
Kallaway (1984, as cited in Bloch, p. 49) describes the events of the confrontation with the police

as:

A hastily summoned and aggressive police detachment...fired into the crowd, 
killing two injuring several more. By midday rioting had broken out in several 
parts of Soweto; cars were stoned and barricades erected, arson took place on 
administration buildings and beer halls, and two white men were attacked and 
killed. The rioting continued into the evening and deepened in intensity when 
police baton-charged homecoming crowds of commuters outside railway 
stations. During the next few days while the revolt spread to pupil and student 
g ro u p s .th e  pattern of attack on police patrols and symbolically significant 
buildings was established in Soweto.

�������(	� )������*�������
 ����������������'� 'Pieterson'),� ������������'���� !�������� ���+�������+��!���,-

(Source: http://en.wikipedia.org)

In their struggle for freedom, young, predominantly male blacks emerged as powerful, assertive 

and militant leaders who became the “foot-soldiers of the revolution” (Kallaway, 1984, p. 226). 

They were radical and involved in a low-intensity war, fighting against the burden of the apartheid 8

8 This famous photograph was taken by a black photographer, Sam Nzima, at the height of the Soweto revolt. It shows 
a young boy, Hector Pieterson, being carried to hospital by Mbuyisa Makhubo, with his sister Antoinette Pieterson 
running alongside. Hector Pieterson died of his wounds (Knott-Craig, 2008, p. 5).
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challenges still exist today that impact on our schools, which in turn reinforces schools’ poor 

performance (Bloch, 2009, p. 75).

In section 1.1, I made reference to the circles of influence. The same applies to education and the 

learners. Bloch (2009) describes education as having three levels of influence:

Level 1 -  the teacher has influence on the outcome in the classroom;

Level 2 -  support to the schools;

Level 3 -  the wider society.

It has been pointed out that many of the problems that impact on education are not caused by 

anything that happens in the school, but are brought from society into the classroom (Bloch, 2009, 

p. 123). Many of the learners enter into the classrooms in a state that is not conducive for learning, 

therefore, poorer learners are at a distinct (serious) disadvantage due to educational deficits or 

social dynamics that hinder learning (ibid.)

May and Govender (1998, p. 9) state that “poverty essentially concerns the inability of individuals, 

households or communities to reach and maintain a socially acceptable minimum standard of 

living due to a lack of resources”. Kamper (2008, p. 1) does however make it clear that “although 

the phrase ‘lack of resources’ is mostly understood to mean a lack of food, housing or income, it 

can also be interpreted in a far wider sense”. Here he (ibid.) alludes to the work of Payne (2003) 

who aptly defines poverty as “the extent to which an individual does without resources”. Payne 

(ibid.) lists these resources as:

• Financial -  money to buy goods and services;

• Emotional -  control over emotional responses;

• Cognitive -  mental ability and acquired literacy and numeracy skills to deal with everyday 

life;

• Spiritual -  a belief in divine purpose and guidance;

• Physical -  physical health and mobility;

• Support structure-related -  friends, family and available back-up resources;
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Primary School, Graeme College Junior, Makana Public School, N.V. Cewu Higher 

Primary School, Ntaba Maria Primary School, Oatlands Preparatory School, Samuel 

Ntlebi School, Samuel Ntsiko Primary School, St Mary's Primary School, Tantyi Public 

School, and Victoria Primary School.

The town of Grahamstown has a troubled background which is steeped in a history of conflict 

stemming from the clashes between the various migrating peoples of South Africa. This town 

forms part of the Eastern Cape Frontier which was literally the 19th century frontier between the 

British Cape Colony and the Xhosa territories. It was the scene of first contact, cultural clashes, 

confusion and, inevitably, conflict -  from the time of the Bushmen, the Khoisan, the amaXhosa 

(the angry men) to the arrival of English Settlers and the ‘Boers’. Much of what happened here set 

the tone for South Africa's turbulent multi-cultural history.

Grahamstown is historically an apartheid town and was established on the principles of the 

Apartheid policies that were introduced as an official policy in South Africa after the elections of 

1948. It is a town where the whites live in a designated area whilst the non-whites live in 

settlements that were established on the outskirts of the town, based on the Apartheid policy. As 

of 2011 the population of the city (including townships) was 67,264, of whom 78.9% described 

themselves as "Black African", 11.3% as "Coloured" and 8.4% as "White" (Grahamstown History 

Online).

Since 1994, there has been a considerable influx of black people from the former Ciskei Xhosa 

homelands -  which lie just to the east of Grahamstown -  who have settled in the township called 

Joza. Here the communities face many troubling issues due to the lack of proper services, such as 

sewage, electricity, roads and clean water.

2.2.1 Ntsika Secondary School’s landscape

Ntsika Secondary School is located on the outskirts of the city of Grahamstown in the township 

called Joza. In 1977 a significant number of Grade 7 (Standard 5) learners from the local 

Department of Training (DET) primary schools in the township of Joza could not be 

accommodated and admitted to the only DET secondary school -  Nathaniel Nyaluza -  at that time. 

However, due to the determination of the learners wanting to learn they were eventually
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accommodated in the primary schools of N.V. Cewu, Makana and Andrew Moyake Higher 

Primary Schools whilst a new secondary school was still under construction.

Finally, on 1st February 1978 the new Ntsika Secondary School buildings were occupied by 700 

learners and 13 teachers who were employed to teach. The school was located on Ncame Street in 

the Joza Township. Subsequently, the school had three more principals and three care-taker 

principals. However, today these buildings are home to T.E.M. Mrwetyana Senior Secondary 

School (Figure 7).

According to the school’s records the school was relocated to new buildings which were located 

in the Joza Township in Extension 7, on the 20th August 1998. The original school staff members 

chose the school’s name ‘Ntsika’ and the school colours (black, red and white) as well as its 

emblem (Figure 8). The school’s motto that is still in use today is “Imfundo yintsika yesizwe” -  

meaning “Education is the pillar of the nation” -  which is underpinned by the values: respect, 

responsibility, co-operation, dedication, Ubuntu, equality, morality and spirituality.

Figure 7: The school's emblem

39 | P a g e



�������,	�+�#�������������������'������!���

+��������� �	�����������*� ���� ������� 	��:���� ��	���	���� �"	�����I�8�  �����	��	����. � ������.� ����7�

. � ���	��� �� �	����� ����	�������� :�	��� 	�� �7���7����� :	��� ������ ��	��	���� ���� ������������ ���� � ��

��	�5� �����	��� ���� ����� � ����	��������8�  ��� ��5���� � ������ ������� 	�� ��������7� ����*� ��:�2��*

C1�R�# � � �



������ ���� �� ��:� ������	�	��� 	������ ����� ��� ���������� ������ ��	��� ���5��� ����� ����� ��� ������ ���

�	��	����� ��� ������>� ���� ����	�	��� � ������ �����	��� ���	�	�	��� ��	��� 	�� �� ������ � ���	��	�	����� �	�����	��

���� ���7�:	���:�� ���� �������� ����� �����	���2���	���	��� ��������� ��� �9������7����� ��7�8� %��:���

	�������	����������������������:������� �����	��� 	����������������� ��2��	�������:	���:�����5��������

��������������������8���������������������	�������������������7��������������������������*����������

���� �������������� ��� ���	������ ����������� ������������8�$�:�2��*� 	��:��� �2	��������������� ��������

:����������������������� ����7�. ��	���� � ������	�����������������������	��������������� �����	���8

�������/	�"!����!����0�1�����������'����)��!���!���

C3� R�# � � �





��������;���	���:�	�������������������	������������������������������� ������������*�:�	�����������

�����	���*����2������������: 	��������������8�$�:�2��*�	��:����9���	���������������������������������

:��� ��2��. �	�� ���� �����. ��������� ������ � �����	����������� �	���� ���� ���7��� �:�7� ����� ������ ���	5��8�

 ��������������������	2���	���������������7��	���������2	��	����� ���������� � �������	����7����	�������

��	�	������ ��������������+�	��;�� ����8

 ��� �������� ��7� �������� ��5�� ��� ����������� ���� 	�2��2��*� ,�� �� ��� �!���' !����!�� � �� �����#�� �!�� �

� ����� ��  P� �%����2	�:� . � 01F10F013C�8� (�2���������*� ���� �������� . � ���7� ������������� ����

�������������. ������������	������������7�������������������������������	���	�����������������������8�

 �����	��	�������������	����������������7�����.�������	�������������*������*������*�������������*�

��� ����	��� �� ��:�� :�	��� ��2�� ��	���� ����� ���5��� ������ ���� ������ � ���������� ���� ��� $%)� ����

�	��8�  �� ������	��� ���� �������� �	����	��*� 	�� :��� ��	����� ���� ����� ���� ������� ��������7� ���� 311�

�	�����������	��� ������� ������������������������7�� ����������������� �	2��:	������	��������������8

��������� ������ �������F������������� ���� �������	2�*� ���7� 2��7� ������� ��5�� �� ������ ��� ����	�	��

	������ �������� ��	��	���� �9���	��������*� ,	!�$�' �""�����&%��&�� � ���&�&� ���� �!�$�� �� ���� ��� ���� � �

#������������ P8�$�������� ��	��	����:���������	������ ���	��	�����:����� ���������������������������7�

���������8� ' ��� ��� ���� ����������*� ���� ��	��	���� ����� �9���	������ �	�	����	������ :	��� ���� ����������

���������������	��:����������O ��"����� � �� %���� � ���������!� P8�%��:�������������������������	������:����

��� ���O !�"�����  ����� P8� O	!�$��#����� %��"�� ��� ��&"������&�"������ ��� �!�� ��!��" P8� O����%�!� ��"� �

(%�����"���"�������� Q;� �%����2	�:�. �01F10F013C�8

(�2���������*������������?������;����	�*� ������7*�I���K�����7*�013C���������	9�D�*�	��	�����������

���� ������;�� ?����� 30� ����� ����� ���� ����� ��� ����� 04Y� �0130�� ��� �� �����	��� 44Y� �013J�8�  ���

������;�� ��������:��� ����	������������� ��������	�����	�	�	��������������	�	���������	��� ����������

��� ����� ���� ������;�� ������ ���� ��	��� ����� ��� �������� ���� ������� ������ ���������� 	�� �� �����

������	2��:�78�$�:�2��*�������	��	����:�����	�5����	��	����������������������� ���������5������	������

��	�� �	��	�	����� 	����2������ ���� ��� ���	�� ����� : ��5� ��� ������ :���� �� ��� ���� � ������� :��� ���5�

�������	�	�	�7� �������	�� �����	��8� %��:��� �������������� ��������� ���� ������ ��� ����	��� ��������7� ������

����6���� ���7� ��� ���	�� ��������� ��7����� ���� ��� ���� ���� ���	5��� ����� ���� ��5��� �����8� O 	!�$� !�#� �

 ��"������!����!�$�6"�� �� �7�!�#��� � �������������!�����(�%������!����"#�� P8�  ��7���2��������	�����

����7��������������2�����������������������	����������������������	�������	��8�%��:��������������O �!�

CJ�R�# � � �







��� ����	�	����� 	�� �������� ����� ��2�� ��� ����	��� ��� ������	��8� %��:��� ��	����� ���� ����� �	����������

��������������������	��������������������� �������� ���� ��	���	������:	��	������ ��������������:�	���

����� �2�����:��	������������������8�  �	�� �����������������	�� ������� �������	����	�����	���:�����8

����	��� 	���������� 	�� ���� ����� � �� ������ ���� �����	��31� ��2�� �� �����	2�� ������� ��� ���� ��������;�

:	��	������� ��� ����� ������� 	��	�	���	��8�  ����� ������� ����������� ������� ����	������� ������� ������

:�	�	�������������� ��������������������������������2������������	���������	�������2�����5������8�  ���

������� ���� ���� ���������:	���2�����	��� ���� �����	�	� ������� ������� �������8�  ��� ��	��	���� �������

������������������ �	2��	���:��:������. ����� ������� ��������������	�78

���������������������&����� ����"	�5��3II4������?�	������3III�� ����������*�O%��	�����������	�	��������

�������	��������	�5	��������������������������7�	��	���2��	����������P������	����	��-�����*�011L*�

�8� J�*�%������:�2��*� ���� ��������	��� �	���� � ��������� �������(��	5��������8� ������������� �������

	�� �������	��� 	�� ���7� ������ ������ ���� �	���� ����� ������������ �������	�� ������� 	�� ���	��	��� ��� �����

�:�7� ����� ���� ������� � �������	��. � ���� � ����2	���2��7� �	����� �����. ���� ���� :	��� ����	������������8�

 �	��	�� �2	�����	������	�	�	��� ��������. �����������	�	����. �	�����	2��	��������������	�	���������	���

�������������� �������� ������� ����������������;� �����*� ������	��� �������� �������� �����������������

���������� 	��������� ������	2��:�7�	�� �������������������������	�����	��	����78

+*-� ��	�#����	

B����%���2�������2��������� �������	���	�� �������� :��. ��������� ����7�	�� ���� �������	���. �	�����

��2����� �� ������� ����������	��� � �� ��:� ���� �	����7� � �� ���� ������7� ���� ���� ��� ������� ��� ����

��2��������� � ������������������	�8� ���%� �9���	�� 	�� &���	��� J8/*� ������	��� ���� ��� 	�������� ����� ���

���7�	����2����	���7������������*���2���������*� ������	���:	��� ���������������������������	��7������

	���	������:	����	2	�	��*���������������.����������������8������ ������� �������	�������������������2��

������������	���������	2����7���������8� �	��: ����������������	� �:������	��������������������:������

� ������ ����8� %�� ���� ���7� ������� 	�� OT����	��U� ���� ��������� �����	��� ���� ���� ����	���� �:	����P�

�D����*� 011I*� �8� 0C�8�  �����:	��� �������7� ���� ��� @��	�5��	9��;8� $�:�2��*� ������ 	�� ������� ����� 	�

('���������� �*�� ��� ����"��� ����	��� ����� ����� ���"������� ���	��!�� �� ������	����	����� ������������ �������� ���������

���������� ��� ������� !����"����.� ���� ������� �������� ���	��!��� ����� ��"��������������������I	�������.

C4�R�# � � �



���	�	2�����������	�� ����������7������: �������������� ��*� ��5	������ ���:����	���������������	�	���

��������	��	���������������2��7���8

$	����7� 	�� �� ��	�	���� ����������� ��� �����������7� ����	�7888%�� ������� �������
����������7�:	������������ ����:���	�����������������	�������7�� �������	2�����	��8
"��� 	�� ��� ��	����� ��� ����*� 	�� :	��� ������*� 	�� :	��� ����� �����	��7� ������*� ��
����������	��� ��	���	��� � �� �����	�������8� 8  � � � 2	�	��� � �� ���� �������
��������	������:�����������������������������	�������� ��������7������	�����	���
��� ���������� ���� ������	��� ���� �:���.�	5�����	��� � ���������������������� ����

���	��*� ���	���:�	��� ��2�� ��	������ ������������8�  �	�� ��	�������� �:��������
� �����������	�� ������������� ��	�����������	���	�������������������	��� ����������
	�����	�����7� :	��� �� �����	��� 2	�	��� � �� ���� �	2	��� �������� 	� � 	�� 	�� ��� ��� � ��
�����	����2����8� �)���&���	��*� 3IIC�

%��������9����������%������	������� ��2���������� ����������	�� �����7�:�	��� �������� ���

�������������������2����5������������������	������������������	��	��������	���������9�8

 ��� �������� ����� �9��	���� ���� ����� � �� ������	����� 	���	���	���*� 	�������	��� ����

�	����	���� ��2���������� ������������������	��	�� ��&��������	���� ������;�� �����9�8

C/�R�# � � �





-*)� �	���������	

B�����������	������������������������������������5	���������	������������� ����������	��	������:����*�

%�:������	����� � ���� �����. � 	!�� �������!�$�� ���-�!������ �. � ������7�������������7�D����7����	��

3I4C8� %�����������	�5	��� ���������� ��������������� �	�����	��� � ����������	�� ���� ������8�  ��� ����� 	��

��	�� ��� ��� �� O���	������� �������� ��� ������� ��� ������� � ��������� ���� ���� ��2�����P� �$	����7� ���

%�������	��>�B	5	���	��.� ���	����. �������������	�7���������	��������������������	������������������

��� ���	��� 	�6���	����������9	��������������	���. �T%��	�U�  �&��"$�� � ��53@� %������ ����*��7�����3I4C���2���

����������� ���� ���	�	�	���� ��� ��7� ������	��� ��� ���� ����� � ������ ������� :���� ��� �	���*� ,A���� �� �

������ �*� ���� ������*�&"�����!�����!��� � ""3) �$	���7�	���. �:�	������	��� ��	�	�	�����������������������

�����	��	�� � ��������� ��	2	�� �	����*� ���	��� � ��:����� . � ���	��� ���� ����	��� � ��O���� �	����� 	���� � ����

�����	��� ��	���������������������	��7�����������	�������������	���P� 1�(��)2)��7�����3I4C����������������

�����������:�������������������	���:	�������:����*

 ����	���	�� ���:�*
 ���������	��	�� ����*
 ������:�������:*
B	��� �������������8

������������	.�������	�� ���	�	�	������������������	������ �������(�*� ��	2��� ����*� ����� �	�	����

�������	����	�� 3II0�:	��������������������������������	���������7������ ��&��������	��8�$	����	������

:�����:��������*�O �����	������ � ����7����	��� ����	���������8� ��������7*� ����2�����*� ��������������

����� ����2����� 	���7����� ���� ��	������ ����� ���� �����2��	��� ������P� ��G� <������ .� ���	���8� ?������

�0113�����������������������	�2����	��������2���������� ��������������;� ���	���� ���������	�7��������*�

�����������7�������5�����	���	������� ������	�� ���������	��� ���	��78

B������ �9��������	�7����������� ��������2	�:��� ��������������������	������2	������������	�������8�

"������ �3IIJ>� 0113�� �����	���� ������� ��� �� O���	������� ������� ��������P� ���� �� O������.�����

�:���P8� ���������������2���������5	����	�	����������:	����������������������	�8�)����	��������5�

�0133*� �8� 0�� ��������� ����� ������ 	�� �� �������� ������� ���� �� ����� ���	���*� ������.�������� ��7��� � ��

����������8����#�����3II/*��8�2		����������������	�������	�������������O��	������������������ ���������

�����������	��P8

��������	��������������2��7���;�����	�����. ������	����7����. �����O	��	�����	�����7������������	���

��:�7������������ ��� �����	����� ��� ��5	��� ������	��� �9������	���7� ������P� 	�� ���	����2	�������

CI�R�# � � �



�-��=��� S� #�����*� 011/*� �8� J�8� #������ ����� ��� ��2�� ���� �����	�7� ��� ���	�	��� �������2��� 	����

��2����	��� ��� ����������	��� ���� �:�������� � �� ��	�� �	���7� ������.������ ���� 7��� ����	2��

����������8� %������������� ���� � ������ ������	��������	������ 	�� �����	���	������� ����8� %�� ���������

?������ &������� ������� �����	��� ��� ���� :���� @��������	�;� 3J3� 111� ���	����� :���� �2�	������ ����

�	5�:	��� ��� ���=��� � :::8���=��8��� �*� 311� 0JJ� ���5�� :���� �������� ��� ���� ���	�� �������*�

013J�8�%���	��:��5*� &����7��011C����������������	�	������������ ������	��������	����� �����������	��	��

�����	����� �����	��������������������	��������:�	�����2����������9������	���	�������8��7��������

���������$�����013J��	��������������	�� ����� �������������������2���������������:	��,

V� 3I/1� .� 3I/3

V� 3IL1� .� 3IL3

V� 3II1� .� 3II3

V� 0111�.�0113

V� 0130�. �013J

43� ����	���	����

L/� ����	���	����

03E� ����	���	����

3*13E�����	���	����

0*I33� ����	���	���

$�:�2��*�: ����	�� 	�������	�����������	�� �����%������������������:����2��7���:�����	���	���� �����	���

��� �������� ��������	�� ��2��������� ��� ������� ��2��8� %� ��	��� ���� �����	��*� O&������ �������� ���� ���

�����	�2��2���	����������7� ������� � ����������	�� ��2��������MP� %��������������� ��������� ���������5�

� ����������	�� ��	��� �������� 	�� �������� ���� ���� ��	����� ��� ����:������� �������:���:��5� 	�� �����

�����	�����������2������������5�� ����	��������	������ �	�����	��������&���	���08/�8

B	��� ���� �������� ������	��� 	�� ������� �������� 	�� :����� ��������*� ����� ��� . � ���� �����	���	��� � ��

:����*� �����:����� 	������:��5������*� �������� �	������	��� � ��:����.:	��� �������	��� ������	���

	���������������	����	2���	�7*� ����������	���	���. �����������������������������������	����������������

����� �	��	�	������������������*� 3III�8�  �	���������������������������	��	����������� ��������������

	�� 	�� ����� ��� ���� @�������;� 	�� ��2��������� 	�	�	��	2��� �7� ����������� ���� 	���	���	���*� ������	��� 	��

	���������	�2��������	����������	�� ����� ������������2���������	�	�	��	2��� �D�����*�011C�8

 �������	�	����� O�������� ���� �������P� ������� � ����������	�� ���� ����� �����	����*� ������	��� ��

��.�2�����	��� � ��	��� ������	2������ 	�� ��������� ���	��78� ������	������&������� ����#���� �0110����	��

���� ��������� �������� � �� �� ����.�����	��� 2	�:� ����� �������� ��2�� ��	���� ��� ������	��� ����� ���	��

�����:���� ��7� ��� ������	��� ��� �� ������� � �����	�� ���	���8� O ��� ���� ����.��� ���� ����888���������

E1�R�# � � �

http://www.Amazon.com


loyalty no longer exists, faith in the hierarchy and bureaucracy is dead, [and] the distressed 

employee is replacing the company man” (Stephen & Pace, 2002, p. 2).

However, in his work Spillane (2006, pp. 4-5) cautions the reader about “the myth of 

individualism” and encourages the development of a more “interactive” approach to leadership, 

as “concentrating on individual actions fails to capture the significance of [these] interactions”. 

He 1�(��)* p. 5) goes on to suggest that, “While knowing ' !��  leaders do is important, knowing 

!�'  they do it is also essential in understanding the practice of leadership”. The question that I 

would like to pose is, should leaders not be first asking themselves ' !$  they want to lead?

Although leadership appears to be fast becoming the panacea of the 21st Century, concerns do 

however arise in that there does not appear to be a common consensus and acceptance of what 

leadership really means. Nonetheless, a need has been voiced, stronger than ever, for more 

effective leadership. Dr Mo Ebrahim explained this need when he stated that “there is a dire deficit 

in leadership, not only in South Africa but in Africa” (11th Annual Nelson Mandela Lecture, 2013) 

and this needs to be addressed.

3.2 WHAT IS LEADERSHIP?

Many approaches could be used to complete the sentence “Leadership i s . ” Humankind has had 

a fascination with this complex phenomenon which has grown exponentially over the centuries 

(Northhouse, 2007, p. 1) and according to Bass and Stogdill (1990, p. 3) the study of leadership 

has been one of man’s oldest preoccupations -  since the early times of Greek philosophers, Plato 

and Socrates. It is described as being a complex concept, a subject of approbation and exhortation 

but equally diffuse and lacking any sort of systematic consensus as to what it actually means 

(West-Burnham, 2009). Stogdill (1974) alludes to the fact that there are almost as many definitions 

of leadership as there are people who have tried to define it (as cited in Bass & Stogdill, 1990).

Bookshelves and libraries are brimming with popular writings and academic research literature 

attempting to shed some perspective on the concept of leadership, such as group processes, 

personality and its effects and the exercise of influence 1�(��)2) Bass and Stogdill (1990, p. 11) 

suggest that leadership has been seen as an act or behaviour, a form of persuasion, and a power 

relation.
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positions of leadership. He argues that this search was powerfully influenced by the ‘great man’ 

theory that predominantly focused on how male figures achieved and maintained positions of 

influence.

Although researchers (Stogdill, 1974; Shaw, 1976; Fraser, 1978) have attempted to amass a 

definitive set of traits, it has been widely accepted that they were not adequate to serve as the 

foundation for the recognition of superior leaders (Table 2) (as cited in Iszatt-White et al., 2011, 

p. 21).

Table 2: Leadership traits

#��������&�������

• Strong drive for responsibility;
• Focus on completing the task;
• Vigour and persistence in pursuit of goals;
• Venturesomeness and originality in problem-solving;
• Drive to exercise initiative in social settings;
• Self-confidence;
• Sense of personal identity;
• Willingness to accept consequences of decisions and 

actions;
• Readiness to absorb interpersonal stress;
• Willingness to tolerate frustration and delay;
• Ability to influence the behaviour of others;
• Capacity to structure social systems to the purpose in 

hand.

(Source: Stogdill, 1974, p. 81)

Stogdill (1948) after a thorough review of the literature concluded that, "a person does not become 

a leader by virtue of the possession of some combination of traits” (as cited in Kilpatrick & Locke, 

1991, p. 48). He believed this because the research showed that no traits were universally 

associated with effective leadership.

In spite of whether leaders are born or made it is clear that leaders are not like other people. A 

leader does not have to be a ‘great man’ by being an intellectual mastermind to succeed, but they
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Since the 1980’s, post-transformational trends demonstrate a change in leadership focus. There is 

“less hierarchy in organisational structures coupled with greater emphasis on follower 

empowerment” (Spencer, 2007, p. 2). Researchers Braffman and Beckstrom (2006) (as cited in 

ibid.). suggest that the followers in these organisations have a greater similarity to leaders and vice 

versa due to a more decentralised structure with shared intelligence. The members share their 

responsibility as a collective group with a more focused approach on values and norms, hence 

relationships develop into important extensions of these groups as there is a greater sense of 

belonging, being cared for and collegiality (Barry, 2005, as cited in Ross, Rix & Gold, 2005, 

p. 131). According to Fullan (Online), good leaders display the qualities of hope, they are selfless, 

serving others and are always learning.

Although there are many post-transformative leadership trends that have emerged recently, I have 

focused on two alternative leadership perspectives (alternative lenses) through which I am able to 

view and think about the changes in leadership thinking.

-*.*-*)� ��5���<�����:�����52��

Distributed leadership theory provides us with an alternative lens through which leadership could 

be viewed and thought about. Researcher’s Heenan and Bennis (1999) point out that “throughout 

history.. .those at the helm [have] relied on partnerships with a trusted other to execute leadership; 

co-leadership was the modus operandi” (as cited in Spillane, 2006, p. 12). It was a shared 

experience.

A distributive perspective on leadership differs conceptually with transformational leadership in 

two ways (ibid., p. 24):

1. It does not advantage a transformational perspective over a transactional one. 

Leadership can be either transformational or transactional. A distributive perspective 

on leadership is agnostic on the mechanisms of social influence used in leadership 

practice;
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Although distributed leadership has gained in popularity in research on leadership, 

Vennebo and Ottesen (2012, p. 256) warn that journal articles “reflect considerable 

conceptual ambiguity in defining the term”. For instance, they allude to Harris (2008) 

using the phrase “conceptual confusion and empirical reticence”, whilst Woods et al. 

(2004) discuss “variabilities and dualities” in distributed leadership (as cited in Vennebo 

& Ottesen, 2012, p. 315). Vennebo and Ottesen (ibid.) point out that, “Despite its 

popularity, the concept remains unclear” . However, Woods et al. (2004) do concur that 

research agrees on “three key elements: it is emergent, it implies an openness of 

boundaries and it requires distributed expertise” (as cited in Vennebo & Ottesen, 2012, 

p. 257).

Nonetheless, “the understanding of leadership as distributed has had an impact on 

research” in a number of respects (Vennebo & Ottesen, 2012, p. 257). They suggest that 

research methodology has been influenced, explaining that “earlier leadership studies 

often tended to focus on what school leaders reported about their work, or on ‘leaders’ 

actions” resulting in what Harris (2008) describes as ‘silver bullet advice’ (as cited in 

Vennebo & Ottesen, 2012, p. 257). However, research carried out in a distributed 

perspective by Gronn (2003), Spillane et al. (2004) and MacBeath (2005) all included 

leaders, followers, and situations in the unit of analysis which has resulted in “the 

expansion of our understanding of leadership as an interactional process that is socially 

and culturally situated” (as cited in Vennebo & Ottesen, 2012, p. 257).

It is further suggested that, “empirical research has shown how leadership in schools is 

dispersed or delegated among a number of people” (Vennebo & Ottesen, 2012, p. 257). 

Vennebo and Ottesen (2012) point out that both Gronn (2002) and Spillane (2006) have 

advocated that “there has been a change in the focus from what formal leaders do to take 

note of leadership as ‘conjoint’ or ‘stretched-over’ practice or activity” (Vennebo & 

Ottesen, 2012, p. 257). This has resulted in an increased curiosity being shown towards 

teacher leadership by numerous researchers (Harris, 2003; Timperley, 2005; Fitzgerald 

& Gunter, 2008); in the relationship between leadership and empowerment or democracy 

(Woods, 2005; Moller, 2006) and in the relationship between leadership and leading 

school subjects (Spillane, 2005, as cited in Vennebo & Ottesen, 2012, p. 257).
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In conclusion, the model of servant leadership is suited to educational institutions to explore 

policies, strategies and techniques that best enable their learners to reach their potential by 

becoming more responsible community citizens, as the institutions are supposed to be service 

orientated (Greenleaf, 1970; 2002).

Although these theories all promote Western understanding and practice of leadership, Khosa 

(2011, p. xxxiv) expresses the view that Africans should experience the liberation of their minds 

from imported and imposed frameworks and value systems, and free themselves to pursue their 

own identity. Apartheid has left deep scars on peoples’ psyche and ability to rise to the challenges 

of the modern world (ibid.).

3.3 LEADERSHIP IN AN AFRICAN CONTEXT

The African continent has often been viewed by the Western world as being plagued by 

“corruption; dictatorship; military coups; rebellious leaders; greediness; misuse and abuse of 

power; and incompetent, politically unstable leaders -  in effect, suspicious leaders who undermine 

their own democracies” (Masango, 2002, p. 707).

However, the winds of transformation and change have become dominant themes on the African 

continent as leaders seek ways to address these unnecessary and relentless social ills. Former 

South African President, Thabo Mbeki, referred to it as the African Renaissance. Literature 

(Nkomo, 2006) also points to a growing need for the people of Africa to solve their own problems 

and look for answers within. The African continent is looking for leaders that can bring this ‘hope’ 

to its shores. It therefore becomes necessary to explore leadership in an African context -  “Let 

Africa Lead!” (Khoza, ibid.).

Can this be achieved when Africa continues to adopt and apply generalised leadership and 

management principles that are foreign to its cultures? Is it not a case of ‘forcing a square peg into 

a round hole’? In a recent study, House and Aditya (1997) outlined that an overwhelming majority 

of leadership theory (98%) originates from the USA, having studied primarily American leaders 

(as cited in Nkomo, 2006, p. 3). Researchers (Cox & Nkomo, 1990; Nkomo, 1992; Prasad, 1997, 

2006) point out that these theories of leadership and management have generally omitted the voice 

of the racial ‘other’ -  whether African or other non-western -  leading to the development of
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social justice, based on consensus through the chief and elders. The village was directly involved 

through participation but the ultimate decision rested with the chief.

As Khoza (2011, p. xxvi) explains:

People at an African village council gathering do not stand mute. Much less are 
they admonished to be silent in court while a case is heard. In fact, voluble 
exchanges fill the air over a groundswell of muttering as everyone who has an 
opinion to express steps forward to say their piece. Argument rages to and fro.
No one is barred from speaking and no person or position is exempt from 
criticism, although the authority figure [personhood] of the chief is always 
shown respect. As those in the assemblage take turns in expressing their 
individual views, nods of agreement around the circle begin to indicate where 
the consensus of opinion lies. For the chief and elders to reach a decision may 
be difficult -  or not -  depending on how closely the issues were argued and how 
the social justice of the outcome will be perceived in the community. Once the 
chief has ruled the community returns to its routines with a reinforced sense of 
the due process of traditional problem-solving.

Khoza (2011, p. 21) points out that the ‘personhood’ of the chief was important and well respected, 

for the chief served his people well and applied high moral principles respected by the village. 

This ‘personhood’ was earned by meeting the needs and expectations of the ‘community’ of the 

participants in a social movement (Khoza, 2011; Mandela, 1994).

-*.� �����#�#��������&

-*.*)� � �5������:�<��=3������ ��� 5�2��:� :�����52��

In South Africa, the educational ‘landscape’ was one that was manipulated by the authorities 

marginalising many and “socialising the youth into an existing status quo of inequalities through 

conformity to authoritarian structures” (Mncube, 2008, p. 77). This gave rise to what Bloch (2009, 

p. 56) suggests, that “education became the site of resistance and schools became the places for 

struggle” against the apartheid system, particularly, the racially divided educational system.
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Although, the development of leaders at school level could determine the climate of a nation and 

the success of its people in time, leading them into the future and making the difference between 

success and failure (Denton, 2006; Bass & Stogdill, 1990, pp. 6, 8), the difficult task will be 

deciding what style of leadership needs to be practiced in order to meet the demands currently 

being made by society. However, Plato suggests in The Republic that the ultimate form of 

leadership is leadership that focuses on the good of the world and those in it (Williamson, 2008). 

Williamson (2008) and van Dierendonck (2011) suggest that servant leadership may come close.

In the next chapter I introduce the reader to the critical realist approach and I also show how I used 

the Cultural Historical Activity Theory as a cross-disciplinary framework for studying the 

development of learner leadership. The chapter also explains how I used it as a framework to 

collect data.
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basic, yet informative understanding of the process that takes place during this difficult transitional 

period of adolescence.

4.2 CRITICAL REALISM

Bhaskar’s (1975; 1993; 1998) philosophical development of Critical Realism -  as its name 

suggests -  is a realist philosophy, which is to say that, “it claims that a world outside and 

independent of our conscious perception exists (reality) and that only some aspects of this world 

are objectively knowable via our sens es” (Johnson & Smith, 2010, p. 6). Our senses are not 

always completely reliable, of course -  for example, we can be fooled by illusions and we can 

misinterpret sense data. Nevertheless, Johnson and Smith (ibid., p. 6) suggest that because 

reality is independent of our senses, when we misperceive an event, the happening and 

properties of that event are independent of our perception and understanding and the cause of 

the event operates even if we are not aware of its operation in a world that is described as an 

open system.

For the sake of this study I do not intend to elaborate in detail on the philosophy of Critical 

Realism but rather to describe the relevant and appropriate elements of the assumptions of the 

critical realist that I believe are apt for this study. In this chapter, I intend to focus specifically 

on describing (a) the nature of CR as the ‘under-labourer’; (b) the differentiated and stratified 

nature of reality; (c) causality and its mechanisms; and (d) structure and agency in this study.

4.2.1 The ‘under-labourer’

Bhaskar (1975) describes CR as an ‘under-labouring’ philosophical ontology -  a meta-theory -  

that is aimed at human well-being and emancipation (Archer, 1998, p. 197; Price, 2008). In his 

work Bhaskar (2012) suggests that CR sets down a stratified and depth ontology whose social 

agenda is emancipation. Hartwig (2007, p. 96) explains that it is,

A movement in philosophy.. .that seeks to underlabour for science and other 
ways of knowing in order to promote the cause of truth and freedom, hence the 
transformation of social structures and other constraints that impede that cause 
and their replacement with wanted and needed ones, or emancipation.
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According to Mingers (2004), Bhaskar distinguishes between transitive and intransitive objects 

of knowledge in the world. Bhaskar explains that “ intransitive objects are the real things and 

structures, mechanisms and processes, events and possibilities of the world; and for the most 

part they are quite independent of us” (Bhaskar, 1975, p. 22). Mingers (2004, p. 93) points out 

that, “these events would exist whether or not they were observed or there were even 

observers” . Accordingly, “the existence of an intransitive object does not depend on our 

knowledge or perception of i t . . .the world would exist whether or not humans did” ( ibid.). Yet, 

on the other hand, Bhaskar (1975, p. 22) points out that transitive objects include theories, 

paradigms, models and methods. Mingers (2004) also argues that these objects are subjective 

and their existence is dependent on human activity (if people unexpectedly ceased to exist, 

transitive objects would cease to exist). Bhaskar (1989) points out that, “having established the 

intransitive objects of knowledge, we must recognise that the production of knowledge is very 

much the work of humans, and occurs in what we could call the transitive dimension” (as cited 

in Mingers, p. 94).

Table 4: Critical Realism ontology

Real Domain Actual Domain Empirical Domain

Mechanisms V

Events V V

Experiences V V V

(Adapted from Bhaskar, 1978, p. 13)

According to Archer et al. (1998), Bhaskar regards, “reality [as] both intransitive (existing 

independently of humans) and stratified” (as cited in Mingers, 2004, p. 93). Nonetheless, Bhaskar 

(1975) in turn proposes a stratified depth ontology at studying reality (the Real, the Actual, and 

the Empirical), viewing the world as an open system (Ackroyd & Fleetwood, 2000, p. 6). He 

postulates that the “world exists independently of humans and their investigation of them” 

(Ackroyd & Fleetwood, 2000, p. 6) and that it is “structured, differentiated, and stratified” 

(Danermark et al., 2002, p. 5; Ackroyd & Fleetwood, 2000), which is susceptible to change. 

Critical Realists adopt the ontological assumption that reality is stratified into three specific
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According to Elder-Vass (2007, p. 161) the domain of the Real is the greatest of the strata of 

reality, encompassing the Actual and Empirical domains, however, they still “act as subsets of 

each other” . Mingers (2004, p. 94) reveals how the Real domain is the deepest and the widest of 

the three ‘subsets’ including the Actual (Figure 11). It is at this stratified level -  the � ��"  -  that 

represents social factors or phenomena which have certain structures (rules) and causal powers 

(control, co-operation) that have the potential to transform and to effect change. Sayer (2000) 

explains that it is here that mechanisms and powers that produce and form events exist -  “They 

have deep-lying invisible causes” (as cited in Kadyakapita, 2013, p. 70). According to Danermark 

et al. (2002, p. 55) these mechanisms are, “that which [would] cause something in the world to 

happen”.

Empirical ��������	������� ���	������
���������� ����������	���

� 	����� ������������ ���������������������
����������������� ��	�������

Real ��	�������� ���� ����	�����������
��������� ����������

������� ��	�"!���!����'�����������!������� ���������'���������������������� �������$

(Source: Mingers, 2004, p. 94)

The power that is mentioned here, according to Hesketh and Fleetwood (2006, p. 68), refers to the 

“dispositions, capacities and potentials to cause certain things, but not others” but this is dependent 

on the structure of an object or type of a social relationship that takes place between people.

4.2.3 Causation and its mechanisms

Over the years there has been ‘keen’ debate that has centred around the concept of causation in 

the philosophical field of science and social science (Sayer, 2000, p. 13). According to Kurki 

(2007, p. 362) at the heart of these key debates has been the focus on the concept of causation. 

Here I attempt to summarise some of these key debates.
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conditioning/social interaction/ structural elaboration -  unravelling the dialectical interplay 

between structure and action”.

Archer’s morphogenetic argument is that structure and action operate over different time periods 

which are based on two propositions:

a. Structure logically pre-dates the action(s) which transform it;

b. Structural elaboration logically postdates those actions (Figure 13).

Archer (1982, p. 486) explains that, “Although all three lines are in fact continuous, the analytical 

element only consists in breaking up the flows into intervals determined by the problem in hand”. 

She (ibid.) points out that, “Given any problem, and accompanying periodization, the projection 

of the three lines backwards and forwards would connect up with the anterior and posterior 

morphogenetic cycles” . It is described as “the bedrock of an understanding of systematic 

properties, of structuring over time, which enables explanations of specific forms of structural 

elaboration to be advanced” -  time is equally integral to morphostasis (ibid.).

4.2.5 Conclusion

Critical Realism makes it possible to ‘tease out’ the cause(s) of an event within the stratified 

ontological spectrum, identifying and interrogating the causal mechanisms, social structures, 

powers (e.g. organisational culture, collaborative learning), shaping how organisations function
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common to society at large”. The past exerts an influence on a situation. The subjects, 

consequently, “are able to solve problems, complete tasks through the means created by previous 

generations” (Engestrom, 1999, p. 8). The stories of past situations could be drawn upon to inform 

our understanding and their use through talking exerts influence through their re-telling (Ross et 

al., 2005, p. 132). So the relationship could be: subject-instrument-object, in which what is done 

and how it is done will be mediated through tools and signs (e.g. Government policy, school 

policy, leadership workshop, etc.) regarding what is and is not appropriate to leadership 

development. Contradictions and tensions that arise during the mediation will provide the 

opportunity for learning. These are structural tensions that could subsist between related issues 

that pull in opposite direction, manifesting them as conflict on the surface -  a disturbance/discord.

Instruments

������� �4	� &�����������!���������3����������� ��'�����������$

(Source: Engestrom, 2000b)

The study is concerned with how the learners will be able to transform themselves and to identify 

any effects that this transformation has on their school environment. Researchers Ross, Rix and 

Gold (2005, p. 133) and Gunter (2001, p. 132), suggest that CHAT is an ideal framework focusing 

on the dynamics of change, tensions and learning that may be engendered in the intervention, 

allowing the researcher to analyse activity as a continuous process of conflict and development, 

which does not have a linear cause-and-effect assumption. Gunter (2001, p. 133) elaborates on the 

elements of an activity system in CHAT in Table 5.
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Table 5: Elements of an activity system
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4.3.1.2 The development of Activity Theory (AT)
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The second generation of activity was influenced by the work done by Leontiev (1981, pp. 210­

213) in particular in his illustration of the “primeval collective hunt” (cradle). Here it is explained 

that there is a critical distinction between the individual action and collective activity (ibid.). 

Leontiev (1978) clarified that the uppermost level of the collective activity is driven by an object- 

related motive; whilst the middle level of individual/group action is driven by an object-related 

motive; and finally, the bottom level of automatic operations is driven by the conditions and tools 

of the action at hand (ibid.).

According to researchers (Warmington et al., 2004, p. 2; Daniels, 2008, pp. 121-122), Engestrom 

(1987) expanded the original Vygostskian triangle of activity to enable the activity system to be 

studied as a social relationship through the absorption of the elements of ‘community’, ‘rules’ and 

‘division of labour’ and with an importance placed on the scrutiny of the mediation of the 

interactions/relationships between the system's components. Here systems of activity are 

examined at the macro level of the collective and the community in preference to a micro level 

concentration on the individual actor or agent operating with tools (Warmington et al., 2004; 

Daniels, 2008). It is also argued by Daniels (2008, p. 121) that these tools or artefacts act as integral 

and inseparable components of human functioning.

Ross, Rix and Gold (2005, p. 134) explain that, “The action of one person only makes sense as 

part of the pattern of relationships which form the collective activity”. It could be said that the 

leader’s actions are linked to the action of others who engage in other activities within the 

organisation. According to Ross et al. (Ross, Rix and Gold, 2005) the actions of individuals or 

groups are interrelated with the contextual elements, for example, the procedures and rules which 

guide behaviour, the community which makes sense of actions and the way work is organised and 

carried out. It is suggested that these elements within the activity system all have a cultural and 

historical formation, including a social context which mediate the actions of the participants in the 

system (ibid.).

The object that is depicted by an oval, points towards the object-oriented actions that are “always, 

explicitly or implicitly, characterised by ambiguity, surprise, interpretation, sense making, and

B. 2nd generation activity
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Figure 16: Structure of a human activity system
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This 3rd generation activity system is said to develop conceptual tools of dialogue, multiple 

perspectives, and networks of interacting activity systems, as it draws on the ideas of dialogicality 

and multi-voicedness expanding on the framework of the 2nd generation system (Engestrom, 1987; 

Daniels, 2008, p. 123). It is suggested that contradictions and struggles take place in the network 

of activity defining the motives and object calling for an analysis of power and control (ibid.).

Activity Theory could be further summarised with Engestrom (1999b; Daniels, 2008, p. 123) 

proffering five principles that describe the current state of Activity Theory.

4.3.1.3 Principles of activity theory (3rd generation)

A. The first principle

Engestrom (1999) suggested that a collective, artefact-mediated and object-orientated activity 

system is identified as the prime unit of analysis, which is viewed in its network relations to other 

activity systems (Daniels, 2008). Referring to the work of Engestrom (1999), Daniels (2001, p. 

93) points out that goal directed individual and group actions are relatively independent yet still 

subordinate units of analysis. Engestrom (1999) explains that, “They are eventually understood 

when interpreted against the background of the entire activity system which realise and reproduce 

themselves by generating actions and operations” (Daniels (2001, p. 93).

B. The second principle

Daniels (2008, p. 124) describes the multi-voicedness nature of the activity system -  as “the nexus 

of multiple points of view, traditions and interests” . Within an activity, the division of labour 

creates different positions for the participants as they carry their own diverse histories (Engestrom, 

1999; Daniels, 2008, p. 124). Daniels (2008, p. 124) also points out that the activity system itself 

-  brings multiple layers and strands of history which is fixed in the system’s artefacts, rules and 

conventions). In networks of interacting activity systems, the multi-voicedness is said to increase. 

It becomes a source of “tension and innovation which demands actions of translation and 

negotiation” (ibid, p. 124).

C. The third principle

The historicity of the system is the third principle. As the shaping and transformation of activity 

systems are developed over time, their problems and potentials are only then understood against
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D. The fourth principle
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E. The fifth principle

"	����7*� ���� �	���� ��	��	���� �������� ����� ������ 	�� �� ����	�	�	�7� � �� �9����	2�� �����������	��� 	�� ����

���	2	�7��7�������������2������������	��7�������7��7������ ������	���	2�������������	�������������*�

3III>����	���*�011L*��8� 30E�8� &����	��	2	������. ��������������	�	���	���	���������	2	�7��7�����. �:	���

���	�� ��� �����	��� ���� ��2	���� ����� ���� �7����;�� ������	����� ������ ��� ���� �������	��	���� ����

	��	������ ����	���*� 011LF� ������	��� ��� ���	���� �011L*� �8� 304�� ��	�� ������ O��������� 	����

����������	2�� ��2	�	��	��� ���� �� ���	������� �������	2�� ������� ������P8� $�� 1�(��)2� ���	���� ����� ���

�9����	2�� �����������	��� 	�� ���7� ���	�2��� :���� ���� ��6���� ���� ���	2�� � �� ���� ���	2	�7� ����

������������	������� �������� �� ������������7�:	���� ��������	2�� � ������ ������	��� � ������ �����	���

���	2	�78

310�R�# � � �



.*-*+� �C���5� �� :������3

������	���������������� �013E�*�O�9����	2�������	��� �	��	���	����� 	�������7�	��������� ��������	���

:	��	���������:�������	2	�	���	�����	��7���������P������	����	��&���	��*����������*�S������*�0134*�

�8� 4�8� �9����	2�������	��� 	�2��2������� �����	��� � ����:�5��:������ ���� ��:� �����	���� ���� ����:�7�

�����	��� ���	2	�7� . � �����	��� ����� 	�� ��������� ���� �����	���	2�� � ������	�7� �����������	��� � ������

���	������	2	�7��7����8� �	�������������	�����7������	��������7�����	��������	���� ����:����������7�

����� ����� ����:��������	���*�������������������� �������� ����	���*�011L*� �8� 3J4�8

������	��� ��� ����� ���������� �0113*� �8� 3JJ�� ���� ���	���� �011L*� �8� 304�� ���� �������� ����6���� ���

�����	���	���� ����	���� ����� 	����	�	�����5��:������ ��� �5	���� 	�� ����� ��:�7������ �� ����������	���

���������	2��7�����	��������������	������������	����������2	����� ������ ���6���������7���������2��8�

%�����	��� :	��� ���� ���6���� �����	��	��� ��� ��������� �����	���:�	��� ����� �9������ 	���� �� �������	2��

��2����������������*� 3IL/�8� ���������� 1�(��)2�����������	�������������������9����	2�������	���	��

����������������2�����	����9	��	����������	��	��������	������������:	��������������	���� ������	����

���� �������	��	���� 	�� �� �7����� ����� 	�2��2��� ��6����*� ���������� ���� ��������	2��� � ������	�	�����8�

���	���� �0113>�011L�� �����	����� 	�2��2	������� ��	��*� �������	��� ����	����2������� �����������	���. �

:�	��� ������	���7� 	�� ���9	�� ��� ���� ��2��*� :�	��� ��� ���� ����� �	��� 	�� ���5�� ��� ��:� �2��7� ��7� ����

��	���	�	�� 5��:������ 	�������8� %�� ����	���� ����������	2�� �����	��*� ���5	��� ��� �������� ��:� ����

�����	�����������*� �����	�����:�5��:������������	��	��������� ���9	�	�	�78

 ������������	�	�������� �9	����. ����� ����	����5��:������ ��� �5	��� :�	��� 	��2	�:��� �����	��� �������

���� ���������7� :���� ���	���� . � 	�� 2	������� 	�� ���� 5	���� � �� �����	��� ����� ��5�� ������ 	�� :��5�

�����	���	���� :	������ ���� ��������� � ������ 	���������8� ���������� �0113*� �8� 3J/�� ������� �����O����

���������� ��� �9����	2�� �����	��� 	�� ��	��� ����� ��� ������	��� ����� ������� ���� �����	���	���� ����

�����	������� �����	��� ���������	��	�� �����������. ������2������	���� �������������� ������ � ���	� �P8�"���

&���	��������8� �0134*� �8� /�*�O%���������7������������	�	�	���� ��:���.� ������	����� ����� � ��5��:������

���� ���� ����	�	���	��� 	�� �����	2��7� ������� �����	���P8� B	��� ������F�����������	��� � ������ ���������

�	2��� ���� �����	���	����� �����	���*� ��:� ������ � �� ���	2	�7� . � ����� ���;�� ������7� �9	��� . � ����� ���

�������8

 ��� �	����	�����	�������	���	�� ����	��:�	������� ���6��������������	���������	��������	������5��:�8�

 ���5��:��������	�����������	����	��������������	��	����	�����2������8�O ��7������	������7��������

31J�R�# � � �



as they are being created” (ibid., p. 138). Engestrom (Daniels, 2008, p. 126) acknowledges the 

importance of this form of learning and draws on Bateson’s (1972) framework of levels of learning 

(Table 6) arguing that learning involves the reformulation of problems and the creation of new 

tools for engaging these problems. The continued production of new problem-solving tools 

enables subjects to transform the entire activity system, potentially creating and transforming 

(expanding) the objects of the activity (Engestrom, 1987, as cited in Daniels, 2008, p. 126).

All three types of learning could take place within expansive learning, however, they gain a 

different meaning, motive and perspective as part of the expansive process. According to 

Engestrom (1999a) a full cycle of expansive transformation (Table 7) may be understood as a 

collective journey through the zone of proximal development of the activity. The completion of a 

full cycle of expansive learning is said to take up to two to three years.

Table 6 : Bateson's levels of learning

LEVEL DESCRIPTION EXAMPLE

LEVEL 1
Conditioning through the 
acquisition of responses 
deemed correct within the 
given context.

Learning the correct answers 
and behaviours in the 
classroom.

LEVEL 2
Acquisition of the deep- 
seated rules and patterns of 
behaviour.

Learning the ‘hidden’ 
curriculum of what it means 
to be a student.

LEVEL 3
Radical questioning of the 
sense and meaning of the 
context and construction of a 
wider alternative context.

Learning to change in 
organisational practices.

(Source: Daniels, 2008, p. 126)

For the purpose of this study and due to time constraints, it will be implemented for a year. The 

cycle will act as the framework where the data collecting process of the study will take place. The 

process is outlined below:
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results (Ross et al., 2005, p. 132). Engestrom (1987) describes this web of activity as a system of 

collective activity.

Earlier in the study, leadership was described as an action where influence is exerted (see Section 

3.2) and according to Gronn (2000, p. 331) because leadership relies on the reciprocation of 

relations and mutuality, it “renders meaningless any assumption about leadership being embodied 

in just one individual” . Ross et al. (2000) suggest that in the production of an object, prominence 

is given to the mediation of action through social and cultural tools or artefacts in CHAT.

It is explained (Ross et al., 2005, p. 132; Engestrom, 1999) that due to the development and 

expansion of the activity system from an individual approach to a joint activity or practice, the 

focus of the unit of analysis now changes to one that is “composed of social and collective 

elements with the focus now being on the practice of multiple subjects” . A participant’s actions 

are driven by individual motives and purposes but sense can only be made as part of the activity 

because other participants in the activity also have their own motives. Ross et al. (2005, p. 135) 

point out that “leadership occurs through exertion of influence” and suggest that although it 

requires a reciprocal interdependence to lead it is still, nevertheless, mediated by tools, signs, rules, 

the community and the allocation of roles, which all have a historical origin, a cultural construction 

and a social content.

It is argued that leaders that are appointed may not necessarily find that their inherited authority 

is readily accepted by their followers and it will only begin to change once the participants of an 

activity system are able to collaborate to develop local meaning and build interdependent 

relationships (ibid.). As this happens, disturbances, tensions and contradictions appear to surface. 

Blackler, Crump and MacDonald (1999) explain that the surfacing of contradictions and 

disturbances between the elements of the activity system could become a source of learning and 

change where problems that have been raised lead to a search for causes (as cited in Ross et al., 

2005, p. 135). However, Engestrom (1999, p. 381) suggests that participants could question and 

reflect on these problems and pursue them in what he calls a search action -  a joint examination 

of causes.

Finally, I believe that it is necessary to briefly describe how adolescents develop as I draw on the 

work of researchers Bronfonbrenner (1977), Erikson (1963, as cited in Yelon, 1977) and van
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4.4 UNDERSTANDING YOUTH/ADOLESCENT DEVELOPMENT
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4.4.1 The development of the child
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systems are, firstly, the mesosystem, which provides the connection between the 

structures of the child’s microsystem, secondly, the exosystem, which is the social system 

which impacts the child’s development by interacting with some of their microsystem, 

and finally, the chronosystem, which encompasses the dimension of time, relating to the 

child’s environment.
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Figure 18: Bronfenbrenner's bioecological model of human development
(Source: Bronfenbrenner, 1997)

Bronfenbrenner (1977, p. 518) suggests that, “If you wish to understand the relation between the 

developing person and some aspect of his or her environment, try to budge the one, and see what 

happens to the other.. .the only way to discover the nature of this inertia and its interdependencies 

is to try to disturb the existing balance”.

.*.*+� ���:�5����������:�����52��

Research (van Linden & Fertman, 1998) has shown that adolescents seldom think about leadership 

as they often have other priorities that take up their time. It simply reflects the adolescent reality. 

Nevertheless, researchers (ibid.; Gardner, 1987) point out that leadership starts developing and 

forming early -  before five years of age -  and that the critical skills required for leadership develop 

in adolescence and especially in young adulthood. Yet on the other hand, Garrod (1988) suggests
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4.4.3 Developmental process of adolescents
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5.4 THE CASE STUDY
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5.4.1 The rationale for using the case study
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knowledge of individual, group, organizational, social, political, and related phenomenon” (Yin, 

2009, p. 4). Yin (ibid.) suggests that, “a distinctive need for case studies arises out of the desire to 

understand complex social phenomena”.

According to Gilliam (2000, as cited in Anaf, Drummond & Sheppard, 2007, p. 1310) a case study 

is a “unit of human activity embedded in the real world”. Kadyakapita (2013, p. 85) suggests that, 

“as a unit of activity in the real world, a case affords a holistic, non-reductionist approach to the 

study of phenomena”. Researchers Luck, Jackson and Usher (2006) describe the case study as 

being a “bridge across paradigms” (as cited in Anaf, Drummond & Sheppard, 2007, p. 1310; 

Kadyakapita, 2013). They explain that this approach facilitates researchers employing diverse 

techniques so as to achieve an in-depth understanding of human knowledge and practices.

According to Danermark et al. (2002, p. 170), ‘cases’ are the empirical basis for studies that have 

intensive designs, whilst Yin (1984; 2003; 2009, p. 1) suggests that cases “contribute uniquely to 

our knowledge of individual, organisational, social, and political phenomena”. The case study is 

also described by Hancock and Algozzine (2006, p. 16) as being “richly descriptive utilizing 

quotes from the research participants, anecdotes and prose composed from interviews”. This 

method allowed me to retain the “holistic and meaningful characteristics of real-life events” -  e.g. 

cycles, processes, change and relations, that existed in the school environment (ibid.; Yin, 2009, 

p. 4). As a result, this method enabled me to explore causal links and patterns of the relationships 

that occurred in the development and practice of leadership within the school environment. In 

other words, according to Danermark et al. (2002, p. 166), “investigating how mechanisms work 

in a concrete situation involves tracing the causal power and describing the interaction between 

the powers that produce a social phenomenon”.

Since the purpose of my study was to explore ways in which learner leadership development took 

place within the school environment, surfacing and understanding these mechanisms that drove 

leadership and its practice within the school environment, my choice for the case study was 

directed by the observations made by Cohen, Manion and Morrison (2007, p. 256) in that they 

view:

Case studies [as] ‘a step to action’. They begin in a world of action and 
contribute to it. Their insights may be directly interpreted and put to use; for
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Figure 20: Research study's holistic, single-case study design with three activity systems within the case
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Reaching the parents was more of a challenge in that the expectation was that the keen participants

-  once chosen -  would pass on the letters to their parents to be read, the consent forms completed 

and returned. As the letters were written in English I went to great lengths to make sure that the 

participants knew what was being said and that they were able to make sure that their parents 

understood the contents, signed and then returned the consent forms (Appendix J).

One of the key ingredients to successful engagement (access) into the community is the ability to 

develop a healthy relationship of trust with the individuals with which you are working. Mukute 

(2010, p. 123) encourages the researcher to “get on” with the research site by “developing trust by 

respecting local customs, listening carefully [intently] and keeping promises” (Italics is my own 

emphasis). I recall in my second contact session that one of the male participants leaned over to 

another in the classroom and said, “The Malungu12 w on’t last longer than 3 weeks with us!” 

(Translated from isiXhosa). Well, I have been there for almost four years and we still have a 

healthy relationship and texting takes place between us.

5.5.3 Intervention phases in the study

In developing the research process for the study, it was important for me to understand that I 

needed to activate two phases of my intervention, the first being the exploratory phase (Table 11)

-  a situational analysis -  but it required an immense amount of planning and organising. In this 

stage I was cognisant of the need to develop a framework that guided me to focus on the 

organisation of a suitable venue for contact sessions and the preparations leading into the study -  

the setting up of questions, the collection and storing of the data from interviews, focus groups, 

observations and Change Laboratory workshops, getting tape recording and videos transcribed 

and creating feedback sessions with participants. This was truly the exploratory phase of the 

intervention.

I first designed a survey that was completed by a randomly sampled group in the school. I used 

this as a method to develop a greater understanding of the thinking and behaviour of the 

participants in their complex environment. This I followed up with the design of the interview 

questions needed for the actual intervention which I was able to pilot test at a leadership workshop

(&�6��"��"� ������ ���J����� ����� ��������������K���������� ���K.
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research method employed disclosed different facets of empirical reality (Denzin, 1970, as cited 

in Berg, 2004, p. 5; Yin, 2009). This approach is supported by Cohen and Manion (1994, p. 23) 

as they maintain that it is:

An attempt to map, or explain more fully, the richness and complexity of human
behaviour by studying it from more than one standpoint.

Utilising this method allowed me to share in the understandings and perceptions of the participants 

and to explore how they structured and gave meaning to their daily lives within their community 

and school environment (Berg, 2004). It also increased the depth of understanding that this 

research investigation produced in the field of organisational and leadership research.

The “multi-methods approach” also provided me with opportunities for triangulation. Fielding 

and Fielding (1986) suggest that it forms one aspect of what is called triangulation (as cited in 

Maxwell, 2012, p. 106). This is an “attempt to map, or explain more fully, the richness and 

complexity of human behaviour by studying it from more than one standpoint” (Cohen & Manion, 

1994, p. 233). Maxwell (2012, p. 106) argues that, “this strategy reduces the risk that your 

conclusions will reflect only the systematic biases or limitations of a specific source 

method...allowing you to gain a broader and more secure understanding of the issues you are 

investigating”. It is a way of dealing with threats to the research study’s validity (ibid.).

Greene (2007, pp. 98-104) suggests that the rationale for using triangulation in research is 

“corroboration or convergence on a single conclusion (validity), but that using different methods 

is often far more valuable for complementarity (revealing different aspects of a single complex 

phenomenon), expansion (investigating different phenomena that interact and need to be 

understood jointly), or initiation (to create divergent or contradictory interpretations, generate 

fresh insights, or force the researcher to seek a deeper and more complex understanding)” (as cited 

in Maxwell, 2012, p. 107).
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how they should function. Secondly, it allowed me to obtain rich data from different sources 

which was relevant to the scope of my research study.

My intention during the interview process was to ensure depth and rigour by asking open-ended 

questions and being able to cross-check important issues or statements that surfaced during the 

conversation. This was all captured through transcripts from tape and video recordings depending 

on the availability of electricity in the venues provided. Interviews lasted about an hour each. 

Notes were taken during the interviews, recordings were then transcribed and these transcriptions 

were finally taken to the participants for approval. This process made sure that the data was 

accurate and reliable. Once again, an interesting occurrence surfaced in that I could only get a 

verbal agreement and not a signatory approval of the correctness of the transcript, from many of 

the participants. One of the possible reasons for this was highlighted by the principal when she 

stated in an interview (20/02/14) that, “They are not willing to put pen to paper as they are too 

scared o f  victimisation” (see Section 2.7).

5.6.2 Document analysis

Documents have an unambiguous function when accumulating any data when carrying out case 

studies. According to Yin (2003, pp. 86-87) their overall value is in their ability to be stable, 

unobtrusive, exact and have broad coverage. Documents were accessed in the school, such as 

minutes of meetings, correspondence (letters, reports, circulars, and directives), photographs and 

journals (learners) were studied. These documents -  although poorly filed -  did give some insight 

into the understanding of the organisational life of the school and ascertained amongst others the 

historical and cultural issues that emanated from learner leadership development.

However, given the state of many of our previously disadvantaged schools I did assume that these 

would be hard to come by, and this was true in the case of my research site. I was presented with 

a box of documents that had been collected over the years of meetings. In order to generate this 

data, I attempted to encourage staff (who were non-starters) and learners to record their leadership 

stories (experiences) within the school, in a journal. This also proved to be a great challenge as 

the participants often failed to arrive with their journals or otherwise just lost them. This situation 

has already been highlighted in Section 5.6.1 and in an interview (20/02/2014) with the principal
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Although the assumption of observation is seen as a useful tool to describe behaviour and events, 

Maxwell (2102, p. 106) argues that “generating an interpretation of someone’s perspective is 

inherently a matter of inference from descriptions of their behaviour (including verbal 

behaviour)” . Observations enabled me -  the researcher -  to “draw inferences about the 

participants’ perspectives” that I would not have obtained by relying exclusively on interview data 

(ibid.).

5.6.5 Focus group discussions

Although Berg (2004, p. 123) suggests that focus groups should not be bigger than seven members 

I decided to allow 12 members to participate in these discussions (Figure 24; Figure 25). The 

reason for this was the availability of time of the participants and issues surrounding getting them 

back to school on an alternative day.

The members of these groups were randomly selected (small random sample) from the Grade 9, 

10 and 11 classes. Meetings were held once a month, at a time suiting the participants. This proved 

to be an ideal method of collecting data as it allowed me to learn more about their ’lived world’, 

their relationships, the interactions among the participants and how they made decisions. In these 

interviews, the interactions expected between the participants stimulated in-depth discussions, 

generating greater ideas, issues, topics and even solutions to the establishment of a community. 

Stewart and Shamdasani (1990, as cited in Berg, 2004, p. 124) describe this dynamism as 

“synergistic group effect” . It allowed the participants to collectively draw from each other as well 

as brainstorm ideas on issues being discussed.

The data collected through interviews and focus groups were tape-recorded and videoed, and the 

observation notes captured.
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Extract 25,

#���	�	�����]/,� M y mother has gone back to her village as she doesn’t like living in Grahamstown.�
I  miss not having her with m e .h e r  support.
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���7� � ������ ��������� 	������ ������*� ���� ��	��	���� ��	���� ��������� ����� � �������� ��������� ��2��2��7�

�	����� ���������� ���� ��� ����� ���	��� ����� ���5��� ������ ��� �	2	��� 	�� ������ :	������ �	����� �������

�������8

Extract 26

#�	��	���,� Many o f  the learners come from  broken homes where parents have died or live with

either the mother or fa th e r .V e ry  little structure in their lives.

01E� R�# � � �



Schools and families (as 
mediating tools)
Teachers and parents should be 
acting as role models 
Educate and prepare learners 
Poor social capital

Subjects
Learner
Leaders'
expectations

Outcome
Learner becoming 
good role models

Rules
Socialised patriarchy 
DoE policy requirements 
The South African Schools Act 
(Act 84 of 1996)

Community
Learners
Teachers
Parents

Roles
Role models

Figure 39: Rules, community norms (support/structure of families) and subjects (expectations of
the learners)

In Section 6.3.1.2 it was pointed out that this lack of structure and support appeared to have 

permeated through the learners resulting in a sense of hopelessness in many of them, which could 

ultimately affect how they responded to learning in the school. This was further exacerbated by 

the frequent absence of teachers from the classroom due to forced strikes, as explained by the 

interviewees below. The adults (seen as role models) are responsible for the education of the 

learners but are removed from the classroom (by choice/forced) to focus on their own personal 

agendas.

Extract 27:

Principal: ��%�/%���� � �5�� �"$�������$�� � ��!���� � � ! �  �)�! �$�� ����""���� ' �$�� ���8-��$��� ���)

Extract 28:

Participant #3: �"�!�%�!�� �!�#�� ����!� �*� ���������� �!�$�� ��/% � ������ �!� �)� ? ���! � "& �%")� � ����  
�>��&"�� ���%�)
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Extract 30:

��	�	����"�	���,� One needs to understand that many o f  the learners, which you are working
with, live in environments that are dire. They live on the cusp o f  survival, i f �
not in survival mode and due to this these learners have to take ownership�
o f their situations otherwise they will not survive in the community and what�
they are currently experiencing will be perpetuated into the next�
generation. It is a case o f  i f  they did not have water in their homes they�
would have to p ick up the bucket and walk to the nearest tap down the road�
to collect water fo r  fam ily usage.

������	������� ���� ���	���7���S��	����*� 3IIL*� �8� I/E������ �������� � ���������	��	�������������2��

������� ������������ ���� ��������;� �������� �9���	������ ������	��� 	�� ������ ���	�	��� ��5	��� ��� O����

�����	���� ���������� � ���������	��P8� $�:�2��*� ����� � �������� ��������� ������ ��� ��5�� ��� ���� 	����	��

����� �9	���� :	��	�� ���	�� ��2	�������� ���� ��� ������	��� ������ ���	�� ���*� �2��� ������� 	�� ��7� ���

������	��� �����8� �� 	���7��� ���� � 	����� �3IIL*� �8� ILJ�� ������ ��� ��	�� ���	��� ��� ���� ���6���;��

O���������	2�����	2	�7P8�!���������������2��������	��	�����8

Extract 31,

#�	��	���,� The learners take responsibility fo r  their learning fo r  themselves. It happens a lot.
There are kids� T��������U� that stand o u t.th o se  that study on their own. There is�
almost a sense that they have to do something about it themselves...they have also�
taken on setting up study groups in the afternoons and help the younger ones with�
their homework.

 ��� ����������	���	��� � �� ���� �������	��	��� � �� ���������F�������� � �� ���� ���	�7� ���� ������� ����

�9������	���� � ��������������� � ����������������� 	�� ������	����	�� ����� 3I8

&�2����� �������	��	���� :���� ��������� ���� ��������� ��� ��� ��2	��� ��� ������� ��� ����� �����8� "���

�9�����*� ���� ����	��� ���:���� ���� ���	��� � ���������F��������� ��� ���2	��� ������	��F������	��� ��� ��

����� �������������� ��������������������	����	������������������	���	�����	���	2���	�������������2�����

���	����������	�� �5	���� ����������� ��������8� ���������9������ 	�� ���� ���������������� �������	��	���

���:���������	����	���� ��	�	��� ��������� ��������	�������������	���2���������������7�������	�������

������	��� 	�� ���2	�	��� ���������� ���� �������� �������� �������8�  ��� �������� � ������� ������� ��5���

��	�� �	��	����8
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Table 19: Contradiction analysis of rules/norms (structure/support) and subjects (expectations of learners)

�>D�*GD %�F�> >++>%� >J,>%���*GD� GF�%G6>

S� ���"	�"��I�"����� S� -������ ����� S� N�	���������	���� S K-�������������� S� N���������"�����

��� ����	������� S� ������� ������ S� ,��� ��K �������	���� !������"�

����� �������������� S M���� ����� S� ,�����"������ ��

S� �!����� ������� ��������� ������ S %����� ��������	�	��

S� �!��	������ �� S� ,������"	����� S N��� S� ��������

��������!����� S� N�	���� S M����	� ������������

���������� S ,��������� ���!���	 S� ,�����	�����	

S� N�	�����M��� ������������ �	���������

6�������� �����	�� S� F�����������

S ��"��

S 6���������I���

	�"��������

S M�	��������

+��"���/'B� ���������!���������������"	�������"�������� �����������������	������
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;*+*+*.� �C�:�5����D��������������<��9����5�<K���H���:�5������� �5���� ���:�<���E

%�� �9���	���������������������������	�� ��2������������	2	�	��*� ������������� ����	�	������ 	�� ��������

	�	�	��	2�����5��"	����� JC��:�	��� ����	���� ����� ���: ��5����������:	������ ��7� ����� � ��������	���

��� ���� ���	��	��8�  ��� ���5� :��� ���������� ��� ����� :	��� �� �	��� ��	�����	��8�  ��� �	�� ���	��� ��	��

�������:������ �9��������:����7���� �������� ���������������� ���2�������������8

������� �������	��� � ������ ���	2	�7*� ����� ����	���:�������:�������������	�	������:���� ��������2	�:�

�� 2	���� � �� ���� ���	2	�7� ����� ���7� ���� ���������� ����� ����� ��2������� �������� ����� �������� ����

���2�����	��� ��������5������8�  �	�� ������ ��� � 	����� ����8� �� �	�����	��� �������:�	��� ��2������ ����

����	���� � ����������	�	�����8�  ����9����������:���2�����������������	��	���������9	�����	����������	��

���:������������	�	������ ���	�����	�� ���	2	�78

�C������-+ ,

!���������,� � �#����' ���!����!��#������"�&*� ' !������$�%��(�� #����� �!������#��$�

#���	�	�����]J�

!���������,�

#���	�	�����]J

#���	�	�����]E�

#���	�	�����]3�

!���������,�

#���	�	�����]3�

!���������,�

#���	�	�����]C�

!���������,�

#���	�	�����]C

���'���������)

.!������$�%������($� ,��� � ��3�

.�� � �� �����' � �� �����!� � ��� �!�� ����)� ��%� ���� ���� '�� '� �� �""��!�%������%���% �
�'�������)� .��� �� ������� ���' ��!����!���!� )

.��'� ����� ! ��� � ���"��)� ����������'��'� ������$)

���*� "���"��' � ����������!� )

.!$����$�%��!�����!����!���'���!�&&������

.���""�� ������� ����� �!��"����� � � ���#� �' � �������������)

.!��! � � �� � � � ��������(�%����"#�����!��& �("�� �

.�����@������! � � �(���� ��������!�����!� ��(%��'��� �� �5������� ����� ���"�����)

.!���� ������� �� �$�%���""� ' �

.��%����&� ����&����HBF5������)� � � 5���!������ �!���'� ���) � T��������7U

��������2��	�������������	����	���:����������������� � ��������	���	���. �:�	���	��������	��� ������7�

�������������	��. �:��� ���	�������������������	�	������ 	�������2��7���:�� ������� �������7��	���������

031�R�# � � �



����������8�%��:����2	����������������	���	���:���������:�7�����7����:������������	�	������	������

�����8�  ��7������������������������������	���������2��*������:	�������������:��������7����� ��������

���� ���	�� 	����*� ��� :�	��� ��.���� �	������8�  �	�� ��������� 	�� ����� ������	��� ���� . � ���� �����

����	�	������ . � �� ������ � ������	��� ����� ���*� ��� ���	�� 	����� :���� ���� ��	��� ������ ���� ���	�� ����� ����

����	���8

 �	��:��� �����������	��"	�����JC�:����� ��6��	�����7�������� ����� �����	���	����6����:���	����������

	�2��2�������	�� ���������	���� � �����	2	�7��2�������������� ���	���. �:���	���	2	���	�������	����. �����

�	������������8�  �	��	���	���7��������������	������ �9����������:8

Extract 33,

!���������,

#���	�	�����,

!���������,

#���	�	�����,�

!���������,�

#���	�	�����]C,�

!���������,�

#���	�	�����]E,�

!���������,�

#���	�	�����]J,�

!���������,�

#���	�	�����]0,�

!���������,�

#���	�	�����]0,�

#���	�	�����,

D id you notice anything else when watching the video today?

T�������	2��7U� No.

I ’m going to show you a picture from  the video clip you watched and then tell me�
what you think.

?�������������

Well, what do you see?

Participant #12 is giving all the instructions and we are listening to him.

Anything else that stands out?

Yes, Participant #2 is standing around doing nothing!

Is he? What do you think is happening here?

He is not included in the activity that is why he is not doing anything.

T��5	������� ������� ����	�	����U� How did you feel?

Yes, left out. I  had ideas but no-one was listening.

Why do you think this?

Maybe cause I ’m young and smaller than them.

T��������������������������	��7���5��:����	����	�� ����	�����U

�����	��� ���� �	����������� :��� ���	������8�  ��� �������� � �� ���� �����	��� � �� ���� ���	2	�7� :���

���������� �����	��� ���� �����8�  ��� 	�������	��� ����� ���� � ������ ��������7�� ���� ���2	������� �������

033� R�# � � �



was followed. Although a few participants tried desperately to volunteer their suggestions -  the 

younger boys and three girls in the group -  they were shouted down by the older participants. 

Eventually most of the group capitulated and began to listen to the one member of the group.

However, the following extract revealed the willingness of the learners to develop their 

communication skills so that they could operate more effectively as a group.

Extract 34:

Researcher: How do you think that you as a group could work more effectively together?

Participant #7: We need to listen to each other’s ideas.

Participant #6: I  think that it is a case o f  giving each person a chance to talk. Let others help. 

Participants: [Most nod in agreement to the two suggestions]

Researcher: How are you going to do this?

As the discussion continued, the participants surfaced further tensions, resulting in a lively 

dialogue when mirror data (video clip and statements) was presented to them. The extract below 

revealed that these tensions were within the division of labour (roles) and the community elements 

of the activity system with the students. What was noticeable was that gender and age differences 

played a significant role in determining who would lead in the group. It became apparent that the 

practice of traditions and beliefs by the community -  deeply embedded -  were being strongly 

adhered to in the home environment which then carried over to the way in which the group 

functioned (see Extract 24, Section 2.2.2).

The conceptualisation of the contradictions experienced by the learners between division of 

labour/roles of the learner, the community’s cultural traditions and the rules of the activity system 

hampered the learners’ ability to work collaboratively towards a solution. This is illustrated in 

Table 20.
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��<:��+I6� �����������������:85�5������ �5�������:�<���H���:�5�������������8

�>D�*GD %�F�> >++>%� >J,>%���*GD� GF�%G6>

S� L�������� ���

��!�"�I��������

S� M"�������

	���"�����

�����������I!������#

S� %"��"����

���������������

!������

S�  �����

S� ���

S� ,����

	���"��	�����

S� N�	�����	�������

S� �6�����

S� L��������4��

S� N�	�����

���������

S� -������������"�

S� E��"��

S� M����	���

S� *�	�"���

S� +������� ������"�

S� +���"��

S� +������� !"�����

S� 5���������

�� �������� ������	���� �������� ����� ������ �	�����	���8� "	����7*� ������	��� ������ 	�������������7��. �

	�� ����	������. � �����2��7� �������7� ������ :��� ������� ��5�� ���� ����� 	�� ���� ������ :�	��� :��� ������

�����7� ��� ���	�� �9���	������ ��� ����8�  �� ���� ����� ����	�	�����*� ���� �����	��� � �� ��������	�� :���

������	�����7����	�� �������*� �	����	������� �����	��� � ������	������� ��������	�� ����� &���	��� /80838J�8�

&������7*� :	��	������ �����*� ����������7��� �� �	��	�	���������� 	�� ���	�	���:��� ���� ��� �	�� ��������8�

 �������	�	���������������������������7�. ���������������������. �:����������:�������2	���� ���������

	�� ���� �����*� 	����	��� ���� ������8�  �	���7*� ���� ���� � ������ ����	�	������ ��������� ��� ��2�� ���� ��

������	�	�������������:������7�����������	�����������������:�. ��2�����������9������� ����	�����. �����

������������	����� �����	���������;������	�	����������	����7�����8

;*+*+*0� �2��3�������2�����������2��3��D��������������<��9����5�<K���H��<K����������:�5E

%��������������� ����7*������������������	��	��������������7����� ����2��	���������������7�	����������*�

����� �������	���: ����� ������� ���� ��:�� ���� ����*� ����	��� 	������ �����:	���2��	���� ������� ����� ���

5���	������� ������ �����*� ���5	��� ����� ����:���	��� ��*� ��� ���5	��� ����������7������� ��	������ 	��

��������8�  ����	���� ���������	�	�	�	������:�:	��� ����� ���2�����	�����������5������� ������7��������

����������	��������������� ����	������	������	����������78

%�� ���� �9������ ����:� 	�� :��� ��	����� ���� ��� ���� ��������� ����� 	�� ���2	���� ���2�����	���� 	�� ���� ���

:��5�����������:����������	���������� ������	���������9	��������:�������������������������������7���

	�� ���� ����� ���� ���� �������� � �� @�������;� :�	��� ���� ��������*� :�	��� ��������� ��� ��� ��	���

�������	���8
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Extract 35:

!���������,

#���	�	�����]4,�

#���	�	�����,�

#���	�	�����]4,

#���	�	�����]L,�

#���	�	�����,�

#���	�	�����]4,�

#���	�	�����]L,�

#���	�	�����]4,�

#���	�	�����,

?���� ���� ������%$�)� D"���������� ������$�� � �!� �)� 	���$�� �' �%"��"���� �!� �
� �%&���� ��"���(�%������� ���� �"��� �!������� ����&"�$������ ������� )� � ����� �
�!��  ��&����(�"������ �!���$�%� ��%"�� !�#�� ��� �!�� !���)� �����(� � �!��� �� �
& �#��%������%�������'��!�#���% �������!��'!�"�������� � � ��&�������'����%"� �
�� �%����� �!���� � � �!�'� ������������% �&������������!��!�%��)

4� ���� � ��""�(�$���%����(�$��!�� %"���� � ��!��!�%��)

�������	����	����� .!$�

����%��� $�%� � � � 5�� �'�� $�% � �'�� !�%���*� $ � % 5 �� ���""� %��� � $�% �

� � �! � 5�O&� �� �5���� �)

	!�����!� �����!��!����� � ��!��!�%���'!����!���� �! � ���������� ��'�$) �

�������	����	����� .!$�

	!�����!� �����"�� �� � � ��������""���� � "����������)

���*� '�����'�����!�#���!�� �"�� ���"�#��� � � ��� ��� � � ��� � � ��!�� �!�"� ��)
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Figure 41: Change and the fear of change

Nonetheless, they are still able to provide what the family members require in order to survive. 

The following extract makes a poignant point.

Extract 36:

Participant #6: The mother is older and makes all the decisions...Yes, we as women have the
role to love and care and feed  the children [of the family] ...M y  
p o in t.seco n d  point is the best one, in my opinion.

This female participant is adamant that the role of the woman in the family has substance and 

should not be disregarded in any way. Although the male participants showed their disagreement 

with the feelings of the female participants, an older male participant shared his views in the 

following extract:

Extract 37:

Participant #10: Hey guys, you aren’t hearing what sh e’s saying to you guys. A ll sh e ’s saying
is that your mother works and you do n ’t which means you have no money 
to your name. For example, i f  a tap at home breaks, are you going to be the 
one to pay fo r  it and fo r  the plumber? No, your mother will.
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Participant #10: Yes, it doesn’t change but as it moves forward so the environment changes.
Our culture does not have to change but we need to adapt to the changes in 
the environment because that is changing all the time. Do you always want 
to stay here in Joza15, in the same house?

Participants: No!

Participant #10: So we need to change in the way in which we do things as well.

��!���&(B�%�������	������������������"!C�	������ ��������������!�"�
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7.3 CONCLUSION

Whilst leadership roles are offered to learners to facilitate order in the school, many of the 

participants found that they lacked the necessary conceptual tools to be able to lead effectively. 

Their histories and culture played a significant role in shaping their approach to the practice of 

traditional leadership. However, when given the opportunity, the learners began to question the 

way in which they led and were willing to consider how to make changes. Through their 

conversations, the learners developed new tools that mediated and informed their practice of 

leadership. The learners recognised that in order to lead, change had to take place from within. 

This would mean that norms of traditional leadership -  entrenched by socialised patriarchy -  

would be challenged and the practice of leadership would need to change. The learners

(2�H�4�� ������� ����� ����� ������������4���� ��� ������������� ��� ����������.
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demonstrated an enthusiasm to engage in the leadership development process even though they 

were brutally challenged by the fear of change.

In the final chapter I conclude my research journey by presenting my findings in a way that centres 

around a retroductive reflection. In the development of the chapter, I summarise the situation in 

which the study was undertaken, the meaning that was derived from the interaction within the 

learner leaders’ activity system, the discoveries that were made and the causes of the challenges 

that the research site faces. I then propose ways of making learner leadership possible, in a 

sustainable manner, in the sense of developing learner leadership further in the school and the 

community, given the overwhelming challenges that the learner leaders are faced with in their 

community.
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8.1 IN T R O D U C T IO N

In Chapter Seven I was able to disturb the leadership landscape of the learner leaders which 

surfaced a number of contradictions. In this chapter I make use of these agitated contradictions to 

develop the learner leaders’ leadership capacity through small expansive learning cycles.

This research study was inspired by my curiosity about the experience and development of 

leadership skills of the learner leaders in black township schools. In the study, I tried to encapsulate 

the struggles that the learner leaders had wrestled with during the data collecting process, bearing 

the scars of the legacy of the past (see Section 2), in his/her development. Using the research data, 

I demonstrated that a lack of self-belief, involuntarily enforced on the learner leaders through 

living in an environment of deficiency, was a major barrier that these research participants had to 

wrestle with on a daily basis in search of a glimpse of any hope for their future (see Section 6.3.1).

The socio-economic status that many adolescents are exposed to, still remains a powerful force in 

their lives (van Linden & Fertman, 1998, p. 35). I have argued that poverty, health problems and 

school failure have an effect on the expectations of attitudes of these adolescents towards 

leadership development, to the point that many of them feel that they cannot be leaders (see 

Section 2).

However, I have to contend that whilst these learner leaders wrestled with the inadequacies of 

their environments due to poverty -  providing little hope for the future, and often undermining 

their dignity -  they were still able to demonstrate a resilience, one of hoping for a better future. 

This is best demonstrated by the smiles they wore on their faces at the beginning of each contact 

session undertaken with them.

Nonetheless, the stage of adolescence development is described as being a formative time during 

which adolescents develop their individuality, are interested in trying new things and willing to 

learn new skills. 1�(��)* p. 36). Leadership development would encourage the learner leaders to 

learn from their experiences and training and the choices that they make. The paths they take as 

adolescents have the potential to be pivotal, setting the course of educational and vocational 

direction (Taylor, Gilligan & Sullivan, 1995, p. 69).
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It became apparent to me in this study that there was a need for an intervention that departed from 

the assumptions that were underpinning the rhetoric of raising hopes, so I sought instead to actively 

include young people (in the development of their leadership skills), by supporting their agency 

to exercise more control over their development and by valuing their lived experiences and 

identities (Rogoff, 1990).

As the learner leaders were engaged -  through the research study -  I attempted to encourage them 

to exercise their leadership capacity and agency. Using their lived experiences (culture and 

histories), the learner leaders began to question the accepted practice of leadership, overcoming 

existing contradictions and demonstrating a transformation in the manner in which they worked 

collaboratively, expanding collectively by beginning to include their peers in the decision-making 

process in tasks undertaken. The learner leaders were engaged, reflecting and making progress in 

improving the practice of leadership.

It could be argued that the socio-cultural basis of human skills and activities is inseparable from 

the biological and historical basis of humans (Rogoff, 1990). These skills and orientation that the 

learner leaders had developed since birth were deeply rooted in their culture and histories, through 

interaction with each other, in their communities.

8.2 E X P A N D IN G  L E A R N E R  L E A D E R SH IP D E V E L O P E M E N T

In this chapter I explore the use of small expansive learning cycles in order to create new 

knowledge about learner leadership and to encourage the development of new leadership practices 

-  such as servant leadership -  individually and within the school. I drew on Engestrom’s 

Developmental Work Research (DWR) cycle which is organised around the Change Laboratory 

(CL) workshops (see Section 5.6.6) to act as a change mechanism for learner leadership 

development. Using the surfaced contradictions (see Section 7.2), I focused on scrutinising the 

concepts and practices of learner leadership, encouraging the learner leaders to work towards 

developing new ways (models) of leading individually and leading others.

In Section 5.6.6.1, I elaborated on how I used the workshop as an intervention tool, how discussion 

and dialogue were stimulated, how the thinking and practice of the leadership of the learners was 

expanded, confronting them with new practices of leadership (see Section 5.6.6.1). I used the 

surfaced contradictions (see Section 7.2) as the key mechanism for stimulating transformation and
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The research study attempted to push forward, mediating, recording and analysing cycles of 

expansive learning. Due to time-frame constraints in my research study I had used small, 

intermediate phases and cycles of expanded learning which had been successfully used in recent 

research studies (Engestrom, 1995; Engestrom, Engestrom & Karkkainen, 1995; Engestrom, 

Virkkunen, Helle, Pihlaja & Poikela, 1996; Buchwald, 1995; Karkkainen, 1996) (as cited in 

Engestrom, 1999a, p. 4).

Figure 42: Scaffolding learner leadership development - small cycles of learning

The new ideas/concepts of leadership that emerged from the learner leaders could be described as 

a ‘germ cell’, a simple descriptive relationship of how learner leaders would work with their 

followers. It is argued (Engestrom, Nummijoki & Sannino, 2012) that, “The germ cell is expansive 

in that it opens up rich and diverse possibilities of explanation, practice; application and creative 

solutions” (as cited in Sannino, Engestrom & Lemos, 2016, p. 9). The initial abstraction of the 

concept of leadership -  in abstract form - was supplemented by a step-by-step approach, with a 

challenging situation -  a lack of respect for others - which slowly changed into a real concrete 

system of multiple, frequently emerging indicators of leadership. According to Sannino et al (ibid.,
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The sense making of these social practices and objects by the learner leaders was achieved through 

embracing of philosophies, which have certain structures and rules, found in their cultural and 

historical norms. These are deep-lying invisible causal mechanisms that have caused the anchoring 

of the fundamental upbringing of the human race and establishes the foundation onto which the 

learner leaders could build their understanding of what leadership is (Danermark et al., 2002). 

Using the research data (see Sections 2, 6 & 7), I have endeavoured to demonstrate that the learner 

leaders’ leadership paradigms were however, significantly influenced and shaped by and through 

their cultures and histories, conditioning the learner leaders. The home, the family, the school, the 

church, the community and their friends have made their silent, unconscious, indelible impact on 

these learner leaders. The following extracts highlight this influence and impact.

The paradigms that learner leaders have developed over time about leadership are inseparable 

from their character because ,(����  is ������  in the human dimension” (Covey, 2004, p. 32). For 

example, the following extract bears witness to this thinking:

�C������-J :

Participant #4: �� ��% ��%"�% �� �!��'������"'�$���(�$���!�����)

Here the learners have always been exposed to the fact that in their culture the woman is always 

submissive to the male member in the home. The socialised practice of patriarchal leadership is 

ingrained into their culture and their way of thinking, as it plays out in front of their eyes each day. 

What the learner leaders saw was highly interrelated to what they are, suggesting that the learner 

leaders would not have to go too far to alter their ������  without simultaneously changing their 

(����*  and vice versa (Covey, 2004, p. 32).

A significant tension was surfaced between the personal desire to be included in the group and the 

feeling of being excluded from the group (see Section 7.2.1.2). The learner leaders noticed that 

one learner was giving the instructions whilst the rest were listening. The learners pointed out that 

there was one learner who was doing nothing. In questioning the action, they realised that a number 

of the learners (girls and younger boys) had been excluded from the task which resulted in the 

excluded learners not feeling part of the group -  they felt left out.
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Extract 40:

Researcher: [Asking the actual participant] How did you feel?

Participant #2: Yes, left out. I  had ideas but no-one was listening.

The older learner automatically took the leadership reins with everyone else taking a step back to 

follow instructions given. To many of the learners, this was the accepted norm in leadership. Even 

the girls, of a similar age to the older boy, took a step back and followed. I believe that a complex 

chain of actions was being applied in this task (giving instructions, listening, participating, 

inclusion, exclusion, to mention a few), probably positioned by the purposes that were founded in 

the chemistry of the hierarchical and distributed element of agency (Vennebo & Ottesen, 2012) 

(see Section 4.4.3). This was underpinned by the deeper mechanisms of socialised patriarchy, for 

example, gender differences, that have been constructed socio-culturally, with the evidence of who 

took the lead, who followed and who did nothing. In this environment, the male will be more 

likely to self-select into an environment where competition is possible than the female (Anderson 

et al., 2013) (see section 7.2.2.2).

These forged paradigms were probably never questioned on their accuracy as the learner leaders 

had become accustomed to this way of life (structure). The learner leaders probably assumed it to 

be the norm (rule). The behaviour and attitude of the learner leaders towards the practice of 

leadership was congruent with the way in which they saw leadership being practised around them 

in their homes and their community. This was evident in many of the tasks that the learner leaders 

participated in, to the point that the female learner leaders were often excluded in the decision­

making process, yet still had good ideas to solve the tasks. Further data revealed that this mind­

set was being underpinned by socio-economic conditions (see Section 2.5) and socialised 

patriarchy (see Section 7.2.2.2) that they were continuously exposed to. The following extract 

bears further witness to this claim:

Extract 41:

Participant #5: In my home the father is the leader and the mother listens to him. We all listen to 
him. He is the head o f  the house.
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However, in order for this group of learner leaders to work collaboratively, a high level of trust 

needed to be developed which is described as, ‘the highest form of human motivation” (Covey, 

2004, p. 178). The challenge was undoubtedly time and patience but it is argued that it would be 

necessary to train and cultivate these learner leaders so that their capability could rise to the level 

of trust 1�(��) ). In order for this to happen, the learner leaders had to be provided with the necessary 

assistance to guide them through to their potential capacity of serving others as leaders through 

scaffolding, so a series of small expansive cycles of learning were used.

G*+*.� ���� �:����3����� �� �:����3����5��9��2��� �2������ ��8�585���

This research journey I have described as a ‘collective journey’ because it has been dependent on 

the collaboration of the researcher, staff and learners from the outset. One of the earliest challenges 

that I was faced with was that of trust, both between me -  the researcher -  and the participants. I 

soon realised that for trust to replace the cynicism that existed in the earlier contact sessions, an 

understanding of the motive of the research study and how it could impact on the capacity of the 

learners involved, needed to be developed. What became a challenge was to develop a connection 

with the research group as soon as possible in order to pave the way forward with the research 

study.

To underline the serious challenge, I now faced, in the second contact session that I conducted 

with the group, one of the members made the following comment:

�C������.- :

Participant #16: ?��$����!��(��� ������ "��"%��%� �����Q�� �!"�"�� �>��!�� �"���� �&!�� ����!�� �'�  
�N���� �Q��(���� �%�$�� ����!�)� �$����'%�$��!�� "�)� I���%� ���$����%E����"�� '�$  
�����%�Q����%�%��(��Q�������%����$���)

This comment seemed to spark much laughter to the delight of the learners in the group. I remained 

unfazed by the comment and the reaction and ignored it. However, once the session had been 

concluded I offered to give participant #1 a lift home -  who had a disability -  as it was rather late. 

In making polite conversation I asked him what was the meaning of the comment that had caused 

so much laughter in the session to which he replied (with great delight):
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526; Erikson, 1963, as cited in Yelon, Weinstein, & Weener, 1977, p. 89). Nonetheless, in order 

to stimulate trust, the learner leaders needed to have confidence in both their values and their 

capability.

Greenleaf (2002) suggests that one does not neglect the voices of the past. The learner leaders 

demonstrated that they were not scared to challenge the pervasive injustices that existed -  due to 

the wide inequalities and disparities in society -  in their communities but still respected the 

traditions of their culture. Nonetheless, they were still keen to listen, to search and to question, 

always expecting the wheels of change to provide them with a better lot in life. Nothing much 

happens if there is no hope and one cannot have hope if there is no dream. “For something great 

to happen, there must be a great dream...and more than a dreamer to bring it into reality” 

(Greenleaf, 2002, p. 30).

I believed that it would just take one of the learner leaders to grasp an understanding of the object 

of the study, which could result in a movement being started that could serve the community.

8.2.5 Communication in a traditional socialised patriarchal environment (an 
inhibited ZPD)

The traditional authoritarian leadership model used in the home and the school operated in a 

win/lose paradigm. As I have explained in Chapter Two and Seven, many of the learner leaders 

had grown up and been exposed to traditional, socialised patriarchal leadership all their lives. It 

was evident in the research study that the learners’ sense of leadership agency was seldom 

perceived as being important within their homes and the school and not pursued in a manner that 

contributed to the development of leadership skills in the learners directly. Parents and teachers 

should have focused on supporting learner leaders’ potential from the point of their development 

by recognising and locating the learners’ ZPD (Vygotsky, 1978; Rogoff, 1990; Rogoff & Wertsch, 

1984) in order to assist learners in expanding this zone by opening up available opportunities.

However, as was highlighted in Chapter Two (see Section 2.5), many of these learners lived in 

broken family environments where either both parents were deceased or they lived with one of 

their parents or relatives. Teachers were found to be uncommitted to this development as it was 

beyond their teaching commitment as laid out by the teachers’ union, SADTU. Without the 

required support and assistance from the parents and teachers, learners had failed to develop their
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leadership competencies, capacities and capabilities further, depriving them of cognitively 

developing and participating beyond the level of what they were doing on their own, at their 

existing levels of development.

G*+*7� ��5�� ����3��2�� � �55��3����:� � ����� � ���������

It was revealed in Chapter Seven that communication was a tool that had not been developed 

successfully in the lives of these learner leaders. The key to leadership is the ability to 

communicate effectively with those people that leaders work with.

Nonetheless, when the learner leaders were first exposed to various cooperative learning tasks 

during the contact sessions it became evident that there was a lack of these skills and strategies in 

attempting to solve the problems that had been set for the learners, either in pairs or groups. This 

group was a diverse group of individuals who all came with extremely weighty agendas and 

showed signs of intolerance and impatience, all wanting to get on with the tasks in an enthusiastic 

manner.

The tasks soon had the learner leaders struggling to work collaboratively due to a lack of, or low 

levels of cooperation and low levels of trust being displayed, resulting in a defensive (win/lose or 

lose/win) level of communication arising (Figure 36) (Covey, 2004, p. 270). Participants were 

often so defensive and protective of their ideas that they were in no position to hear what others 

had to say. Some of the interactions were quite aggressive and belligerent. These behaviours were 

the effects of their traditions and histories, and causal mechanisms that operated within the 

structure that existed within the culture. Often the cultural traditions dictated who would take the 

lead in this group which manifested the prejudice or tradition that existed.

As was often heard in the feedback sessions, the participants did not show respect for each other. 

It did not matter to them whose idea had not been accepted but rather whether their idea had been 

accepted or not -  a win/lose situation -  which is indicative of low-trust situations (Covey, 2004). 

It proved to be an ineffective way of communicating with others as it resulted in tasks going sour.
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Figure 45: Too may hands spoil the broth

The following extract revealed the lack of communication skills within the group:

Extract 45:

Researcher: A�%"��� ������!���$�%��""�������&�' !���$�%�� ��������� � � ������$�% ������)

After a while, once the learners had settled down in their seats the researcher continued. 

Researcher: ��'� ���$�%��!�����!������#��$�'�����J �� �$�%��%������

Participants: [All shouting out in unison] ?�)� � �� � �� �������� '�"")� .�� '� �� ���� ����$)  [To the 
delight of many of the participants]

Researcher: .!$����$�%��!�������

Participant #8: .��'� ���""��!�%������ �����!���!� )

Participant #6: �����'� ������"������������ �!����!� ��'!��! � � ������)

Researcher: .!$����$�%��!�������

Participant #8: ���*� '��� � � 5����"��������!���!� �'��!� ��&����� � � � ��&�������!�� �! �  5�������)  

Participant #12: � �� � � 5���!�����!���'�� � %������!���!� )� .��� � � 5���#��� ��&�������!���!� )  

Researcher: ��'� ���$�%��!�����!���$�%���%"������������� ���"$�

Participant #6: .����������"�� �� �����"��������!���!� �� � � �"������ ������!���!� ����'�"")

Researcher: .!������$�%������($�����"���������
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The levels of trust between the learner leaders started to develop slowly. Some of the tasks that 

they had to complete required a large amount of trust, the participants had to learn how to place 

their safety into the hand of their peers (Figure 48).
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Figure 48: Through better communication the plan starts coming together - better synergy

To be able to relate efficiently to anyone requires that the learner leaders learn to listen intently to 

those that they lead. This required on the part of these learner leaders to be patient, candid, and 

constantly aware of what was being said by others, as well as to have the aspiration to want to 

understand and recognise the needs of the followers. In an informal discussion with one of the 

participants, he mentioned that what they as learners look for is the “genuineness” and the 

“humility” that is reflected in the leader. He concluded with a poignant comment, “The bad thing 

is that we do n ’t fin d  many o f  these leaders here ” [referring to his community].

We live in an age when many of our leaders and holders of power are suspect and their actions 

that stem from authority are questionable. Nonetheless, “There are legions of persons of good will 

who could sharpen and clarify their view of the more serving society they would like to live in 

and help build -  if  in no other way than by holding a deepened interest and concern about it and 

speaking to the condition of others” (Greenleaf, 1977, p. 19). “We are all born good!” (Tutu, 

2010). There are those individuals (our youth) who have the ability to serve and lead, who are the 

prime movers and shakers but the latitude and space needs to be created to nurture the servant 

leader’s potential (Greenleaf, 1977).
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In a further follow-up session, I asked the learners to reflect on how they could make a change to 

the way in which they were currently leading based on the past few cycles of learning that had 

taken place. With a reasonable but not an intrusive amount of scaffolding, the learners were asked 

to share with the group what they felt needed to happen. There were many suggestions made but 

there were two insightful suggestions that were articulated. The following extract reflects the in­

depth reflection that had taken place:

Extract 49:

Participant #4: For this change to take place we are going to have to start loving each other more. 

There was certainly an outburst of laughter that filled the meeting venue.

Researcher: I  know that it sounds amusing but could you please explain what you mean by that?

Participant #4: I t ’s like this. This love is not like the love you are thinking about. I t ’s deeper than 
that. I  mean, this love is a love where you have to sacrifice. You have to sacrifice 
yourself. I  mean that you need to pu t others first before yo u rse lf.b e  unselfish.

The group of participants responded by clapping to show their acknowledgement of a great point. 

There was a quietness that descended on the group -  one of deep thought -  when a participant 

raised his hand to make a further point.

Participant #3: I  agree with what you say but I  still fe e l that it w on’t work. C an’t work i f  

something doesn’t happen inside o f  us. What I ’m meaning is that we can’t lead others i f  we have 

not changed within (Figure 49).
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argued that this helps build awareness of themselves as leaders, playing an important role in their 

leadership development (van Linden & Fertman, 1998, p. 79).

8.3 W O R K IN G  T O W A R D  M O D E L IN G  A  N E W  PR A C T IC E  O F  

L E A D E R SH IP

Having drawn on mirror data to question the practices of leadership, individually and at school, 

the research study revealed the emerging contradictions that were aggravated in the learner 

leaders’ activity system (see Section 7.2). Specific problem situations and disturbances were 

highlighted (see Section 8.3; 8.4; 8.6) and by implementing small cycles of expansive learning the 

study aimed to unpack the ‘situated’ nature of the concepts of leadership within the activity system 

through critical reflection to develop a new model of leadership.

8.3.1 Problem solving process -  a recap

The learner leaders were visibly empowered as they worked towards developing a new model of 

leadership for themselves as an activity system. In conjunction, I used Seppanen’s (2002) problem 

solving model (as cited in Hill, 2005, p. 364) to provide a framework for the learner leaders, which 

enabled the learner leaders to engage with each other on a collaborative level, with both visible 

and invisible magnitudes of the study (see Section 5.6.6.1; Table 22). Here I was able to utilise 

the suggested surfaces of representation for analysis and design, leading to a new learner 

leadership model.

At the outset of the study, it was revealed that there was a distinct concern about the lack of 

leadership and the style of learner leadership practised within the school and within the collective 

learner leaders’ activity system. Once the research study began to engage with the learner leaders, 

a number of obvious (observable) problems were surfaced and ‘mirrored’:

• Poor understanding of the concept of leadership;

• Lack of collaboration;

• Lack of respect and trust; and

• Inability to communicate effectively.

By disturbing the contradictions within the learner leadership activity system, a number of 

contradictions/ruptures were surfaced that began to reveal some of the effects of the underlying
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INVISIBLE SYSTEMIC�
STRUCTURE OF THE�
COLLECTIVE ACTIVITY

+� Systematic causes of the visible problems in�
the activity:

Culture/histories:

• Embedded traditions and belief 
systems
• Patriarchal leadership
• Single/absent parents
• Teenage households
• Low aspirations
• Poor social capital
• Skepticism
• Sense of hopelessness

Developmental process to identifying�
system contradictions:

• Team initiative tasks
• Individual interviews
• Conversations in focus groups
• Change laboratory:

- Draw on mirrored data
- Questioning existing practices
- Surface contradictions
- Development of tools
- Reflection

-� Method(s) to overcome the problems�
(expansive reconceptualisation):

• Reflection (inward/internal)
• Develop new conceptual tools

- Analyze and;
- Redesign practice of leadership

Designing new forms of the activity (e.g.�
new rules, new tools):

Introduction of new model (SALTED):

• Talk to each other respectfully
• Be role-models to the other learners 

and serve
• Be disciplined leaders
• Display a positive attitude
• Be who we really are

IMMEDIATELY VISIBLE�
EVENTS AND PROBLEMS IN�
INDIVIDUALS' ACTIONS,�
WITHIN THE JOINT ACTIVITY

)� Identifying the obvious (visible) problems:

• Poor understanding of concept of 
leadership

Lack of communication tools 
Lack of collaboration 
Lack of respect and trust 
In ability to communicate 
Self-absorbed/selfish

©.� New kinds of actions; implementing new�

instruments, rules, ways of dividing labour and�
collaborating:

S-Dialogue
A-Trustworthy
L-Attentive
T-Attitude and Feeling 
E- Role Model 
D-Self-controlled

Implementing the obvious or (new)�
solutions.

• Implement SALTED Model to the 
school

(Adapted from Seppanen, 2002, as cited in Hill, 2005, p. 364; Virkkunen & Newnham, 2013, p. 10)
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Extract 51:

#���	�	�����]C, � � �!���� "�� �� �� � �� ��� ��� ���&� ����&���)� 	!�$� � � � 5�� !�#�� �%�!� ����������� �� �
�!����"#��)

#���	�	�����]0,� ���*� "�����%�)� � �! � � �������(%����-����' ���"��������)

#���	�	�����]3,� � 5�� ����("���$�%��� � ' )))����#� ����'� �!���� ���� �("�� �� � T��U���$�!����(���%��� � � �
�$�����(�"��$)� 	!��&��&"����'���������#� $�� �� � �#� � �� � � �&� �� � )��� � � 5��� � "�� � � � �
�(�%��� $�� "�)�! �  � � � ��&��&"�� �!�����$� (����!��������������� �!�$�� � � 5������� �� �
� �  ��%�"$)�� � �� � � �� ���� �� "�%�!���������� ��� �!��)� � �' ���� ��� (��&� �� � � ��!�� � �%& �
�� � ������%�����������1���2)

#���	�	�����]4,� 	!�$�� � � 5��"���������% � )� ! � $ �� � � 5�� ��&����%�)

#���	�	�����]0,� .�� � �� �����' � �� �����!� � ��� �!�� ����)� ��%� ���� ���� '�� '� �� �""��!�%������%���% �
�'�������)� .��� �� ������� ���'��!����!���!� )

#���	�	�����]J,� .��'� ����� ! ��� � ���"��)� ����������'��'� ������$)

#���	�	�����]E,� ���*� "���"��' � ����������!� )

#���	�	�����]I,� 	!� �� ������ ��&���)� .�� � � �5��� �������!���!� �� � � � �1���2)
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there had to be an inward reflection and a desire to want to change from within (see Section 8.2.7). 

In the subsequent discussion and dialogue, the learners created a set of required behaviours (Table 

23).

Table 23: Learner leaders' suggested behaviours for leadership

BEHAVIOUR REASONING

We need talk to each other in a respectful 
manner.

Need to stop shouting at each other and 
speaking with disrespect. We need to devise 
better ways of communication and stop talking 
down to each other.

We need to be role-models to the other learners 
in the school.

We don’t have many good role-models around 
us. We have to be selfless and put others needs 
first. We need to set the example and show the 
other learners how to behave and lead.

We need to learn to listen to each other. We need to pay more attention to what each one 
is saying. We don’t listen properly to what is 
being said. We need to be focused.

We need to be disciplined to carry out our roles 
as leaders.

If we are going to lead, then we need to show 
how it should be done. We need to be neatly 
dressed, complete our homework and prepare 
for our tests. We need to show respect to 
everyone.

We need to display a positive attitude towards 
those we lead.

We must stop being negative and try and be 
more positive in the way in which we do things. 
We need to think good thoughts of others.

• We need to learn to be who we really are -  
genuine.

• How can we lead if we say one thing to the 
learners and then do the exact opposite?

In their discussions, the learner leaders wanted to create a more informative framework that would 

act as a guide for them to transform themselves so they embarked on refining their work. In the 

discussion one learner leader (Participant #4 - committed Christian) felt that they as leaders needed 

to be what Jesus stated in the Sermon on the Mount, “Ye are the salt of the earth” (King James 

Version, Matthew 5:13). He explained that it depicted who leaders should be: “good, caring people 

who were willing to pu t others f i r s t”. In the discussion about the scripture verse, the learners 

pointed out that salt “gave flavour” and “preservedfood ’ and felt that their lives as leaders needed 

to enhance and give meaning to their journey as leaders. One learner (Participant #4) warned that 

the Bible (NIV, 1978) also cautioned that, “If salt lost its f la v o u r .it  is good for nothing” (ibid.). 

In the ensuing discussion, they as a group decided which behaviours would be important to them
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displayed by the participant’s aunt had a major and long lasting effect on the participant. The net 

result was that he started modelling the same behaviour in and around the home and even taking 

it out into the community, especially the school where it had been so noticeable. The aunt had 

become the role model for this young, ever-learning adolescent.

In conclusion, Greenleaf (1977, p. 27) points out that with servant-leaders:

The difference manifests itself in the care taken by the servant -  first to make 
sure that other peoples’ highest priority needs are being served. The best test, and 
difficult to administer, is this: Do those served grow as persons? Do they, while 
being served, become healthier, wiser, freer, more autonomous, more likely 
themselves to become servants? And what is the effect on the least privileged in 
society? Will they benefit or at least not be further deprived?

These learner leaders had demonstrated that they had the energy and curiosity which was fuelled 

by an intense desire to want to learn to lead by serving others. It was not easy at first, but the true 

‘grit’ that they had displayed paid dividends in the long run. The learner leaders were willing to 

expose their weaknesses in order to develop their strengths. Greenleaf (1977, p. 57) points out 

that, “Although one may start serving in menial ways, the quality of one’s inner life will be 

manifested in one’s presence, which will lift others up, making life’s journey possible” .

It is my strong belief that as these learner leaders continue their journeys through life they will be 

reminded of the truths they uncovered and discovered as a group of young people searching for a 

better future, a future where they could stand out and be called leaders, not because of their titles 

or their power or their gender or their status, but because of the example they set. They know that 

they can make and be the difference.

In the next chapter I draw my research study to a conclusion by presenting my findings in a way 

that centres on a retroductive reflection.
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the legacy of the past. In this study, I have demonstrated that the learner leaders were able to turn 

their understanding and practice of leadership upside down. They demonstrated a willingness and 

the necessary resilience to survive. Under the ‘branches’ of the study, the learner leaders have 

been able to share their experiences, “One’s own knowing is enhanced when other voices are part 

of that learning experience” (Wenger, 1998, p. 34). Here I use the structure of the baobab tree to 

encapsulate what had to be true in order for learner leadership development to take place in the 

learner leader activity system.

I believed that there was always going to be a complex interaction between the learner leaders in 

this research group. This is because they come from such varied personal, social and economic 

situations - different responses to similar circumstances. In this research study, I have argued that 

leadership occurs through the exertion of influence which requires reciprocal interdependence of 

the learner leaders, which is underpinned by their cultures and histories, the very conditions that 

they have grown up in. The way in which they have grown up has ultimately influenced their 

reaction to the leadership situation that they find themselves in which gave rise to a number of 

events occurring during this research study, driven by mechanisms.

At this juncture, I would like to start by pointing out that there were two timeframes that were at 

play in this research study environment, underpinned by mechanisms, their causal powers, 

liabilities and conditions (Table 25). I would like to clarify that these timeframes have a significant 

role. The deep-layered timeframe surfaces the causal mechanisms that exist within the learner 

leader activity system, whilst the transitory timeframe explains the conditions that are necessary 

for learner leadership development.

9.2.2 A deep-layered timeframe - causal mechanisms

Firstly, there is a history which is a lengthy, deep-layered process where the causal powers of the 

mechanisms are being manifested. Culture and the histories of the learner leaders played a 

significant role in shaping each individual in their own way. Traditions, customs and values were 

formed at this deep cultural and historical layer which have shaped the learner leaders individually 

over time to take their place in their communities and society at large.
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9.2.2.3 Lack of male role models

Women (including grandmothers) headed households - where men were not able or willing to 

shoulder their responsibilities as leaders in the home - affected the shaping of the young male for 

adulthood in the home. They struggled to model their leadership behaviour in a positive manner 

due to the absence of a good male role model, especially when one considers that they live in a 

male-dominated environment that permeates the South African society. Where male role models 

did exist, they were often described as being negative -  unemployed, alcoholic and drug abusers, 

gang members - leading to abusive and destructive behaviour (See Section 6.3.1.2), after whom 

they patterned their behaviour on. In this study, I have revealed that the lack of suitable role models 

and the conflict between the values of the learners and the lack of conformity to the rules of both 

the school and the community tended to condition the behaviour of the learners in a negative 

manner (See Section 6.3.1.2 B).

9.2.2.4 Wrestling with stress

Stress levels that develop from the perceived inadequacies experienced in the home (poverty, lack 

of support) and poor education) could result in high levels of conflict within the community and 

within the learner population of a school. As I have alluded to, many of the problems experienced 

by the learner leaders - that impact learning in the school -  are brought into the classroom from 

society. This could lead to some deviant and counterproductive behaviours being displayed among 

learners (Colparvar, Kamkar & Javadtan, 2012, as cited in Kadyakapita, 2013). Learners could 

become highly cantankerous and less motivated to participate in resourceful problem-solving, 

conflict resolution and collective decision-making processes or support collective decision­

making (Kadyakapita, 2013; Carlson & Buskist, 1997; Santrock, 2003), and may possibly be 

drawn toward displaying inappropriate behaviour and end up bunking school and/or joining gangs, 

because this is where they feel that they have an identity (See Section 6.3.1.2 A and B). This 

behaviour could also lead to development of low levels of self-esteem.

9.2.2.5 Low levels of self-esteem

In using the research intervention, I was able to disclose that learner leaders often displayed low 

levels of self-esteem. The conditions that they were exposed to daily had an undermining effect 

on them. Research points out that people who have high self-esteem tend to influence a person to
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These relationships that developed were not necessarily rigid in any way. However, any change 

that took place in the practice of leadership within the activity system resulted in a change in the 

learner leaders’ behaviour towards leading (Easton, 2009.). In order for the learner leaders to 

develop their skills as leaders they needed to demonstrate that they relied on one another in their 

newly woven relationship with each other. This took time. “Change in one body leads to change 

in another body with which it has necessary relations” ibid. p. 121).

The change that the learner leaders experienced was due to the effect of the change in the lives of 

the individual learner leaders who began to influence their peers’ ways of thinking and behaviour 

(See Section 7.2.1.2 P2; 7.2.1.3 P3; 7.2.2.4 SC 4). Learner leaders began to realise that in order 

for them to work as a collaborative group they needed to recognise the value of each individual 

member of the activity system (See Section 8.2.6). The whole learner leadership activity system 

depended upon the relationship between the learners. These internal relationships could not exist 

independently but rather interdependently. The activity system relied on the collaborative efforts 

of the learner leaders. However, the learner leaders could exist and function without the group as 

individual learner leaders when called upon.

9.2.3.4 Platform for collaboration

However, it was only once a platform for collaboration was established that local, collective 

meaning was derived about the essence of leadership and that interdependent relationships began 

to develop. This gave rise to new conditions being established as the learner leaders engaged with 

each other. The learner leaders were enabled to participate more freely in the tasks that were 

undertaken resulting in a greater feeling of belonging being achieved. The learner leaders 

introduced new sets of conditions (the SALTED model of individual mastery) that helped them 

pave the way forward in altering their behaviour in developing their leadership skills (See Section 

8.3.2).

9.2.3.5 Transformative agency

Sannino, Engestrom and Lemos (2016, p. 7) suggest that through the process of expanded learning 

during the CL workshops, the learners would have been enabled to break away from a traditional, 

patriarchal frame of leadership action and have taken the initiative to transform it collectively - 

beyond the scope of research site and study - which they describe as “transformational agency”.
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the second instance, I discovered that the keeping of family records - which forms an integral part 

most African families’ histories - was made exceedingly difficult due to the disintegration of the 

family unit that had being experienced by a number of families and the forced removals of 

communities by the apartheid state (See Section 2.2) (Ramphele, 2002, p. 22). Many documents 

that contained the histories of families had been lost in the removal process or with the 

disintegration of the family. These factors made data collecting exceedingly difficult and initially 

challenged the quality of the data collected.

9.3.3 Language of communication

The medium of communication that I used during the research study was English which became 

a major challenge throughout the study. I was not able to converse with the learner leaders in their 

home language which was isiXhosa. Although learner leaders were taught in English this was 

probably either their second or third language that they used to communicate. When giving 

instructions, or waiting for any feedback from the learner leaders in their groups always took time 

affecting the short contact time that was available. I did have an interpreter who accompanied me 

on many occasions but this too became very time consuming. I was restricted in time on the 

research sight because many of the learner leaders needed to walk long distances in order to get 

home after school, so needed to leave school early.

Many of the recorded transcripts (audio/video) were also translated into English which also posed 

another problem in that many of the nuances in the dialogue were lost. This became a great 

challenge for me as I soon discovered that there are many instances where isiXhosa words and 

expressions were not able to be translated accurately. It was explained to me that there were no 

English words or expressions to relay the correct meaning of the recorded dialogue.

Nonetheless, I was able to engage a few isiXhosa speaking community members who helped me 

interrogate much of the data collected and providing necessary explanations.

9.3.4 W illingness to question

Learner leaders were initially hesitant to question instructions that were given. This resulted in 

much frustration for me in the early stages of the data collection process as I attempted to 

encourage the learner leaders to participate in the discussion or tasks undertaken. I soon learned
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that questioning and providing answers to questions posed was not part of their customs; 

adolescents were expected to agree with the adult in their presence. It took time to get the learner 

leaders to participate in the discussions; it was once they understood that they were not questioning 

my authority as a person, and that they were being empowered to participate and make decisions, 

that they slowly began to get involved enthusiastically.

9.3.5 A Single case study

Although I have alluded to the reasons for my research study only being established on a single 

case study, where I was going to do research in three schools, my concern was about the possible 

lack of generalisability of the study.

Case studies are said to be generalizable to theoretical propositions and not to populations or 

universes. Just like an experiment, the case study “does not represent a ‘sample’, and the 

investigator’s goal is to expand and generalise theories (analytical generalisation) and not to 

enumerate frequencies (statistical generalisations)” (Yin, 1989, p.21).

From a critical realist perspective, I have attempted to expand and generalise my data by 

identifying the deep processes that were at work in the learner leader activity system which were 

under provisional conditions, shaped by specific mechanisms (Easton, 2010, p. 126).

Although I have attempted to explain every event in its detail in this study, which is said to be 

nearly impossible, I have been able to explain and describe what caused learner leadership to take 

place and be implemented under particular conditions, ignoring the less important details (ibid).

9.4 PO T E N T IA L  V A L U E  O F TH E ST U D Y

In drawing my thesis to a conclusion, Chapter Nine provides answers to questions that formed part 

of my research study’s focus (See Section 1.5) which contain the answers in summary form:

• What underlying or causal mechanisms (systemic, historical, social and/or cultural) 

facilitate or obstruct the development of learner leadership (agency) and 

community within the school?

• How and why do students collaborate to provide leadership in their school?
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APPENDIX A -  NEWSPAPER REPORTS ON LEARNER ABUSE

��#��4� *�������	� 9���������� ���� ������ ���������������

2014-09-04 10:30

(Sham rock)
J e f f  W ick s, The W itnessPietermaritzburg - Prefects at a leading K w aZu lu-N atal school who “ tortured”  a 14-year-old b oy in an initiation ritual claim  to have “ acted in his best interests” .
The revelation was contained in a letter o f  apology to the form er pupil, understood to have been penned by hisattackers from , w hich The W itness has obtained.
The teen was removed from  the school when his parents found evidence of  third-degree burns from  a steam  
iron on his body.H is traumatic ordeal peaked when he was branded with the iron, but was preceded by a three-month spate o f  physical and em otional abuse, the victim  and his mother charge.
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exam papers. These learners' success bears testimony to the efforts of the wider Grahamstown 
community and the commitment of many, many people."
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APPENDIX E - REQUESTING PERMISSION FROM DISTRICT DIRECTOR

13 Park Road 
GRAHAMSTOWN 
6140
14 July, 2012

The District Director of Education 
Office of the District Director 
Private bag X 1001
Corner Milner Street & St Aidens Avenue
Grahamstown
6140

Dear Mr. Fetsha

RESEARCH: RESEARCH STUDY ON THE LEARNER LEADERSHIP DEVELOPMENT

I am registered as a full, part-time student at Rhodes University. I am currently studying for my 
doctorate degree in Education, focused in the field of Leadership and Management in Education. My 
student advisor is Professor Hennie van der Mescht.

The aim of my research is to investigate the development of learner leadership. In this investigation I 
would like to:

ascertain how and why students are able to work and interact together in a meaningful way;

determine how they will be able to build a caring, empathetic and dynamic community;

determine how the participants respond positively to servant leadership as an alternative leadership 
process to "command and control".

I am requesting that you allow me to carry out this research study in three of your schools (Mary Waters 
Secondary School, Ntisika Secondary School and Nombulelo Secondary School) which fall under your 
jurisdiction as the District Director for Grahamstown. Once I have been given permission by you to go 
ahead I will then approach the principals of the three schools mentioned above.

Should you agree to my request and the principals have agreed, the learners will be selected randomly 
from learners who are willing to participate on a voluntary basis, and be willing to commit to the study 
for a period of two years. Each learner will write a motivational letter stating why they should be 
included in his study, demonstrate a willingness to participate and complete a letter of acceptance. 
Additional data will be collected from selected participants through a series of observations, interviews

306 | P a g e



������	"�����"��.� ��������� ����������� ������	"�����"�������� !���"��������� ��	������������������������
����� !�� ��"���������������������������� 	�������������������� !�����"���.� ���������	����������� !�������������
!������ �����	�������������"������������������������ �		"�������� ��������.

*� !�����������������������������	����	���� 	�"��� �������� �� ���������	����� ��������������	����!�����
����!������� �����"���	����.
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observations, interviews and focus groups. As these interviews and focus groups will be audio-tape 
recorded, their permission will be sought and their anonymity and confidentiality will be ensured. All 
transcripts will be proof read by the participants to ensure that the details are accurate as reported.

I believe that the data that is collected could lead to a more effective leadership process being 
established in your school.

I hereby make a request to undertake research in your school. Please feel free to contact my supervisor 
at 046-6038383 or email H.vanderMescht@ru.ac.za if you require more information.

Thank you very much.

Yours sincerely

Ian Knott-Craig
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APPENDIX H - PRINCIPAL’S CONSENT

NTSIKA SECONDARY SCHOOL

Tel: 046 637 0401
Fax: 046 637 1221 
ntsikasecondary@gmail.com

P.O. Box 8011 
Siphiwo Mazwai P.O. 

Grahamstown 
6143

Education is the Pillar of the Nation

11 October 2012

TO WHOM IT MAY CONCERN

This serves to inform you that IAN KNOTT-CRAIG has been given permission to conduct his research 

towards his PhD at Ntsika Secondary School. Please ensure that he observe all ethical considerations as 

laid out by his research institute, Rhodes University. He may use photographs of the school but please 

ensure the confidentiality of the research participants in use of selected extracts and photographs. Letters 

of permission - for learners to participate - must be received from the parents of the research parents.

Yours sincerely

Madeleine Schoeman 
PRINCIPAL
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LEARNER 1

APPENDIX K -  EXAMPLES OF LEARNERS’ COLLAGES

315 | P a g e




