he has recently reacted very strongly to the Leavisite 

(Cambridge) approach which concentrates only on "great" literature. 

He continues: 

I now believe that literature is a very much 
more complex web, interesting and valid for 
many more reasons than the moral-aesthetic 
and linked to the society which produces and 
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reads it in all kinds of very complex and 
di verse ways ... . 198) 

Van Wyk Smith does not deprecate the value of great literature but 

suggests that contemporary literature, especially the country's own 

literature, also has value in that it can be studied with different 

aims in mind. A specific contemporary work can, for instance, be 

viewed as a moral-aesthetic object or as one which, in exposing weak-

nesses in a society, serves to stimulate social reform as did Dickens's 

novels in the last century . Contemporary authors writing about con-

temporary situations could be an encouragement to others to write 

about their own situations. 

A.N . Whitehead writes: 

The only use of knowledge of the past is to equip 
us for the present. No more deadly harm can be 
done to young minds than by depreciation of the 
present. The present contains all that there 
is. It is holy ground; for it is the past, 
and it is the future. At the same time it 
must be observed that an age is no less past if 
it existed two hundred years ago than if it 
existed two thousand years ago .... The ages of 
Shakespeare and of Moliere are no less past than 
are the ages of Sophocles and of Virgil. 199 ) 

Much of the contemporary literature does 'depreciate' the present. 

There is an emphasis in these works, at least in those which have 

been prescribed, on disillusionment with the contemporary world, and 

198)Malvern van Wyk Smith, Correspondence . 

199)A.N . Whitehead, The Aims of Education and other Essa s (New 
York : The Macmi 2 pp. 14-1 . 
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on portrayals of 'ugly' modern situations. This type of contem-

poraneity and pessimism, therefore, needs to be balanced by the wis-

dom of experience and the optimism which is expressed in the classics. 

Shayer, in summarizing what others have expressed,200) writes: 

The literature must be 'relevant', that is, 
it should preferably be contemporary, and it 
should contain scenes, situations and characters 
which the pupil can recognise as being part of 
his own world, and if it deals with the kinds of 
'problems' which adolescents are · likely to ex­
perience ... then so much the better. Rather 
than testing the pupil against the text, the 
text is tested for its suitability, relevance, 
entertainment capacity, against the pupil, and 
will be rejected if it fails to fulfil the func­
tions required of it . . . 201) 

But, if knowledge is to be gained from literature, then the 'relevant ' 

literature which is demanded by some teachers, will have no real value 

as it does not extend the child's experience dealing as it does with 

the 'here and now' only. 

Ian Brinton advocates this extending of the child's experience when 

he writes: 

... if the child is to gain a greater perception 
of his relationship with the world about him, 
then it is of vital importance that he experience 
through literature not a mirror of what he recog­
nizes immediately but an awareness of emotions 
and relationships that are worth striving to 
understand. 202) 

20?)It must be noted, however, that this is not Shayer ' s own view. 
201)Shayer, p.j1 '. 
202)Ian Brinton, p. 3. 
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If the child, therefore, is presented with the familiar in literature, 

his reactions will be limited to what he already habitually responds 

to and his emotional experience will not be extended. If his 

emotional experience is not extended, then his insight will not be 

developed. 

In a discussion about the selection of works for study by those pupils 

whose home language is not English, Prof. Pereira, of Unisa, writes: 

. .. surely if education is to be effective it 
should be integrated with the pupil's cultural 
background and relevant to his experience of 
life and his aspirations. In fact, he should 
be able to identify with his reading . 203 ) 

In identifying with his reading the chi l d's language might improve, 

which is also an aim of the teaching of literature, but the education 

of the imagination will be limited and the enlargement of taste hinder­

ed if the child is not presented with the classics while at school. 

Shayer writes: 

There is a very real danger that we are at 
present in the process of concocting a 
'relevance' fallacy at the expense of real 
literature work . The trouble with the 'modern' 
and the 'relevant' is that it dates so quickly; 
today's best-seller may well be a meagre has-been 
in two years' time when its essential triviality 
has had time to emerge, and what children surely 
need today more than anything else (their society 
being what it is) is a sense of permanence and 
continuity, of the valuable which remains valuable 
whatever the vicissitudes .of popular taste .... 204) 

203)E. Pereira, ~he Place of Literature in the Teaching of English as a 
Second Language', Crux 10:1 (Feb .• 1976). p. 31. 

204)David Shayer, p p.I'13-~. 
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Shayer feels, therefore, that the classics are of more value than the 

'relevant' contemporary literature because of the stabilizing influence 

of the classics . 

One of the aims of teaching literature is to extend the experience of 

the child and not merely to confi rm it, and for this purpose the 

traditional classics are of great value. But also of value are those 

works which involve children into thin king about problems of the future, 

of issues which are largely evaded in South Africa. Johnson (1970), 

cited in The Psychology of Adolescence, believes that 'curricula should 

r eflect the great social movements of our times, including Marxism, re-

volutionary teaching, narcotics, non-Western thought systems and per­

sonal philosophy . .. ,205). In the same work Mayr (1967) is cited as 

going 'even further, suggesting that young people should become in­

volved in thinking about problems of the future which have hitherto 

been overlooked. ignored or evaded . ,206) These psychologists, there-

fore, are against an 'antiseptic curriculum ' . They feel that the 

young should be prepared to meet diverse experiences in the life to 

which they may be exposed and that they should learn to think critical­

ly for themselves. 

There is, therefore, a case for the prescription of both traditional 

and contemporary works and. in some cases for the ' trendy'. With 

too much concentration, however. on the ' here and now' of contemporary 

and 'trendy ' works in an unstable world, very little will be contri-

205)Oorothy Rogers, The Psychology of Adolescence (3rd Ed; London: 
Prentice-Hall International, 1962). p. 389. 

206)Ibid 
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buted to the sense of security which some pupils so badly need, or to 

the accumulation of knowledge or the universal wisdom which is made 

accessible to them through contact with the thoughts, feelings and be­

haviour of people living in different eras. But, contemporary works 

do need some place in the prescriptions . For a literature to grow 

and develop a critical audience is needed and the school can provide 

the right kind of environment for appraisal and for comparison with 

other works . Non-classical works may also stimulate uninterested 

readers to move from the reading of 'trendy' works to the classics. 

Comparisons which can be made between good and mediocre works serve, 

as well, as a very good exercise in the formation of good taste. 

There is a case, therefore, for the inclusion of both the traditional 

and the contemporary. 

THE TRADITIONAL AUTHORS 

There has been a concentration on some traditional authors through­

out the period under discussion and possible reasons for their con­

tinued prescription are given in what follows. 

Shakespeare 

Beyond comparison, as yet, is Shakespeare whose dramas and poetry 

have been prescribed every year for higher and lower grades and also 

for Std 8. One year it was suggested that one of his dramas should 

be included for study in Std 7 but this idea was rejected because it 

was felt that children of this age-group were still too young to 

appreciate a full drama. 
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That Shakespeare's dramas are still highly valued in many countries 

is evident by the number of times he has been translated and drama­

tized in many languages and in different media. The relevance of 

Shakespeare to any age is well summed up by Johnson in his 'Preface 

to Shakespeare', an extract of which reads as follows: 

Nothing can please many and please long, but 
just representations of general nature .. . . 

Shakes~eare is above all writers, at least above 
all mo ern writers, the poet of nature; the poet 
that holds up to his readers a faithful mirror 
of manners and of life . His characters are not 
modified by the customs of particular places, 
unpractised by the rest of the world; by the 
peculiarities of studies or professions, which 
can operate but upon small numbers; or by acci­
dents or transient fashions or temporary opinions: 
they are the genuine progeny of common humanity, 
such as the world will always supply, and observa­
tion will always find. His persons act and 
speak by the influence of those general passions 
and principles by which all minds are agitated, 
and the whole system of life is continued in 
moti on . In the writi ngs of other poets a charac-
ter is too often an individual; in those of 
Shakespeare it is commonly a species. 207 ) 

Shakespeare has no heroes; his scenes are occupied 
only by men, who act and speak as the reader thinks 
that he should himself have spoken or acted on the 
same occasion: Even where the agency is super­
natural the dialogue is level with life. Other 
writers disguise the most natural passions and 
most frequent incidents; so that he who contem­
plates them in the book will not know them in the 
world: Shakespeare approximates the remote, and 
familiarizes the wonderful; the event which he 
represents will not happen, but if it were possi-

207)Samuel Johnson, 'Preface to Shakespeare' in English Critical 
Texts ed. by D.J. Enright and Ernst de Chickera (London: OUP, 
1962, p. 133. 
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ble, its effects would probably be such as he 
has assigned; and it may be said, that he has 
not only shown human nature as it acts in real 
exigencies, but as it would be found in trials, 
to which it cannot be exposed . 208) 

Shakespeare for Bantu Candidates 

At least one moderator for JMB supports the prescription of Shakespeare 

for Bantu candidates. The idea of Kingship, he maintains is easier 

for Bantu to accept than for whites. This is possibly because the 

Bantu have for so long, before detribalization, been accustomed to a 

hierarchical system whose members pay allegiance to a paramount chief. 

This situation is still evident in the ex-High Commission territories 

despite the impact of modern civilization. Many Bantu are still not 

far removed enough from their own customs and beliefs for them not to 

feel the impact of similar motifs in Shakespeare. 

have disagreed with this. 

Others, however, 

Some critics feel that Shakespeare is not relevant to this age and a 

controversy rages as to his real value for the Southern African child. 

But, as has been stressed before, the relevance of great literature 

does not lie in its relation to one age but to all ages and to all 

races. Shakespeare should appeal as much to this age as his works 

did to the Elizabethans. Post-matriculation students have realized 

his value as a portrayer of the universal, passionate and rational 

man. 

Shakespeare has been approached with apprehension by most pupils 

208)Samuel Johnson, p. 135. 
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chiefly because of a preconceived idea that his works are too diffi-

cult. However, most students (writing on the higher grade) learnt 

to appreciate various aspects of his works once he was understood, and 

found that they could relate his dramas to their own lives. One stu-

dent commenting on Othello some years after studying this drama wrote 

that he remembered it because of 'its superb portrayal of human 

emotions and failings'. Most students wrote of the lasting impression 

made by Shakespeare's works and all the students found the dramatization 

of Shakespeare's dramas most useful. 

Jonathan Paton, however, writes that: 

Many high school teachers have complained that it 
is difficult to get their pupils to respond en­
thusiastically to Shakespeare. The pupils argue 
that Shakespeare is dull or difficult or irrelevant. 
'In real life' I have heard some people say, 
'people don't go around spouting blank verse'. 
This unenthusiastic response to Shakespeare of-
ten continues at university level in cases where 
students have chosen to major in English'.209) 

The difficulties which Shakespeare presents, chiefly in the unfami­

liarity of his language. can be overcome by a good teacher and T.S. 

Eliot has pointed out that Shakespeare can be appreciated at diffe-

rent levels by differently endowed pupils. Eliot writes: 

209)Jonathan 
the Real 
31-32. 
formre 

For the simplest auditors there is the 
plot, for the more thoughtful the charac-

Paton, 'Visual and Dramatic Presentations: The Right of 
Response to Literature' in Crux (12:1, Jan. 1978). pp. 
Note that Paton is making a-pTea, in this same article, 
dramatic presentations of Shakespeare. 
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ter and conflict of character, for the more 
literary the words and phrasing, for the more 
musically sensitive the rhythm, and for the 
auditors of greater understanding and sensitive­
ness a meaning which reveals itself gradually.210} 

The fairly frequent prescriptions of Jane Austen's works by most boards 

have been questioned by some. They wonder whether her works have any 

relevance for modern society especially in Southern Africa. Per-

haps our school audience cannot be wholly sympathetic to her works be-

cause she writes of a civilized social order which is rapidly disap-

peari ng. Jane Austen does root her characters in a limited dimen-

sion of space and in the eighteenth century, but, according to Martin 

Price : 

We are permitted to concentrate upon a 
limited portion of the full social scale, upon 
a limited portion of the full emotional range 
of people . . . . 211} 

and in doing so we find familiar characters in familiar circumstances. 

Maxwell-Mahon writes of Persuasion: 

A modern reader, accustomed to the spelling­
out of elementary passions, might be per­
suaded that the estrangement and recon­
ciliation [ of Anne and Wentworth' has no 
real immediacy . . . . [But] He should 

210}T .S. Eliot, Use of Poetry (London: Faber, 1933), p. 153. 

211}Martin Price, 'The Other Self: Thoughts about Character in the 
Novel' in Sociolo y of Literature and Drama, ed. by Elizabeth 
and Tom Burns Middelsex: enguln Boo s, Ltd}, 1973, p. 270. 
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know better. . . . they are elemental 
creatures driven together by the most 
basic of all human desires. 212 ) 

Therefore because of her fine portrayal of characters as human beings. 

pupils can identify with her characters and enjoy her wit and irony. 

Jane Austen's works are ranked as world literature and if it is for 

this reason and no other that she is prescribed. the selection is 

valuable . Of all her comedies of manners. Pride and Prejudice. con-

sidered by some to be the most perfect of her novels from an artistic 

point of view. has been prescribed most often. 

The Victorian Novel s are,perhaps,still being prescribed frequently 

because they are 'safe' choices in that they are inhibited as regards 

personal feelings. It is interesting to note. for instance. that 

the only time Dickens was prescribed for the Cape. his work. Nicholas 

Nickleby was offered as an alternative for the more 'daring' choice 

of Sons and Lovers by D.H. Lawrence. 

Charles Dickens 

Dickens has been prescribed more often than any other author for some 

boards . In a survey of children's reading made by Charles Welsh in 

1884. Dickens was named as a favourite author by 790 boys aged eleven 

to nineteen. At this time inspectors of schools also found him a 

good choice as a 'counterbalance' to other sub-literary material. 

212)W .D. Maxwell-Mahon. 'Jane Austen: Persuasion'. in Crux 11:1 
(Jan . 1977). p. 42. 
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Teachers, when asked to submit lists of popular books to library 

boards, during this period , also chose Dickens as a favourite novelist 

of children. 213 ) A survey made of boys' and girls' voluntary reading 

habits in 1973 showed the continuing popularity of Dickens with both 

boys and girls. In the writer's experience he continues to be a favourite 

author with both children and adults. The reasons given for his 

popularity lies in Dickens's power as a story-teller, humorist, charac-

terise r and social commentator . Dickens is a great humanist. Adoles-

cents still respond to his sensitive treatment of childhood, in such 

novels as Great Expectations, David Copperfield and Oliver Twist . 

It is tempting to suggest that his continued prescription can be ac­

counted for also by the fact that he drew his material from the ten-

sions which existed in an industrial society similar to that found in 

the big cities of South Africa today. But,despite many criticisms of 

his novels, his works are still viewed as moral-aesthetic objects 

rather than as works reflecting a modern industrial age. Dickens may 

also have been the personal choice of some selectors because they, 

themselves, had enjoyed fine renderings of his works while at univer­

sity .214) This may account for his frequent prescriptions by some 

boards. 

Examiners overseas noticed that pupils had obviously enjoyed reading 

Great Expectations judging by their answers in the examination of this 

213)See Alec Ellis, A History of Children's Reading and Literature. 
(London: Pergamon Press Ltd, 1969) 

214)See The Policy Makers, p. 212 of this thesis. 



182. 

work. According to these examiners, the enjoyment of a prescribed 

work is a rare occurence. 215 ) Great Expectations has been prescribed 

more often than Dickens's other works. 

If children enjoy his works while at school, they may continue to read 

him and other traditionalists after leaving school because, according 

to the CBEl 

Thomas Hardy 

._ . no other author in our literary history 
has been both admired and enjoyed for such 
different reasons; by such different tastes 
and intellects; by whole classes of readers 
unlike each other . 

There is a greater concentration on Hardy's works in the nineteen-

seventies although they are all prescribed as alternatives. It is 

natural, perhaps, to find that his works have been prescribed fre­

quently by Cambridge "0" because of these prescriptions having their 

metropolitan centre in England, but why the increase for the republic? 

Only the Mayor of Casterbridge gets a high rating in the survey car­

ried out by the HMC Committee in 1975. 216 ) 

Hardy's works symbolize the breaking down of the old agrarian system 

to give place to industry and thus they form an important link be-

tween the portrayal of the old and the new ways of life. His descrip-

215)See The Use of English, Vol. 7, 1975, p. 121 . 
216 )'ohn Gardener. CdS Ad' 223 u orrespon ence. ee ppen lX, p. . 
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tions of a rural England, untouched by industrialism offers a complete 

contrast to a society in which most modern adolescents find them-

selves. But, as Alan Warner says: , [if] we see everything from 

the point of view of the present we don't see it in perspective. Un-

less we know something of the past we have no basis of comparison and 

judgement,217). The alternatives are there from which future leaders 

may choose. Perhaps leaders in the future will have to choose be-

tween a willing return to an agricultural form of life because of the 

power shortage, or the acceptance of life in the future when, in­

creasingly, goods are manufactured not to last in order that everyone 

should be employed. It must be stressed, however, that Hardy is pres-

sumab1y prescribed for his greatness as a portrayer of character, as 

a fine novelist, and not because of any relevance to our society. 

Perhaps he is prescribed because: 

Hardy always wanted more; he always saw 
the particular case as some shadowy il­
lustration of a central truth . There 
is always for Hardy something behind the 
facts. He was a man who always felt what 
Plato expressed by his myth of the cave. 
We are all like men watching shadows of 
people moving behind us, unable to turn 
and see them as they are. Hardy's deep 
impressiveness as a novelist, even at his 
worst, rests .. . on two contrasted tempe­
ramental traits. The first is the sense 
of Plato's cave; the second is the in­
tense sympathy he feels and makes his 
reader feel the particular case, especially 
in its sufferings . 218 ) 

217)A1an Warner, p. 18. 
218)Margaret Drabb1e, ed., The 

fe1d and Nicolson, 1976}: 
Genius of Thomas Hardy (London: Weiden­
pp. 138-139. 
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In portraying particular situations, therefore, Hardy strived towards 

achieving the realization of the true or ideal nature of man while at 

the same time empathizing, and helping others to empathize, with 

characters and situations which are not universal or ideal but depen­

dent on changing circumstances. 

It is interesting to note that two of Hardy's novels which were con-

demned by the Victorian society have been prescribed recently. Jude 

the Obscure, for which 'Hardy was accused of obscenity and blasphemy 

by several reviewers,219) when it was published, has only been pre-

scribed once and as an alternative but Tess of the d'Urbervilles has 

been readily accepted. The publication of this work in 1981 caused 

'a furore among the self-righteous guardians of society's morals,220) 

and its inclusion in the syllabus and its acceptance points to the 

changing mores of the South African society. The mores of a society, 

as has been pointed out previously do change. Morality is not an 

absolute, but these works, and others like Sons and Lovers (Lawrence), 

Brighton Rock (Graham Greene) and The Great Gatsby (Fitzgerald), 

while exploring private feelings and primitive desires, still do have 

moral and religious overtones. 

Geo rge El i ot 

George Eliot's works were also frowned upon by her society but because 

of her own 'irrmora 1 i ty' . Her novels, however, are acceptable and 

219)W.D. Maxwell-Mahon, "Thomas Hardy: 'Tess of the d'Urbervilles''', 
Crux (May 1972), p. 17. 

220)Ibid 
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popular selections as classics and there has been an increase in the 

selection of her works in the seventies, except for the Cape. Her 

most representative novel, The Millon the Floss, is very deep and 

complex while the next most popular choice, Silas Marner, is short 

but 'in construction and treatment, shows a perfect sense of propor-

tion on the part of the writer.' (CBEl, 1932) George Eliot's 

works should be a good choice because of her deep understanding of 

human nature and her display of tolerance for different groups. 

Emi ly Bronte 

There has been an increase in the prescription of Emily Bronte's, 

Wuthering Heights during the nineteen-seventies by all boards except 

the OFS and Cambridge "0". No evidence can be found as to the reason 

for this increase other than that it is a great work which can be 

studied at different levels . In this work the reader is brought in-

to very close contact with the intense feelings of the characters and 

this proximity to elemental man may possible appeal to the change in 

moods experienced by adolescents. The work can be viewed as a 

balance between the forces of good and evil. 221 

Joseph Conrad 

Prescriptions of Joseph Conrad's works have increased in the seventies. 

This increase might have resulted from a greater appreciation of this 

221)See Muriel Spark and Derek Stanford, Emily Bronte, Her life and 
Work (london: Peter Owen, 1966), Chaps. IX and X. 
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world-renowned author, and of his works as moral-aesthetic objects. 

Conrad himself wrote: 

I need not point out that I had to make 
material from my own life's inciden~ 
arranged, combined, coloured for artis­
tic purposes. I don't think there's 
anything reprehensible in that. After 
all I am a writer of fiction; and it 
is not-What actually happened, but the 
manner of presenting it that settles the 
literary and even the moral value of my 
work . .. , What I claim as true are my 
mental and emotional reactions to life, 
to men, to their affairs and their pas­
sions as I have seen them. I have in 
that sense kept always true to myself. 222 ) 

There is a great depth of meaning in his works. According to G.H. 

Bantock : 

The world of the ship for Conrad, provides 
a microcosm of a right ordering of social 
life. His view of this simple and clear-
ly defined social structure involves the 
virtues springing from the hierarchical re­
lationship and a keen sense of responsibility 
and obligation .... . .. the discipline im-
posed on the ship's captain corresponds to 
something fundamental in his apprehension of 
fitness and the right ordering of life. 223 ) 

Guy Butler, in a lecture he was delivering in the early sixties said 

that for him Conrad's Heart of Darkness was 'still the greatest piece 

of writing about Africa' because: 

222)Joseph Conrad, cited in Norman Sherry, Conrad's Eastern World 
(Cambridge: Cambridge, University Press, 1966), p. 13. 0 

223) . C" ,,1Ud OM flol. t\<A' (\ A{:f. h " kin:! r= G.H. Bantock, Enqli!>1i l.it.el'Qr,::J f-\i~tor!:1! \le I. tS . r()Q"~ and :'''e 0 n of ' 

'~5 g ), p. m. 
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The peculiar power that this work exerts 
over most readers springs from Conrad's 
having found the right symbols for one 
aspect of the European-African encounter, 
and having turned that encounter into a 
parable of a possible encounter within 
the souls of all men. 224 ) 

These traditional novels, therefore, continue to be prescribed be-

cause they speak with the voices of men to the souls of men. They 

are relevant to the true nature of man or to the humanness of man. 

British Authors Who Are No Longer Prescribed 

John Bunyan 

It is significant to note that the prescribers have not prescribed 

works which are of a definite moralistic or didactic nature, there-

fore, early novelists who aimed to encourage morality in youth, for 

instance, Smollett and Richardson have not been prescribed. 

Although one teacher sees possibilities in Bunyan's Pilgrim's Progress 

if it has to be taught, its sermon-like approach would possibly form 

a barrier between the modern child and the message which this allegory 

conveys. Prescription of this work was discontinued in 1955. 

Sir Walter Scott 

While the force of nationalism is so strong in Southern Africa, it is 

224)GUY Butler, 'The Republic and the Arts' in S.A. Pamphlets Vol. 103 
(Johannesburg: Witwatersrand University Press, 1964), p. 11. 
(Cory Library, Grahamstown.) 
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natural for its people to turn to the history of their country's past 

and to turn away from the more patriotic works of a country which is 

no longer their home-land. The historical novels of Sir Walter Scott, 

therefore, based as they are on national and local British history, 

may have little interest for the Southern African child. 

Wilkie Collins 

It has been noticed that The Moonstone by Wilkie Collins, last pre­

scribed for JMB and Natal in 1946, has made a re-appearance for a lower 

standard just recently . This work has been described as the most per­

fect detective story and its mystery and intrigue might appeal to 

adolescents. One can speculate then that perhaps it is because of 

its being linked closely with the colonial period that it has not been 

prescribed. 

Mrs Gaskell 

Mrs Gaskell's Cranford has not been prescribed since 1963. Her de-

cline in popularity may be accounted for by her descriptions of social 

settings which are no longer familiar and which she describes with 

less force than Jane Austen. 

Authors Who Make Rare Appearances 

Authors who make rare appearances include Thackeray, Trollope, Charlotte 

Bronte, E.M. Forster and most of the South African authors. 
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E.M. Forster 

Forster makes rare appearances for the Republic but is prescribed fre-

quently for Cambridge "0". His works may be relevant to modern life 

because, while exploring the possibilities of international, social 

and interpersonal harmony, he writes about the break-up in traditional 

family life. The main characters in his novels, Where Angels Fear To 

Tread and A Room With A View attempt to modify the family codes in 

order that they might live a freer and more natural life. At the 

same time, howev~r , these characters do not want to break the continuity 

of family life . 225 ) This theme is very relevant today. 

South African and African Authors 

It has been argued that a better understanding would result if the pupil 

were exposed more to his own cultural literature, that this would have 

a greater impact on him than other literature. It is also felt that 

writings by South African authors are worth considering for prescrip­

tion, even if these writings are not all 'great literature'. De-

veloping writers also need an audience if they are to further stimulate 

the growth of a national literature. A sense of national awareness 

is developed through literature and 'in the fragmented society of 

South Africa this remains true, for all writers derive from the en-

vironment which they inhabit. In this way literature also serves 

the desirable political end of understanding,226) and even if not 

225)see 'Forster's Family Reunions' in English Literary History, Vol. 
25 (Maryland: The John Hopkins Press, 1958). 

226)John Povey, 'Teaching Literature in South Africa' in Annual Re­
view (The English Academy of South Africa), 1979, p. 34 
(Typewritten). 
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great the child will still gain insight into his own society. John 

Povey writes: 

From my vigorous Leavis-based training I could 
readily make the case that South African master­
pieces are not maste rpieces on the scale of the 
greatest writings of Britain .. . . I could demon­
strate convincingly that George Eliot is a "greater" 
novelist than Olive Schreiner. BUT, greatness is 
not the only consideration, or we would study on-
ly Shakespeare or, for the twentieth century, 
read only Yeats. There are other educational 
considerations. They do not require you to 
abdicate considerations of quality nor sully 
purist standards, but rather focus upon the prac­
tical excellence found in many writings, in this 
case rendered the more significant by the cultural 
inheritance in which they flourish.227) 

Stephen Gray, a South African author and educationist, feels that the 

exclusion of South African and African Literature from the prescrip­

tions is a denial of the fact that Africans have their own litera­

ture. 228 ) 

Some teachers interviewed feel that a small percentage of South African 

works should be included in the prescriptions but that the emphasis 

should always be on the classics . Those South African authors who 

have been included more recently are Reitz, Paton, and Pauline Smith . 229 ) 

227)John Povey, p. 33. 

228)Stephen Gray, 'Some Reasons for Including South African and African 
Literature in the English Teaching Syllabus' in Crux: 13:3, 
(Oct . , 1979), pp. 13-19 . 

229)South African authors who have been prescribed for the lower stan­
dards and for the subject "English Literature" in the Cape include: 
H. Rider Haggard, Fitzpatrick, Lawrence Green, Uys Krige, J. Bulpin, 
John Marsh, Eric Rosenthal, J. Wolhuter, G.S . Stokes, Hedley Chil­
vers, A.M. Pollock, H.V. Morton, Leonard Fleming, M. Nesbitt, A.C. 
White, F. Wightman, Dorothy Fairbridge, B. Fuller, Brickhill, Kolbe, 
Cullen Goulsbury, A.S. Cripps, W.C . Scully. 
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Deneys Reitz 

Reitz's journal, Commando is a classic which can also be viewed as a 

work relevant to the society in which it originated. Its Afrikaner 

author based his work on actual events in the Anglo-Boer War, a war 

which was to create so much tension between the English and the Afri-

kaners. The inclusion of this work is significant, therefore, be-

cause it indicates a lessening of tension and an increase in under-

standing between the two language groups. 

J . C. Smuts, a South African and an international politician realized 

the importance of this work when he prefaced it, writing: 

The Boer War was other than most wars. 
It was a vast tragedy in the life of a 
people whose human interest far surpassed 
its military value. A book was wanted 
which would give us some ins ig ht into the 
human side of this epic ~ truggle between 
the smallest and the greatest of peoples. -
J.C. Smuts's Preface to Deneys Reitz, 
Commando 

It can, therefore, be speculated, that it was because of its 'human 

interest' that this work has recently been prescribed for JMB as 

an alternative . 

While many teachers question the exclusion of South African lite­

rature, others complain that the standard of the works is not high 
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enough. A survey made by Mr Kent230 ) shows that the response to the 

prescription of The Beadle by Pauline Smith, compared to the work of-

fered as an alternative to her novel, in 1975, was as follows: 

The Beadle 13 
The Go-Between (Hartley) 41 

5 
4 

5 
8 

Note that The Go-Between is far more acceptable than the South African 

prescription. 

Cry The Beloved Country, however, is rated highly: 

Cry The Beloved Country 45 8 3 

Cry The Beloved Country is relevant to today's South African society 

because Paton makes comment on the problems facing urbanized blacks in 

230)In 1977, Mr J.P. Kent, the chairman of the Cape Selection committee, 
made a survey of the reactions of teachers to the prescribed works. 
Pupils were not included in the survey as he felt that they would 
not be able to assess the works with any accuracy. The teachers 
were required to indicate for each title whether they considered 
it: 
(a) A good choice, which they should, therefore, recommend for 

setting again; 
(b) A work that merited only moderate consideration; 
(c) A poor choice which should not be set again. 

A high score in the first column would merit the novel being pre­
scribed again but high scores for the total of the 2nd (b) and 
3rd (c) columns should be suspect and a high score for the 3rd 
column (c) shows it to be a poor choice. 

- J.P. Kent, 'Analysis of Prescribed Setworks in English' in 
Education Gazette, Vol. 87, April 1977. 
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South Africa today. But this work is also recognized as a classic 

and has universal appeal because Paton gives an unbiased account of 

situations and portrays human feelings . Published in 1948. Cry the 

Beloved Country was immediately acclaimed but it was only some years 

later that it was prescribed and by Cape and JMB only and chiefly as 

an alternative. It has been highly commended by JMB selectors and 

teachers according to a survey made by John Gardener in 1969231 ) 

More recent Prescriptions by British Authors 

Will iam Golding 

Of a still higher rating than Alan Paton's work is William Golding's 

Lord of the Flies. 

Lord of the Flies 58 8 5 

This novel might have been prescribed more frequently in the nineteen-

seventies because of a favourable literature examination report in 

1970, the first year of its prescription. in which its obvious appeal 

to adolescents was noted . - This is important to note because many 

of the examination reports consulted have been unfavourable . It was 

felt by the examiners that Lord of the Flies had appealed because 

the pupils could identify with the characters and that it was enjoyed 

and appreciated at all levels. It was reported that: 'Even the 

231)See Appendix. p.223 . 
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weaker candidates seemed able to perceive the general themes of the 

work'. The work, therefore, was relevant to the adolescent as adoles-

cent (or child) and may not be of universal interest. 

Other novels more recently prescribed which have adolescents or 

children as their main characters include the following: The Shrimp 

and the Anemone and the Go-Between by Hartley. These two works, and 

The Beadle by Pauline Smith, portray the awakening of love between 

two people. 

Other works in this category are: Huckleberry Finn, An Episode of 

Sparrows, A High Wind in Jamaica, A Separate Peace, To Kill a Mocking 

Bird, Commando, Dickens's novels and The Story of an African Farm. 

George Orwell 

Both Animal Farm and George Orwell's other work Nineteen Eighty Four 

deal with 'work situations' and 'working class characters' which make 

them relevant to more people than, perhaps Jane Austen's works in 

which working characters are never seen. Orwell's disillusionment 

with the Communist Party is very evident in Nineteen Eighty-Four, a 

work similar to that of Aldous Huxley's Brave New World. In Brave 

New World, Huxley gives a terrifying account of the logical conse-

quences of totalitarianism. These works seem especially relevant in 

an age when the ideologies of so-called police- states keep their 

people isolated from people of other countries. One only learns 

about conditions in these societies by those opposed to the system 

and writing in exile, for example, Soltzhenitzyn whose 'One Day in 
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the Life of Ivan Denisovitch has been prescribed recently. 

George Orwell's Animal Farm (pub. 1945) is a pol itical satire of con­

temporary institutions which he directed at Stalinism. This work 

has been ariticized by many as not being a suitable setwork book but 

it has proved popular with the teachers as can be seen by its rating. 

Animal Farm 59 10 2 

Alan Hindle maintains that 'George Orwell's popularity continues to 

grow among the young' because he 'retains his immediacy', because of 

the 'apparently ephemeral nature of his topics' because he 'is very 

much a man of his period' and because his works are 'heavily involved 
232' with the problems of his own generation'. I R.C. Churchill writes, 

however, that the 'immediate satirical impact of Orwell's story is 

lost as many years have elapsed since the reign of Stalin' .233) 

Teachers in South Africa feel, however, that this work is still ap-

propriate in a country which is totally anti-communist in character . 

There is evidence in remarks made by post-matriculation students, how-

ever, that this fable was not always fully understood by some children. 

D.H. Lawrence 

D. H. Lawrence is yet another author who, like Dickens and some more 

modern authors, revolted against the de-humanizing effect of an in-

232)Alan Hindle, 'The Relevance of George Orwell' in The Use of 
English, Vol . 23, 1971/2, p. 33. 

233)R . C. Churchill, 'Text and Context in Animal Farm', in The Use 
of English, Vol . 23, No 4, 1972, p. 314. 
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dustrialized society. His Sons and Lovers, prescribed very recently, 

is a fairly traditional regional novel and autobiographical in charac­

ter. The protagonist in the novel struggles against his background 

of a changing industrialized Nottinghamshire and against an intense 

family life . Sons and Lovers is one of the novels more recently 

prescribed which deals to some extent with the exploration of private 

experiences . Like many other authors of his age, he writes of dis­

illusionment with a world which has not improved since the First 

World War. The inclusion of Sons and Lovers recently has been re­

garded by some teachers as rather a 'daring choice'. 

Graha~ Greene 

Because of the competition of television and films, many modern authors 

have had to adapt their style of writing in order to appeal to a pu­

blic which no longer reads as often as they did before. Greene has 

developed a type of film technique in his novels, Brig hton Rock and 

The Power and the Glory. Thus, although he deals with serious sub­

jects, like persecution of a minority group and gang warfare, his 

works do have some entertainment value. In Brighton Rock the chief 

character is a teenager and the subject-matter should involve teen­

agers in thinking about problems which they may have to face either 

in their present situation or in the future. 

The American Authors 

F. Scott Fitzgerald 
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A note of disillus ionment is seen in many of the American novels pre­

scribed since 1967. The Great Gatsby (pub. 1925) by F. Scott Fitz­

gerald, is a disciplined piece of writing in which the corruption 

brought about by excessive materialism is well presented. This novel 

is one of the few more recent prescriptions to have been prescribed as 

a clear prescription. 

John Steinbeck 

John Steinbeck uses a migrant family to illustrate, in his powerful 

novel, The Grapes of Wrath, what a rich capitalistic state means to 

underprivileged families. The situations portrayed in his work are 

especially relevant as they reflect similar situations in South 

Africa. His works, the other one being, Cannery Row, are recognized 

as modern classics which also reflect in many aspects the modern 

world. 

Stephen Crane 

Stephen Crane's work The Red Badge of Courage (pub . 1895), has only 

recently been prescribed and as an alternative for JMB in 1978. In 

its por trayal of the brutality of modern warfare and the psychological 

effect it has on individuals , it also examines the theme of systemati-

zation. It is possible that his work has been included to test the 

response of teachers and pupils to this type of work. 
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Ernest Hemingway 

Other novels which strongly denounce war with its horror and brutality 

and its physical and psychological effects on the individual soldier. 

are Ernest Hemingway's best known novel. A Farewell to Arms (pub . 

1929). depicting the 1914 - 1918 War. and his most successful no­

vel. For Whom the Bell Tolls (pub. 1940). 

Hemingway writes of drinking. sexual promiscuity. physical sensations 

and violent death and he broods. in his disillusionment with the pre­

sent. about the past. Recent ly there has been an increase in the 

prescription of Hemingway's works as alternatives. His other short 

novel. The Old Man and the Sea,is parabolic in character. 

It is interesting to note at this point that Cambridge "0" has pre­

scribed three American novels while JMB has selected ten for alterna-

tives. This surely means that JMB is testing the suitability of 

these novels before making clear prescriptions. It must be remembered 

here that the first prescription of American prose-works was only made 

in 1967. 

One reason. perhaps. for exposing adolescents to the type of litera­

ture mentioned above. is to help them to realize that the aggression 

which they feel within themselves is common to all men . 

Finally in this section. it is significant to note that some of the 

works with a high rating by Cape teachers have also been rated highly 
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by the prescribers judging by the number of times they have been pre-

scribed. Those prose-works which have been prescribed most fre-

quently are shown with the teachers' rating below. 

Jane Austen Pride and Prejudice 47 10 4 
(Persuasion 16 12 3) 

Charles Dickens Great Expectations 40 10 3 

Emil y Bronte Wuthering Heights 66 9 3 

Thomas Hardy Far from the Madding 
Crown 68 7 4 

Some recently prescribed works have also received a high rating. 

Thomas Ha rdy Tess of the d'Urber-
villes 46 12 8 

Harper Lee To Kill a Mocking 
Bi rd 53 2 2 

Conclusion 

Those prose-works which have been prescribed frequently are univer­

sally acceptable traditional classics. Many of the works more re-

cently prescribed are more relevant as portrayers of twentieth century 

society than the traditional works, even if only in some aspects, but 

they are also recognized classics. The needs of adolescents to under-

stand their own problems through identification with characters of 

their own age has been recognized by the inclusion of more works with 
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adolescents or children as the chief characters at a st age when they 

are studying works at greater depth . This aspect in the prescriptions 

shows a changing attitude by elders towards the youth of today. For­

merly taboo subjects like sex, violence, crime and racialism234 ) have 

also now found a place in the prescriptions pointing to a change in 

the mores of our society. In this respect there is a moving away 

from the mores of Victorian society, which have for so long governed 

the customs in South Africa and which may still be doing so for the 

Afrikaans section of South African society, to a more modern and less 

conservative approach in life. These are slow evolutionary changes 

and not a complete break with tradition. A Zimbabwean selector 

wrote with regret in 1980 that: 'much contemporary drama and fiction 

is altogether too "permissive" to be studied in our conservative 

school s' . 

It could be noted here also that the custom of writing an external 

examination in literature has been criti cized for many years but a 

suitable alternative has not been found. Some ideas expressed on 

this subject are to be found at the end of this thesis. 235 ) 

234)It is significant to note here that works dealing with the colour 
question were not introduced into the prescriptions in white 
schools until the 1970's, that is afte r differentiation on colour. 
Othello was prescribed by Natal in 1977 and by JMB in 1979; To 
Kill a Mocking Bird was prescribed by JMB in 1973/6 as an alterna­
tive and by Cape in 1977 also as an alternative and as a clear 
prescription in 1979 as well as for Cambridge "0" in 1971/2 where 
black pupils would have stud i ed it as would those black students 
writing JMB; E.M. Forster's A Passage to India was introduced 
into the JMB prescriptions again as an alternative in 1970 after 
having been prescribed last for JMB and Natal in 1951/2; To Sir, 
With Love gives a black man's view of his position in a democratic 
society. Achebe, recently prescribed for JMB and Cambridge shows 
the influence of the white man on the primitive Ibo society in his 
works No Longer at Ease and Things Fall Apart. 

235)Appendix, p. 219. 
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POETRY 

An anthology of poetry is prescribed each year and a variety of about 

forty poems is selected from it for study. This section is concerned 

mainly with the responses of teachers and pupils to the poetry pre-

scribed. Similar poems have been prescribed for all boards. 

Why teach poetry in what James Reeves describes an an 'unpoetic age', 

an age in which the 'taste for poetry is not widespread,236) . This 

realization that not everyone is readily interested in poetry today 

concerns many teachers whose duty it is to teach poetry and to en-

courage their pupils to write their own . But, although an interest 

in poetry is not as evident as it was in, for example, the Elizabethan 

era, 'There is poetry in everyone, deep down beneath, where everyone 

really lives, lies poetry . ,237) This is so even when there appears 

to be a natural decline in the enthusiasm for poetry during the adoles-

cent years because the emotions are hidden to a large extent. Where 

there is emotion, however, even if it is hidden, there is a feeling for 

poetry. Young children react spontaneously to poetry and so do 

adolescents, it has been observed, when good methods of approach to 

the poetry are used. However, Cairncross has noted that: 

For some chosen spirits a love of poetry comes 
and grows of itself. They pass without effort 
from an early delight in nursery rhymes to the 
works of the great poets; their natural interest 
is strong enough to brush aside all obstacles 

236)James Reeves, Teaching Poetry (London: Heinemann, 1967), p. 4. 
237)Dwight L. Burton, Literature Study in the High Schools (3rd Ed.; 

New York: Holt Rinehart and Winston, Inc., 1970), pp. 113-4. 
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that stand between them and the pleasure of 
poetry. But for others - and these are in the 
majority - a taste for poetry must be carefully 
tendered and fostered. Taste is for most of 
us a matter of slow growth and conti nuous study 
and training. It cannot be iJ rmed wi thout 
knowledge. comparison and ana lysis of the best 
poetry; and this cannot be acquired without 
assistance and guidance. A thorough acquain­
tance. gained in this way. with even a few great 
poems. is a sufficient foundation for a sound 
and lasting delight. 238 ) 

Poetry is. therefore, prescribed because of its value in developing 

good taste and because it gives pleasure . Because it affords plea-

sure. it is a worthwhile activity. Many of the poems prescribed. 

however. appear too difficult for the pupils concerned and. accord i ng 

to many remarks made by post-matriculation students. pupils become 

bored and frustrated . Many teachers also feel that much of the 

poetry is difficult even. they admit. for themselves. However. it 

is felt that the pupils must become acquainted with the great poets 

at school otherwise they might never meet up with them again. The 

great poets have been prescribed every year, except on rare occasions 

when anthologies of only South African verse have been prescribed. 

In an analysis made by the writer of all the poetry prescribed for the 

Cape Senior Certificate from 1945 to 1975, the following poems, in 

order of popularity for the selectors. were most frequ~tly prescribed. 

This analysis will reflect the position in other areas as well be-

cause similar anthologies were used. 

238)A S C ' d . . alrncross, e ., Poems Old and New (London: Macmillan & Co. 
Ltd . , 1951), p. xi . 
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The Most Frequently Prescribed Poems for Cape Senior Certificate 
Higher 1945-1975 

'Elegy Written in a Country Churchyard' 

'Ode to the West Wind' 

'Ode to the Nightingale' 

'Let Me Not to the Marriage of True 
Minds' 

'Dover Beach' 

'On His Blindness' 

'The Canterbury Tales' (extracts) 

'Ulysses' 

'Lines Composed Above Tintern Abbey' 

'Ode on a Grecian Urn' 

'Shall I Compare Thee to a Summer's Day' 

'My Last Duchess' 

'Death Be Not Proud' 

'Miners' 

Gray 

Shell EY 

Keats 

Shakespeare 

Arnold 

Milton 

Chaucer 

Tennyson 

Wordsworth 

Keats 

Shakespeare 

Browning 

Donne 

Owen 

(1716-1771) 

(1792-1822) 

(1795-1821) 

(1564-1616 ) 

(1822-1888) 

(1608-1674) 

(?1345-1400) 

(1809-1892) 

(1770-1850 ) 

(1795-1821) 

(1564-1616) 

(1812-1889) 

( ?1571/2-1631) 

(1893-1918) 

All the above poems have been prescribed more than fifteen times in a 

period which covered thirty-one years. These poems have also been 

popular selections during the period of 1975-1980 despite the inclusion 

of more modern poems recently. 

According to an analysis of remarks made by post-matriculants, the 

following poems were enjoyed by both selectors and pupils: 

'Death Be Not Proud' 

'My Last Duchess' 

'Ode to a Nightingale' 
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'Ode on a Grecian Urn' 

'Ode to the West Wind' 

T.S. Eliot's 'Journey of the Magi' is a favourite poem with adolescents 

which does not quite fit into the above groups but it has been pre­

scribed 10 times in the space of 31 years and 13 times from 1962 to 

1980. Other poems which have been enjoyed by pupils include the fol­

lowing: 'Greater Love', 'Dulce et Decorum Est', 'Cape Coloured Bat­

man', 'Walking Away' and poems by Dylan Thomas. Poems which have 

been frequently prescribed throughout the period under discussion and 

which are not mentioned 'lbove are the follovling: 

'The Closing Speech from Dr Faustus' (Marlowe) 

'Ode on the Intimations of Immortality' (Wordsworth) 

'London 1802' (Wordsworth) 

'The Laboratory' 

'The Lotus Eaters' 

'Lycidas' 

'Meeting Point' 

'Miners' 

'When I Have Fears' 

'My Mistress's Eyes' 

'The Rape of the Lock' 

(Browning) 

(Tennyson) 

(Mi lton) 

(MacNeice) 

(Owen) 

(Shakespeare) 

(Shakespeare) 

(Pope) 

The above-mentioned poets are the ones which the selectors feel the 

children must meet before they leave school whether they are ready for 

them or not while other educationists feel that more attention must be 

given to the special needs and interests of the child. Wordsworth, 
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for example, has been prescribed every year, yet it is felt by some, 

for instance, Winifred Whitehead, that adolescents have not the under­

standing or judgement to cope with his poems and therefore cannot give 

an honest and individual criticism about the poems. Others argue, 

however, that poems can be studied at different levels and, there­

fore, there is something in every poem for individuals unless the poem 

is too complex to simplify. 

Adolescents have expressed a preference for narrative poetry, even at 

Senior Certificate level where very little of it is prescribed. The 

ballads, however, a few of which have been prescribed at this level, 

could have value in this respect. The value of these folk ballads 

lies in the fact that their r hythms are similar to the rhythms used in 

folk-singing so popular today among teenagers and, despite the fact 

that the ballad characters are kings, and knights and ladies living in 

a mediaeval society, the incidents are not dissimilar to modern inci­

dents in modern societies. Love quarrels and murders still take 

place whether one lives in a castle or in a block of flats, ship­

wrecks are frequent and revenge not unknown. The super-natural 

elements are also of interest to the adolescent. All the elements 

of life are expressed in the ballads and, therefore, they are useful 

stimuli for creative writing. These English ballads have universal 

appeal, despite their rootedness in Britain, and South African children 

could be encouraged to write down modern incidents in ballad form. 

Pupils still at school and post-matriculation students have commented 

on their preference for war and anti-war poetry above some of the other 
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more modern poetry . One teacher at least, however, has condemned the 

prescription of war poetry while South Africa has a war on her borders. 

The teacher concerned feels that : 

Wilfred Owen's poems on war, such as "Dulce 
et Decorum Est" seem a rather irresponsible 
choice in these times, when we need as little 
negative conditioning as possible - after all, 
we are involved in a war, too. Although war 
should not necessarily be glamorized or roman­
ticized, some more positive approach, or a 
total disregard, is more desirable. 

Other teachers, however, feel that idealist young people should be ex-

posed, albeit vicariously, to the slaughter and enforced conformity 

of war so that they will strive towards its prevention. 

Various reasons are given for the inclusion of modern poetry in the 

syllabus. There are those, for instance, who feel that a study of 

the poems which reflect the dullness of life should move young people 

from apathy into activity and should help them to realize that mate­

rialism does not lead to happiness. 

In the Preface to the Eleventh Enlarged Edition of The Living Tradition 

(an anthology which has been frequently prescribed in both the old and 

the enlarged editions) we find reasons for the enlargement to include 

modern poetry . (The first edition was compiled twenty-five years 

ago. ) In defence of modern poetry we read : 

Admittedly, modern poetry is experimental in 
its mood. So of-course, was Marlowe experimental, 
in his day and fashion, and so of-course was 
Shakespeare, and Dryden, and Wordsworth, and Pope . 
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What modern poets do, however, is to think and 
talk in modern idiom. Their war poetry, for 
instance, mention tanks, not hauberks, and bom­
bers, not battering-rams or horses . They are 
also alive to the industrial background of mo­
dern life and its impact on living. They are 
aware, moreover, of the travail of a new world 
struggling to be born, and of the tragedy that 
this implies for large sections of present-day 
humanity. 

Concerning this, we may note that no great poetry, 
in its day, sought to turn its eyes from life, and 
the steadiness and the fullness of the poet's gaze 
determined the ultimate value of his poetry. Homer, 
Chaucer, Milton, Keats - all interpreted life 
through the idiom of their day and doing so caught 
in their poetry the flame at the heart of life . 239 ) 

It is felt that the modern poetry has more appeal to both pupils and 

teachers, to the latter because it is fresh to them and, therefore, 

they should be able to present these poems with more enthusiasm. 

Many post-matriculants, however, did not appreciate some of the more 

modern poems with which they were confronted at school. Others pre-

ferred them. This latter point illustrates the difficulty selec­

tors would have if they were to consider only what pupils would enjoy. 

It is interesting to note that the most frequently prescribed poem for 

all boards, Gray's 'Elegy Written in a Country Churchyard' has not 

once been mentioned by any student when making comments about the pre-

scribed literature studied at school. This is not significant, how-

ever, if one bears in mind that pupils can be influenced unconsiously 

by the universal ideas expressed in poetry. 

239)Tyfield, Nicol and Rumboll, The Living Tradition, Verse in English 
1340-1970 (Cape Town: Maskew Miller, 1970), preface. 
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Pupils of this age-group have responded very well to the poetry of 

Dylan Thomas, especially after listening to Thomas's own recording of 

Under Milkwood. This work has been prescribed for Cambridge "0". 

' ... Dylan Thomas's poetry is perhaps specially 
interesting for its optimism. No other poet 
writing in English since Yeats has responded to 
life with such a consistently affirmative and 
positive note. This may in part account for 
Thomas's continuing appeal to readers w2~ oon't 
normally pay much attention to poetry'. 0) 

The small representation of South African poets disturbed at least one 

student who wrote of the poetry syllabus: 

The poetry choice could have been much better 
for no South African poets were included, except 
Roy Campbell. This is sad because it is im­
portant for pupils to be introduced, at a fair­
ly young age, to English written in their own 
country. 

The paucity of South African poetry has already been discussed. The 

Poetry '74' conference, held at the University of Cape Town in 1974, 

was considered to be a sequel to the 1973 Conference of the Afrikaans 

Sestiger writers. It was hoped that, among other objectives, 

some light would be thrown on how the South African poet, writing in 

English, stood in relation to contemporary society and the socio-

political situation in South Africa. As part of the festival, poets 

read their poems to African, Coloured and White senior school pupils 

240)George Macbeth, ed. Poetry 1900 to 1965 (London: Longmans). 
p. 235. 
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at different centres and stimulated the pupils, in this way, to write 

and to present their own poetry. The South African poetry, written 

and read by both white and black poets, had obviously appealed t o the 

high school pupils for this to have taken place. These poets have not 

been incl uded in the prescriptions as has already been noted. 

Perhaps, the themes found in the modern poems are more relevant to our 

modern industrial society but in exploring the depths of all the poems 

prescribed the pupils should be influenced by ideas of permanent value . 

DRAMA 

In the drama section George Bernard Shaw dominates the prescriptions. 

This is probably because, until his death in 1950, Shaw 'was unchal­

lenged as the leading dramatist of the century and a master of prose 

style,241). His works are still relevant to the present capitalist 

society and still popular according to the rating given to some of 

his works by the Cape teachers. 

Pygmalion 

Arms and the Man 

For example: 

58 8 

61 12 

2 

5 

Shaw's dramas continue to feature among the alternatives offered but it 

is interesting to see the introduction of more contemporary dramatists 

into the syllabus, like Wesker, for example. Of particular interest 

to the pupils appears to be the poetical dramas, for instance, Murder 

241)T.F. Evans, ed., Shaw, The Critical Heritage (London: Routledge & 
Kegan Paul, Ltd, 1976) p. 1. 
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in the Cathedral (T.S. Eliot), The Zeal of Thou House and Under 

Milkwood (Dylan Thomas). These dramas have continued to interest 

pupils after leaving school as shown by the number of times the first 

two mentioned have been performed and produced by post-matriculation 

students. 

Two other dramas which have received a high rating by teachers and 

which have also appealed to the pupils are: 

The Barrets of Wimpole Street 

The Importance of Being Ernest 

54 

62 

16 

13 

3 

3 

It is interesting to note here that when pupils were given the oppor­

tunity to choose and to produce their own pla~42), they chose works 

which showed their concern about injustice and inhumanity and an in-

dication of their desire to extend goodwill to others. The inclusion 

of dramas in the school programme is important especially if scenes 

from the plays are actually acted. Adopting the roles of different 

characters helps pupils to understand the range of human possibilities 

and the complexity of human relations. It also increases their under-

standing of the motives of other people. This helps in the develop­

ment of judgement . 

ESSAYS 

A selection of essays has been prescribed most years . Many feel .that 

242)See the article by Robin Malan reprinted from the 'Pretoria News' 
in Crux, Vol. 12 :3 (Foundation for Education, Science and Tech­
nology, July 1978). 
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it is important to study these essays not only because the child has 

to write so many essays himself. and can use them as examples. but also 

because of the relationship of the essay to the li fe and experiences 

of man. The essayist explores the nature of his subject and in 

doing so describes his observations and expresses his feelings. his 

ideas and his opinions in relation to the topic he has chosen. A 

variety of topics is examined by the essayist and in this way a large 

body of information and wisdom can be conveyed. 

The inclusion of the essay has been criticized by other teachers. how­

ever. because of its apparent lack of appeal to pupils. They point 

to its dullness. its lack of narrative. to abstractions that are too 

difficult for the less bright children. the difficulty of analysing 

its form and to the subject-matter much of which seems unrelated to 

the modern era . But children can be motivated to read and enjoy 

essays and go from them to the reading of articles i n magazines and 

newspapers which would relate to them directly. Jerome Carlin 

writes : 

The splendour of literature teaching is its 
illumination of life. With the essay partic­
ularly. teacher and pupils can probe at the 
ideas about life and society that thoughtful 
writers have deliberately exposed to view. 243 ) 

It is precisely this illumination of life to which the teaching of lite­

rature should be devoted and which in its turn depends upon the careful 

and imaginative selection of setworks for study . 

243)Jerome Carlin. 'This I Believe About the Essay' in Literature for 
Adolescents. Richard A. Meade and Robert C. Small. Jr .• eds . 
(Columbus Ohio: Bell & Howell Co. 1973). p. 284. 
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THE POLICY MAKERS 

When one considers what effects the study of literature could have on 

the development of individuals, and what contribution this study could 

make to society, one realizes the importance of those who select and 

those who govern the choice of prescriptions . The usual procedure 

is for a panel of selectors to submit their choices to the various 

education departments. From evidence gathered these selections are 

usually, but not always, favourably received and adopted in toto. 

For the purpose of trying to establish what their aims and views are 

on the teaching, prescribing and examining of English Literature, let­

ters were addressed to many selectors personally and their replies are 

summarized in this short chapter. 

Replies were received from all provinces in the Republic of South 

Africa and from Zimbabwe. All those selectors who replied showed a 

great interest in the subject under discussion. Many had received 

their degrees at Rhodes University while others had attended the 

University of Witwatersrand or the University of Cape Town. Of those 

who had received degrees or diplomas from an overseas university, all 

had attended Oxford and not one Cambridge. This is important because 

of the different approaches to literature adopted by these two univer-

sities . Cambridge follows the Leavisite and I.A. Richards school of 

practical criticism and a concentration on traditional works while 

Oxford concentrates on a more global survey of literature. The 
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majority of those from whom replies were received had had considerable 

teaching experience but there were very few who have held office as se-

lectors for a long period, therefore the latter have not yet had time 

to influence changes. 

Only one, the chairman of a selection committee for a long period, had 

not majored · in English but in 'Philosophy, Politics and Economics'. 

During his period of office, however, the innovations made suggested 

progress and the patterns of prescription followed were similar to 

those of other boards. The majority of selectors approached held MA 

degrees. 

Inn uences 

It is significant to note that in their replies to my request for in-

formation about the influence critics, writers or lecturers had had on 

their approach to literature, some included thoughts on the way litera-

ture had been presented to them at school. Not one was impressed by 

the methods used in the presentation of literature twenty or more 

years ago, many finding that the love of literature was inherent in 

them. The South African poet, Guy Butler, was mentioned by various 

selectors as having had a great influence on them. Prof. Malvern 

van Wyk Smith writes about Guy Butler's influence as follows: 

[ He] has been an ·enormous i nfl uence. He 
really completed my education by making me 
aware of all the fascinating literary activity 
in South Africa, past and present, and by getting 
me to treat it seriously . ' 
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A Zimbabwean selector was also influenced by Guy Butler and by Alan 

Hall. She writes: 'it was the world that these two opened up and 

their pleasure in literature that has informed much of my approach' . 

Professor Peter Haworth was an inspiration to at least two selectors 

because of his superb rendering of Dickens. Mr Morrell of the Orange 

Free State writes: 'his approach was inspirational and backed into 

the history and relevant social context'. Other sources of inspira­

tion were Dr Wahl, a lecturer at Rhodes University, David G lham and 

Dame Helen Gardner (Oxford). 

Guy Butler himself was influenced by Afrikaans Nederlands at Rhodes 

University especially in regard to S.A. Literature which played an 

important 'pioneering role' in his poetic awareness. This influence 

is noted today in Butler's agitation to get more English South African 

works prescribed. 

Other selectors were influenced by the critics I.A . Richards and 

F.R. Leavis, two writers who have brought revolutionary changes in 

the teaching of literature but, as has been noted earlier concentrated 

only on great literature. 

Prof. van Wyk Smith, the pr'esent chairman (1980), of the Joint Matricu­

lation Board for English First Language, mentions other people besides 

Guy Butler who have influenced him but says that he himself has not 

been involved long enough in the selection of works to have had any 

influence. He mentions Arthur Ravenscroft 'who progressed from Cam­

bridge practical criticism to being involved in contemporary African 
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and Commonwealth Literature'. 

The influence of Guy Butler and Arthur Ravenscroft244 ) might be seen 

in the prescription of South African and African works. Their in­

fluence has not yet proved strong enough because as has been noted 

there is still a paucity of these works. Peter Haworth's influence 

might be responsible for the number of times Dickens has been pre­

scribed for all boards,except Cape,while others may have influenced 

the choice of more contemporary works because they followed the Ox­

ford school of thought which advocates much wider reading than does 

Cambridge. 

The selectors expressed their regrets, many of these pointing to the 

fact that selections were affected by the external examination. A 

JMB selector, R. O. James, regretted that not enough attention had 

been given to the consideration of African Literature for prescription 

but added: 'I am not sure how easy it would be to do so in the pre-

sent fonn of the examination except perhaps in the "non-examinable" 

section. ' James also regrets that not enough enterprise has been 

shown by the selectors in 'widening the range of meaning by, for in-

stance. suggesting books on chosen themes . .. but this kind of adven­

ture. which depends on the examination, is perhaps not strictly with-

in our mandate'. he says. 

Another JMB 'observer' on the selection committee writes that 'as a 

teacher of over twenty years experience it grieves . .. [her] that so 

244)Arthur Ravenscroft gave a talk at a conference in Grahamstown in 
1967 . 
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much of the joy of learning has vanished from the study of literature'. 

She blames this lack of delight to the analytical approach which is 

found to be necessary in preparation for senior examinations. 

Many of those who replied dwelt at length on the humanizing aspect of 

literature. Not one omitted to mention this important aspect. In 

his regret that essays had been excluded from the Cape syllabus for a 

time, for example, Mr J .P. Kent, convener of the book selection commit­

tee for the Cape, mentions among other qualities 'the humanizing and 

cultural value of the essay'. An observer on a selection committee 

prefers to teach the lower standards because she can use a more 

humanistic rather than an analytic approach, there being no external 

examination to prepare for. In general all that which was regretted 

concerned directly or indirectly the external examination system. 

Most of the heads of selection committees have made contributions to 

education themselves by delivering talks at conferences, publishing 

articles and doing research work. Their contributions have been 

used in this research. The selectors who did reply to requests for 

information are obviously most enthusiastic and conscientious about 

the responsible positions they occupy as custodians of Southern 

Africa's l i terary tradition. It is to the selectors that acknow­

ledgement must be given for the slow evolutionary changes from 1945 

to 1966 which maintained the stability of the system, and the quicker 

changes from 1967 onwards in content, and from 1969, in the change of 

pattern of prescription which was to lead to a more humanistic ap­

proach in the teaching of literature but which, unfortunately. is still 

dictated by the external examination. 
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That the form of examination determines the choice of works is indi-

cated in the following extract from a letter from one of the JMB se-

lectors, R.O. James: 

I think we achieve a reasonable balance in our selection 
of prescribed books between modern and established lite­
rature. On the other hand, we have not done enough 
about African literature in English; I am not sure how 
easy it would be to do so, in the present format of the 
examination, except perhaps in the "non-examinable" sec­
tion. Nor have we been very enterprising in widening 
the range of reading by ,for instance, suggesting lists 
of books on chosen themes; but this kind of adventure, 
which depends on the form of the examination, is per­
haps not strictly within our mandate. 

This said, I think the kind of choice we offer, and the 
nature of the literature paper itself (in the JMB exam.), 
are very suitable for fairly able pupils, and especially 
those who intend to continue with their English studies 
at university level. However, it seems to me less 
satisfactory for two reasons: (a) English at matric. 
level is not a specialist subject, but, as you know, is 
compulsory, and is one of the six or seven subjects re­
quired for a pass. So even quite able pupils are not 
necessarily orientated towards English studies. And the 
sheer volume of work any matric. student has to get 
through is quite mind-boggling. (b) The "matric" exami­
nation is not really just a matriculation (i.e. university 
entrance) examination at all, but is a general-purpose 
school-leaving qualification; many pupils who plod their 
way more or less successfully through "matric" are really 
quite unacademic. So that, in effect, taking (a) and . (b) 
above into account, we are setting a literature examination 
which, if properly prepared and taught, is really only 
suited to a quite small proportion of the pupils who 
actually attempt it. 

The result is that, instead of acquiring genuine literary 
skills, most pupils (and, under pressure of time, this 
includes many who do have an aptitude for the subject) are 
"crammed" for the examination, and are able to produce their 
pre-digested information and opinions, as required for the 
C's and D's they are awarded, without having any real idea 
what the subject is about . The proportion of candidates 
who produce the A's and B's which, I think, reflect genuine 
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literary competence, is very small. In short, I 
think we have a good literature syllabus, and a good 
literature paper, but in the context of a bad examination 
system. 

I should like to see (a) a specialist literature paper, 
along the lines of the present one, but as an optional 
subject choice (b) for the compulsory English paper, 
a more "popular" and less "literary" selection of pre­
scribed books (without making concessions to the more 
debased kinds of writing), and certainly a more general 
and less critical type of question in the examination -
"critical", that is to say, in the technical sense, for 
opinions and judgements should remain important (c) in 
an ideal world, something more like the English system of 
o and A levels, allowing pupils to specialise in two or 
three subjects in their last year or two at school. 
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Examinations - A Social Custom 

Strictly speaking this section does not belong to the comparative study 

but a recurring motif in this study has been the influence which the 

external examination has had on the selection and the presentation of 

English Literature. It is generally felt that the external examina­

tion system affects the teaching of literature adversely. and in some 

instances determines the choice of works, but that some form of exami­

nation is necessary. 

According to a dictionary definition. the purpose of an examination is 

to test the amount of knowl edge 1 earnt withi n a certa in peri od. The 

knowledge and wisdom in literature cannot be measured by means of a 

formal written examination, nor can one measure the emotional response 

to literature which is another aim of teaching it. If we cannot measure 

accurately the response to it and the experience gained by the study of 

it why do we examine it in its present form? 

Most educationists and teachers consulted feel that some form of exami-

nation is necessary but for different reasons. It is felt. for in-

stance. that the subject would lose status if examinations were abolish­

ed and that the external examination has ·a beneficial effect on the 

teaching of literature. On the other hand the majority feel that the 

examination cramps their style of teaching and affects the responses of 

the pupils adversely. Instead of allowing scope for experiencing, for 

enjoyment and for discussion, many teachers feel the need to supply the 

children with information which they can learn off by heart. These are 
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the scraps of information which A.N . Whitehead terms 'inert ideas'. 

The teaching of literature, according to A.N . Whitehead, should result 

in active thought and not a passive reception of facts which can be 

regurgitated in examinations. Many teachers feel strongly that a type 

of 'Gradgrind System', as described in Hard Times, has been forced on 

them because of the present examination system and that they haven't 

had the opportunity or time to allow their pupils to appreciate the 

beauty of form and the emotional effects of literature to the fullest 

extent allowed by the confines of any teaching situation. 

Holbrook points out in his work, English for Maturity that more and more 

teachers are making bold experiments and working to bring a fine and 

rich literary experience to their pupils' and must do so in spite of an 

examination system which is inevitably inimical to creativity. He 

continues: 

Only teachers preserve the 'right answer' myth: there 
are no right answers in living, and it is time education 
faces up to it . There's no G.C.E. of marriage, no 
Advanced Level in suffering, no Distinctions in dying . 

... it should be possible, too, for everyone to 
be successful in their own degree, in living; and the 
achievements which make for this are not those which 
can be tested in examinations. We, the 'educated', 
ought to know this by now: why do we perpetuate a lie? 
Sometimes one feels it is because many dare not do the 
real work - dare not accept the true disciplines . 
Thought and creative use of the imagination are pain­
ful activities, whatever the satisfactions they later 
bring, through adjustment and self-discipline. Our 
toughest exigency in our English work with children is 
to concentrate first and foremost on the content of 
their work in terms of meaning and its comment on 
experience. 
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In an ideal society it should be possible 'for everyone to be success­

ful in their own degree, in living' but in our present society the 

value of a man lies in the qualifications he has on paper and hence a 

striving for better examination results . Intellectualism is still 

rated highly in modern society despite the emphasis on material values. 

The challenge which examinations offer is i n itself a good thing but 

the writer feels that examinations should be so structured so as to 

afford the best opportunity for every child to produce his best. 

It is also felt that only the teacher who has taken the children for 

literature should set their examination paper or rather should examine 

them. Many conscientious teachers feel that children's responses to 

literature could be tested orally and that this could be backed up by 

written assignments for those who are too shy to express themselves 

orally. One teacher suggested that individual oral examinations be 

given by the teacher in front of an inspector but this would be time­

consuming and also be an ordeal for most children. A system which 

the writer has used with first-year post-matriculation students has 

proved most successful for evaluation. Large classes have been divided 

into groups, and given topics, to discuss which relate to their set­

works. This is done fairly often. The teacher moves among the 

groups questioning and guiding and by 'listening in' to their dis­

cussions she is able to evaluate their responses as well as their pre­

paration for the discussion. Their extra reading can also be tested 

in this way . At school level, in small groups, a child who does not 

contribute will be noticed more easily than in a large group. Shyness 

in contributing in this way can be counter-balanced by short written 
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assignments of an intere: ting nature. The teacher could, when a 

child comes up with a good response or idea suggest that the pupil 

moves to join another group and share her idea with them and join in 

with their discussion. In this way children learn to criticize con­

structively while they socialize and the teacher can judge the ability 

of the child while she is 'listening in' without the child being aware 

of the fact that she/he is being evaluated. Here again, however, 

there can be no standardization because subjectivity might well play 

a role as a determining factor when evaluating the pupils. In the 

presence of an inspector who knows what works are being examined, how­

ever, a more objective result might be obtained. This group testing 

system is similar to the testing of individuals as described above and 

is a more humanistic approach making for better contact between the 

pupil and the teacher as the intermediary between the author and the 

audience. Discussion within groups allows scope for more pupils to 

make contributions and, therefore, more responses are evo ked. 

Literature in schools, the writer feels, would serve a nobler purpose 

if another form of evaluation could be found to replace the present 

examination system. 
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The HMC English Committee Questionnaire 

Early in 1975, the HMC English Committee sent a questionnaire to 

schools requesting the teachers to rate the books which has been set 

for JMB from 1971 to 1976 in order to assess the value of the works 

for future prescriptions. The results are tabulated below . 

1 represented top rating; 5 the lowest. Average scores are shown. 

Sha kes pea re 

1,2 Hamlet 

1,3 King Lear 

1,4 

1,5 

1,6 

1,7 

1,8 

1,9 

2,0 

Novel 

Lord of the 
Fl ies 

The Grapes 
of Wrath 

Wuthering 
Heights 

To Kill a 
i~ocki ngbi rd 

Sons and 
Lovers 

The Mayor of 
Casterbridge 

The Power and 
the Glory 

Death of a 
Salesman 

A Man for 
all Seasons 

Cry the Beloved 
Country 
1984 

Pride and 
Prejudice 

Great Expec­
tations 

The ROfal 
Hunt 0 
the Sun 

S.Stories 

Conrad: 
Four Tales 

Poetry and 
others 

Cider with 
Rosie 
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Shakespeare Novel Play S.Stories Poetry and 
others 

2,1 The Sword in Short Stor~ 
tfie Stone Stud~ 

Mister John- 3 Tales from 
son Conrad 

The Inheri-
tors 

2,2 Anton~ and The Wood- The Livin~ 
Cl eoeatra 1 anaers Traaition 

2,3 A Tale of 
Two Cities 

Thin~s Fall 
Apart 
A Farewell 
to Arms 
Brave New 
World 

2,4 Oliver The Crucibl e 
Twist 
The Devil 's Murder in the 
Aavocate Cathedral 

2,5 The Return of 
tfie ~atlVe 
The Beadle 

2,6 Henr~ IV, Verses for 
Part 1 You - III 

2,7 The Im¥ort- Typhoon 
ance 0- 6eing 
Earnest 

2,8 Richard III The Da~ of Goodb,!'e To 
The Temeest the Tnl'fids All That 

2,9 Slinss and M,!' Earl~ 
Arrows Life 

3,0 David Cop-
eerfleld 
The Gun Arms and 

the Man 



Shakespeare 

3,1 

3,2 

3,3 

3,4 

3,5 

3,6 

3,7 

3,8 

3,9 

4,0 

4,1 

4,2 

A 1 so chosen: 

Novel 

Jane Eyre 
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Major Bar­
bara 
~ 

Lord Jim 

The Mi 11 on 
the Floss 

Nicholas 
Nickleby 

The Fi rs t Men 
on the Moon 
The Way of 
All Flesh 

Brown on Reso-
1 ution 

The Cloister and the Hearth 
Robber,t Under Anns 
Africana (Short Stories) 
20th Century Short Stories 
Onward From Table Mountain 

( 1 

S.Stories 

Harrap Book 
of Short 
Stories 
16 Stories 
by South 
African 
Writers 

Rating: 

(2 Rating: 

(1 Rating: 

(2 Rating: 

(2 Rating: 

Poetry and 
others 

Poems of 
RO{ Camp­
be 1 

A Pattern 
of Islands 

When Boys 
Were Men 
The Sea A­
round us 

Commando 

3,0 
5,0 
3,0 

1.5 
5,0 
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Additional Footnotes 

p. 9 a)These remarks and others referred to in this study have 

been collected over the last few years from written re­

marks made by first-year students at a university and at 

a training college in essays asking for the students' 

impressions of the prescribed literature studied at 

school. 

p.32 b)Winston Churchill wrote in his biography: '1 was allowed 

to learn things which interested me : French, History, lots 

of Poetry by heart ... ' . 

The influence of Kipling's work is evident in Owen's war 

poetry. 

Achebe was influenced by Yeats and uses, for instance, a 

quotation of Yeats's - 'things fall apart' from 'The Second 

Coming'. 

T.S. Eliot's intellectual poetry is full of allusions to past 

poets. . Many of the traditional novelists refer to literature 

which they have read and Shakespeare, himself was influenced 

by the literature of his past. 



23 l. b 

p. 53 c)A large portion of Sir Winston Churchill's biography, 

My Early Life (set as an alternative) is concerned with 

Churchill's participation as a British soldier in the 

Ang 1 o-Boer War . Therefore, Plomer and Reitz, although 

the only prescribed South Africans to write on the war, 

were not the only authors to do so. 

wrote about thi s war. 

Thomas Hardy also 

p. 89 d)McCandless and Coop write: 'The laws of a society must be 

such that any rational person would accept them; otherwise 

they do not bind. From this universal moral perspective, 

society itself can be judged, and the individuals can recon­

cile in their own minds the divergent values of a pluralis­

tic society and world.' (p. 168-169). 

[See Huckleberry Finn and To Kill a Mocking Bird in which 

some of the chief characters question the laws of manJ 
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