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ABSTRACT

Rural schools are faced with numerous challengas @e often perceived to be
academically unsuccessful. However, in spite of {herception there are some which
manage to beat the odds by being academically ssitdeyear after year. This peculiar
phenomenon of ‘unequal performance’ among rurabaslshstruck my interest; hence my
decision to investigate what it is that successfubll schools do to keep afloat in a
turbulent environment where others around thermapetd. As the literature suggests that
leadership play a key role in the success of aarosgtion, | focused my study on how

the leadership role of the principal makes a rscabol thrive.

The study is situated in the interpretive paradignad attempts to reveal participants’
perceptions and experiences of the principal’s destdp. My participants were the
principal, circuit inspector, the School Board Gparson, a Head of Department and the
LRC president. These people were purposefully ssllecthe principal was selected
because he is the one executing the roles henoemiie be better informed about them
while the others due to the positions they occupyk closely with the principal. The
research is a case study as it focused on a stagks and for data generation | employed

semi-structured interviews, observation and docuraealysis.

The study revealed various characteristics thatrdes the leadership role of the
principal. An overarching characteristic that egegl is that the principal islzalanced
leader - he focuses on both task completion and considerdbr people. Different
characteristics that emerged from this balanceelesip portrayed the principal of
Ruacana Senior Secondary School to be a transfiomaitand an instructional leader
who believes that teaching and learning are th&aegctivities of a school. Moreover he
has been painted to be a team player and a sdeaddr who holds and practices the
principle of ubuntu. The principal has also beescdbed as a strategic and exemplary

leader. It emerged that his exemplary leadershgprhaulded the practices of teachers



and learners into a shared culture that suppoddemic excellence. The findings also
depicted a paradoxical picture of the principaltiat while he exhibits democratic

procedures he is also perceived to be autocratic.
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CHAPTER 1

OVERVIEW

1.1 INTRODUCTION

The aim of this research was to gain a clear utaledsg of how the leadership role of a
principal contributes to the academic success mir@ school. Being a product of rural
schools myself in that | have schooled and taugintiial schools, | have been exposed to
the strength and weaknesses of these schools. Halttteugh the societal perception is
that rural schools are bound to perform poorly beeaof lack of resources, | believe they
can perform better if not excellently despite thelallenges. My argument is supported
by the annual results statistics of grades 10 &nich Namibia which in recent years have
revealed that: while some rural schools justify gbeietal perception that they are ‘stuck’
in the poor performers category, others continuddify this perception by being amongst
the best performing schools in the country. Thesal rschools that manage to perform
well while others around them collapsed have sttemged my argument that a school
does not necessarily need material resources teeththere are other aspects at the

school’s disposal that if put to good use can kie#pschool to prosper.

Ruacana Senior Secondary School, situated in thes@rregion is one such school that
has succeeded against the odds, hence my deasigetit for a research site. | wanted
to find out precisely what it is that the principslthis school does to make the school

succeed which his/her counterparts in the neighbgchools do not.



1.2 CONTEXT

It is an undeniable fact that rural schools facenerous challenges. The conditions of
these schools are directly related to aspects ascphoverty in communities, material
deprivation and lack of teachers in critical sut§g€hristie 2001: 40). However, while
the literature suggests that communities’ problemd influences are the drawbacks of
rural schools, Capper (1993) in her studyRafral community influences on effective

schools practiceargued that:

Rural community influences are not immutable, awodhmunities can
both constrain and enable structural and cultuspkeets of the schools
which shape effective instruction, depending ogéagpart how the school
mediates the community’s influences.

Similarly Christie’s (2001) study of resilient sais in South Africa found that there are
schools in rural areas that do have good acadessidts year after year despite facing
the same challenges as other schools around thegnstidy will explore some of the
factors underlying this phenomenon of ‘unequalf@enance, or, put differently, what it

is that makes the difference.

One factor that could be ‘making the differencelaadership (Christie 2001: 48). My
own experience of schools as organisations sugdkatsschools may appear to be
similar in terms of appearance and the routinecti¥iéies; yet in terms of effectiveness
there can be significant differences. It seems tisatall differences make big

differences.” The small differences — which mayimeerceptible at a glance — could lie
in the different leadership styles and approackegt®d by the principals. Bob Ojeda the
manager of LA Dodgers baseball team as quoted ineBg2001: 205) summed up the

secret to their success as follows: “We’ve beerkimgron the basics because, basically,



we’'ve been having troubles with the basics.” Thistge provoked a curiosity in me in
terms of what the basics could be in the contexsabfools and whether all principals
especially in rural schools work on their basicee answer that | arrived at is that the
‘basics’ in the context of schools could be teaghand learning which are also referred
to as the ‘core business’ of the school. Indeed; iy belief that without working on

these ‘basics’ little can be achieved in rural sdfioHowever this is what the study set

out to investigate.

1.3 MOTIVATION FOR THE STUDY

Although there are many studies on the leadersbigp of the principal in effective
schools, very little research has particularly fexlion rural schools. This trend could be
attributed to the fact that researchers were netested in rural schools as there were
only a few that were successful. However | wasdgo&d by those few rural schools that
manage to rise above the challenges and produak agamlemic results. My decision to
investigate how the leadership role of the principanages to make the school thrive in
context of adversity was triggered by the suggasticthe literature that the success of a
school is by and large attributed to the qualitt®head.

Although a case study cannot claim generalisabilitypelieve readers will find the
findings of this study useful and applicable beytimd case. Similarly it is my hope that
principals in rural areas, inspectors of educaitiocharge of schools in rural areas as well
as officials of the Departments or Ministries ofu€dtion in different countries will find

this study illuminating.



1.4 GOALS OF THE STUDY

My research study was chiefly driven by the follogiitwo goals:

» To explore participants’ perceptions and experisrafethe principal’s leadership
role in a successful rural school.
= To explore how the principal perceives his leadershle to contribute to the

success of the school.

As the study set out to find what it is the priratidoes to make the school prosper, the
intention was to determine how crucial the leadersble of the principal is in a rural

school.

1.5 THE RESEARCH APPROACH

Since my study explores participants’ subjectiveceptions and experiences of the
principal’s leadership role in a successful rucool, | found the interpretive paradigm
appropriate for my study. The interpretive paradigmelated tchermeneuticsa theory
which originated from the Greek God Hermes, andctvliterally means to make the
obscure plain (Neuman 2000: 70). Thus it is mydfehat this paradigm would help my
study to reveal and make plain the obscured peoreptand experiences of my
participants. The obscured perceptions and atstudee not facts but feelings of
participants as the interpretive paradigm getsdghe person in order to understand
from within the person how he/she perceive the phreanon under investigation (Cohen,
Manion and Morrison 2000: 22). Therefore | used theerpretive paradigm to
understand the participants’ individual interprietag of the principal’s leadership role at
Ruacana Senior Secondary School.



As my investigation sought to understand a paricphenomenon in a particular case |
chose the case study research method. Yin (2003ldighed that:

A case study is an empirical inquiry that invedigaa contemporary
phenomenon within its real-life context, especialliijen the boundaries
between phenomenon and context are not clearlyeeiid

The case | studied is the leadership role of thecgral of Ruacana Senior Secondary

School.

1.6 THE RESEARCH SITE AND SAMPLE

My research site had to be a rural school with @gacademic performance as my study
aimed to investigate the principal leadership inla successful rural school. Therefore
Ruacana Senior Secondary School appeared to beldhksite for my study as it is
situated in the rural area, hence faced with chgéle and circumstances associated with
rural schools and it is an academically successéllool. According to Jorgesen in
Nongauza (2004: 10) the site is chosen on the lohsise opportunities and convenience

it provides the researcher to conduct the investiga

My sample comprised the principal, the circuit iasor, the school board chairperson, a
head of department and the LRC president. | chieseptincipal because | thought he
would be able to describe his leadership role béttn any other person while the other
four people were chosen because they are in ldadepssitions which underpin the
principal leadership role at the school and henoealavhave informed insight into the
leadership role of the principal in terms of whatdoes to make the school thrive. The
sampling of my study was purposive because it veaee dvith a purpose in mind that of

identifying a particular type of case for an in-ttemvestigation (Neuman 2000: 198).



| used three data collection tools viz. interviewbservations and document analysis.
Semi-structured interviews and observation were phienary instruments for data

generation while document analysis was a secondaty generation instrument. The
selection of these three instruments was intentlethsuring that a bigger picture of the

phenomenon would emerge as they will help eachr atheonfirming the data.

1.7 OUTLINE OF THE THESIS

The thesis takes the following format:

Chapter 1 deals with the general overview of theeaech. It outlines the research
approach such as the research goals, researa@ndittampling as well as motivation for

the study.

Chapter 2 looks at the theoretical framework unitipg my study, developed through
a review of literature related to the conceptseafilership, successful/effective school and

the challenges facing leadership in rural schools.

Chapter 3 presents the methodological structurenyfstudy. It outlines the research
method, paradigm and the data gathering methosled to collect the data. Ethical issues

and data analysis are also discussed in this ahapte

Chapter 4 is the presentation of data which was/mifaom interviews, observation and
document analysis. The data is presented in a oaw fo enable the reader to hear the

voices of the respondents.



Chapter 5 is the discussion of the findings-a-visthe research goal, questions and the
literature. The discussions have been capturgdeimés that interpret how the principal’s
leadership role is perceived to make the schoavehiThe findings that emerged are

linked to literature and other research done elsesvh

Finally, Chapter 6 provides a summary of my mamilifngs. | highlight limitations of the
research and make recommendations arising fromtody sas well as suggestions for

further research. The list of references also fgoars of this chapter.



CHAPTER 2

Literature review

2.1 INTRODUCTION

The focus of this thesis is to investigate the éegklip role of the principal in a successful
rural school in Namibia. In order to carry out mydy successfully, | need to have an
overview of the particular aspects that will guitg study; hence this chapter will be
presented in the following stages: the charactesisif a successful school, leadership
challenges of rural schools, the leadership concégsk/person tension and the
development/evolution of leadership theories over years, instructional leadership,
substitute for leadership and organisational celtur

First, before | delve into the discussion of tadership role of a principal in a
successful rural school, | need to shed light oatvdharacterizes a successful school and
in my explanation of the characteristics of a sastid school, | use the words

“successful” and “effective” interchangeably fordnsider them to be analogous.

The leadership role that | will investigate is emitded in a rural school; hence this
chapter will look at the leadership challengesrfggirincipals in rural schools as well as
the leadership concept itself. The concept leagersirries extraneous connotations that
create ambiguity of meaning as researchers defaaglership according to their

individual perspectives and the aspect of the pimamon of most interest to them.



However there is considerable similarity in the euous definitions given to the concept
which this chapter will reveal (Yukl 2002: 2).

The task/person tension has always characterizgirieat studies of leadership theory;
hence a brief exposition of the origin and appiwa of these fundamental dimensions
to leadership warrant discussion in this chaptae &volution of leadership theories will
also receive substantial attention in this chapsmg back as far as 1904 to the most

recent contemporary leadership theories.

Instructional leadership is one of the leadershguets that do not necessarily focus on
the process of leadership, but rather on the dimeodf leadership as it focuses on
teaching and learning which are regarded as fundtahactivities of successful schools.

Therefore together with the notion of substitute leEadership and organisation culture,
they will have separate sections in this chaptée fotion of substitutes for leadership
emphasizes professionalism among teachers and ratksi from the metaphor of

community in a school while organisation culturenss from the values and beliefs
shared by the members of the organisation. Orgamisaulture has a bearing on the
effectiveness of the school as it shapes leademshipuch the same way as it is shaped
by it. This chapter seeks to explore how these ¢aacepts influence and guide each

other.

2.2 THE CHARACTERISTICS OF A SUCCESSFUL SCHOOL

Quality performance is one of the distinguishingtéas between successful schools and
not successful school. Potter & Powell (1992: Huarthat a successful school is a school
that has a proven ability to satisfy external cidtesuch as the demands of the ministry of
education, parents and students, and does welhsigaomparable institutions in key
areas of performance such as examination resuttiggidvanni (2001: 163) similarly

emphasizes learner achievement, arguing that ‘fectefe school is understood to be a



school whose students achieve well in basic skitidasic competency standards as

measured by achievement tests.”

However, the notion auccesss not only confined taguality performancebut also to
the construct ofjuality educationClearly successful schools provide quality edocato
learners. Coetzee and Le Roux (2001: 210) saidetime “quality education” has a dual
meaning as contained in its fithdes purpose and fithess purpose. They claimed that,
when the education system in the school functioitkinvthe vision and aims of the
school, then we can say the school isfdit its purpose. However that alone does not
qualify a school to be regarded as a school ofityuanhtil we introduce the term fitness
of purpose Ipid.). Fitness of purpose means that the stated goasns accord with the
universal task or purpose of the school, “thatnisiating the learner into an inherited
tradition of knowledge and normative empowermentdapetence for life), within a
particular context” (Coetzee and Le Roux 2001: 2T®js argument suggests that the
type of education offered in successful schoolssdu# only enable learners to progress
from one grade to the next (performance driven), &igo consider the aspect of
equipping learners with knowledge and skills thait make them competent for life.
Learners leave school with knowledge and skill$ Wi#i enable them to uplift their own

socio economic standards as well as that of tloemaunities.

In their quest to attain quality performance andliqy education, successful schools
become achievement oriented as Oakes (in Preed$: 2% argued that although
teaching and learning are at the heart of any dhactivities, successful schools can be
distinguished from the rest on account pfessing for achievementTeachers expect
their learners to achieve and learners, in tungd fhemselves stretched and challenged in
the classroom. These teachers never lose sigheoflearners’ potential; they believe in

the brilliance and ability of all their learners.

10



Similarly Fullan (2005: 58) asserted that succdssithools have a much more
demanding culture such as hunger for improvemeninpting excellence, holding hope
for every child, while the less successful schb@alge less of a press on improvement and

are forgiving if results are not forthcoming.

Relationships between the principal and teachexachiers among themselves and
teachers and learners are crucial in a successfiglot Goodlad (in Preedy 1993: 29)
postulated that relationships is a significant @reavhich a successful school makes a
contribution, if there is an absence of conflictween learners and teachers, often there
is some kind of mutual respect or rapport. Pottel Rowell (1992: 11) substantiated the
absence of conflict in successful schools when thaiyned that there is a good discipline
in successful schools, achieved through the maantes of safe and sensible rul€sre
and concern for others are key ingredients in &mgtionship and leaders of successful
organisations possess that secret key to succesdationships. In an interview with
Kouzes and Posner, U.S. Army Major General Joh8thinford, said the following about

the secret to success in life:

The secret to success is to stay in love. Stayirlgve gives you the fire
to ignite other people, to see inside other pedpldave a greater desire
to get things done than other people. A person iwht in love doesn’t
really feel the kind of excitement that helps to geead and to lead others
and to achieve. | don’'t know any other fire, angastthing in life that is
more exhilarating and is more positive a feelingnthove is (Kouzes &
Posner 2002: 399).

Christie asserted that a culture of concern withgthool includes:

Forms of leadership that takes the views of othiate account,
personalized relationships where students were Rnoyvtheir names to
at least some teachers, concern for the well-beingtudents inside as

11



well as outside of school, discipline that involvearents, and focus on
engaged teaching and learning (2001: 53).

Successful schools are presumed to have visiomagels. A visionary leader inspires
workers within the organisation, relates well tdiinduals outside the organisation, and
sets the direction for the organisation in ordeetable the organisation to cope with
change (Wallace, Jr. 1996: 4). Davidoff and Lazd2@92: 55, 57) described the vision
and mission of a school as follow:

The vision is a picture of the school in its idéaim; a picture towards
which all the role players in the school can aspaird with which they can
identify.

The mission expresses the will and intent of theoet It is the visible
what, how and why of the vision ... this is what vadiéve in, or stand for,
or building toward... and this is how we intend te@mplish our aims.

The creation of a shared vision in a school mayamdy give a clear indication of that
school’s intended direction, but it may also setweidentify that school’s intentions
regarding the implementation of the curriculum. Tpréncipal of Amakholwa High
School in Pietermaritzburg said among other thitlgs following when he was

interviewed by Educationalive newsletter about tgrssuccessful schooling:

Every year at the end of the first quarter our déad ten teachers and
pupils organize a meeting whereby they formulatalg@and objectives
for the year and these goals and objectives ard tmemotivational
purposes during the course of the year (Educafiealpril 1995: 12).

Setting targets or goals is a very important featur any school that would like to
associate itself with success, as targets map #yefevward and align whatever is to be

done in the school in the direction of accomplighine set targets.

12



The Report of the Task Team on Education ManageBevelopmen{Department of

Education, 1996: 29) emphasized the value drivessiom:

The approach we are advocating emphasizes thagtewey is driven by
the values and mission of the school and that tlaesedeveloped and
owned by more than just the principal, or someidatauthority. A true
culture of teaching and learning, as well as a supg management
culture can only thrive in a school where the magtakeholders feel
ownership of the school's mission and ethos. Howetves insufficient
merely to adopt a formal mission statement. Thesimisstatement is only
useful to the extent that it provides a visible bpinof what the teachers,
parents and students in the school really belisve i

Successful schools are not only presumed to hasiendry leaders but also excellent

leaders (Wallace, Jr. 1996: 4). An excellent ppatis one who:

Creates an environment for teachers and studesit®timizes learning;

removes barriers to learning by protecting learniimge for students;

review the educational progress of students thrawagleful analyses of
grade reporting, standardized tests, and othercatwlis of students’

progress; visit classrooms frequently to commueicaterest in their

welfare and progress to students and teachersplbseives and confers
with teachers to improve the quality of instructidelivered to students
(Ibid: 7).

Since this study focuses on rural schools | needotwsider the special challenges that
rural schools pose for school leaders and manageds,| deal with this in the next

section.
2.3 THE LEADERSHIP CHALLENGES OF RURAL SCHOOLS

The challenges of rural schools are not only chgks to the school leaders but
challenges for the whole society as suggested lsoNévlandela in an abstract from his

note in the boolEmerging Voicesvhich reads as follow:

13



| have often said that the most profound challenigeSouth Africa’s

development and democracy can be found in its thirdgerlands. These
areas, systematically and intentionally deprived tbé most basic
resources under apartheid, continue to lag behiadest of the country in
the post-apartheid era. Foremost among the chakefaging rural South
Africa is the task of improving the quality of e@ddion (HSRC: vii).

It is common knowledge that the society sharesstirae sentiment with Mandela, that
rural schools are bound to have poor academic teefdlcause they face numerous
challenges, such as lack of resources like:

* Inadequate textbooks

» Shortage of learning and teaching aids

» Lack of and over-crowded classrooms

» Lack of laboratories and libraries

» Lack of furniture (desks and chairs)

» Shortage of relevant and qualified teachers

Beside the above-mentioned shortcomings, teachemsral schools rarely get adequate
advisory support from subject advisors and botlchees and learners also do not have
access to the latest technology (computers, T\tts)According to a report on education
in South African rural communitiesEmerging Voices schools in these communities
are “as much an aspect of rural development asalewn symbol of development” since
the lack of basic services such as electricity\water is a feature of both the community
and the schools (HSRC 2005: 77). Children in raralas have to attend to household
chores first in the morning before they go to s¢hwdoich is often a long distance from
home, and this culminates in the learners comingctwol tired or even latéb{d: 44,
47).

Since rural communities are hard hit by povertyhyosits charge a meager fee in school

development fund and some parents due to sociosedorreasons still do not afford this

14



meager fee. This results in the school not havingugh money to buy the basic

necessities which the school may require (HSRC.: 50)

Some isolated communities have placed a challehgerabined grade teaching/multi-
grade teaching on principals as sometimes leafoeis particular grade are so few that
they cannot form a class. However, since it is rhiristry’s obligation to ensure that
every child has access to education, schools ateddo resort to combined/multi-grade
teaching (Titus 2004: 18). In his study of the iempentation of multi-grade teaching in
rural schools in the Keetmanshoop Education redidamibia), Titus (2004: 68)

established the following challenges for leaderghipural schools:

* The principal has little or no time to do propapervision, meet parents or even
do administrative work as he or she is also hagietass to teach.

* Parents meetings rarely succeed as many paregtdastérom school and are
immersed in the bread and butter activities (fagrntivities) that they do not get
time to come to school meetings.

» The high illiteracy rate among parents has createdhferiority complex in the
parents to the extent that they feel coming tmstmeetings is a waste of time

as they will have little or nothing to contribute.

These challenges although perceived in a single, @ag likely to be universal and are

issues that make the task of running rural schaalsallenge to a principal.

2.4 LEADERSHIP

Leadership in organisations including schools isvexry important phenomenon
considering the role it plays in the creation, staly growth, and decay of organisations
(Conger & Kanungo 1998: 3). Leadership is not a mewcept, but rather one of the

15



world’s oldest preoccupations and universal phemamen that it can be perceived in

humans as well as in many species of animals (B&tegdill 1990: 3-4).

Many authors claim that the concept leadership doets have a definite/specific

definition, Bass and Stogdill concurred with thigim by suggesting that:

There are almost as many different definitionseafdership as there are
persons who have attempted to define the conceptvenheless, there is
sufficient similarity among definitions to permit @ugh scheme of
classification. Leadership has been conceived afocas of group
processes, as a matter of personality, as a nwtieducing compliance,
as the exercise of influence, as particular behlmayias a form of
persuasion, as a power relation, as an instrunaeathieve goals, as an
effect of interaction, as initiation of structuredaas many combinations
of these definitionslid: 11).

Yukl (2002: 2) confirmed the similarity suggestedass and Stogdill when he posited
that:

Most definitions reflect the assumption that itofwes a process whereby
intentional influence is exerted by one person atber people to guide,
structure, and facilitate activities and relatiagpshin a group or
organization.

Kouzes & Posner (2002: 394) asserted that a gatefship role requires the leader to
first and foremost lead himself, “you can’t leacherts until you've first led yourself
through a struggle with opposing values”. They mtuie point more explicit when they

said:

Engineers have computers; painters, canvas andhdsusnusicians,
instruments. Leaders have only themselves... It'sualbeading out of
what is already in your soul. It's about liberatitige leader within you.
It's about setting yourself fred¢bid: 390-391).
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The dimension of relationship is a very strong deatin leadership, because in order to
lead you need to be followed, if you are not fokmirthan you are not leading. Followers
are keen to follow a leader when there is a gotefpersonal relationship as Cawood and
Gibbon (1985: 3) put it:

To lead means basically to be out in front, to beaal with the intention
of being followed... The word lead strongly denotes iaterpersonal
relationship between those who go ahead and thbsefollow. A leader
then, is one who not only leads but who is alstoetd.

Hence leadership is first about relationship betwd®se who aspire to lead and those
who choose to follow, because success in leadeirshgpfunction of how well people
work and play together (Kouzes & Posner 2002: 2283

2.5 THE TASK/PERSON TENSION

Following early attempts to characterize leadershiperms of leaders’ characteristics
(the trait approach) and the counter-argument lgedership will always be shaped to
some extent by the organisational context (thesanal approach) (Hoy & Miskel 1996:
376-377) leadership theory has been characterized lzoncern with ‘task/person’
orientation on the part of the leader (Stone, RussePatterson 2004: 355). Task-
oriented leaders emphasize task whereas persameaitieleaders concentrate on
developing good relationship with subordinates. Tdsk/person tension, developed by
the behavioural scientists in the 1960s, suggaststhe leader’s behaviour is concerned
with initiating structure on one hand and consiteraon the other. Yukl (2002: 50)

explains these terms as follows:
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Consideration: The leader acts in a friendly argpsutive manner, shows
concern for subordinates, and looks out for theelfave. Examples
include doing personal favors for subordinatesdifig time to listen to
subordinates’ problems, backing up or going to foata subordinate,
consulting with subordinates on important mattbesng willing to accept
subordinate suggestions, and treating a subordisaéa equal.

Initiating structure: The leader defines and stices his or her own role
and the roles of subordinates toward attainmenthefgroup’s formal
goals. Examples include criticizing poor work, erapizing the
importance of meeting deadlines, assigning subatéin to tasks,
maintaining definite standards of performance, ragksubordinates to
follow standard procedures, offering new approadiegproblems, and
coordinating the activities of different subordiesit

An example of the behavioural science approacteaadrship is Blake and Mouton’s
model which advocates a balance of the two dimessidhey claimed that effective
managers have high concern for both people anduptioth (Blake and Mouton 1964:
142). The ‘Managerial Grid® (Blake and Mouton 196gpstulates 81 possible
orientations in terms of these dimensions, 9 fek tarientation, and 9 for person. The
theory is that a score of 5.5 represents both nadeléask and person orientations, while

9.9 is the ideal position where the leader scoigs in both dimensions.

This approach to leadership is described as ‘tcdinggl’ in that it involves an exchange
process between the leader and followers, the tegilees his/her followers a

consideration and he/she gets production in reftam the followers. This suggests that
good relationships between the leader and followgeasprerequisite for task completion,
nevertheless the leadership theories that havevedobver the years have rarely

delineated equilibrium in the two dimensions.

Transformational leadership which was developed Bayns in 1978 breaks with
task/person tension in that it is a holistic apphoahich emphasizes the organisational

objectives as well as the development and empowsrofefollowers. According to the
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literature the fundamental characteristic of transf@tional leadership is the normative
and motivational influence of value. Transformatibheaders use their charismatic,
enthusiastic nature to garner influence and raievers to higher levels of motivation
and morality. When the school becomes a moral camtyuit provides for moral
connection among teachers, heads, parents, anenstuand it advocates helping all of
them to become self — managing (Sergiovanni 208)L.: According to Bass (1990: 319)
transformational leadership has an aspect of seg@iange:

Although transformational leadership may transcémal satisfaction of
self-interest, nevertheless, the dynamics of lesddp+followership have
most often been explained as social exchange.. etigel gives things of
value to followers such as a sense of directiolyes and recognition,
and receives other things in return such as esteglmesponsiveness.

This social exchange suggests that although tremstmonal leadership is known to
focus more on organisational objectives, it hasna@edsion of consideration too which

confirms the absence of tension between the tagkarson.

The social exchange aspect of transformationalelestaip must not be confused with
transactional leadership in that, transactionaliéeship occurs when leaders “exchange
promises of rewards and benefits to subordinateshie subordinates’ fulfillment of
agreements with the leader” (Bass: 1990: 53). ymwd Hinkin (in Stone 2004: 350)
added that “transactional leadership is based eeawmgratic authority, focuses on task
completion, and relies on rewards and punishmdntdransactional leadership, both
parties’ needs, the leader's need for task conguletand followers’ needs for
consideration are satisfied as the leader recogiiatlowers’ needs and then defines the

exchange process for meeting those needs (DatomeS2004: 350).

Many writers used transformational leadership ahdrismatic leadership orientations
interchangeably, but despite their similaritiesréhare important distinctions between
them (Yukl 2002: 240).
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Charismatic leadershipgs characterized by a form of influence based olower
perception that the leader is endowed with excaptiqualities (Yukl 2002: 241). Yukl
made this point explicit:

A charismatic leader has profound and unusual &ffen followers.

Followers perceive that the leader’'s beliefs areremb, they willingly

obey the leader, they feel affection toward theléeathey are emotionally
involved in the mission of the group or organizatidhey have high
performance goals, and they believe that they aamribute to the
success of the missiolb{d: 244).

Since followers idolise the leadertharisma the relationship between them and the
leader becomes stronger and hence they commit etidade themselves to the task as
they do not want to disappoint their leader. Con§eKanungo (1998: 157, 158)
proposed that:

Charismatic leaders increase their “likable” queditin the eyes of

followers by formulating a set of idealized, futgeals that represent an
embodiment of a perspective shared by followers #rad appear to

satisfy their needs. The more idealized the fugoals advocated by the
leader, the more discrepant they become in relatidhe status quo, and
the greater the discrepancy of the goal from thistquo, the more likely
is the attribution that the leader has extraorgingsion, not just ordinary

goals.

The vision has to represent an embodiment of appetive shared by followers in an

idealized form for the leader to be characterizedtarismaticlbid: 54).

In contemporary leadership theory there is a shifin the leadership notion of
emphasizing tasks to one of emphasizing relatigssHihe concept afervant leadership
which was formulated by Robert Greenleaf in 1978% feceived substantial attention in

the contemporary leadership field and seems to haveelation/similarity with
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transformational leadership, although there appeaise a difference in the leadership
focus of the two leadership paradigms (Stone 2@34). Bothtransformationaland
servant leadershiggmphasize a high concern for people and for priomluchowever,
“transformational leadership incorporates a greataphasis upon production because
the leader has a stronger focus on organisatiobjglctives, while on the other hand
servant leadership involves a high concern for [ebpcause the primary focus of the
leader is upon his/her followersib{d:356). Lubin (in Stone 2004: 355) proffered that in
servant leadership:

The leader’s first responsibilities are relatiopshnd people, and those
relationships take precedence over the task anduptoServant leaders
trust their followers to undertake actions thatiarthe best interest of the
organization, even though the leaders do not piiyndiocus on
organizational objectives.

Transformational leadership and servant leadenshipt not be regarded as antithetical
but rather as complimentary paradigms as leadetsidigy is no longer concerned with

the completion of tasks only; the prevalence ofdgaationships between the leader and
followers has become a very important feature adéeship and the same is true for the

development and empowerment of followers.

There are other leadership models which do not ssaecy focus on the process of
leadership, but rather on the direction of it, hattthey emphasize a particular aspect of
an organisation such as instructional leaderslaplttvill discuss next.

2.6 INSTRUCTIONAL LEADERSHIP APPROACH

Many studies of effective schools emphasized ictitvoal leadership as one of the

features of effective schools. It is the drivingcd® behind the principal to ensure that
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effective teaching and learning take place in aosthCawood and Gibbon (1981: 7)

described instructional leadership as follow:

Instructional leadership is a process of guidingl @mcouraging the
teacher along a path towards greater professioffiettieeness. Such
guidance demands very careful, far-sighted and&fte planning, based
on professional insight and constructive and adeuemalysis of the
teaching-learning activity.

DeBevoise (in Mathews and Crow 2003: 32-33) defimestructional leadership as
“those actions that a principal takes, or delegaiesthers, to promote growth in student
learning.” Mathews and Crow made DeBevoise’s poattar by stressing that
instructional leadership is not a role of princgahly, but teachers’ role too as they are
the ones who are actively involved in the learngmgcess and hence understand their
own and students’ needs better. Bush and GloverB(ish 2003: 16) explained

instructional leadership more explicitly when ttesserted that:

Instructional leadership focuses on teaching aramtnleg and on the
behavior of teachers in working with students. lezad influence is
targeted at student learning via teachers. Théhasipis on the direction
and impact of influence rather than the influenpss itself.

Principals who possess instructional leadershipvshoncern for students and what
teachers do by being visible, they walk arounddtieool to observe how teaching and
learning are occurring and when there is somethgitive occurring, they will tell the
teachers that they are doing well (Blase & Blas881906). The principal’s informal
class visits or wandering around has the followdigginct purposes:

* To motivate teachers

» To monitor instruction

* To be accessible and provide support

* To keep informedibid: 108, 109).
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Although some theorists argue that instructionalde&ship paradigm underestimates
other aspects of school life such as socializapopil welfare, self esteem, organisation
building, etc. Bush (2003: 16) asserted that irsibnal leadership is a very important

paradigm as it targets the school’s central aaiwjtwhich are teaching and learning.

Kruger (2003: 207) suggested the presence of thenviog aspects in a school in order

for instructional leadership to succeed:

» All the role players value the processes of teaghimd learning;

» Practices reflect a commitment to teaching andclagr

 The resources needed to facilitate the processeat¢hing and learning are
available;

» The school is structured to facilitate the procesddeaching and learning.

In order for these aspects of instructional leddpr$o really take root in the school,

teachers need to inculcate in themselves intermaivation which will enable them to

work harder and longer not because the principgd sa, but because they are working
toward realising a goal that they believe in. Omeachers adopt this attitude direct
leadership will become less important, self-managenwill begin to take hold, and

substitute for leadership will become more deephpedded in the school (Sergiovanni
1992: 45).

2.7 SUBSTITUTES FOR LEADERSHIP

To understand substitutes for leadership, we nedshve a thorough scrutiny into the
two metaphors for schools, viz. schools as orgéiniss and schools as communities.
Sergiovanni (1992: 41) distinguished the two metaphwhen he said: leadership in

organisations is control driven and hierarchicakls are used to pass down instructions
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whereas in a community, norms provide the schotht wubstitute for direct leadership.
In organisations principals are presumed to be rkooevledgeable than teachers while
conversely communities are defined by their repog$ of values, sentiments, and
beliefs that provide the needed cement for unipegple for a common causkoid.).
Fielding (as cited in Waghid 2002: 2) stressed thadt constitutes a community is not
necessarily the bond of closeness amongst memlbettge corganisation, but rather a
human engagement which trigger a sense of carimgngrthe members and involve a
mutual action whereby human beings do not wangttthemselves and others down, but

engage themselves personally and willingly in dective action.

A school that uses ‘the school as a community netdpnoves from a notion of each
teacher doing his or her own work to a notion atteers sharing ideas and knowing what
was going on in others’ classrooms (Sergiovann2i92). This notion of sharing ideas
and assisting one another among teachers culmimaggeater professionalism which no
longer requires a direct leadership as these pgopdsess internal motivation which
enables them to work hard toward realizing a gdalt tthey believe in Iiid.).

Sergiovanni made this point clear when he posltad t

Leadership becomes less urgent once the wheel®fasgionalism begin

to turn by themselves. When this happens supedetgs and principals
can spend less time trying to figure out how tohpasd pull teachers
toward goals and more time dealing with the issokgeaching and

learning and ensuring financial, moral, politicahd managerial support
for the school (1992: 42).

According to Sergiovanni, communities are organiaexlind relationships as they create
social structures that unify and bind people teetaas shared values and ideas which
provide the needed conditions for creating a serisgve” from “I” (2001: 77). The

notion of organisational culture stems from relasioips among a group of people who
share the same values and beliefs which in this caas be attested to the school as a

community metaphor, hence organisational cultuteb& my next point of departure.
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2.8 ORGANISATIONAL CULTURE AND LEADERSHIP

Organisational culture and leadership are key dspeacany organisation, let alone a
successful school, as they are perceived to infeesach other. Although Davidoff and
Lazarus (2002: 52) described organisational culage'the way we do things around
here” Deal and Peterson (1999: 2) made it explidien they defined organisational

culture as a way for school leaders to:

...better understand their school’'s own unwrittenesuband traditions,

norms, and expectations that seem to permeatetbirerythe way people

act, how they dress, what they talk about or avalking about, whether

they seek out colleagues for help or not, and heagtiers feel about their
work and their students.

These ‘invisible, taken-for — granted flow of bédieand assumptions’ are consciously,
sub-consciously or unconsciously guiding the betag and attitudes of the principal,
teachers and students. Beare, Caldwell and MilligarBush 2003: 162) claimed that

culture is symbolized in three modes:

» Conceptually or verbally, for example through utéanguage and the expression
of organisational aims.

» Behaviourally, through rituals, ceremonies, rulssipport mechanisms, and
patterns of social interaction.

» Visually or materially, through facilities, equipmte memorabilia, mottos, crests

and uniforms.

There are two schools of thought about organisatiounlture that | as an investigator of
the leadership role of a principal in a successfual school need to be aware of: one

group of scholars claim that it is the leaders tolereate and maintain the organisational
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culture while other group of scholars are of thenmm that it is the organisation’s

cultural force which drives and shape leadersteprfd_ouis 2004: 20).

Schein is in the group of scholars who opined that leader defines and shapes the
organisation culture. He claimed that “culture deadership are two sides of the same
coin in that leaders first create culture when tbeaate groups and organisation” (Schein
1992: 15). He made his point further explicit whies posited that the leader has an
obligation to perceive the functional and dysfuocéll elements of the existing culture
with a view to manage cultural evolution and chaitge a way that will enable the

group to survive in a changing environmeliid.). Similarly Bush (2003: 169) asserted
that leaders have the main responsibility for gatieg and sustaining culture in schools
by communicating core values and beliefs both witthie organisation and to external

stakeholders.

On the contrary Sergiovanni and Corbally ferventiivocated that organisational culture
shapes and influences leadership as it guides#uef in the way he/she should lead the
organisation. They asserted that a leader exprabgesneanings and values of the
organisational culture, hence “leadership actsexgressions of culture” (Sergiovanni
and Corbally in Jean Louis 2004: 21).

These dichotomous thoughts are very interestingsagmdficant for my study as | believe
both ways/thoughts can work well enough to help dtleool to succeed. If a principal
realises/detects that the organisational culturelyisfunctional and does not support
organisational effectiveness, he/she can shapeliabgn it to the goals and objectives of
the organisation which is the idea advocated bylites of Schein (1992) and Bush
(2003) in their shared thought that leadershipr#sfiand shapes organisational culture.
On the other hand if the principal perceives thgaarsational culture to support school
effectiveness, then he/she will definitely aligs leadership to the organisational culture

that exists in the school, this scenario will mdstly apply to a new principal or a school
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where teachers had a paradigm shift from the sch®@n organisation metaphor to the
school as a community metaphor. It is my opinioat tii the culture of the school is
drifting in the right direction, leadership will Beft with no option but to follow and be

shaped by it.

2.9 CONCLUSION

In this chapter, | presented an overview of isghes | regard to be key in guiding my

investigation into the leadership role of the pipat in a successful rural school. Before
commencing with my study a thorough knowledge amtewustanding of the

characteristics of a successful school is of catdimportance, hence the discussion of
these characteristics in this chapter. My overathprehension of a successful school is
that, it is a school that fulfills internal and extal criteria, such as meeting its own vision
and aims as well as that of the ministry of edwratparents and the society at large.
Successful schools do not only prepare learneds teell in examinations but also to be

productive citizens when they graduate from schools

The leadership role to be investigated is embedded rural school, therefore this
chapter took a glimpse at the challenges thatl&adership in these schools such as lack
of resources, staffing and the fact that commupityblems such as the lack of basic
services (water and electricity) spill over to suhool (HSRC 2005: 77). Leadership, is
the key concept under investigation in this stuldgnce a detailed explanation of its
meaning was also provided in this chapter. Althotige definitions of leadership are as
numerous as the authors who have attempted toediéfiStogdill in Yukl 2002: 2), many
authors’ definitions of the concept reflect theuwsmsption that the personal power of a
leader is to influence others, and make or breaksthrit of an organisation, which is an

awesome task.
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This chapter also shed light on the evolution afiErship theories over the years, starting
with the trait theory which emanated from Aristéglaotion, that from the hour of birth
some are marked for leadership and others for stibje and ending with the most
contemporary theories such as servant leadershighvemphasize that leadership must
not only concentrate on tasks but also on theioglsiiips between the leaders and the
followers (Stone 2004: 355). Thask/personorientation which was developed by the
behavioural scientists, received a substantialudision in this chapter as well. The
discussion centered on how task-oriented leadezsddferent from person-oriented
leaders in terms of their behaviour and it alsdhinggnted how equilibrium of these two

dimensions can be achieved.

Another leadership theory that has been presemetiis chapter is the instructional
leadership, although it does not form part of thelaion of the theories, it is very
crucial in that it emphasizes the central actisite a school which are ‘teaching and
learning.” The notion of substitutes for leadershims also looked at especially
emphasizing the point that if principals help teashto develop a sense of
professionalism then their direct leadership walless required (Sergiovanni 1992: 42). |
found it also important to illuminate the relatibis between organisation culture and
leadership in this chapter. | believe that as maglorganisational culture and leadership

influence each other so do they both have a beanrtye effectiveness of the school.
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CHAPTER 3

RESEARCH METHODOLOGY

3.1 INTRODUCTION

In this chapter | discuss the methodological apghiea of my study. | shed light on the
research paradigm | followed in terms of how itarecteristic features directed and
guided my study. The research method | used in tmpt to understand the
phenomenon under investigation is also discusseddhly in this chapter. Likewise |

explain in detail the data generating instrumeims [ used for my data collection as well
as how | analyzed the data. Finally this chapteo dlighlights the ethical issues I
observed during data collection as well as the rgte limitations posed by the

methodological approaches | have chosen for myystud

3.2 THE RESEARCH PARADIGM

According to Maxwell (2005: 36) the term paradigwhich derives from the work of

Thomas Kuhn, a historian of science, refers to:

A set of very general philosophical assumptionsualtbe nature of the
world (ontology) and how we can understand it (@pmlogy)....
Paradigms also typically include specific methodatal strategies linked
to these assumptions and identify particular ssidigat are seen as
exemplifying these assumptions and methods.
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Similarly Patton (2002: 69) asserted that: “A pagad is a world view, a general
perspective, a way of breaking down the complexitythe real world. As such,

paradigms are deeply embedded in the socializafiadherents and practitioners.”

As my primary goal has been to solicit participaperceptions and experiences of the
leadership role of the principal in a rural schoolNamibia, | found the constructivist

paradigm appropriate for my study. Schwandt (intetes 2005: 12) claimed that:

The basic assumptions guiding the constructivistagigm are that
knowledge is socially constructed by people adtivihe research process,
and that researchers should attempt to understendamplex world of
lived experience from the point of view of thoseonive it.

Merriam (2002: 6) asserted that in a qualitativelgtthe interest of the researcher lies in
understanding how participants make meaning of taatson or phenomenon. She
emphasized this claim by stipulating that in a ga@ve study the researcher seeks to
“discover and understand a phenomenon, a prodesgetrspectives and worldviews of

the people involved, or a combination of thedbid).

3.3 THE RESEARCH METHOD

The term ‘method’ in educational research refersh approaches/techniques used to
generate data needed to be used as a basis foenoés and interpretation. (Cohen,
Manion & Morrison 2000: 44). As | have indicatedeady in Chapter 1 | have chosen
the case study method for my research as “caseéstuecognize the complexity of the
case and embeddedness of social truths” (Adekma. in Bassey 1999: 23). Similarly
Stake (1995: xi) defined the case study as “thdystf the particularity and complexity
of a single case, coming to understand its actiwtthin important circumstances.”
Merriam (2002: 179) asserted that the selectiothefcase to be studied is not done

randomly but purposefully, in that, that particulperson, site, program, process,
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community, or other bounded system to be studiexkliscted because the researcher is
interested in the characteristics it exhibits. Godéieal. (2000: 182) posited that:

Case studies strive to portray ‘what it is like'lte in a particular situation,
to catch the close-up reality and ‘thick descriptiof participants’ lived
experiences of , thoughts, about and feelingsafgifuation.

Yin argued that case study research method caplibénso exploratory, descriptive and
explanatory methods in an attempt to deal with*tieo,” “what,” “where,” “how,” and
“why” research questions (2003: 5-6). My studynighe exploratory case study method,
in that, | seek to explore or understand how ai@ddar phenomenon manifests itself in a
particular setting. My study does not seek to ngdmeralization as it is not a purpose of
a case study. However Stake argued that althousgh stady researchers do not seek to

make generalizations, readers do as:

Our readers often are more familiar with the cdlsas we researchers are.
They can add their own parts of the story. We ghaliow some of this
input to analysis to help form reader generalizetiorhe reader will take
both our narrative descriptions and our assertioastative descriptions
to form vicarious experience and naturalistic galieations, assertions to
work with existing propositional knowledge to madifexisting
generalizations (1995: 86).

The case which my study investigates is the leagersle of Ruacana Senior Secondary
School principal.
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3.4 THE RESEARCH SAMPLE

The research sample attempts to find out from wiloendata was collected. Mertens

referred to the sampling process as:

The method used to select a given number of pe@pl¢hings) from a
population.... The strategy for selecting your sampl#uences the
quality of your data and the inferences that yon wwke from it.... In
most research studies, it is simply not feasibleditect data from every
individual in a setting or population (2005: 69).

The quality of a piece of study does not only deben the appropriateness of the
methodology and instrumentation, but also the bility of the sampling strategy chosen
(Cohenet al.2002: 92). As | have indicated in Chapter 1 | uagulirposive sampling for
my study, in that, | purposefully selected the pipal and four other people who are
leaders at the school. Mertens (2005: 317) assehat researchers typically select
samples with a goal of identifying information richses that will allow them to study a
case in-depth when working within the interpretp@radigm. Similarly Patton (2002:
230) claimed that one prominent feature differa@miga qualitative from quantitative
research is the logic that undergird sampling apgies. He asserted that: “Qualitative
inquiry typically focuses in depth on relatively alirsamples, even single cases, selected
purposefully. Quantitative methods typically depewod larger samples selected
randomly” (bid.). According to Coheret al. in purposive sampling the researcher
chooses a sample for a specific purpose or thsatisfactory to his/her specific needs
(2002: 103). As | was conducting a small scaleystuichave chosen a small sample of
five people as | thought the data generated freamtlwould be sufficient for my study
and in fact it worked out perfectly as envisage@riidm (2001: 64) argued that the size
of the sample does not matter, what matters arguade number of participants to

answer the questions posed.
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3.5 DATA COLLECTION

| used semi-structured interviews and observatisnnay primary data collecting
instruments for my study while document analysiss vea secondary data collecting

instrument.

3.5.1 Interviews

Interviews were my main primary data generatingstobfound interviews appropriate
for my study as they enabled me to explore thedliegperience of my respondents.

Taylor and Bogdan explained that:

Interview is directed toward learning about eveatsl activities that
cannot be observed directly... the people being vigered are
informants in the truest sense of the word. Theyaa®yes and ears in the
field for the researcher (1998: 89).

| chose a semi-structured interview with open-engleeistions in order to give room for
subsequent questions that may arise as a resukowiething mentioned by the
interviewee during the discussion. Hence as thervigws were exploratory, probing
played a vital role in soliciing more informatioand clarifying issues during the
interview process. Before the interviews | madesdimat my respondents were at ease
and comfortable by making it clear to them that twh@ were going to engage in was not
an interrogation of some kind but rather an ordinanversation about an educational
phenomenon. The main purpose of interviews is tainka special kind of information

from respondents. Patton (2002: 340) contended that
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We interview people to find out from them thosents we cannot
directly observe.... We cannot observe feelings, ghts; and intentions.
We cannot observe behaviors that took place at qmedous point in
time. We cannot observe situations that preclude ghesence of an
observer. We cannot observe how people have omgnie world and
the meanings they attach to what goes on in thédwve have to ask
people questions about those things. The purposdest/iewing, then, is
to allow us to enter into the other person’s pesspe.

Each interview was tape-recorded and then trarestrib order to provide me with the
picture that each participant has painted regardiegprincipal leadership role at the
school and if need be to arrange a follow up ingsww

3.5.2 Observation

Observation was my other primary data generatirgjrument used to collect data.
Kumar (1996: 105) explained observation as “a pseful, systematic and selective way
of watching and listening to an interaction or pbreenon as it takes place.” Kidder (in
Merriam 2001: 94) asserted that observation issaareh tool when it complies with the
following criteria: “(1) serves a formulated resgapurpose, (2) is planned deliberately,
(3) is recorded systematically, and (4) is subgt¢techecks and controls on validity and
reliability.” Merriam (2001: 96) added that obseiwas are used in conjunction with
interviews and document analysis to triangulatergimg findings. Even though | was
not teaching | mingled with teachers and learne l@ad regular casual conversations
with them, hence | was an observer for the two \webké&t | spent at the school. Similarly
| strived to the best of my ability not to show asign to the principal that | was
observing him as | thought awareness of this coalgse a behavioural change in him.

Merriam described the role of a participant obseagefollows:

The participant observer sees things firsthand @seb his or her own
knowledge and expertise in interpreting what iseobsd rather than
relying upon once-removed accounts from intervie@sservation makes
it possible to record behavior as it is happen@D(: 96).
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While my immersion in the site was not long enotglwarrant a claim for participant
observation, | did make field notes describing ble&aviour of the principal in terms of
how | perceived it to contribute to the successhef school. | also jotted down in my
field notes: direct quotations of the principal wsll as the reactions of teachers and
learners to the principal’s behaviour. These waps-in my field notes became the raw
data that constituted my observation journal andicbecontributed significantly to the

study’s findings.

3.5.3 Document analysis

| used document analysis as a secondary data gegeirsstrument. Secondary sources
collect data from sources such as articles, josrmahgazines, books and periodicals to
obtain historical and other type of information (Kar 1996: 104). Documents are
available materials or data, which means anythingxistence prior to the research at
hand (Merriam 2001: 113). The materials | foundevaht at the school depicted the
vision and mission statement of the school and tfiahe Ministry of education, the

organograms of the school, an estimate of the $d¢haiget for the year 2006 as well as
school rules for the learners. Most of these matewere pasted in the principal’s office
and the staffroom as well as on the school’s ndtigards in the school yard. Merriam

(2002: 13) argued that “the strength of documeata data source lies with the fact that
they already exist in the situation; they do ndtude upon or alter the setting in ways

that the presence of the investigator might.”
3.6 DATA ANALYSIS

Data analysis is the process of transforming datafindings and it “involves reducing
the amount of raw information, sifting trivia frosignificance, identifying significant
patterns, and constructing a framework for commatimg the essence of what the data

reveal” (Patton 2002: 432). My data analysis wasoagoing process and started
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concurrently with data collection as Coffey andiA#on (in Maxwell 2005: 95) claimed
that: “We should never collect data without subs#hn analysis going on
simultaneously.” Therefore as soon as | have comglmy field work or an interview |
transcribed the data and coded it, so that if dagfication should be needed especially
in the case of interview | could quickly go backie informant and tie up the loose ends.
Taylor and Bogdan (1998: 141) claimed that:

Data analysis, as we see it, entails certain dis#ntivities. The first and
most important one is ongoing discovery — idemidyithemes and
developing concepts and propositions. The secondvitgc which
typically occurs after the data have been colleatethils coding the data
and refining one’s understanding of the subjectenat

Transcribing the interviews and typing the handenitfield notes enabled me to immerse
myself with the data. Patton contended that thestt@n between fieldwork and full
analysis gives the researcher “a chance to getlddethe cumulative data as a whole”
(2002: 441). The analysis of data enables the relseato recognize things which
emerge from the findings (Stake 1995: 72).

During data analysis | sifted through the data aastered them into different
characteristics which described the leadership obl¢he principal at the school. To
enrich my findings and overcome validity threatssked triangulation to synthesize the
three sources of data. Triangulation refers todbléection and analysis of information

using a variety of sources and methods (Fieldirfg&ding in Maxwell 2005: 93).

3.7 ETHICAL CONSIDERATIONS

Ethical issues ... relate to accuracy, confidentialibreadth of
consultation, rights of access and continuity ofppse (Burgess 1989:
16).
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The researcher needs to get permission to havessatocdhe institution or organisation
where the research is to be conducted (Catal. 2000: 53). Thus before going to the
school | wrote letters to the principal (Appendi¥, Ahe circuit inspector for the school
(Appendix B), and the Regional director of eduaatio Omusati region (Appendix C)
seeking their permission to allow me to conductstydy at Ruacana Senior Secondary

School, to which they responded positively throtlghcircuit inspector.

During the data collection process my participasigned a research protocol
form/informed consent (Appendix D) and | also eesuthat before an interview with
each participant, | informed him of the purposehaf research and that his involvement
in the study is voluntary, in that, he/she hasright to withdraw at any given time if
he/she so wish. Diener and Crandall as cited ine@ehal. (2000: 51) defined informed
consent as “the procedures in which individualsoslgowhether to participate in an
investigation after being informed of facts that ulb be likely to influence their

decisions.”

In order to guarantee anonymity and confidentiadityinterviewees | used the titles of
their positions instead of their names. Howevempgsion to use the name of the school

was granted.

3.8 LIMITATIONS OF THE STUDY

Case studies are particularistic of nature, foausimlely on a particular situation, event,
program, or phenomenon (Merriam 2001: 29); hencey tdo not seek to make
generalizations as they lack representativenesacoln and Guba (1985: 110)
substantiated this claim by stating that: “The bhleuwith generalizations is that they
don’t apply to particulars.” However, Stake (in €otn and Guba 1985: 120) argued that

if generalization is defined on the basis of dapresentation of some population, the
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assertion that case studies are non-useful is plpbarrect. But, he argued further that if
the situation is considered from the perspectivthefreader: “Case studies will often be
the preferred method of research because they mapistemologically in harmony with
the reader’s experience and thus to that persatuaah basis for generalizationb(d.).
There are two types of generalizations, the “lavlik that is the meaning we usually
attach to the term in scientific discourse” and ‘ih¢uitive, based on personal direct and
vicarious experience — that is the meaning intendigd the term “naturalistic
generalization” (Stake in Lincoln and Guba 198%0)1Zase studies contribute much to
the latter. Readers use a case study researchtdomilee if the situation is matching
theirs especially if the researcher provides a aioth thick description of the phenomenon
(Merriam 2001: 211).

The interpretive paradigm is based on the prenhiaedach individual’'s way of making
sense of the world is valid and worthy of respecaay other (Patton 2002: 97). On the
other hand the constructionism emphasizes theatio#egeneration of meaning as the
best way that gives the definite view of the wdilald.). The constructionist argument is
based on the fact that the interpretive paradigthslaobjectivity. Kirk and Miller (in
Patton 2002: 93) asserted that:

Objectivity, though the term has been taken by stonguggest a naive
and inhumane version of vulgar positivism, is tlssemtial basis of all
good research. Without it, the only reason theeeaflthe research might
have for accepting the conclusion of the investigavould be an
authoritarian respect for the person of the authl@bjectivity is a
simultaneous realization of as much reliability asatldity as possible.

On the aspect of validity, Stake (1995: 107) assethat: “In our search both for
accuracy and alternative explanations, we needptlise, we need protocols which do
not depend on mere intuition and good intentiofget it right.” In qualitative research,
those protocols come under the name “trianguldtidm validate my data | used
methodological triangulation (interviews, obsergatiand document analysis) and

member checking - | gave each participant the trdmsd data | collected from him to

38



read and if need be amend, delete, extend or devibl® data. Similarly | strived
throughout my study to look at the data throughiasdd goggles in an attempt to let the
data speak for themselves and shape the phenonmerbea way it is perceived by the

participants themselves.

3.9 CONCLUSION

In this chapter | have provided a description ef thethodological approaches | followed
to conduct my research such as the research paratlig research method, and the data
generating instruments as well as how the data weatyzed. A detailed discussion of
the ethical issues that | dealt with during theeagsh process has also been provided in
this chapter. Finally the methodological approaalsesd have been critiqued in terms of

the potential limitations it could pose to the stud

In the next chapter | present the data in a raunfor order to enable the reader to

understand them as they emerged from the respadent
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CHAPTER 4

PRESENTATION OF FINDINGS

4.1 INTRODUCTION

Since my research study sought to investigate tecipal’s leadership role in a
successful rural school, my research goal was foex how the principal and other
people in leadership positions at the school peecttie leadership role of the principal to

contribute to the success of the school.

My research site was Ruacana Senior Secondary Edfus school was established in
1991, when the former military base at Ruacanatveasformed into a senior secondary
school shortly after independence in 1990. Evetssiits establishment this school has
produced good academic results especially in gfi@leand 12 which write external
examinations of which the results are revealedatibnal level and compared across the
country. Their performance over the years rangadiden 70% - 100%, a feat hardly
accomplished by any other rural school especiallyhe north-western part of Namibia
where Ruacana Senior Secondary School is situated.

| posed several questions to participants in a@ngit to solicit their perceptions and
experiences regarding the principal’s leadership ab the school and below are some of
the questions that formed the core of the intergiew

= How do you perceive the principal leadership roleantribute to the survival of

the school, in context where neighboring schootsv&d symptoms of crisis?
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= Do you perceive any particular things which thengipal of this school does,
which principals of neighboring school do not do,vthich you can ascribe the
success of this school?

= Do you think the principal concentrates more otk ta@mpletion by the teachers
or on improving the relationship between him arathers?

= There is a Chinese proverb that says: “not thekmy the flight of the wild duck,
leads the flock to fly and follow,” how does thisogerb relate to the principal’s
leadership role?

= What are the central activities that the principalses on at the school?

= How do you describe the principal as a leader?

= Many rural schools struggle with problems in trenwvironment, such as poverty,
unemployment and lack of basic services. What doegrincipal do to alleviate
or lessen the impact of these features on the §¢hoo

= How would you describe the principal relationshigghwthe school board and

parents?

| present the data as they emerged from the respaighe respondents to the interview
questions. Since | used the interpretive paradigeapture the data, | have decided to let
the data speak for themselves in an attempt togyoeixactly how the respondents’ view

the leadership role of the principal in terms @& #tademic success of the school.

My data were collected mainly through interviewsd avbservation, while document
analysis played an important role of confirming theta. Although | focused on the
perceptions of the respondents in order to shdd bg the meaning they attach to the
principal’s leadership role, | ensured that my a@we voice is heard by means of field
notes taken during my observation at the schoakas as comments on documents |
found relevant and interesting. These serve thé glupose of being a validity measure

and to confirm respondents’ data (triangulation).
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I will start this chapter with a biographical sketof the principal as | believe it could

have a bearing on the role he plays at the school.

4. 2 BIOGRAPHICAL SKETCH OF THE PRINCIPAL

The principal is a 48 years old, married man wheagup at a village called Epinga in

Ohangwena region. He attended primary school taedein the early 1970s he went to
Odibo High school in the same region. In the midefild 970s he went into exile for 17

years. While in exile he studied a diploma in edioceand upon completion he became a
teacher in 1987. Due to his excellent performamcéhé diploma course he started his
teaching career at managerial level as a Head glibment and when he came to
Namibia he resumed his career at the same le\Rliatana Senior Secondary School in
1991. He was promoted to the position of principal996 and has been the principal of
this school ever since up to now. Although he wastody leave for the last four years
studying for a Bachelor’'s degree in Information @ammunication Technology at the

University of Namibia, during his vacations he usedjo back to the school and assist

where necessary. He officially returned to the sthothe second half of 2005.

The data are reported in terms of four themes whibhve identified in studying the
transcripts. These themes are:

= Balanced leadership

= Democratic procedures

» Strategic leadership

= Consciousness of the leadership role

Data are presented using as many of the responadeigisal words as seems appropriate
in accordance with these themes. The journal entni@de during observation are

referred to and quoted where appropriate to cordineh substantiate interview data.
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Although permission was granted to use the namé¢hefschool, the names of the
respondents will be identified by the titles of ithpositions at the school in order to
comply with my undertaking of guaranteeing anonymand confidentiality of
interviewees. They will be identified as follows:

The Principal

The Inspector

The Head of Department (HOD)
The LRC president

The School Board (SB) chairperson

ok~ 0D P

What emerges from the data is that the principaygla key role in the success of the
school. Respondents highlighted qualities and dbariatics of the principal which they
believed contributed to the effectiveness of halkrship. Here | present these in terms

of identified themes.

4. 3 BALANCED LEADERSHIP

The data suggest that the principal is a balaneadelr. He is perceived to focus on both
the task completion and relationships with subatdia. This trait of the principal is
attested to by the fact that while he emphasizegralp monitoring, clear rules and
regulations, clear expectations and compliancel$w laas a strong interest in people as

demonstrated by his emphasis on teamwork.

Since the principal is perceived to exhibit chagdstics that stress both the task and
person orientations, | will discuss first those releteristics from the data that stress his

emphasis on task.
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4.3.1 The principal monitors and controls

The principal’'s emphasis on task is suggested §pWwn remark when he said: “I am not
office-bound, | move around the school premisegrder to monitor what is going on in
the school and classrooms in particular.” The logpeechoed this remark when he said
“Whenever | visit the school during school hourssually find the principal teaching or

roaming from class to class monitoring what is gaim in the classes.”

It also surfaced from the data that the principaduges that teachers are equal to their

task at all times. Recordings in my journal testiythis:

| was sitting with a female teacher in the staffroon this particular day

when a learner came in and told the teacher tlegbriimcipal had sent him
to come and call her as she was having a religgmegs moral education

period with them. When | asked the teacher howptirecipal noticed that

her class was unattended, she said: “The prin@ps¢ldom in his office,

he wanders around the school and when he notieg$hidre is no teacher
in a certain class, he will enquire from the clagaptain as to which

teacher is supposed to be teaching them and heemd the class-captain
to go and call that teacher.” She further asseftat the principal never
fails to find a way to remind someone of his/haktavhenever a person
slips up (Journal entry 4 July 2006).

In addition to reminding teachers of their taskes HOD said the principal delegates tasks
to teachers, and whenever he does, he makes satrdnghkeeps in touch with that
particular teacher to whom a task has been del@gaterder to ensure that he renders

support and assistance if need be.
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4.3.2 The principal is a dedicated leader

The school is his ‘whole life' HOD

The principal is perceived to be a very dedicaters@n to his work as the HOD put it
that:

The principal attends almost every activity of g@hool, right from the

morning up to the evening activities. A fair deption of his leadership

role is that he lives for the school, when you l@kvhat he does at the
school, you will think that the school is his whdife as he concentrates
on nothing else but the school.

Similarly the Inspector said the principal work®lessly and he is school-bound most of
the time, “Whenever | want to see him | know | viifld him at the school whether it's in

the morning, afternoon or evening.”

4.3.3 The principal is time-conscious

The data suggest that the principal respects timdehance emphasizes time on task. The
HOD said the principal arrives at school well befthe starting time of any scheduled

activity. The following observations in my jourr@rrespond with the HOD’s statement:

| have observed the principal sticking to time askton several occasions.
Whenever he had a teaching period he would rughdalass after the
ringing of the bell. His respect for time is alsanfirmed by pictures and
writings about time. One such picture is pastedhigroffice door (Figure

1 overleaf). It is a picture of a person rushing #me following phrase is
written underneath: “Rushing for time on task.”dvle also noticed the
phrase “Please do stick to time on task” on thetendsne-table as well
as teachers’ personal time-tables (Journal endiylyt2006).
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Figure 1

Another example of the principal’s time consciousnappears in my journal entry of
Friday July 7, 2006:

At the morning assembly on Friday, the teacher whs responsible for
making announcements that day ignored the ringinthe bell for the
first period and wanted to continue with the anmmmments and the
principal intervened and told him that the time &mouncements was
over and he must rather look for another “platforma” make the
remaining announcements; the learners were reléaggalto their classes
and start with the first period (Journal entry % R006).
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4.3.4 The principal focuses on teaching and learngn

Despite being the principal, hence the supervisdeachers, the principal rolls up his
sleeves and gets his hands dirty like any othechitmaas he teaches and appears to

genuinely enjoy it. | captured this characterigtione of my journal entries:

On my very first day at the school, | went as eady07h00 hoping to find
the principal in his office, just to be told upongeiiry from the secretary
that he was at the class teaching and would onlipawni in 40 minutes
time. Even after seeing him | noticed him goingdhe class to teach from
time to time (Journal entry 3 July 2006).

The principal believes that quality teaching andriéng are key ingredients in a
successful school, He asserted that: “Our focamtpat the school is excellent academic
performance through quality teaching and learnisgweell as the creation of an
atmosphere that is conducive for learners’ leariitMhen asked how he ensures that the
teaching and learning that takes place is effetdfvguality, he explained his answer as

follows:

We ensure that the learning competencies that éesdmpart to the
learners match those stipulated in the syllabusutiin subject group
discussions and class visits. We also see to it tha assessment
instruments such as tests and examinations thehdesa use are up to
standard. Teachers must have a scheme of work @meé prepared to
teach their lessons every day. On the aspect oiiteg we have availed
16 hours supervised study time to the learnerswesk. They attend
afternoon and evening studies from Monday to Sund#ythe exception
of the whole of Saturday when they watch televisiorplay games and
Wednesday and Sunday afternoons when they go stwppd do sports
respectively.

The HOD echoed the same sentiment, saying
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The principal focuses basically on four things la tschool: teaching,
learning, discipline and time on task. Teachers kainers are fully
aware of these focal points; hence they strive perate within the
parameters of these focal points.

| was also struck by a poster depicting these aspddis leadership, as recorded in my

journal:

A poster depicting the four enemies of learningy(ifé 2) is pasted at the
entrance of the staffroom (Journal entry 4 JulyGl00

Figure 2

4.3.5 The principal adheres to rules and regulatio

The data portray the principal as a disciplined méwo abides by the rules. The school

holds staff briefings every Thursday afternoon, andJuly 6, 2006, | was fortunate to
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attend one of these. During this staff briefing ofé¢he things the principal stressed was
that teachers must respect time by being punctual imes. This reminder sparked the
following action from the principal the next morginvhich demonstrated that he does

not compromise on rules:

On Friday July 7, 2006, | went early to school t® &t the morning

assembly. When it was nearly time for the mornisgeanbly | saw the
principal instructing the security guard to locle tlwo gates of the school
and not to open them until he returned from thembdy. After assembly
| saw a teacher’s car and learners at the gatengditr the principal to

come and open for them. The learners were takehetoffice to sign a
record of late-coming and although the teacher ma@scalled in to the

office the fact that she was locked out and hadadt for the principal to

come and open for her was an embarrassment. | emetther saying as
she was entering the staffroom: “How could | bekext out if | arrived

exactly on time” and this showed me the embarrassrslee felt deep
inside (Journal entry 7 July 2006).

Respondents also asserted that the principal duesnty abide by the decisions taken at
the school but also ministerial circulars and tloi¢ation Act (Act no. 16 of 2001). On
the discussion of how the principal deals with heas’ disciplinary problems, The HOD

said:

The principal is a kind of person who does thingshe book, so when it
comes to learners’ disciplinary problems he is gbvguided by the

Education Act (Act no. 16 of 2001) since all theasgres to be taken for
learners’ transgressions are outlined in the Act.

Although the LRC president stated that each lednasrreceived a copy of the section in
the Education Act (Act no. 16 of 2001) which deaith learners’ discipline, notes in my

journal show that:

The section/part of the Act (Act no. 16 of 2001 )gurestion is also put on
the notice boards at the school and hostel. Likevascopy of the
Education Act (Act no. 16 of 2001) is kept in thhafoom for teachers to
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read and acquaint themselves with its contentsrigabientry 10 July
2006).

‘ The principal is in much the same
THE MINISTRY way projected to act as an ‘agent’

OF BASIC EDUCATION AND CULTURE . .
of the national drive towards

Y improving education, as he is
WEM aware of his position within the

broader context and hence

MISSION STATEMENT reminds the rest of the school of
We, in partnership with our the ‘bigger picture.” A testimony
stakeholders, to this position of the principal is

are committed to providing all the hanain of the mission
s 2 : : | ISSI
Namibian residents with equitable ging

access to quality education and statement of the Ministry of Basic
culture programmes to Education and Culture (Figure 3)
develop the abilities of individuals L .
: in his office and staffroom:
to acquire the knowledge,
understanding skills, values and
attitudes required throughout their

lifetimes.

Figure 3

4.3.6 The principal is autocratic

The principal is perceived to be a strong and aataxleader. The SB Chairperson said
he sees in the principal a bold person who carddteground. “He is a difficult person
to deal with especially in meetings.” He furthesped that the principal puts forward his
ideas in a strong and forceful way and is hardégdaded from an idea that he believes is

a good one. My journal entry illustrates this cleggdstic of the principal:
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During the staff briefing | observed that the dissions were flowing only
in one direction with less spontaneous participafrom the staff, unless
a staff member was reporting on a task/responsitallocated to him or
her or answering a direct question posed to hitneor There appeared as
if everything the principal says is accepted tocbaect and workable, |
hardly heard a contra opinion to the principal’'sufhal entry 6 July
2006).

The data portray the principal to be a no-nonséesger as he would not even spare a
teacher an embarrassment in front of the learddéoges in my journal show how the

principal embarrassed the sport organizer in fabrthe learners:

Like at the morning assembly when he interrupte@ teacher’s
announcements when it was time for the commenceragerhe first
period. On another occasion the principal stoppsa bvho were escorted
by a teacher (sport organizer) to a soccer exedisimg the afternoon
study and when the teacher protested against ¢hidia said the teacher
must go and consult the minutes of the last sta#tng (Journal entry 11
July 2006).

When | consulted the minutes | learned that it Wasided in that meeting that if there
were no tournaments in the near future, learners wet supposed to miss the afternoon

study because of exercises.

The LRC president substantiated the principal’sadiizship when he said: “although the
principal loves learners, they fear him as he isyvstrict and does not tolerate
indiscipline.” | have noted in my journal that lears are aware of the principal strictness

and hence do not want to be found on the wrongdfitiee school rules:

When the principal comes out of the office and nsowsvards the classes,
learners who were standing in front of their claseen into the classes
and when he moves in front of the classes the rmibsides dramatically
(Journal entry 3 July 2006).
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This observation clearly delineates that the ppakis feared by the learners.

The preceding section shed light on those chatatitar of the principals that stress his
emphasis on task as suggested by the data. Theseettbn looks at the principal’s

characteristics which stress his emphasis on ceratidn for other people.

4.3.7 The principal is a team player

While the principal is so task-oriented as depidigdhe previous section, he is similarly
a team member who does not isolate himself but taas good relationships with
teachers, learners and parents: The HOD asseidédhth principal keeps in touch with
the members of staff; he never fails to greet ahteacordially or even enquire about a
teacher’s well-being. He further said in his ownrdg “The principal is always willing

to offer advice or take advice from a colleague ginds credit where it is due.”

The principal believes that success in organisatgprings from team work rather than
from individual effort, he said: “I believe thatfe€tive leadership derives from a team
effort instead of an individual effort hence | eraplze teamwork, commitment and hard

uln

work in my leadership.” The principal rarely uske tvord “I” or “you”; he would most

often use the word “we.” A note in my journal ensfyows that:

He would often say: “We must respect time or we inge to classes
during our periods” (Journal entry 13 July 2006).

To the question of who the team he is referringamprises, the principal explained that

the team comprises many people at different legath as Heads of Department, the
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management team, subject heads, teachers anddheet® Representative Council. He
also asserted that parents play a crucial roleerteéam through their participation in the

school board as well as the Parent Teacher Asgotiat

An entry in my journal attests to this team effort:

During my observation of the evening studies Inedrthat although there
were teachers on study duty, the classes were uhdesupervision of
LRC members. LRC members are demarcated into tfiereht class

groups to maintain order during the afternoon awmenimg studies and
they do this task diligently (Journal entry 11 JRG06).

The LRC president postulated that the principa geople’s person who likes to be with
learners most of the time. “During sport activiteesd fund-raising activities the principal
is usually among the learners like he is one afnth@ed the learners feel comfortable with
him in their midst.” He further claimed that despihe fact that there are more than 500
learners at the school he knows them all by thames. A recording in my journal

confirms this claim:

I noticed the principal on several occasions cglénlearner by name and
asking him/her where he/she was going or in whdassche/she was
(Journal entry 12 July 2006).

Reflecting on the relationship between himself 8School Board chairperson and the
principal, The SB Chairperson shared that he amedetiitire board have a very good
relationship with the principal. He also referredttie relationship between the principal
and the parents as excellent. He further added ‘et principal invites parents to the
school to come and have a chat with him or teadlegiarding their children’s progress at

school or any other school related matter.”
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4.3.8 The principal is humane and compassionate

The data suggest that the biblical verse that $agsto others as you would have them
do to you” seems to have a special meaning foptheipal as he does to teachers what
he would have them do to learners. Recordings injouynal reveal this humane and

compassionate trait of the principal:

During the staff briefing meeting on Thursday, J&)y2006, the principal
gave a stern order for the switching off of cellophs. However, one
teacher did not switch off hers and it rang in thieldle of a discussion
and the principal just stared at her and continugith the meeting
(Journal entry 6 July 2006).

Another example from the same journal recordingsatie the principal’s caring attitude

toward learners:

During the same staff briefing meeting the printiged: “Colleagues we
must carry a stick and a carrot when we go to #anlers” which he
further explained that teachers must show care @mttern for the
learners even if they have misbehaved (Journay éniuly 2006).

The LRC president substantiated the principal’® aard concern for the learners when
he said: “The principal visits us frequently in thestel and dining hall to acquaint

himself with the conditions we live under and tlwedkof food we eat.”

The principal on his part shared that although & 4 formal meeting with the learners
once every month in which matters pertaining to sbkool and learners’ welfare are
discussed, he also makes sure that he talks to thearmally when they meet in

corridors or when they are together during extraahalctivities.
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Similarly the HOD shared that the principal als® ltare and concern for parents: “He
knows their socio-economic status; therefore heagdwvnegotiates with those who
struggle to pay the school development fund or ¢hool uniforms for their children, to

fulfill these obligations at their convenience.”

4.3.9 The principal values and believes in respefdr human dignity

The principal said he values and hence believesespect for human dignity, he
illustrated this point when he said: “I inculcatethe teachers and learners tolerance for

cultural, tribal, political and other diversitiesteachers and learners at the school.”

The LRC president shared the principal’s sentimghen he postulated that: “Our
principal embraces multi-cultural diversity; henst biased, and hence treats all the

learners in the same manner.”

This sound moral attitude of the principal withrieers shared by the LRC president
seems to be true for the teachers also as theigalndoes not show any signs of
nepotism or favoritism among the teachers. A reéogréh my journal shows this trait of

the principal:

Throughout the two weeks that | spent at the schmoplobservation

shows that even though the principal’'s wife teachiethe same school
and there are teachers who occupy distinct positsach as the HOD and
hostel superintendent, the principal has never sdowany special

bond/relationship between himself and these membérstaff or any

other teacher for that matter except the collegitdtionship that he has
with every member of staff (Journal entry 14 JU@).
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It surfaced from the data also that the principed'spect for others is reciprocated at the
school as the HOD posited that the principal ix@eed to be a role model at the school

and all the teachers and learners adore and resipect

4.4 DEMOCRATIC PROCEDURES

Despite being perceived as autocratic in some widngs principal follows democratic

procedures in the school in that he involves theeostakeholders in education in the
decision making process. The LRC president singléidthe learners’ representation in
all the leadership structures of the school asstnteny that the principal abides by

democratic procedures.

The data suggest that the principal holds regulaetmmgs with teachers, the LRC,
learners, the School Board and parents in ordsolioit their views on important matters
at the school. The SB Chairperson substantiated dlaim when he asserted that the
principal works very closely with the school boah@ summons school board meetings
several times in a single term: “He is a leader Vikes to consult before taking a
decision and he does not only consult the Schoalr@®adout also the teachers, learners
and parents in matters that will have an effectrmm.” It surfaced that in this process
the principal ensures that all stakeholders in atioc have an input in the decision

making process and hence own the decisions takibe athool.

4.5 STRATEGIC LEADERSHIP

Respondents claimed that the principal plans ahEael.principal shared that they have
set Vision 2020 for the school which states thatheyyear 2020 the school must be one

of the leading institutions of academic excellerinethe country to enable it to
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significantly contribute to the attainment of thetinnal vision 2030. It emerged from the
data also that in addition to the Vision the schioat developed a Mission statement

which outlines the values guiding their approacla achieving the school’s vision.
My journal shows that:

A poster containing the school’s Vision and Missgtatement (Figure 4)

hangs in the offices of the principal, heads ofatepent as well as in the
staffroom.

Figure 4
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The data further suggests that the principal isghly organized leader and a strong
manager. He has ensured that there are approptiatdures and procedures set in place
to facilitate achievement of the goals of the s¢hoo

This aspect of the principal is depicted by theaomgrams of the Top
Management Team and staff (Figure 5.1 & 5.2). Thretsectures show
clearly the responsibility and accountability ofeey staff member
(Journal entry 10 July 2006).

Figures 5.1 (below) and 5.2 (overleaf) are orgaaogr depicting the structural
organisation of the school:

MINISTRY OF EDUCATION
OMUSATI REGION - ONESI CIRCUIT
RUACANA HIGH SCHOOL

Figure 5.1

SCHOOL STRUCTURE
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Figure 5.2

TOP MANAGEMENT TEAM

School Principal

Hostel Superintendent Internal Auditor
Academic Committee
Chairperson

LRC: President r—
Acting HOD: Acting HOD: Acting HOD: HOD: Creative
Humanities andocial Mathematics and Languages Technical and
Science Physical Science Vocational
Acting Treasure

When asked why so many acting HODs appeared oart@ograms the principal said

the school qualifies only for two Heads of deparitméherefore:

| ensure that teachers in the other two deparsneath get a chance to
act as an HOD on yearly rotational basis which hiélem to gain
managerial experience while at the same time staliihe organisation of

the school.

The HOD substantiated the availability of structueend procedures at the school when
he said: “The principal does not do everything aldme has structures and procedures in

place that he uses to execute the programmes sttiwl.”
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Likewise the principal seems to have a sound filrdnmanagement at the school,

judging by the way the budget of the school is getgd on a pie-chart. A journal entry
shows:

A poster displaying the budget (Figure 6) put ia firincipal office and

staffroom. The way the budget is projected on ftieechart appears to be
very comprehensible even to the parents as itfiltess how big or small
the portion allocated to each division in differentours (Journal entry 10
July 2006).

Figure 6

The School Board has approved this budget jointly with the Top Management Team on its extra-ordinary meeting held on the 4™ June 2006. The
breakdown of this budget is based on the total revenue: SDF N$ 171600 from 572 leamers, selling at PTA meeting N$ 1800, Tuck shop N$ 4000

donations [NAMPOWER] NS 50000, Grand total 227400. ,

BCULTURE

ESPORTS 8%
9% :

EADMINISTRATION
38%

E CREATIVES
9%

B LANGUAGES
2%

OSCIENCES

28% CJHUMAN SS
6%
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4.6 CONSCIOUSNESS OF THE LEADERSHIP ROLE

The data portrays the principal to be consciousi®feadership role in the school. This is

characterized by his visibility in the school ansl &xemplary leadership.

4. 6.1 The principal is visible in the school

The principal’'s consciousness of his leadershig telhds him to wander around the
school premises so that his leadership role carfelbeand seen by the teachers and

learners. He said:

My visibility in the school is not only geared toslamonitoring what is
going on in the school and classrooms but alstnéevghe teachers that |
care about what they do and in the process ingipéra to work hard.

My journal notes show that the principal’s wandgraround has a purpose:

During the staff briefing on Thursday afternoon,lebrned that the
principal’s wandering around and observations @ipleaing in the school
are done with a purpose: he mentioned things adtgrcencern he had
observed during the course of the week on whichwanted an

improvement such as late-coming to school, studres periods by both
teachers and learners. The principal also demdedtcuring that meeting
that his wandering around was not only restrictethe school premises
and during school hours but that it stretches twéine hostel and to after-
hours as well, when he mentioned that he noticatl tthe fence of the
school had been cut at several points and thabdlge hostel blocks had
remained unlocked during the evening study for sdwaays during the
week (Journal entry 6 July 2006).

61



4.6.2 The principal leads by example

The Inspector perceives the principal to be a gtleader, in that, “he knows the way,
shows the way and goes the way.” He said by knowlegway, showing the way and
going the way, “I mean that the principal is conssi of his leadership role, he shows
that he is the leader at the school, not by bogsthout his leadership but by doing what

is expected of a leader.”

To the question of how he relates his leadership tm the Chinese proverb that says:
“not the cry, but the flight of the wild duck, leadhe flock to fly and follow” the
principal said: As a leader | cannot expect thehees and learners to go the extra mile if
| don’'t go it myself. Teachers, learners and evesm ¢community members get their
inspiration from the principal; when they see ttie principal is committed or respects
time then they will do likewise. Therefore | alwastsive to lead from the front by being

committed to teaching and being punctual at albsthctivities.

The HOD echoed the principal’s sentiments whendié e principal is a strong and
unwavering leader in the leading position that beupies: “The teachers at the school try
hard to emulate what he does but it is alwaysadaliffito match him. A teacher may be as

time-conscious as the principal but not as comuhitbeteaching as he is or vice-versa.”

To the question of how the school managed to kbepntomentum going during the
absence of the principal’'s exemplary leadership doperiod of four years, the SB
Chairperson put it that the principal had fosteredhe teachers and learners a deep
rooted culture of academic excellence charactel®etime on task and commitment to
teaching and learning. This culture helped the sctiomaintain its status quo during the

principal’'s absence. Recordings in my journal aonfihis culture:
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During my two weeks stay at the school | have ledrtinat the teachers at
this school have a culture of time on task whichpsuts and steers the
school to thrive. The school starts at 07h00 ardsext 13h00. At 14h00
teachers come back to do their preparations anklimggin the staffroom,
those who are on study duty go from there to superthe afternoon
study from 15h00 — 16h00. | have observed thatheacand learners
arrive well before the time for all these actiwstidt was amazing. | was
staying at a house near the school and around (G6h6@ morning when
| started to prepare to go to school, | could ssehers’ cars already
passing by to the school. And these teachers dsmmiv any signs of
pressure when they are at the school, whetheeimibrning, afternoon or
evening they are always relaxed and happy as tbdirgugh their daily
routine (Journal entry 13 July 2006).

Besides the time on task culture, a note in mynaluentry also suggests that teachers
have a culture of teaching:

The several times that | went to observe the egestady | found that
many teachers do return in the evening to comeaastt learners with
homework or preparations for tests that lie ahehdevsome come to do
remedial classes with the learners. Teachers atsithiool devote their
time to teaching and being with learners. | wagised to learn of a
teacher who had left the school for a promotioradtpat a neighboring
school who used to come back in the evening tstagsade 12 learners
with the subjects he was teaching at the schoopitteshe fact that
learners have another teacher. When asked why beguiag that extra
mile, he said he felt indebted to the learnerddaving them in the middle
of the year, therefore he and the new inexperiemeacher struck a deal
that while she was going to teach them in the nmgrhie would come and
assist them in the evening. It's a wonderful exgreee that even a teacher
who has left the school wants to leave behind adg@f a thriving school
(Journal entry 13 July 2006).
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4.7 CONCLUSION

In this chapter | presented the respondents’ p&mepand experiences of the principal’s
leadership role in an academically successful mrhbol in Namibia. Although the data
were primarily collected through interviews, a conation of information obtained from

posters and entries from my research journal whiapt during the two weeks | spent at

Ruacana Senior Secondary School also formed péneafata presented in this chapter.

The different characteristics of the principal thetve emerged from the data were

interwoven into four themes in this chapter, namely

= Balanced leadership
= Democratic procedures
» Strategic leadership

» Consciousness of the leadership role

The picture of the principal that emerges fromdhta is complex and even contradictory
in some places. While respondents in varying degteve painted the picture of the
principal to be a people’s person who has respecthiman dignity and follows
democratic procedures as he holds regular meetingsconsults other stakeholders in
education, another paradoxical picture emerged frerdata as well. The second picture
is one of an autocratic leader who is feared aidudly dissuaded from ideas. He is also
perceived to embarrass teachers in front of learaetimes. This paradox in leadership is
inevitable and it is this that makes leadershippmmex phenomenon. Hopefully this
complexity will emerge more clearly in the next ptex.
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In the following chapter | discuss my findings ight of the literature that is relevant and

appropriate to address the goal of my study.
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CHAPTER 5

DISCUSSION OF FINDINGS

5.1 INTRODUCTION

In Chapter four | analyzed the data about the ledhile role of the principal in a
successful rural school that | gathered at Rua&amor Secondary School. These data
were collected through interviews, observation dodument analysis. Since | used the
interpretive paradigm to capture the data, | presknhe data as they emerged from
respondents, field notes and some documents | tedsin order to ensure that they
speak for themselves and portray the real picturethe phenomenon that was

investigated.

In this chapter | discuss the data in light of regeaarch goals and questions as well as
relevant literature in order to provide a compredinm idea of respondents’ perceptions
and experiences of the leadership role of the gahdn a successful rural school. The
use of observation and document analysis as additidata gathering tools to the
interviews was intended to assist in confirming andching the data that emerged from

the respondents as Becker in Maxwell claims that:

Both long-term participant observation and inteasiuterviews enable
you to collect “rich” data, data that are detaibatl varied enough that
they provide a full and revealing picture of whagbing on (2005: 111).
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During the analysis of my data | identified themsaggested in my literature chapter, and
these themes form the framework for this chaptee themes are:

» Balanced leadership

» Transformational leadership

» Instructional leadership

= Democratic procedures versus autocratic leadership

=  Community metaphor

= Servant leadership

» Strategic leadership

» Leading by example and

» Creating organisational culture

5.2 BALANCED LEADERSHIP

Leadership research has over the years been ctxdzadt by a tension between task-
orientation and consideration for subordinates.sltstil a common perception in
leadership that there are two types of leadersetiveho emphasize task completion and
those who emphasize relationships with subordindtesvever this potential dilemma
does not seem to have any meaning at Ruacana S&dondary School as the principal
is perceived to be a balanced leader. It seemghbapeople’ dimension is as important
as the ‘production’ dimension to the principal hertee keeps the two dimensions in
equilibrium. As explained in Chapter 2 (page 18K& and Mouton (1964: 110) asserted
that the realistic guiding assumption regardinglthlancing of the two orientations (5. 5),
is that the leader does “not seek the best positioreither production or people (that
would be too ‘ideal’), but finds the position thatin between both...” On the Managerial

Grid this principal would score 5. 5 accordinghe tvidence provided.
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Similarly Bass & Stogdill (1990: 109) argued théthaugh being task-oriented yields
success for the leader and effectiveness for thapgrit is not enough: “Many bright,
able, and technically proficient individuals fad keaders because they lack interpersonal
competence.” The comment of these scholars givesaonéidence to claim that the
reason why the leadership role of the principateen to contribute profoundly to the
success of the school is that he manages to disty dimensions in his leadership.
While he emphasizes control, monitoring, clearswdad regulations, clear expectations
and compliance he also has a strong interest iplpgsee Chapter 4: 43). A general
conclusion from Blake and Mouton (1964: 110-13@)uanent is that a balanced leader is
not someone who simultaneously displays the twoedsions, or someone who
alternates between them, but rather someone whotselpecific forms of behaviour that

simultaneously reflea concern for both task and people.

Although it was noted during data analysis in thevus chapter that there is an overlap
in the characteristics of the principal (see Chagteb4), that does not suggest anything
sinister about his leadership: on the contrarghdws that the leadership of the principal
is balanced. Bass & Stogdill (1990: 420) contenttead overlap in characteristics is a

normal phenomenon which helps to balance the ledthey explained that:

In practice one is likely to find much variationdaoverlap. For instance, a
benevolent autocrat, although he or she is likelye dictatorial, may also
be considerably concerned about the needs of hisrosubordinates. The
democratic manager may encourage group decisiommékit may also
place a lot of emphasis on getting the job doneyelsas on the needs of
the group Ipid.).

Another characteristic of the principal’s leadepsimay be described as transformational.
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5.3 TRANSFORMATIONAL LEADERSHIP

The principal of Ruacana Senior Secondary Schoslldeen described in the previous
section as a balanced leader who focuses on bekhaad person orientations. The
approach suggested by Blake and Mouton in the @uevsection that balanced leaders
select behaviours which depict moderate concerbdtin people and production suggest
an involvement of an exchange process betweerefuet and followers. However, Bass
& Stogdill (1990:319) in (Chapter 2: 19) arguedttitds not only transactional leadership
that has an aspect of exchange: transformatioadelship too has an aspect of exchange,
though in this case it can be described as a Baexahange as it does not contain

material rewards as in the case of transactioaadeship. According to Bass & Stogdill:

.... the leader gives things of value to followerslsias a sense of
direction, values, and recognition, and receivégiothings in return such
as esteem and responsivendisisl ().

This social exchange suggests that although tremstmonal leadership is known to
focus on task it has a dimension of consideratmm 1 am of the opinion that the
exchange process that occurs in the balanced Eadeapproach of the principal of
Ruacana Senior Secondary School is a social exerasnthe principal is perceived to be
a person of high philosophical values that he icatgls in his followers. He said: “I
inculcate in the teachers and learners tolerancecdtiural, tribal, political and other
diversities of teachers and learners at the sch@eé Chapter 4: 55). This denotes the
principal’s moral philosophy characterized by héspect for human dignity and lack of

nepotism and favoritism. Cunningham and Cordeiggdagred diversity more explicitly:

Diversity is the norm in all schools. It include#ferences in age, gender,
sexual orientation, political beliefs, socio-economnstatus, religion,
physical and mental ability, language, and ethyicit All schools must
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acknowledge and act on the diversity found in thmdpulations, the
community itself, the state, the nation and onmanet (2000: 90).

The principal’s nurturing of tolerance is an exaenmf ‘acting on’ diversity, and
testimony of his moral engagement. As a resuliisfmoral philosophy, the principal
generates awareness and acceptance of the de®msitgroup members to subordinates
and in the process stirs them to look beyond tbein self-interest for the good of the
group. According to Bass in Stone, Russell & Patier(2004: 350) this transcending
beyond self-interest for the sake of the group,aoigation or society characterizes
transformational leadership.

Similarly the principal shows that he is not onfnscious and concerned about what is
happening at the school but he is also consciotssgbosition in the broader context of
education: he reminds the rest of the school obtgger picture. This act of the principal
is demonstrated by displaying the ministerial noissstatement in his office and the
staffroom (see Chapter 4: 50). The pasting of tlisument serves a dual purpose of
reminding and motivating teachers to adopt the samitude and mentality as the
principal. This behaviour of the principal resomateth the notion of transformational

leadership. Hautala contended that:

Transformational leadership raises both leaderd’ failowers’ levels of
motivation and morale. When transformational leadigr causes more
active behaviour of every participant due to inmaptivation, the
transactional leaders try to motivate subordinalgs rewarding or
punishing them (2006: 778).

Hautala further posited that the relationship betwthe leader and subordinates include:
» Charisma (idealized influence)
» |nspirational leadership
» Individualized consideration and

» Intellectual stimulationlbid.).
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Individualized consideration is evident in the Ras& Senior Secondary School
principal’s behaviour of delegating tasks. It ensefgrom the data analysis that the
principal delegates tasks to subordinates and wieertee does this, he keeps in touch
with the teacher so that he can offer assistancedtl be (see Chapter 4: 44). According
to Behling and McFillen in Stonet al a leader with individualized consideration
“develops followers by delegating tasks and theobirusively monitoring those tasks —
checking to see if additional support or directisnneeded” (2004: 351). This act of
delegating responsibilities to subordinates imptiest the principal trusts subordinates
and at the same time he wants to develop and emptheen. Durkheim (in Kydd,

Anderson & Newton 2003: 171) asserted that “trustwieen individuals and groups

provide the basis for social order, it is the modfsolidarity and integration.”

The principal as a transformational leader moveddliowers to look beyond their own
interests for the good of the school and this pnéent move is particularly geared
toward motivating and inspiring teachers and learte harness teaching and learning.
Therefore the next section will discuss instrucdiioleadership which considers teaching

and learning to be school’s central activities.

5.4 INSTRUCTIONAL LEADERSHIP

We must be the change we wish to see in the wavldhatma Ghandi

The principal is seldom in his office; he movesuwsrd the school in order to monitor
what is going on in the school and classrooms itiquéar. This aspect of the principal is
a classical example of instructional leadershipabetur. According to Blase & Blase

(1998:106) instructional leaders are concerned tatudents and what teachers do,

hence they walk around the school to observe hashiag and learning are taking place
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and when there is something positive happeningy #deknowledge it openly with a
praise (see Chapter 2: 22). They further arguetidha of the distinct purposes of the
principal’s wandering around is to be accessibleoider to provide support where
necessary (Blase & Blase, 1998: 108 - 109).

The principal of Ruacana Senior Secondary Schaxdrees] that his focal points at the
school are quality teaching and learning as wellcesating a conducive learning
atmosphere for the learners (see Chapter 4: 48sdfocal points resonate with many
studies of successful schools which claim teachimdy learning to be the “core business”
of the school. On the aspect of creating an atmargpthat is conducive for learning,

Halawah posited that:

Establishing a safe and secure learning environnand positive,
nurturing school are merely the first steps inraglseries of critically high
expectations effective principals set for themselvas well as the
educational communities they lead (2005: 334).

Thus, the principal does not only ‘preach’ abowdcteng but he practises it too: it
emerged from data analysis that the principal ropishis sleeves and ‘gets his hands
dirty’ in order to model the way for teachers (s&eapter 4: 47). This resonates with
Christie’s (2001: 49) findings that some of thenpipals she interviewed in her study of
resilient schools in South Africa shared that teajoyed being in the classroom because
it afforded them the opportunity to be exposedht® students and their needs as well as
to acquaint themselves with the problems teachace fn the classrooms. Although
Christie’s statement may also be true for the fpeicof Ruacana Senior Secondary
School, what surfaced from the data analysis istti@principal is teaching because he
enjoys it and derives much fun from being with teas. This act of the principal was
born out by the inspector when he said: “The ppacknows the way, shows the way
and goes the way (see Chapter 4: 62).” The leaatanat sit in a glass castle and simply
direct subordinates through others, he/she needslio side-by-side with his/her team

daily and experience the trials subordinates goutin [my own emphasis]. Hamilton in
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Kouzes and Posner (2002: 23) contended that: “Yanit dollow someone who isn’t
credible, who doesn't truly believe in what he @rgj-and how he is doing it.” Likewise
Kauaria (2002: 64) claimed that followers find ader to be credible, when what he/she

says is congruent with what he/she does.

Another important aspect that emerged from the detalysis is that the principal
reminds teachers of their tasks if they slip upe (€hapter 4: 44). This aspect clearly
illustrates the principal’s seriousness about teaclkand learning at the school. Cobb
(2005: 472) postulated that traditionally princgak leaders of schools were working on
a wide range of tasks in their offices while teasheere working in their classes.
However there has been a call recently for prifsipa serve as instructional leaders in
their schools, taking some of the time that wasspa managerial tasks to become more
involved in the instructional programmébi@l.). This means that while principals are
carrying out their managerial tasks they must diamélously provide knowledge and

guidance in all areas of the curriculum.

Similarly Halawah (2005: 334) postulated that “aligh school’s success is influenced
by many people, school principals remain one of mi@st important factors in this

success.” He further posited that principals’ dffea learners’ learning cannot be
overemphasized as the love for learning and learaier at the heart of every successful

principal.

While the principal of Ruacana Senior Secondaryo8khas his eyes set on the academic
excellence of the school, there appear to be adiotoay and even paradoxical elements

in his leadership as the next section reveals.
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5.5 DEMOCRATIC PROCEDURES VERSUS AUTOCRATIC
LEADERSHIP

The principal follows democratic procedures in #&hool in that he holds regular
meetings with teachers, learners, the Learnersté®eptative Council, the School Board
and parents. The LRC president substantiated theaf@nce of democratic procedures at
the school when he testified that learners areesgmted at all leadership structures of the
school. Similarly the SB Chairperson confirmed hioéding of regular meetings when he
said, unlike neighbouring schools’ School Board®wbked to have one or two meetings

per term; theirs used to have several meetingsingle term.

However, in spite of this rigorous adherence to aematic procedures the principal is
perceived to wear a different mask during meetitigst, of an autocrat who manipulates
discussions in the meetings. It transpired from tla¢a analysis that the principal

sometimes makes decisions unilaterally without astigsent from subordinates.

According to De Cremer, van Dijke and Bos mostofiehen employees are asked to
explain why they claim their supervisors to be atdtic, they say “My supervisor takes
decisions in an autocratic manner” and “My supenvaways pushes his or her opinion”
(2004: 470).

Guetskow and Kriesberg in Bass & Stogdill argueat #ithough the holding of frequent
staff meetings suggests adherence to democrateguoes it does not necessarily imply

democratic leadership as:

Leaders may use meetings to “sell” and gain acoeptaf their own
solutions, as well as to explain their own prefeemn These executives
see meetings as a way to transmit information aond make
announcements, rather than as an opportunity toe shéormation and
opinions or to reach decisions (1990: 438).
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The practising of democratic procedures withoubmmitment to democratic leadership

is referred to as a token participation/democroigl ().

It surfaced during data analysis that the prin¢spdictatorial leadership is not only
restricted to the meetings but is also reflectethenway he supervises. The principal is
perceived as very strict and intolerant of indiBogs hence he is feared at the school (see
Chapter 4: 51). On this behaviour of the princifglau and Scott in Bass & Stogdill
described the authoritarian supervisor as: “One,va@nwong other things, uses his power
to be strict rather than lenient, to supervisealigsand to ensure adherence to procedures
(Ibid.).”

An observation note in my journal confirms the awifarian leader's desire for

adherence to procedures:

On one occasion the principal stopped boys who veseorted by a
teacher (sport organizer) to a soccer exercisengutie afternoon study
and when the teacher protested against this acaidethe teacher must
go and consult the minutes of the last staff mge{i@hapter 4: 51).

When | consulted the minutes myself | learned ithats decided at the said meeting that
when there were no tournaments in the immediatedutearners’ study time was not to
be interrupted. This behaviour of the principaustrates the principal’s rigidity and

bureaucratic adherence to rules. He gets thinge dhgnthe book and hence likes his

followers to do likewise.

The fact that the principal started his teachingeea while in exile could have
contributed to his authoritarian leadership stgle,it is common knowledge that during

times of war democratic practices would be inappade; whatever the commanding
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officer says is followed. This notion of benevolantocracy is congruent with the picture

that has been painted of the principal’s authoataleadership style.

Although autocratic leadership is portrayed in gatize light, some theorists view it
conversely. Penner, Malone, Coughlin, and Herz asBand Stogdill, for example,
argued that leaders with a high level of disciplare likely to be rated much higher in
their overall performance by their superiors (19922-423). Likewise Hise in Bass and
Stogdill found that high productivity is often liedl to close supervisiorib{d.). In a
South African context, Nongauza found that the sss®f the principal in his study was
partly due to the fact that learners knew theirfozwries and what was expected of them

when they were governed by strict rules (2004: 138)

On the notion of leaders projecting both democradied autocratic behaviours
simultaneously, Sober and Wilson (in Bennis & Nah885: 15) argued that all effective
leaders are driven by motivational pluralism, whishthe view that they have both
egoistic (self-centered) and altruistic (unselfisleésires. They conclude: “This is why

everyday leaders shouldn’t be expected to be likéhigr Theresa”lpid.).

The principal’'s eagerness to embrace being witbrgileople is not restricted to meetings
only, but it is espoused in his everyday life. Tiext section looks at this particular
aspect of the principal.

5.6 COMMUNITY METAPHOR

.... effective leadership derives from a team effmtead of an individual
effort, hence | emphasize teamwork, commitmenthand work in my
leadership(Principal).
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These were the words of the principal when he wassing the importance of teamwork
in the school. Kouzes and Posner contended thdédsdrom all professions, economic
sectors, and around the globe when asked abouttmyvmanaged to succeed, always
said: “You can’t do it alone. Leadership is nototosact; it's a team effort (2002: 241).”

Likewise Katzenbach and Smith (in Lumsden & Lums@600: 29) added that in every
high-performance team they investigated, “leaderski shared... The leader’s role
remains, but it is mostly ceremonial or for the déf@nof outsiders”. The contemporary

interest in ‘distributed’ leadership underlinesstiéndency. MacBeath (2005: 349-366)
in his exploration of what distributed leadershipked like in practice and how it was
viewed by headteachers and teachers in the UK, dfaistributed leadership to be a
developing process in which leadership is multifadeand not hierarchical although the
accountability remains with the principal. Accorglito him the different processes of
leadership distribution can be described underhsiadings, viz. distribution formally,

pragmatically, strategically, incrementally, oppmistically and culturally (2005: 356).

The data suggest that the principal of RuacanaoB&acondary School does not operate
in isolation but within a team; he regards himsalfa member of the school family and
hence collaborates with teachers, learners andigarewhatever is done at the school. It
seems collaboration is a key feature in teamwankl, &ccording to Kayser collaboration
is:
...a joint effort between two or more people, fremnirhidden agendas, to
produce an output in response to a common godiared priority. Often

the final output is greater than what any of thdividuals could have
produced working alone (1994: 28).

It emerged from the data that collaboration waslevi at Ruacana Senior Secondary
School. In addition to the class visits that arediected by members of management;
teachers have also created a family bond amongsttlgas characterized by regular
subject group discussions in which they share igcies and strategies of maximizing
their teaching in their respective subjects. TluBam according to Sergiovanni promotes

professionalism which no longer requires direcdéFahip as teachers possess internal
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motivation which enables them to work hard towaedlizing a goal that they believe in
(1992: 42).

On the basis of this family bond that prevailshe school | draw the inference that the
principal has moulded the school into a communkielding (as cited in Waghid 2002: 2)
stressed that what constitutes a community ishtelationship among the members of
the organisation but a sense of caring and am@gtiof “swim or sink together,” which

literally means not to let each other down but ngoive themselves personally and

willingly in a collective action (Chapter 2: 24).

To ensure that his followers are cognizant of hesnbership to the team the principal
rarely uses the word “I” or “you”; most often heessthe word “we.” Sergiovanni (2001:

77) believed that communities are organized arowglationships in that they create

social structures that unify and bind people tcebd shared values and ideas which
provide the needed conditions for creating a sehsee” from “I” (Chapter 2: 24). As

already reported, building relationships is on¢heffeatures of the principal’s leadership.

The LRC Chairperson in much the same way pointédhau the principal is not only a
member of the teachers’ community but a memberhef learners’ community too:
“During sport and fund-raising activities the piipel is usually among the learners like
he is one of them and the learners feel comfortadile him in their midst (see Chapter 4:
53).” The principal’s ‘membership’ of the learnecgmmunity is further justified by the
fact that he knows them all by name even thoughethee more than 500 at the school.
On this act Kouzes & Posner (2002: 20 & 23) exm@dithat leadership is first about the
relationship between those who aspire to lead hasget who choose to follow; because
success in leadership is a function of how wellgbeonvork and play together (see
Chapter 2:17).
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The manner in which the principal relates to theckers and learners at the school is
typical of a father to his children. He always v&attd be with them and share in their joy.
Similarly Jean-Louis in her study of organisationalture and leadership in a Catholic
High School in South Africa found the female prpadiof Loreto High School to portray
a ‘mother figure’ at the school characterized by tederstanding and caring attitude
(2004: 77). These scenarios suggest that somertehdag to their workplace the roles

they play in their community or family as well, $uas that of a caring father or mother.

Once the principal adopts this father/mother roith viais teachers and learners, he/she
automatically becomes their servant as he/shetseieshat they are always taken good

care of; hence | now turn to the notion of serdaatlership.

5.7 SERVANT LEADERSHIP

Do to others as you would have them do toydesus in Luke 6: 31.

This biblical verse has a special meaning for tecfpal as he treats teachers the way he
would like them to treat the learners. The datagesgthat the principal has care and
concern for teachers, learners and parents. Onapsct the HOD asserted that the
principal greets teachers cordially and regulangweres about their well-being (see
Chapter 4: 52). This caring attitude of a leadevai@ followers is regarded as a key
feature of leadership by Yukl (2002: 50) who ddsesi a leader who has emphasis on
consideration for subordinates as one who “acta finiendly and supportive manner,

shows concern for subordinates, and looks outtar ivelfare” (see Chapter 2:18).

The principal’s care and concern for parents aadhkrs are depicted in distinct ways.
He shows his moral obligation towards parents thhohis ongoing negotiations with

them regarding the payment of school developmend fand the purchasing of school
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uniforms for their children. In much the same waywkKch (working draft) in his study of
the principal’s role in motivating teachers in anpary school in Grahamstown, South
Africa, found the principal’s care to go beyond #uhool yard: The principal goes out in
the community to assist parents where she canhedalieves that you need to have
happy parents to have happy learners who in tuthbsi able to learn effectively at

school.

Similarly the principal’s frequent visits to thedtel were aimed at familiarising himself
with the conditions learners live under and thedkai food they eat. This is a further
testimony of his genuine care and concern for tenlers. In her study of resilient
schools in South Africa, Christie found that comctar the wellbeing of learners outside
of school as well as inside the school was amoagtitable characteristics depicted by
the principals she interviewed (2001: 53). Nonga{294: 104) in his study of the role
of the principal in an academically successful faghool also found that the principal of
Rocklands had care and concern for learners, teaane even the community members.
Nongauza further commented that the principal’® dar learners was demonstrated by
her allowing those who stay far to sleep over atdbhool during examinationkbid.).
She also provided learners with transport and fesgkcially in the evenings when they

were studying for examinations (Nongauza 2004116).

The ways in which the principal of Ruacana Seneecdddary School shows his care for
learners, teachers and parents correspond wittetharks of Noddings (in Cunningham
and Cordeiro 2000: 210) that caring includes anmthgr things modeling, which means

a leader must demonstrate to the people that les,aather than simply saying it.

The principal’s behaviour of care and concern fobasdinates suggests that he has
adopted a position of a ‘servant’ as he goes otiivay to serve his followers. This act
relates to the conception of servant leadershipeRdGreenleaf (online) who coined the

phrase, described servant leadership in this whlye “servant-leader is servant first... It
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begins with the natural feeling that one wants dove, to serve first. Then conscious
choice brings one to aspire to lead.” He furthsseated that: “Leadership must primarily
meet the needs of others. The focus of servaneishib is on others rather than upon
self and on understanding of the role of the leades servant” (Storet al. 2004: 352).”

In much the same way the notion of “Ubuntu,” whitarally means “We are what we
are because of others,” has been part of the Afraedture for centuries and resonates
strongly with a servant. While contemplating setMaadership images of great leaders
such as Nelson Mandela come to mind. Nelson Manidetame of the greatest servant
leaders of the world who has displayed an egolegsr&@ when one considers the
immense challenges that he had to face to walleedbm. He sacrificed his freedom and
comfort for 27 years in order to meet the needsigffollowers in the African National
Congress (ANC). De Cremast al. argued that the concepts of self-sacrifice shows
similarities to servant leadership approach whiafpgest that leaders are those who lead
by serving others (2004: 467).

In spite of the fact that the principal of Ruac&eanior Secondary School has been
projected to be a servant leader, it came to lighhe data analysis that he has not lost
sight of the school objectives/goals. Schwahn apad$ argued that: “while the term
service sounds soft, the duty is hard; while serléaders have hearts of gold, they have
nerves of steel (2002: 104).” A lesson that onenledrom this argument is that while
servant leaders ‘serve their followers first' orggational objectives are not ignored in
totality but rather given a secondary emphasis. Sdrgant leader hopes and trusts that
once followers are served they will undertake atithat are in the best interest of the
organisation (Stonet al. 2004: 355). However the principal’s rigidity andnepliance
with rules referred to earlier may be seen to ssigge contradiction to his servant
leadership, but conversely he is perceived to Imeesme who selects specific forms of
behaviour thasimultaneously reflecta concern for both task and people as indicated in

the themebalanced leadership
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The hope and trust that the servant leaders hateotite followers are served they will
eventually fulfill their tasks is clear testimoniyat servant leaders too have a vision for
the organisation. | now discuss vision and missioder the theme strategic leadership in

the next section.

5.8 STRATEGIC LEADERSHIP

| have a dream Martin Luther King, Jr.

Strategic planning is analogous to a dream abagnalition of the organisation that is
better than what now exists. However, simply dremnris of course not enough; there
needs to be planning and systematic working towarastter future. Davidoff & Lazarus
(2002: 79) referred to strategic planning as “Aiarl process of goal-setting and

planning that is pursued in most organisations.”

It came to light during data analysis that the gpal of Ruacana Senior Secondary
School plans ahead, and to make sure that stalessoldll be supporters of the plans at
the implementation stage, he plans jointly withnthéght from the development stage up
to the time of implementation. They have set Vis®20 for the school which stipulates
that by the year 2020 the school must be a leadstgution of academic excellence in
the country so that it can be in a position to dbaote to the attainment of the national
development framework, Vision 2030 (see Chaptdi6d: Mary Parker Follett in Bennis

& Nanus (1985: 90) argued that:

.... the most successful leader of all is one wha sa®ther picture not
yet actualized. He sees the things which belongsmpresent picture but
which are not yet there.... Above all, he should miiseco-workers see
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that it is not his purpose which is to be achieymad,a common purpose,
born of the desires and the activities of the group

Similarly, Schwahn and Spady remarked that “visigrn@aders look far beyond the tried
and true... and establish a road map of where thganizations must go” (2002: 25).
Likewise Appelbaum, Bartolomucci, Beaumier, BoulangCorrigan, Dore, Girrard &

Serroni (2004: 18) posited that:

Leadership is defined as ability to influence a ugrotoward the
achievement of goals and in today’'s dynamic workl weed leaders to
challenge the status quo, to create visions offtire, and to inspire
organizational members to want to achieve the nssio

In addition to the Vision, the principal has ensliteat there is a set of Values outlined in
the Mission statement which spell out what theyiewel in or stand for and how they

intend to accomplish the school’'s aimEhe Report of the Task Team on Education
Management Developme(Department of Education, 1996:29) emphasized thlaev

driven mission:

The approach we are advocating emphasizes thagtewey is driven by
the values and mission of the school and that tlaesedeveloped and
owned by more than just the principal, or someidatauthority. A true
culture of teaching and learning, as well as a stpg management
culture can only thrive in a school where the magtakeholders feel
ownership of the school's mission and ethos. Howetves insufficient
merely to adopt a formal mission statement. Thesimisstatement is only
useful to the extent that it provides a visible bpinof what the teachers;
parents and students in the school really beli®ee Chapter 2: 13).

Values are at the heart of leadership in everyrosgdion, Blatchford in Kydd et al (2003:
89) said:

The importance of values permeates everything youad senior
managers. If these values were not in place thechaol would lack a
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sense of purpose and people in it would not knowtvhey were trying
to achieve.... However, having a mission was not petroting fine-
sounding statements but enacting those values ghrothe work
undertaken in school.

The continuous excellent performance of an orgéinisgear after year is not something
that is planned once off. On this aspect Kayserroented that in order for a leader to
maintain the success of a group, he/she must aamigty remind and prepare his/her
followers every year to approach the new challertpes are in store for them with
renewed vigor and determination and forget the essof the previous years (1994: 35).
He said a leader who would like to sustain the ssgof a group would always say:
“What happened last year is water over the daigj.[It's a new year now with new
challenges. We must rededicate ourselves. We megd back to the fundamentals; we
need to start with the basicsbid.).

It also emerged from the data analysis that thecjpal is a highly organized leader and a
strong manager. He has put structures and procedureplace to facilitate the
achievement of the goals of the school. Structwesh as the organograms and an
estimate of the school’'s budget were observedeénoffices and staffroom. Davidoff &
Lazarus (2002:103) described an organogram asgaatiwhich reflects the structure
and procedure of an organisation, hence it provithes basis for the way systems
interrelate within the school such as: “The linaegponsibility and authority within and
between these structures, information flow betwdlemse structures, and lines of
accountability.” For LaFasto and Larson organisatstructure is a formal pattern of
relationship among the various roles and respdiigbi of an organisation which adds

clarity, stability, and discipline to the coordirmat effort of an organisation (2001: 173).

However, leaders of organisations do not only sgamisational vision, but also steer and
inspire the organisational members toward therattant of the vision and in order to do
this they have to lead from the front; thereforeraplary leadership will be discussed

next.
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5.9 LEADING BY EXAMPLE

The principal is conscious of his leadership raid mmakes sure that it is seen and felt in
the school by being visible and leading from thenfr Although the principal said his
visibility in the school is meant to show teachérat he cares about what is going on in
the school and classrooms in particular, | gotithpression that in reality hieelshis
responsibilities of planning, directing/guiding armbntrolling the activities of his
subordinates and hence he goes out to fulfill th&his particular behaviour of the
principal delineates his emphasis on task, asrthre position he occupies is a strategic

position from which he monitors and guides the enpéntation of his plans.

It emerged strongly from the data that the prinspaxemplary leadership is
characterized by time-consciousness, commitmetgaching and care for others. About
this attitude the principal said it is logicallycantradiction for him to expect teachers and
learners to go beyond the call of duty if he doetsdo it himself, that is why he always
leads from the front. Cawood and Gibbon (1985n3)uch the same way contended that:
“to lead means basically to be out in front, to @wead with the intention of being
followed” (See Chapter 2: 17).

From the example the principal set | deduce thiathis way of sending a non-verbal but
yet a strong and clear message to the subordinat®s he wants them to go about their
daily duties. This act of the principal resonatethwhe Chinese proverb that says: “Not
the cry but the flight of the wild duck leads theck to fly and follow.” The principal’s

punctuality, commitment and caring attitude is devith a purpose, instead of merely
talking about these behaviours, he shows the sitaies what he wants them to do, just
as the wild duck would fly to send a message toflhek to follow suit. Likewise

Kauaria (2002: 64) argued that leadership is radeeting as leaders are expected to set a
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positive example to the followers. She further esskethat “role modeling is very

important as followers learn by identifying themas with what their leaders dab{d.).

The exemplary leadership of the principal is saichave earned him admiration and
respect among teachers and learners; they spebk lag it and claim to try hard to
emulate him. | can conclude from the attitude & tbllowers that the principal has an
inspirational influence. Bass & Stogdill (1990: 20@&sserted that, “inspirational
behaviors of leaders included instilling pride mdividuals and units, using pep talks,
setting examples with their own behaviour of wigekpected and building confidence
and enthusiasm.” For Avolio and Bass in Stoegte al. (2004: 351) leaders with
inspirational behaviours inspire and motivate ahday “providing meaning and
challenge to their followers’ work.” Inspiration itixation is one of the established four

primary behaviours that constitute transformatideatiership.

Dedication to work surfaced from the respondeniesive to be one of the characteristics
of the principal that enables him to make the stBoocessful. The HOD posited that the
principal concentrates on the school 24/7; he adair description of the principal would
be that the school is his “whole life” (see Chapted5). Dedication is a very important
characteristic in a leader as it helps to boosetiergy and morale of subordinates when
they see the leader oozing so much energy at hik.wa her study of female
principalship in Namibia Kawana similarly found thaincipals with high concern for
their work played a major role in boosting learhachievement, because they instill this
attitude in their teachers and learners (2004: T2)is attitude of dedication and
commitment which principals instill in their follawvs is one of the prime constituents of

organisational culture, which is my next theme.
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5.10 CREATING ORGANISATIONAL CULTURE

An organization’s culture is made up of those atpetthe organization
that give it a particular climate or feel. Cultuseto an organization what
personality is to an individual. It is that distiive constellation of beliefs,
values, work styles, and relationships that distisig one organization
from another (Harrison & Stokes in Appelbaetral. 2004: 17).

It emerged from the data analysis that teacherdemmders at Ruacana Senior Secondary
School have shared beliefs, values and work sthilsenable the school to maintain its
good performance year after year. During the tingegrincipal was away on study leave
for four years the school did not show any decim@erformance. An important point
that surfaced during data analysis is that wherptmeipal left for studies, he left behind
a legacy of academic excellence at the schoolGbepter 4: 62). During his time at the
school he instilled in the teachers and learnerulture of time-consciousness and
commitment to teaching and learning. This cultuegpéd the school to hold on to the

good performance it was known for over the years.

Although this culture had been at the school alhglit became only clearly visible after
the principal’s departure. Notwithstanding the fHeit there was an acting principal at
the school, teachers showed that they could stantheir own feet and did not need
somebody to prop them up. This attitude is attestetdy the fact that teachers and
learners continued to work hard, in fact they wewarking even harder in order to
maintain the performance the school was known Aar.a result this culture became
deep-rooted in the school and has been maintaivexl @p to now that the principal is
back at the school. Sergiovanni (1992: 45) refetoetthis attitude as a very important one
in an organisation as once teachers adopt it diteatlership diminishes, self-
management takes hold, and substitutes for leagebgitomes deeply embedded in the
school (see Chapter 2: 23). This claim by Sergiavaesonates with my observation at
the school: Although the school starts at 07hO&cliers start to arrive at the school as
early as 06h00 and notwithstanding the fact thatstthool goes out at 13h00, they all
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manage to come back to school at 14h00 where tihey the staffroom and do their
preparations for the next day and marking up td006khen they knock off officially for
the day (see Chapter 4: 63). Similarly teachershrotment to teaching and assisting
learners was delineated by their return to the iegestudies; | observed that although it
is not compulsory for the teachers to return in ¢ékening many of them do return to

assist learners with home work or preparationsdsis, etc. (see Chapter 4: 63).

The culture of Ruacana Senior Secondary Schoolotsonly depicted by the daily
practices of teachers and learners but it alsofested on the notice boards in the school
and flannel boards in the offices and staffrooneti?es, mottos, and information which
clearly depict the features of the organisatioriural of the school such as commitment,
time on task, the importance of education, scholels; vision and mission statement and
school budget are displayed on these boards. é\ueethe rationale for doing this is for
the teachers and learners to keep these valuedbelieds in their consciousness and

hence never to fail upholding them.

Jean Louis (2004: 20) asserted that there are thoots of thought regarding the
creation of culture in terms of whether the leaslespes or is shaped by organisational
culture (See Chapter 2: 25). It seems in thig that the school’s organisational culture
is strongly influenced and shaped by the principais view is borne out by literature.
Schein (1992: 15) argued that “culture and leadprake two sides of the same coin in
that leaders first create culture when they crgat@ps and organisation (see Chapter 2:
26).” Similarly Bush (2003: 169) asserted that Eradhave the main responsibility for
generating and sustaining culture in schools bymanicating core values and beliefs
both within the organisation and to external stakedrs (See Chapter 2: 26). What
makes these claims by Schein (1992) and Bush (2008)ruent with the culture of
Ruacana Senior Secondary School is the fact theatptincipal is perceived to have
rubbed off his acts of commitment, time-consciogsnhand caring onto the teachers and
learners through his exemplary leadership. These siaped everybody’s attitude and

behaviour in the school and became common practkmErding to Russell (2001: 78)
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“leaders primarily shape the cultures of their migations through modeling important
values.” Similarly Jean-Louis (2004: 70) in her dstuof organisational culture and
leadership referred to earlier found that a leasler symbol of the organisation culture
therefore his/her personal life, the language le/speaks and his/her attitudes and
behaviours express that culture. Thus the pregdititude at the school which resulted
from the behaviour of the principal resonates while description of organisational
culture provided by Davis, Denison, Kotter & Hedk€@'Reilly & Chatman and Wilson

in (Rashid, Sambasivan and Rahman 2004: 164). Ba&y. “Organizational culture
refers to a set of shared values, beliefs, assomgtand practices that shape and guide

members’ attitude and behavior in the organizafibi.).”

5.11 CONCLUSION

In this chapter | wove the findings that emergemiirthe data analysis with arguments
from relevant literature and other research findiimgan attempt to provide an in-depth
understanding of the participants’ perceptions angberiences of the principal’s
leadership role at Ruacana Senior Secondary Schdotmation from my observation
field notes and document analysis played a sigmtficole in supporting the perceptions

and experiences of participants.

| discussed in this chapter the findings that eméifgom the data using different themes.
It surfaced from the interpretation of the roletb& principal in this chapter that his
leadership idbalancedin that he focuses on both the realization ofsitteool’s vision and

values as outlined in the mission statement as aglbn the satisfaction of followers’
needs. The caring attitude that has been assoacitedhe principal in Chapter 4 has
culminated in several themes in this chapleansformational leadershis one such

theme; the principal has been portrayed to havabkshed a climate of trust in the
school which stirred all members to look beyondrtioen interest for the good of the

school. Hence all the members share in the visfoth® school and strive toward its
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realization. The theme aommunitycame to the fore by virtue of the establishment of
sound interpersonal relationships between the ipah@and teachers and among teachers
themselves. These members see themselves as g/¢amimunity, and therefore they
help each other in any way possible as they retfedsuccess or failure of another as
theirs too. Again the principal’'s caring attitude depicted in this chapter strongly
resonates with the tenets of servant leadershitheagprincipal goes out of his way to

satisfy the needs of his followers.

In an attempt to realize the school’s vision 20R@ principal focuses on teaching and
learning at the school, hence the discussiomstfuctional leadership Likewise the
principal has been projected to beteategic leademwho reminds teachers of the ideal
picture of the school they should strive to reashagteam. In an attempt to steer and
guide the followers to the ideal picture of theahthe principal has been portrayed to
be exemplaryin his leadership. All the words that resonate vakemplary leadership
such as: 'walking the talk’, ‘practises what hegutees’, ‘models the way’, ‘not the cry
but the fly of the wild duck leads the flock to fand follow’ have flowed freely in this
chapter in order to demonstrate his exemplary Ishge

It came to light in this chapter that it is not pmhe leadership role of the principal that
makes Ruacana Senior Secondary School thrive, Isot the organisation culture

Teachers and learners at this school have a stmamging culture that underpins the
leadership role of the principal in making the sahrosper. This culture is demonstrated
by the teachers’ and learners’ commitment to tewptand learning as well as time

management.

Interestingly the principal has also been portrayge@xhibit paradoxical behaviours in
his leadership. While he is interpreted to follo@ntbcratic procedures, in that, he creates
platforms for discussions he is conversely perakitce dictate the discussion the way

they suit him which makes his leadership appeaocaatic. It seems that successful
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leadership, in this case, may be characterized IWead of seemingly contradictory
qualities or sets of behaviours, a phenomenon degamlas ‘normal’ by leadership

theorists.

In the next chapter | conclude my study by hightiigdn my main findings and present

recommendations for further research in the field.
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CHAPTER 6

CONCLUSION

6.1 INTRODUCTION

In this chapter | present a summary of my mainifigd, discuss the limitations of the
research and make recommendations arising from inginfjs. Since this study has
illuminated other researchable areas related tostugty | found it also appropriate to

make suggestions for further research in this @rapt

6.2 SUMMARY OF THE MAIN FINDINGS

Several characteristics describing the leadersiigof the principal in a successful rural
school arose from the data and were encapsulatdeeithemes discussed in Chapter 5.
In this chapter | summarize these characteristiazrder to see how successful the study

has been in seeking answers to my research question

The principal has been portrayed to have strondeleship characteristics which enable
him to make the school thrive. An overarching chemastic that emerged from the data
is that the principal is a balanced leader in tieatkeeps both orientations of task and
people in equilibrium. According to Blake and Mout1964) a balanced leader does not
choose the best position for either productionewgbe but rather chooses a position that

includes both dimensions. This particular traitled principal has culminated in several
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characteristics that explain his emphasis on bask tompletion and consideration for

other people. | will give a brief summary of thesaracteristics in the next sections.

The findings painted the principal to béransformational leaderThe basic assumption
of transformational leaders according to BarnettQdrmick and Conners (2001: 25) is
that “leaders raise followers’ consciousness lewatlsut the importance and values of
designated outcomes and ways of achieving themé piincipal of Ruacana Senior
Secondary School exhibits the following charactess that are associated with

transformational leadership:

» He nurtures awareness and acceptance of diveraittbe school in his
subordinates.

» He reminds teachers to act within the broader comteeducation by
enlightening them with the mission statement oftieistry of Education.

» The principal delegates tasks to teachers and entluat he keeps in touch with

them in order to offer his assistance if needed.

The principal is portrayed as focusingteaching and learningvhich are regarded in the
literature of effective schools as tlwere businesof a school. It surfaced that the
principal does not only preach about teaching batles, hence modeling the way for
teachers. Blase and Blase (2000: 134) found this itr principals to be significant as
principals do not only model by teaching alone higo by demonstrating different
teaching techniques and ways to maximize positiveractions with learners in
classrooms and during conferences. The creatiam @nabling learning environment for
learners and sufficient time for learning also grpoiority in the principal leadership. To
make sure his focal points are realized in the alchize principal is always out and
around in the school, walking in the corridors, iting classrooms and holding

conversations with teachers and learners regatdahing and learning.
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The findings also depicted the principal to beeam playemwho shares leadership with
others at the school. His inclination of distrilmgti leadership has culminated in
communitybecoming the metaphor for Ruacana Senior Secon8ahpol. Hence a
family bond exists at the school characterized bgatpr collaboration as teachers
consider each others’ failure or success as theirsLeadership is not only distributed
among teachers, but learners too, as the LRC aw$ daptains are not merely token
leaders but active players in the maintenance sfigline and sustaining the academic
success of the school.

In much the same way as distributing leadershiprabe members of the organisation,
the principal is perceived to show a sensalfntuat the schoolUbuntuwhich literally
means “I am what | am because of others” is congrwih servant leadership approach
According to Russell (2001: 80) “Appreciation ofhets by servant leaders reflects
fundamental personal values that esteem and hopeople.” It surfaced from the
previous chapter that the principal’'s shows cam @wncern for teachers, learners and
parents.

However, in spite of the principal’s emphasis orviee for the followers, it emerged
strongly from the study that he issaategic, visionary leadewho strives to realize the
ideal picture of the school. Bennis and Nanus (198% posited that: “With a vision, the
leader provides the all-important bridge from theesent to the future of the
organization.” Respondents asserted that the pahdoes not plan alone, but jointly
with the other stakeholders in education to enshat they too contribute toward the

creation of the vision and hence take ownershiparid strives toward its realization.

Although the vision of the school is owned by evergmber of the school, the principal
is aware of the crucial role his leadership caly jathe realization of the vision, hence
he leads by exampleThe principal ‘walks the talk’ in order to inspirand motivate

teachers and learners at the school. Throughettemplary leadershithe principal has
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managed to influence the behaviours and attitufidssdfollowers in that everybody at
the school started to do things the way the pradaijmes. As a result the practices of the
principal such as time consciousness, commitmedtcamne for others in turn became
everybody'’s practices at the school and hencedheol culture Although it is suggested
in the literature that each organisation has aueplture which influences the leader in
the way he/she makes decisions and interacts wligr® (Sergiovanni: 2001: 100; Deal
& Peterson 1999: 85) other theorists opined that ldader defines and shapes the
organisation culture (Schein 1992: 15; Bush 20@®)1The school culture of Ruacana
Senior Secondary School can be perceived througkldHy routine practices of teachers

and learners as well as on the school notice baasdie and outside the offices.

A paradoxical finding that emerged from this stusdythat while the principal follows
democratic procedurese is perceived to kautocraticin some ways. It emerged that he
holds regular meetings with the different stakebddin education such as teachers,
learners, Learners Representative Council, Schaalrd and parents, yet he ends up
manipulating discussions in these meetings. Sityilaespondents claimed that he
supervises closely and is intolerant of indisciplidlthough this feature of the principal
is incongruent with the others features that haentpainted about him earlier, | believe
it is appropriate for a leader to practice autlaoi@n leadership from time to time as
required by thesituation (situational approach) (Hoy & Miskel 1996: 376)t thhowever
not adopting the style aseing an autocrat would decrease organisational members’
satisfaction. For the principal of Ruacana Seniecdddary School the prevalence of
autocratic leadership features among his otheurfeatis a confirmation of his balanced

leadership.

As my goal was to find out how the leadership ralehe principal contributes to the
success of the school, the picture that emergen ftee findings paint the manifold
characteristics from which his leadership role sternthe principal is perceived to be a

person of sound moral values, an instructional anstrategic leader who leads by
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example and hence has managed to shape and geidriltore of the school in the

direction of supporting academic excellence.

6.3 LIMITATIONS OF THE STUDY

Since | used a case study research method for udy $tfocused only on one particular
school, working with a small sample comprising grncipal and four other people
occupying leadership positions at the school. Hemgefindings are not statistically
generalisable.

Moreover, although | was afforded with generous aspmities to gather data on the
lived experiences of my participants, the fact tathtparticipants were leaders at the
school denied me the opportunity to learn how pe@plthe ‘bottom’ of the hierarchy -

like the ordinary teachers and learners - percéieeleadership role of the principal.

They may have different perceptions of the prinkspi@adership role as his influence is
exerted on them more than on those chosen to bieipants in the study. Nevertheless,
this does not imply that the choice of the sampdes & mistake as it was my intention to
explore the perceptions and experiences of thoepl@eat school who are in positions
that underpin the leadership role of the princip&. doubt enlarging the sample would
have enriched the data and may have influencedvesath findings, but this would have

been beyond the scope of this small-scale study.

Finally, although | have managed to collect my datang all the three data gathering
tools | intended to use within two weeks, the tisgan was clearly not sufficient to
perceive every aspect of the principal leadersbgmecially by means of observation.
Here again, the scope of the study imposed limitation to the extent to which I could

immerse myself into the research context.
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Despite these limitations | believe my findingsb valid in that | ensured that a link is
established between the questions and the object¥ethe study. The interpretive
paradigm used for my study enabled me to geneidtedata from the lived experiences
of respondents. Moreover | triangulated and créessked the data that emerged by
using a combination of interviews, observation awtument analysis as my data
generating instruments. As discussed in Chapteft8ke (1995: 85) postulated that
although single cases are not a strong base fogrgkgation, people can learn much
from them as they are familiar with other similases and they add this one in, “thus
making a slightly new group from which to generalia new opportunity to modify old
generalizations.” This type of generalization idereed to as naturalistic (Stake &
Trumbull in Stakelbid.). Stake & Trumbull claimed that: “Naturalistic gealizations
are conclusions arrived at through personal engagem life’s affairs or by vicarious
experience so well constructed that the persors faslif it happened to themselves”
(Stake 1995: 85).

6.4 RECOMMENDATIONS FOR PRACTICE

It emerged from the study that even though rurabets are perceived to perform poorly
due to lack of resources, there are schools that hnaged to beat the odds. Hence the
following recommendations are made on the basishat emerged from a study of one
such school:

» The leadership role of the principal contributegngicantly to the success of a
school, irrespective of whether the school is inuaban or rural area. Many
principals pay more attention to the resourcesdhainot available and fail to put
to good use the resources — including human regesurthat are at their disposal
to counter what is not available. This study carrdgarded as a wake-up call to
principals especially those in rural areas to ress$ow their leadership (or the

lack of it) contributes to the status quo of thsmihools.
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» Rural schools need strategic leaders who do notligeburaged by challenges,
but who express a vision, get buy-in, and implenitent

= All the structures of the Ministry of Education astdkeholders must gear all their
efforts and activities toward supporting teachingl dearning as they are the

school’s central activities.

= Since leadership research is faced with the dilarafrtask/person orientations, it
has become a challenge to the leaders of todaydore that they keep these

dimensions in equilibrium.

» It emerged from this study that organisational weltplays a key role in the
success or failure of a school, therefore it imimbent upon principals to assess if
the prevailing organisational culture supports acaid excellence at the school or

not. If not then it is the obligation of the pripal to redefine and shape it.

6.5 SUGGESTIONS FOR FURTHER RESEARCH

My purpose in this study was to understand how piecipal’s leadership role
contributes to the success of a rural school asethee only a few rural schools that
perform well despite facing the same challengescaodmstances as their neighbouring
schools. However | do not think it is only the mipal’'s leadership role that can help a
rural school to thrive, therefore | would like taake suggestions for further research in
this field:

» To explore how the organisational culture of a sthm a rural area can
contribute to the success of the school.
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To explore teachers’ and learners’ perceptionshef $chool's organisational
culture with a view to finding out if they really\spouse the underlying values of

the school and how they contribute to the schamliture.

To explore ways and means principals use to metitedchers to transcend their

own personal interests for the success of the $choo

To explore teachers’ perceptions of how they wdikd to be led in order to

contribute positively to the success of a rurabsth
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APPENDIX A
LETTER OF AGREEMENT - PRINCIPAL

Rhodes University
Grahamstown

Republic of South Africa
6140

2006-05-16

The Principal

Ruacana Vocational S. S. S
Omusati Education region
Ruacana

Republic of Namibia

Dear Sir/Madam

Re: Application for a research site

| am Uerivangera Chris Tjivikua, a full-time studeat Rhodes University in

Grahamstown, Republic of South Africa. | am studyitowards a Masters degree in
education in the field of Education Leadership Mahagement (ELM) and my research
interest lies in the leadership role of the priati;m a successful rural school. | found
your school to be most suitable for my study asas produced good academic results

year after year despite being located in a rurd.aHence it is my humble request to the
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principal and the chairperson of the school boardftord me the opportunity to conduct
my investigation at the school for at least thstfihree weeks of July 2006 (i.e. the 3rd to
the 21st of July 2006). | can assure you thatghigly will not cause any disturbance to

the daily school programme.

Semi-structured interviews and observation will the primary instruments for data
generation while document analysis will be usedaasecondary data generating
instrument. My sampling will comprise the principahd individuals who occupy

leadership positions which underpin the role ofghacipal at the school, that is, head of
departments, the student representative coundilpgraon, the school board chairperson

and the circuit inspector.

This piece of research will not only be of greangicance to myself as a student and
novice researcher, but it is likely to make a dbuotion to education in Namibia,
especially the rural schools that are lagging bethime rest in the country in key

performance area such as examination results.

Should you have any questions regarding my reqpésase feel free to contact me at

these numbers:
Cell: 0027-783570745

E-mail address: g06t5992@campus.ru.ac.za

Thanks in advance.

Yours in Education

Uerivangera Chris Tjivikua
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APPENDIX B
LETTER OF AGREEMENT — CIRCUIT INSPECTOR

Rhodes University
Grahamstown

Republic of South Africa
6140

2006-05-16

The Inspector of Education
Omusati Education region
Ruacana Vocational S. S. S

Repubic of Namibia

Dear Sir/Madam
Re: Application for a research site

| am Uerivangera Chris Tjivikua, a full time studeat Rhodes University in
Grahamstown, Republic of South Africa. | am studyiowards a Masters degree in
education in the field of Education Leadership Mahagement (ELM) and my research
interest lies in the leadership role of the priati;m a successful rural school. | found
Ruacana Vocational S. S. S to be most suitablenfostudy as the school has produced
good academic results year after year despite becaged in a rural area. Hence it is my
humble request to you as the inspector of educdtorthis school to afford me the
opportunity of conducting my investigation at thehgol and in the same vein | would
like to invite you to be a participant in my studyhe study will take at least the first
three weeks of July 2006 (i.e. thé & the 2% of July 2006) and be rest assured that it

will not cause any disturbance to the normal scipoogramme.
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Semi-structured interviews and observation will the primary instruments for data

generation while document analysis will be usedaasecondary data generating
instrument. My sampling will comprise the principahd individuals who occupy

leadership positions which underpin the role ofghacipal at the school, that is, head of
departments, the student representative coundilperaon, the school board chairperson
and the circuit inspector. The interview will focois how the participants experience and
perceive the leadership role of the principal istauning the success at the school. All
interviews will be tape-recorded. Since | am plagrio spend three weeks at the school |

will also observe leadership related behaviorsershts as they unfold at the school.

This piece of research will not only be of greangicance to myself as a student and
novice researcher, but it is likely to make a dbuotion to education in Namibia
especially the rural schools that are lagging kel rest in the country when it comes

to key performance areas such as examination sesult

Similarly | have sent letters to the Regional EdieraDirector and the principal. Should
you have any questions regarding my request, plésedefree to contact me at these

numbers:

Cell: 0027-783570745/E-mail address: g06t5992@campac.za
Thanks in advance.

Yours in Education

Uerivangera Chris Tjivikua
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APPENDIX C

LETTER OF AGREEMENT — REGIONAL DIRECTOR OF EDUCATND

Rhodes University
Grahamstown

Republic of South Africa
6140

2006-05-16

The Director of Education
Omusati Education region
Repubic of Namibia

Dear Sir/Madam

Re: Application for a research site

| am Uerivangera Chris Tjivikua, a full time studeat Rhodes University in

Grahamstown, Republic of South Africa. | am studyiowards a Masters degree in
education in the field of Education Leadership Mahagement (ELM) and my research
interest lies in the leadership role of the priati;m a successful rural school. | found
Ruacana Vocational S. S. S in your region to betmaisable for my study as the school
has produced good academic results year afterdgsgmite being located in the rural area.
My research investigation/study will take at letist first three weeks of July 2006 (i.e.
the 3% to the 2% of July 2006) and | can assure you that it will cause any disturbance

to the normal daily school programme.
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The purpose of this letter is to solicit your pesgibn as a regional director of Education

to allow me to carry out my study at this specifsetiool.

This piece of research will not only be of greajnfficance to myself as a student and
novice researcher, but it is likely to make a dbuotion to education in Namibia,
especially the rural schools that are lagging kebhine rest in the country when it comes
to key performance areas such as examination sesulthe study will also offer
important information to principals and inspectafseducation in charge of schools

located in the rural areas as well as the ministgducation in Namibia as a whole.
| have also sent letters to the circuit inspectat #ne principal.

Should you have any questions regarding my reqpésase feel free to contact me at
these numbers:

Cell.: 0027-783570745

E-mail address: g06t5992@campus.ru.ac.za
Thanks in advance.

Yours in Education

Uerivangera Chris Tjivikua
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APPENDIX D

The research protocol form

[ hereby agree to participate in an
interview with Uerivangera Chris Tjivikua, a Nanmahi student at Rhodes University in
the Republic of South Africa. | understand thatwik enquire about how | experience
and perceive the leadership role of the principabustaining success at the school. |
further understand that | have the right to witkdice change any information | provided

in the interview.

Signed: Date:
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